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ABSTRACT 

In 1990, the National Assessment of Educational Progress 
(NAEP) included a Trial State Assessment which, for the first time in the 
NAEP's history, made voluntary state-by-state assessments. This 1992 
mathematics report marlcs the first attempt of the National Center for 
Education Statistics to shift to standards -based reporting of National 
Assessment statistics. NAEP results are reported by achievement levels which 
are descriptions of how students should perform relative to a body of content 
reflected in the NAEP frameworlcs; in other words, how much students should 
Icnow. The 1992 assessment covered six mathematics content areas: (1) numbers 

and operations; (2) measurement; (3) geometry; (4) data analysis, statistics, 
and probability; (5) algebra and functions; and (6) estimation. In Texas, 
2,623 fourth-grade students in 105 public schools and 2,614 eighth-grade 
students in 103 public schools were assessed. This report describes the 
mathematics performance of Texas fourth- and eighth-grade students in public 
schools and compares their overall performance to students in the West region 
of the United States and the nation. The distribution of the results are 
provided for subpopulations of students including race/ethnicity; type of 
community--advantaged/disadvantaged urban, extreme rural, and other; parents' 
education level; gender; and content area performance. To provide a context 
for understanding students' mathematics proficiency, students, their 
mathematics teachers, and principals completed questionnaires which focused 
on: what are students taught? (curriculum coverage, homeworlc, and 
instructional emphasis) ; how is mathematics instruction delivered? 
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(resources, collaborating in small groups, using mathematical ob:ects, and 
materials) ; how are calculators and computers used? (access and use of 
calculators, availability of computers, and when to use a calculator); who is 
teaching mathematics? (educational bac)cground) ; and conditions beyond school 
that facilitate mathematics learning and teaching (amount of reading 
materials in the home, hours of television watched per day, student 
absenteeism, and students' perceptions of mathematics). The average 
proficiency of fourth-grade students in Texas on the NAEP mathematics scale 
was 217 compared to 217 nationwide; for Texas eighth-grade students the 
average proficiency was 264 compared to 266 nationwide. (ASK) 
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The National Assessment of Educational Progress (NAEP) is a Congressionally mandated project of the 
National Center for Education Statistics (NCES) that has collected and reported information for nearly 25 
years on what American students know and what they can do. It is the nation’s only ongoing, comparable, 
and representative assessment of student achievement. Its tests are given to scientific samples of youths . 
attending both public and private schools and enrolled in grades four, eight, or twelve. The test items are 
written around a framework prepared for each content area — reading, writing, mathematics, science, and 
others — that represents the consensus of groups of curriculum experts, educators, members of the general 
public, and user groups on what should be covered on such a test. Reporting includes means and 
distributions of scores, as well as more descriptive information about the meaning of different points on the 
NAEP scale. 



A Recent History of NAEP Reporting 



Over time there have been many changes in emphasis of NAEP testing and reporting both to take advantage 
of new technologies and to reflect changing trends in education. In 1984, a new technology called Item 
Response Theory (IRT) made it possible to create “scale scores’’ for NAEP similar to those the public was 
accustomed to seeing for the annual Scholastic Aptitude Tests (SAT). Educational Testing Service, in its 
role as Government grantee carrying out NAEP operations, devised a new way to describe performance 
against this scale, called “anchor levels.’’ Starting in 1984, NAEP results were reported by “anchor levels.’’ 
Anchor levels describe distributions of performance at selected points along the NAEP scale (i.e., standard 
deviation units). Anchor levels show how groups of students perform relative to each other, but not 
whether this performance is adequate. 

In 1988, Congress authorized a new aspect of NAEP that allowed states and territories to participate 
voluntarily in a trial state assessment, using samples representative of their own students, to provide 
state-level data comparable to the nation and each of the other participating jurisdictions. Pursuant to that 
law, in 1990, the mathematics achievement of eighth graders was assessed in 40 jurisdictions (states, 
territories, and the District of Columbia). The results were reported in The State of Mathematics 
Achievement: NAEP*s 1990 Assessment of the Nation and the Trial Assessment of the States (Washington, 
DC: National Center for Education Statistics, 1991). 
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In the same 1988 law, Congress established the National Assessment Governing Board (NAGB), assigning 
it broad policy making authority over NAEP, including the authority to take “appropriate actions ... to 
improve the form and use of the National Assessment” and to identify “appropriate achievement goals for 
each . . . grade and subject area to be tested in the National Assessment.” To carry out its responsibilities, 
NAGB developed achievement levels, which are collective judgments about how students should perform, 
translated into ranges along the NAEP scale. The process was conducted for NAGB under contract by 
American College Testing (ACT), which has extensive experience in standard- setting in many fields. The 
standards setting process began with questions such as, “What should students know and be able to do if 
they are proficient in mathematics in the fourth, eighth, or twelfth grade?” The National Assessment 
Governing Board, after wide consultation including public hearings, developed statements to describe what 
students should know and be able to do at three levels of proficiency - “Basic,” “Proficient,” and 
“Advanced” - for each of the three NAEP grades. A panel of expert and broadly representative judges 
evaluated each NAEP item, judged the proportion of students at each level which should answer the items 
correctly, and made recommendations that resulted in points along the NAEP scale that corresponded with 
the minimum score for each of these levels. 

In 1990, after Congress had mandated pilot testing at the State level to supplement what had only been 
conducted for the Nation and four large regions, the more rigorous content of the mathematics standards 
prepared by the National Council of Teachers of Mathematics began to influence the NAEP frameworks. 

Also in 1990, the President and the nations’s 50 governors adopted six National Education Goals, including 
one that calls for American students to “leave grades 4, 8, and 12 having demonstrated competency in 
challenging subject matter, including English, mathematics, science, history, and geography.” The adoption 
of this goal highlighted a perceived deficiency in the Nation’s ability to report on the performance of 
students relative to standards developed through a consensus process. 



A Transition Phase in Reporting 



This 1992 mathematics report marks NCES’s first attempt to shift to standards-based reporting of National 
Assessment statistics. The transition is being made now to report NAEP results by achievement levels. 
Achievement levels describe how students should perform relative to a body of content reflected in the 
NAEP frameworks (i.e., how much students should know). The impetus for this shift lies in the belief that 
NAEP data will take on more meaning for the public if they show what proportion of our youth are able 
to meet standards of performance necessary for a changing world. Chapter 1 of the report describes how 
the 1992 standards were prepared and provides examples of test exercises that illustrate the mathematics 
content reflected in the descriptions of the NAEP achievement levels. 
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Reporting NAEP results on the basis of achievement levels represents a significant change in practice for 
NCES. On occasion, this agency makes use of emerging analytical approaches that permit new, and 
sometimes controversial, analyses to be done. Just as other statistical agencies do when introducing new 
measures to supplement or replace old measures, NCES has in this report provided the data according to 
the earlier procedures in addition to the new procedures. For this reason, in addition to NAEP results 
reported according to achievement levels, results according to the scale anchoring procedure that has been 
used since the 1984 assessment can be found in an appendix to this report. Presenting the data both ways 
gives the public - not just technical evaluators - an opportunity to be informed, so that all data users will 
be able to assess for themselves how well the various forms of reporting and interpreting the data meet their 
needs. 



Technical Review of NCES Reports 



All reports published by NCES are evaluated through an adjudication procedure. This process represents 
a final quality control check designed to assure that all publications conform to statistical standards, are 
grounded in the data, and take into account relevant substantive research literature. The adjudication 
process also attempts to delete misleading interpretive statements, and provide text that is clear and 
understandable to the American public. During the adjudication of this report neither the process for setting 
achievement levels developed by ACT nor the scores representing each level was addressed. The process 
and the cutpoints were taken as a given. The issue of valid inferences was addressed however. A number 
of reviewers interpreted statements about what students should do at the various achievement levels 
according to the standards set by NAGB as statements about what students can do. Independent studies 
are being conducted concerning the appropriate inferences that can be drawn from the NAEP results 
reported by achievement levels. Early results from technical evaluations suggested that this apparently 
logical step in interpretation might not be justified after closer examination of the data about what students 
at these levels actually demonstrate in terms of mathematical competencies. Discussion about the 
achievement levels also raised questions about the need for validity evidence for the anchor levels, as weU 
as for greater understanding of the underlying assumptions of the process by which they were 
developed.^ 

This issue led NCES to seek the advice of several technical committees and to convene a meeting of 
technical and policy experts. Members, staff, and contractors of the National Assessment Governing Board 
participated in this meeting. Altogether these activities provided a forum for discussion of various historical 
and proposed approaches to interpreting the NAEP scale. In order to better inform the public about these 
and other interpretation issues, a companion NCES report entitled Interpreting NAEP Scales (Washington, 
DC: National Center for Education Statistics, 1993) explains several approaches to reporting information 
from NAEP. 



* R.A. Forsyth. “Do NAEP Scales Yield Valid Criterion -referenced Interpretations?” Education Measurement: Issues and Practice, 
I0.(\99\). pp. 3-9, 16. 
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Actual Student Performance 

Then the next question is: Through their performance on the NAEP items, what actual knowledge and 
abilities did students demonstrate? Chapters 1 - 7 of this report include information on overall means and 
on distributions of scores, all taken directly from the test item data. The Appendix addresses this question 
in the manner that NAEP has used since 1985, using anchor points. As implemented for this report, the 
scale anchoring process provides a concise summary of what students know and can do at various points 
along the scale that differentiates them from students performing at lower levels. First, students performing 
at or around four intervals on the scale were identified (200, 250, 300, and 350 — each of which is one 
standard deviation unit apart). Next, questions were identified that were answered correctly by 65 percent 
or more of the students at one level and by fewer than half of the students at the next lower level. Finally, 
mathematics educators were asked to analyze each anchor-level question and create summary descriptions 
of the knowledge and skills evidenced by students who answered these sets of questions successfully. The 
critical distinction here is that anchor levels attempt to describe what students can do at and around selected 
points on the NAEP scale; achievement levels attempt to describe what students should be able to do in 
various ranges of the NAEP scale. 

Future Work 

These achievement level standards are in the second roxmd (the first being in 1990) in a developmental 
process which has been revised and is still under review through several studies.^ The Board’s goal is to 
provide a statement of what American students should be able to do as a standard that can give more 
meaning to the NAEP data. They then want to use the NAEP data to inform the nation as to how many 
students actually can meet these standards. 

NCES realizes that modifications and improvements may be necessary in the future as current procedures 
are evaluated and new approaches are considered. NCES conceives of this process as a research and 
developmental activity in which numerous statistical, psychometric, and substantive issues must be resolved. 
At the present time the effort is hampered by the problem of trying to create standards on a given fr^ework 
and item pool developed for another purpose. In the future the measurement of standards will be a more 
prominent influence on the development of NAEP procedures. 



^ Assessing Student Achievement in the States. The First Report of the National Academy of Education Panel on the Evaluation 
of the NAEP Trial State Assessment: 1990 Trial State Assessment. (Stanford, CA: National Academy of Education, 1992).; 
R.L. Linn, D.M. Koretz, E.L. Baker, and L. Burstein. The Validity and Credibility of the Achievement Levels for the 1990 National 
Assessment of Educational Progress in Mathematics, Technical Report CSE No, 330. (Los Angeles, CA: Center for Research on 
Evaluation, Standards, and Student Testing, UCLA, June, 1991). 
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The goal of the National Center for Education Statistics is to make data available for the public and to do 
so in accurate and understandable ways that are not misleading. In this case, much of what matters in 
NAEP is changing: 

• the content in response to the developing standards of various curricular groups; 

• the test items in response to new developments in, assessments; and 

• the reporting in response to, and increasing interest in, student achievement relative to 
standards of student performance. 

We believe that the numerous completed and ongoing studies will lead to national debate that will assure 
the public is well informed about these issues — as informed they must be because the results will be a vital 
influence on what Americans come to think about the condition and progress of our schools. 

In addition, the public needs the data in this report to see for themselves what standards-based reporting 
might do and to evaluate the often conflicting claims of adherents and detractors of these changes in 
approaches to reporting on the educational achievement of American students. The Center eventually 
wants to use the achievement levels to describe what students know and can do. In order to accomplish 
that, the frameworks, tests, and achievement levels may need to be developed in tandem. That is easier to 
say than to do, however, because it implies a substantially larger pool of test exercises, carefully designed 
to support reporting about performance relative to a set of performance standards. Clearly this is a 
developmental effort that will take time and several iterations, during which data supporting appropriate 
inferences about the performance of American students will continue to be gathered. 
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In 1988, Congress passed new legislation for the National Assessment of Educational Progress (NAEP) that 
continued its primary mission of providing dependable and comprehensive information about educational 
progress in the United States. In addition, for the first time in the project’s history, the legislation also 
included a provision authorizing voluntary, state-by-state assessments on a trial basis. 

As a result of the legislation, the 1990 NAEP program included a Trial State Assessment Program that 
assessed public-school students in 37 states, the District of Columbia, and two territories in eighth-grade 
mathematics.^ The 1992 NAEP program included an expanded Trial State Assessment Program in fourth- 
and eighth-grade mathematics and fourth-grade reading, with public-school students assessed in 41 states, 
the District of Columbia, and two territories. In addition, national assessments in mathematics, reading, 
writing, and science were conducted concurrently with the Trial State Assessment Program in 1990 and in 
1992. 

In Texas in 1992, 105 public schools participated in the fourth-grade mathematics assessment, and 103 
participated in the eighth-grade mathematics assessment. The weighted school participation rate was 
98 percent in fourth grade and 99 percent in eighth grade, which means that the fourth-grade students in 
this sample of schools were representative of 98 percent of all the fourth-grade public-school students in 
Texas, and the eighth-grade students in this sample of schools were representative of 99 percent of all the 
eighth-grade public-school students in Texas. 

In total, 2,623 fourth-grade and 2,614 eighth-grade Texas public-school students were assessed in 
mathematics. The weighted student participation rate was 96 percent in grade 4 and 94 percent in 
grade 8. This means that the sample of students who took part in the assessment was representative of 
96 percent and 94 percent of the eligible fourth-grade and eighth-grade public-school student populations 
in participating schools in Texas (that is, all students minus those excluded from the assessment). The 
overall weighted response rate (school rate times student rate) was 94 percent in fourth grade and 
93 percent in eighth grade. This means that the sample of students who participated in the assessment was 
representative of 94 percent and 93 percent of the eligible fourth- and eighth-grade public-school student 
populations in Texas, respectively. 

^ For a summary of the 1990 program, see Ina V.S. Mullis, John A. Dossey, Eugene H. Owen, and Gary W. Phillips. The State 
of Mathematics Achievement: NAEP's 1990 Assessment of the Nation and the Trial Assessment of the States. (Washington, DC: 
National Center for Education Statistics, 1991). 
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Students’ Mathematics Performance 



Students’ performance in mathematics was summarized on the NAEP mathematics scale, which ranges 
from 0 to 500. 



Grade 4 
1992 



Grade 8 i 
1992 



Grade 8 
1990 vs 1992 



The average proficiency of public-school students from Texas on the NAEP mathematics 
scale was 217. This proficiency was about the same as that of students across the nation 
(217).^ The lowest performing 10 percent of the students from Texas had proficiencies 
below 177 while the top 10 percent of the students had proficiencies above 256. 

The average proficiency of public-school students from Texas on the NAEP mathematics 
scale was 264. This proficiency was about the same as that of students across the nation 
(266). The lowest performing 10 percent of the students in Texas had proficiencies below 
216 while the top 10 percent of the students had proficiencies above 312. 

The average proficiency of public-school students in Texas in 1992 was higher than the 
average proficiency in 1990 (264 in 1992 and 258 in 1990). In Texas, the score that 
signified the 10th percentile in 1992 (216) was about the same as the score that signified 
the 10th percentile in 1990 (213). However, the score that signified the 90th percentile 
in 1992 (312) was higher than the score that signified the 90th percentile in 1990 (303). 



LEVELS OF ACHIEVEMENT 



When Congress established the National Assessment Governing Board (NAGB) in 1988 to set policy for 
NAEP, it charged the board with “identifying appropriate achievement goals for each age and grade in each 
subject area to be tested under the National Assessment.” (Pub. L. 297-100 Section 3403 (a)(5)(B)(ii)). 



NAGB developed three achievement levels for each grade — Basic, Proficient, and Advanced. Performance 
at the Basic level denotes partial mastery of the knowledge and skills that are fundamental for proficient 
work at each grade level. The central level, called Proficient, represents solid academic performance at each 
grade level tested. Students reaching this level demonstrate competency over challenging subject matter and 
are well prepared for the next level of schooling. Achievement at the Advanced level signifies superior 
performance at the grade tested. 



Grade 4 
1992 



More than half of the students in public schools in Texas (58 percent), versus 59 percent 
in the nation, are at or above the Basic level. Some of the students in Texas (16 percent), 
versus 18 percent in the nation, are at or above the Proficient level. Relatively few of the 
students in Texas (2 percent), versus 2 percent in the nation, are at or above the 
Advanced level. 



^ Differences reported are statistically significant at the 95 percent confidence level. This means that with 95 percent confidence, 
there is a real difference in the average mathematics proficiency between the two populations of interest. “About the same” 
means that no statistically significant difference was found at the 95 percent confidence level. 
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jj/e 8~] More than half of the public-school students in Texas (58 percent), versus 61 percent in 

1992 } the nation, are at or above the Basic level, while about one quarter of the students in 

Texas (21 percent), versus 23 percent in the nation, are at or above the Proficient level, 
and relatively few of the students in Texas (4 percent), versus 3 percent in the nation, 
are at or above the Advanced level. 

Compared to 1990, there was an increase in the percentage of students in Texas at or 
above the Basic level (58 percent in 1992 compared to 52 percent in 1990), an increase 
in the percentage of students at or above the Proficient level (21 percent in 1992 
compared to 16 percent in 1990), and no significant difference in the percentage of 

students at or above the Advanced level (4 percent in 1992 compared to 2 percent in 

1990). 

CONTENT AREA PERFORMANCE 



Grade 8 
1990 VS 1992 



The questions comprising the Trial State Assessment covered the content areas of Numbers and Operations; 
Measurement; Geometry; Data Analysis, Statistics, and Probability; and Algebra and Functions; as well as 
Estimation skills. Estimation was measured using a special paced audiotape that limited the amount of time 
students had to work on each question and made any direct calculations of answers difficult. The 
information from the Estimation section is intended to supplement the data obtained from the Numbers 
and Operations and the Measurement questions administered using the more traditional paper-and-pencU 
or calculator approaches. 



Grade 4 
1992 



Grade 8 
1992 



Students in Texas performed lower than students in the nation in Estimation. 

Students in Texas performed about the same as did students across the nation in all of 
the six areas. 



Grade 8 
I 1990 vs 1992 



Estimation was not included in the 1990 Trial State Assessment program. Therefore, 
change in eighth-grade performance is provided only for the five content areas. There 
was an improvement in student performance from 1990 to 1992 in Texas in Measurement 
and Algebra and Functions. 



Subpopulation Performance 



Many of the reforms recommended for mathematics education have emphasized the need to stress 
mathematics for all students.^ Nevertheless, assessment results consistently show lower achievement for 
subpopulations of students who are less advantaged than their classmates.^ The 1992 Trial State 
Assessment sheds further light on this by reporting on the performance of various subgroups of the student 
population defined by race/ethnicity, type of community, parents’ education level, and gender. 



^ Everybody Counts: A Report to the Nation on the Future of Mathematics Education, Lynn Sleen, Ed. (Washington, DC: National 
Research Council, National Academy Press, 1989). 



® Ina V.S. Mullis, John A. Dossey, Eugene H. Owen, and Gary W. Phillips. The State of Mathematics Achievement: NAEP's 1990 
Assessment of the Nation and the Trial Assessment of the States. (Washington, DC; National Center for Education Statistics, 
1991). 
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In Texas: 



RACE/ETHNICITY 



Grade 4 
1992 



White students demonstrated higher average mathematics proficiency than did Black or 
Hispanic students and about the same mathematics proficiency as did Asian students. 
About one quarter of the White students (24 percent), relatively few of the Black students 
(3 percent), relatively few of the Hispanic students (8 percent), and less than half of the 
Asian students (34 percent) were at or above the Proficient level. 



Grade 8 
1992 



White students demonstrated higher average mathematics proficiency than did Black or 
Hispanic students but lower mathematics proficiency than did Asian students. Less than 
half of the White students (32 percent), relatively few of the Black students (7 percent), 
relatively few of the Hispanic students (8 percent), and more than half of the Asian 
students (61 percent) were at or above the Proficient level. 



Grade 8 
1990 ys 1992 



The performance of White and Black students was higher in 1992 than it was in 1990. 
The performance of Hispanic students stayed about the same from 1990 to 1992. About 
the same percentage of White, Black, and Hispanic students were at or above the 
Proficient level in 1992 as in 1990. 



TYPE OF COMMUNITY 



Grade 4 
1992 



Students attending schools in advantaged urban areas demonstrated higher average 
mathematics proficiency than did students attending schools in disadvantaged urban 
areas, extreme rural areas, or areas classified as “other”. Less than half of the students 
attending schools in advantaged urban areas (42 percent), some of the students in 
disadvantaged urban areas (11 percent), some of the students in extreme rural areas 
(19 percent), and some of the students in areas classified as “other” (13 percent) were 
at or above the Proficient level. 



Grade 8 
1992 



Students attending schools in advantaged urban areas demonstrated higher average 
mathematics proficiency than did students attending schools in disadvantaged urban 
areas, extreme rural areas, or areas classified as “other”. About half of the students 
attending schools in advantaged urban areas (45 percent), relatively few of the students 
in disadvantaged urban areas (7 percent), about one quarter of the students in extreme 
rural areas (23 percent), and about one quarter of the students in areas classified as 
“other” (21 percent) were at or above the Proficient level. 



Grade 8 
1990 vs 1992 



The performance of students in advantaged urban areas and areas classified as “other” 
was higher in 1992 than it was in 1990. Students in disadvantaged urban areas and 
extreme rural areas performed about the same in 1992 as in 1990. A greater percentage 
of students in advantaged urban areas were at or above the Proficient level in 1992 than 
in 1990. About the same percentage of students in disadvantaged urban areas, extreme 
rural areas, and areas classified as “other” were at or above the Proficient level in 1992 
as in 1990. 
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PARENTS’ EDUCATION LEVEL 



Grade 4 i Students who reported that at least one parent graduated from college demonstrated 

1992 I about the same average mathematics proficiency as did students who reported that at least 

one parent had some education after high school but higher mathematics proficiency than 
did students who reported that at least one parent graduated from high school, neither 
parent graduated from high school, or they did not know their parents’ education level. 
Achievement was at or above the Proficient level for 22 percent of the students who 
reported that at least one parent graduated from college, 23 percent of the students who 
reported that at least one parent had some education after high school, 1 1 percent of the 
students who reported that at least one parent graduated from high school, 9 percent of 
the students who reported that neither parent graduated from high school, and 1 1 percent 
of the students who reported that they did not know their parents’ education level. 

Or^c/e 8 | Students who reported that at least one parent graduated from college demonstrated 

7992 I higher mathematics proficiency than did students who reported that at least one parent 

had some education after high school, at least one parent graduated from high school, 
neither parent graduated from high school, or they did not know their parents’ education 
level. Achievement was at or above the Proficient level for 38 percent of the students 
who reported that at least one parent graduated from college, 25 percent of the students 
who reported that at least one parent had some education after high school, 9 percent 
of the students who reported that at least one parent graduated from high school, 
6 percent of the students who reported that neither parent graduated from high school, 
and 8 percent of the students who reported that they did not know their parents’ 
education level. 



Grade 8 
1990 VS 1992 



The performance of students who reported that at least one parent graduated from college 
was higher in 1992 than it was in 1990. Students who reported that at least one parent 
had some education after high school, at least one parent graduated from high school, 
neither parent graduated from high school, or they did not know their parents’ education 
level performed about the same in 1992 as in 1990. About the same percentage of 
students who reported that at least one parent graduated from college, at least one parent 
had some education after high school, at least one parent graduated from high school, 
neither parent graduated from high school, or they did not know their parents’ education 
level were at or above the Proficient level in 1992 as in 1990. 



GENDER 

In Texas, there appears to be no significant difference in the average proficiency of 
fourth-grade males and females; however, in grade 8, females had a lower average 
proficiency than did males. There was no significant difference between the percentages 
of fourth-grade males and females who were at or above the Proficient level (14 percent 
for females and 17 percent for males). In addition, there was a difference between the 
percentages of eighth-grade males and females who were at or above the Proficient level 
(19 percent for females and 24 percent for males). 

The average mathematics proficiency for eighth-grade females in 1992 was higher than the 
average mathematics proficiency for eighth-grade females in 1990. The average 
mathematics proficiency for eighth-grade males in 1992 was higher than the average 
mathematics proficiency for eighth-grade males in 1990. Furthermore, a greater 
percentage of eighth-grade males were at or above the Proficient level in 1992 than in 
1990. About the same percentage of eighth-grade females were at or above the Proficient 
level in 1992 as in 1990. 



Grade 8 
1990 vs 1992 



Grades 4 & 8 
1992 
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A Context for Understanding Students’ Mathematics Proficiency 



The results of the Trial State Assessment can be used to monitor students’ progress in achieving the 
recommendations of the National Council of Teachers of Mathematics and to examine both school and 
home contexts for educational support. The public-school students participating in the 1992 Trial State 
Assessment, their mathematics teachers, and the principals or other administrators in their schools were 
asked to complete questionnaires on policies, instruction, and programs. These student, teacher, and school 
data help to describe some of the current practices and emphases in mathematics education, illuminate some 
of the factors that appear to be related to fourth- and/or eighth-grade public-school students’ proficiency in 
the subject, and provide an educational context for understanding data on student achievement. The data 
from the questionnaires also provide a means to examine changes in policies, instruction, and programs at 
the eighth-grade level between 1990 and 1992 for those states and territories that participated in both Trial 
State Assessment Programs. 

Highlights of the results for the public-school students in Texas are as follows: 



CURRICULUM COVERAGE AND INSTRUCTIONAL EMPHASIS 

• According to their mathematics teachers, 83 percent of the fourth-grade students and 
38 percent of the eighth-grade students received four or more hours of mathematics 
instruction per week. 

• According to their mathematics’ teachers, the greatest percentage of fourth-grade students 
were assigned 15 minutes of mathematics homework each day, and the greatest percentage 
of eighth-grade students were assigned 30 minutes of mathematics homework each day. 

• According to the students in grade 8, average mathematics proficiency was lowest for 
students in Texas who spent no time on mathematics homework each day. 

• In Texas, 89 percent of the fourth-grade students had mathematics teachers who placed 
heavy instructional emphasis on Numbers and Operations, 31 percent had teachers who 
placed heavy instructional emphasis on Measurement, 17 percent had teachers who placed 
heavy instructional emphasis on Geometry, 16 percent had teachers who placed heavy 
instructional emphasis on Data Analysis, Statistics, and Probability, and 8 percent had 
teachers who placed heavy instruction^ emphasis on Algebra and Functions. 

• In Texas, 70 percent of the eighth-grade students had mathematics teachers who placed 
heavy instructional emphasis on Numbers and Operations, 23 percent had teachers who 
placed heavy instructional emphasis on Measurement, 30 percent had teachers who placed 
heavy instructional emphasis on Geometry, 21 percent had teachers who placed heavy 
instructional emphasis on Data Analysis, Statistics, and Probability, and 57 percent had 
teachers who placed heavy instructional emphasis on Algebra and Functions. 
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DELIVERY OF MATHEMATICS INSTRUCTION 

• According to the mathematics teachers in Texas, 70 percent of the fourth-grade students 
and 55 percent of the eighth-grade students worked mathematics problems in small groups 
at least weekly; relatively few in grade 4 and some in grade 8 never or hardly ever worked 
mathematics problems in small groups (6 percent and 12 percent, respectively). 

• According to the students in Texas, 40 percent of the fourth-grade students and 38 percent 
of the ei^th-grade students worked mathematics problems in small groups at least weekly; 
42 percent in grade 4 and 34 percent in grade 8 reported never or hardly ever working 
mathematics problems in small groups. 

• According to the mathematics teachers in Texas, 69 percent of the fourth-grade students 
and 80 percent of the eighth-grade students were assigned problems from a mathematics 
textbook almost every day; 5 percent and 2 percent in fourth and eighth grade, respectively, 
worked textbook problems less than weekly. 

• According to the students in Texas, 60 percent of the fourth-grade students and 80 percent 
of the ei^th-grade students were assigned problems from a mathematics textbook almost 
every day; 20 percent and 5 percent in fourth and eighth grade, respectively, worked 
textbook problems less than weekly. 

USE OF CALCULATORS 

• In Texas, 70 percent of eighth-grade students were in schools in which they were given 
access to four-function calculators and 47 percent were in schools in which they were given 
access to scientific calculators. Across the nation, these figures were 66 percent for 
four-function calculators and 37 percent for scientific calculators. In addition, in Texas, 
70 percent of eighth graders had mathematics teachers who reported providing instruction 
to students about the use of four-function calculators and 45 percent had teachers who 
reported providing instruction about scientific calculators. Nationally, these figures were 
64 percent and 37 percent of the eighth-grade students, respectively. 

• According to the students' mathematics teachers, 24 percent of the fourth-grade students 
and 64 percent of the eighth-grade students used calculators at least once a week in 
mathematics class. By comparison, 38 percent and 13 percent in fourth and eighth grade, 
respectively, never or hardly ever used a calculator. In 1990, 31 percent of the eighth-grade 
students had mathematics teachers who reported that they used calculators at least once a 
week and 20 percent had mathematics teachers who reported that they never or hardly ever 
used calculators. 



EDUCATIONAL BACKGROUND OF TEACHERS 

• In Texas, 26 percent of the fourth-grade students and 35 percent of the eighth-grade 
students were being taught by mathematics teachers who reported having at least a master’s 
or education specialist’s degree. Across the nation, these figures were 47 percent and 
47 percent for fourth- and eighth-grade students, respectively. 

• In Texas, 10 percent of the fourth-grade and 60 percent of the eighth-grade public-school 
students were being taught mathematics by teachers who had an undergraduate major in 
mathematics. Across the nation, 5 percent of the fourth-grade students and 45 percent of 
the eighth-grade students had mathematics teachers with a major in mathematics. 
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HOME FACTORS 

• Grade 4 students in Texas who had all four types of reading materials (an encyclopedia, 
newspapers, magazines, and more than 25 books in the home) showed a higher mathematics 
proficiency than did students with zero to two types of materials. This is similar to the 
results for the grade 8 students in Texas, where students who had all four types of materials 
showed a higher mathematics proficiency than did students who had zero to two types. 

• Some of the fourth-grade public-school students in Texas (20 percent) watched one hour 
or less of television each day; 21 percent watched six hours or more. 

• Some of the eighth-grade public-school students in Texas (15 percent) watched one hour 
or less of television each day; 12 percent watched six hours or more. In 1990, 13 percent 
watched one hour or less of television each day while 1 5 percent watched six hours or more. 



Comparisons of Overall Mathematics Proficiency in Texas with Other States 

The maps on the following pages provide a method for making appropriate comparisons of the average 
overall mathematics proficiency in Texas with that in the other states (including the District of Columbia) 
and territories that participated in the NAEP 1992 Trial State Assessment Program. The different shadings 
of the states on the map show whether the average overall proficiency in the other states was statistically 
different from or not statistically different from that in Texas (“Target State”). States with a dark-colored 
shading have a significantly higher average proficiency than does Texas. States with a light-colored shading 
have a significantly lower average proficiency than does Texas. States without shading are not significantly 
different from Texas. The significance tests are based on a Bonferroni procedure for multiple comparisons 
that holds the probability of erroneously declaring the means of any two states to be different, when they 
are not, to five percent across all possible comparisons. Separate maps are provided for the results for grade 
4 and grade 8. 
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OVERVIEW 



THE NATION’S 
REPORT 
CARD 



1992 




Trial State Asaassmant 



In 1988, Congress passed new legislation for the National Assessment of Educational Progress (NAEP) that 
continued its primary mission of providing dependable and comprehensive information about educational 
progress in the United States. In addition, for the first time in the project’s history, the legislation also 
included a provision authorizing voluntary, state-by-state assessments on a trial basis: 

The National Assessment shall develop a trial mathematics assessment survey instrument for the 
eighth grade and shall conduct a demonstration of the instrument in 1990 in States which wish to 
participate, with the purpose of determining whether such an assessment yields valid, reliable State 
representative data, (Section 406(i)(2)(C)(i) of the General Education Provisions Act, as 
amended by Pub. L. 100-297 ({],S,C, 122le-l (i)(2)(c)(i) ) ) 

The National Assessment shall conduct a trial mathematics assessment for the fourth and eighth 
grades in 1992 and, pursuant to subparagraph (6)(D), shall develop a trial reading assessment 
to be administered in 1992 for the fourth grade in States which wish to participate, with the 
purpose of determining whether such an assessment yields valid, reliable State representative data. 
(Section 406(i)(2)(C)(i) of the General Education Provisions Act, as amended by Pub. L. 
100-297 (U.S.C. 1221e-l(i)(2)(c)(ii))) 

As a result of the legislation, the 1990 NAEP program included a Trial State Assessment Program that 
assessed public-school students in 37 states, the District of Columbia, and two territories in eighth-grade 
mathematics.'^ The 1992 NAEP program included an expanded Trial State Assessment Program in fourth- 
and eighth-grade mathematics and fourth-grade reading, with public-school students assessed in 41 states, 
the District of Columbia, and two territories. In addition, national assessments in mathematics, reading, 
writing, and science were conducted concurrently with the Trial State Assessment Program in 1990 and in 
1992. 



For a summary of the 1990 program, see Ina V.S. Mullis, John A. Dossey, Eugene H. Owen, and Gary W. Phillips, The Slate 
of Mathematics Achievement: NAEP's 1990 Assessment of the Nation and the Trial Assessment of the States. (Washington, DC: 
National Center for Education Statistics, 1991). 
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The 1992 Trial State Assessment Program was conducted in February 1992 with the following 44 
participants: 



Alabama 


Louisiana 


Ohio 


Arizona 


Maine 


Oklahoma 


Arkansas 


Maryland 


Pennsylvania 


California 


Massachusetts 


Rhode Island 


Colorado 


Michigan 


South Carolina 


Connecticut 


Minnesota 


Tennessee 


Delaware 


Mississippi 


Texas 


District of Columbia 


Missouri 


Utah 


Florida 


NebraaKa 


Virginia 


' xGeorpa 


New Hampshire 


West Virpnia 


Hawaii 


New Jersey 


Wisconsin 


Idaho 


New Mexico 


Wyoming 


Indiana 


New York 




Iowa 


North Carolina 


Guam 


Kentucky 


North Dakota 


Virgin Islaiids* 



♦ The Virgin Islands participated in the testing portion of the 1992 Trial State Assessment Program. However, in accordance with 
the legislation providing for participants to review and give permission for release of their results, the Virgin Islands chose not to 
release their results at grade 4 in the reports. 



States in bold type did not participate in the 1990 Trial State Assessment. Three states -- Montana, Illinois, 
and Oregon - participated in the 1990 Trial State Assessment but not in the 1992 program. 



For the 1992 Trial State Assessment, approximately 2,500 students were assessed in each jurisdiction for 
each grade and subject area. The samples were carefully designed to represent the fourth- and eighth-grade 
public-school populations in each state or territory. Similar to the 1990 program, local school district 
personnel administered all assessment sessions, and the contractor’s staff monitored 50 percent of the 
sessions as part of the quality assurance program designed to ensure that the sessions were conducted 
uniformly. The results of the monitoring in 1990 and 1992 indicated a high degree of quality and uniformity 
across sessions. 

Both the 1990 and 1992 Trial State Assessments in mathematics were based on a set of objectives developed 
for the program and patterned after the consensus process described in Public Law 98-511, Section 405 (E), 
which authorized NAEP through June 30, 1988. Anticipating the 1988 legislation that authorized the Trial 
State Assessment, the National Science Foundation and the U.S. Department of Education issued a special 
grant to the Council of Chief State School Officers in mid- 1987 to develop the objectives. The objectives 
development process included careful attention to the standards developed by the National Council of 
Teachers of Mathematics,® the formal mathematics objectives of states and of a sampling of local districts, 
and the opinions of practitioners at the state and local levels as to what content should be assessed. 

® Curriculum and Evaluation Standards for School Mathematics. (Reslon, Va: National Council of Teachers of Mathematics, 1989). 
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The objectives were reviewed extensively by mathematics educators, scholars, states’ mathematics 
supervisors, the National Center for Education Statistics (NCES), and the Assessment Policy Committee 
(APC), a panel advising on NAEP policy at that time. They were further refined by NAEP’s Item 
Development Panel, reviewed by the Task Force on State Comparisons, and resubmitted to NCES for peer 
review. Because the objectives needed to be coordinated across all grades for the national program, the final 
objectives provided specifications for the NAEP mathematics assessment at the fourth, eighth, and twelfth 
grades, rather than solely for the Trial State Assessment Program. An overview of the mathematics 
objectives is provided in the Procedural Appendix. 



This Report 

This is a computer-generated report that describes the mathematics performance of fourth- and eighth-grade 
public-school students in Texas, in the West region, and across the nation. A separate report will describe 
the results of the fourth-grade reading assessment. This report consists of three sections: 

• The Overview provides background information about the Trial State Assessment and a 
profile of the fourth- and eighth-grade public-school students in Texas. 

• Part One describes the mathematics performance of the fourth- and eighth-grade 
public-school students in Texas, the West region, and the nation. It also describes the 
change in ei^th-grade performance for those jurisdictions that participated in both the 1990 
and 1992 Trial State Assessment Programs. 

• Part Two relates fourth- and eighth-grade students’ mathematics performance to contextual 
information about the mathematics policies and instruction in Texas, the West region, and 
the nation. Part Two also compares the eighth-grade data for 1990 and 1992 for those 
jurisdictions that participated in both Trial State Assessment Programs. 

In this report, results are provided for groups of students defined by shared characteristics — race/ethnicity, 
type of community, parents’ education level, and gender. Definitions of these subpopulations are presented 
below. The results for Texas are based on the representative sample of students who participated in the 
1992 Trial State Assessment Program. The results for the nation and the region of the country are based 
on the nationally and regionally representative samples of public-school students who were assessed in 
January through March as part of the 1992 national NAEP program. Using the regional and national 
results from the 1992 national NAEP program is necessary because the voluntary nature of the Trial State 
Assessment Program did not guarantee representative national or regional results from the aggregated data 
across states, since not every state participated in the program. Specific details on the samples and analysis 
procedures used in 1990 and 1992 can be found in the Technical Reports for the NAEP Trial State 
Assessment Program for each of the assessment years.^ 



® Technical Report of NAEPs 1990 Trial State Assessment Program. (Washington, DC: National Center for Education SUtistics, 
1991).; Technical Report of the NAEP 1992 Trial State Assessment in Mathematics. (Washington, DC: National Center for 
Education Statistics, 1993). 
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RACE/ETHNICITY 

Results are presented for students of different racial/ethnic groups based on the students’ self-identification 
of their race/ethnicity according to the following mutually exclusive categories; White, Black, Hispanic, 
Asian (including Pacific Islander), and American Indian (including Alaskan Native). Based on criteria 
described in the Procedural Appendix, there must be at least 62 students in a particular subpopulation in 
order for the results for that subpopulation to be considered reliable. Thus, results for racial/ethnic groups 
with fewer than 62 students are not reported. However, the data for all students, regardless of whether their 
racial/ethnic group was reported separately, were included in computing overall results for Texas. In 
addition, change in eighth-grade performance from 1990 to 1992 is reported only for those racial/ethnic 
groups for which there were at least 62 students in both the 1990 and 1992 samples. 



TYPE OF COMMUNITY 

Results are provided for four mutually exclusive community types -- advantaged urban, disadvantaged 
urban, extreme rural, and other — as defined below; 

Advantaged Urban: Students in this group live in metropolitan statistical areas and attend 

schools where a high proportion of the students’ parents are in professional or managerial 
positions. 

Disadvantaged Urban: Students in this group live in metropolitan statistical areas and attend 
schools where a high proportion of the students’ parents are on welfare or are not regularly 
employed. 

Extreme Rural: Students in this group live outside metropolitan statistical areas, live in areas 
with a population below 10,000, and attend schools where many of the students’ parents are 
farmers or farm workers. 

Other: Students in this category attend schools in areas other than those defined as advantaged 
urban, disadvantaged urban, or extreme rural. 



The reporting of results by each type of community was also subject to a minimum student sample size of 
62. Change in eighth-grade performance is reported only for those types of communities for which there 
were at least 62 students in both the 1990 and 1992 samples. 



PARENTS’ EDUCATION LEVEL 

Students were asked to indicate the extent of schooling for each of their parents — did not finish high school, 
graduated from high school, some education after high school, or graduated from college. The response 
indicating the higher level of education was selected for reporting. Reporting of results by parents’ 
education level was also subject to a minimum student sample size of 62, and change in eighth-grade 
performance is reported only for those levels of parents’ education for which there were at least 62 students 
in both the 1990 and 1992 samples. 
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GENDER 

Results are reported separately for males and females. 



REGION 

The United States has been divided into four regions: Northeast, Southeast, Central, and West. States 
included in each region are shown in Figure 1, All 50 states and the District of Columbia are listed, with 
the participants in the Trial State Assessment highlighted in boldface type. Territories were not assigned 
to a region. Further, the part of Virginia that is included in the Washington, DC, metropolitan statistical 
area is included in the Northeast region; the remainder of the state is included in the Southeast region. 
Because most of the students are in the Southeast region, regional comparisons for Virginia are to the 
Southeast. 



FIGURE 1 I Regions of the Country 
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Guidelines for Analysis and Reporting 

This report describes the mathematics proficiency of fourth- and eighth-grade students attending public 
schools and compares the results for various groups of students within that population -- for example, those 
who have certain demographic characteristics or who responded to a specific background question in a 
particular way. The report examines the results for individual groups and individual background questions. 
It does not include an analysis of the relationships among combinations of these subpopulations or 
background questions. 

Because the proportions of students in these groups and their average proficiency are based on samples — 
rather than the entire population of fourth or eighth graders in public schools in the state or territory - the 
numbers reported are necessarily estimates. As such, they are subject to a measure of uncertainty, reflected 
in the standard error of the estimate. When the proportions or average proficiency of certain groups are 
compared, it is essential that the standard error be taken into account, rather than relying solely on observed 
similarities or differences. Therefore, the comparisons discussed in this report are based on statistical tests 
that consider both the magnitude of the difference between the means or proportions and the standard errors 
of those statistics. 

The statistical tests determine whether the evidence - based on the data from the groups in the sample - 
is strong enough to conclude that the means or proportions are really different for those groups in the 
population. If the evidence is strong (i.e., the difference is statistically significant), the report describes the 
group means or proportions as being different (e.g., one group performed higher than or lower than another 
group) - regardless of whether the sample means or sample proportions appear to be about the same or 
not. If the evidence is not sufficiently strong (i.e., the difference is not statistically significant), the means 
or proportions are described as being about the same - again, regardless of whether the sample means or 
sample proportions appear to be about the same or widely discrepant. The reader is cautioned to rely on 
the results of the statistical tests -- rather than on the apparent magnitude of the difference between sample 
means or proportions - to determine whether those sample differences are likely to represent actual 
differences between the groups in the population. The statistical tests and Bonferroni procedure, which is 
used when more than two groups are being compared, are discussed in greater detail in the Procedural 
Appendix. 

In addition, some of the percentages reported in the text of the report are given quantitative descriptions. 
The descriptive phrases used and the rules used to select them are also described in the Procedural 
Appendix. 
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Finally, in several places in this report, results (mean proficiencies and proportions) are reported in the text 
for combined groups of students. For example, in the text, the percentage of students in the combined 
group taking either algebra or pre-algebra is given and compared to the percentage of students enrolled in 
eighth-grade mathematics. However, the tables that accompany that text report percentages and 
proficiencies separately for the three groups (algebra, pre-algebra, and eighth-grade mathematics). The 
combined-group percentages reported in the text and used in all statistical tests arfc based on unrounded 
estimates (i.e., estimates calculated to several decimal places) of the percentages in each group. The 
percentages shown in the tables are rounded to integers. Thus, percentages may not always add up to 100 
percent due to rounding. Also, the percentage for a combined group (reported in the text) may differ slightly 
from the sum of the separate percentages (presented in the tables) for each of the groups that were 
combined. Therefore, if statistical tests were to be conducted based on the rounded numbers in the tables, 
the results might not be consonant with the results of the statistical tests that are reported in the text (based 
on unrounded numbers). 



Profile of Texas 

FOURTH- AND EIGHTH-GRADE SCHOOL AND STUDENT CHARACTERISTICS 

Table 1 provides a profile of the demographic characteristics of the fourth- and eighth-grade public-school 
students in Texas, the West region, and the nation. The profile is based on data collected from the students 
and schools participating in the 1992 NAEP mathematics assessments. 

SCHOOLS AND STUDENTS ASSESSED 



Table 2 summarizes participation data for Texas schools and students sampled for both the 1990 and 1992 
Trial State Assessment in mathematics.*® In Texas, in 1992, 105 public schools participated in the 
fourth-grade assessment, and 103 participated in the eighth-grade assessment. These numbers include 
participating substitute schools that were selected for some of the nonparticipating schools from the original 
sample. The weighted school participation rate was 98 percent in fourth grade and 99 percent in eighth 
grade, which means that the fourth-grade students in this sample of schools were representative of 
98 percent of all the fourth-grade public-school students in Texas, and the eighth-grade students in this 
sample of schools were representative of 99 percent of all the eighth-grade public-school students in Texas. 



For a detailed discussion of the NCES guidelines for sample participation, see School and Student Participation Rates for the 
Mathematics Assessment (Washington. DC: National Center for Education Statistics, 1992).; or see Appendix B of the 1992 
State Technical Report. 
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In each school, a random sample of students was selected to participate in the assessment. As estimated 
by the sample, 9 percent of the fourth-grade and 6 percent of the eighth-grade public-school populations 
were classified as Limited English Proficient (LEP), while 9 percent in fourth grade and 9 percent in eighth 
grade had an Individualized Education Plan (lEP). An lEP is a plan, written for a student who has been 
determined to be eligible for special education, that typically sets forth goals and objectives for the student 
and describes a program of activities and/or related services necessary to achieve the goals and objectives. 
Handicapped or disabled students may be categorized as lEP. 

Schools were permitted to exclude certain students from the assessment. To be excluded, a student had to 
be categorized as Limited English Proficient or had to have an Individualized Education Plan and (in either 
case) be judged incapable of participating in the assessment. The intent was to assess all selected students; 
therefore, all selected students who were capable of participating in the assessment should have been 
assessed. However, schools were allowed to exclude those students who, in the judgment of school staff, 
could not meaningfully participate. The NAEP guidelines for exclusion are intended to assure uniformity 
of exclusion criteria from school to school. Note that some LEP and lEP students were deemed eligible 
to participate and not excluded from the assessment. The students in Texas who were excluded from the 
assessment because they were categorized as LEP or had an lEP represented 9 percent and 7 percent of the 
population, respectively, in grades 4 and 8. 

In total, 2,623 fourth-grade and 2,614 eighth-grade Texas public-school students were assessed in 
mathematics. The weighted student participation rate was 96 percent in grade 4 and 94 percent in 
grade 8. This means that the sample of students who took part in the assessment was representative of 
96 percent and 94 percent of the eligible fourth-grade and eighth-grade public-school student populations 
in participating schools in Texas (that is, all students minus those excluded from the assessment). 

The overall weighted response rate (school rate times student rate) was 94 percent in fourth grade and 
93 percent in eighth grade. This means that the sample of students who participated in the assessment was 
representative of 94 percent and 93 percent of the eligible fourth- and eighth-grade public-school student 
populations in Texas, respectively. 
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Profile of Public-School Studemts im Texas, 
the West region, and the Nation 



Grade 4 


Grade 8 
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1990 


1992 



DEMOGRAPHIC SUBGROUPS 
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Nation White 
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American Indian 
TYPE OF COMMUNITY 
Texas Advantaged Urban 

Disadvantaged Urban 
Extreme Rural 
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West Advantaged Urban 

Disadvantaged Urban 
Extreme Rural 
Other 

Nation Advantaged Urban 

Disadvantaged Urban 
Extreme Rural 
Other 

PARENTS^ EDUCATION 
Texas Graduated college 

Some education after high school 
Graduated high school 
Did not finish high school 
I don't know 

West Graduated college 

Some education after high school 
Graduated high school 
Did not finish high school 
I don't know 

Nation Graduated college 

Some education after high school 
Graduated high school 
Did not finish high school 
I don't know 

GENDER 

Texas Male 

Female 

West Male 

Female 

Nation Male 

Female 
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The standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that, for each population 
of interest, the value for the entire population is within ± 2 standard errors of the estimate for the sample. In comparing two 
estimates, one must use the standard error of the difference (see the Procedural Appendix for details). If the notation > ( < ) 
appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 percent 
confidence level. The percentages for Race, Ethnicity may not add to 100 percent because some students categorized themselves as 
“Other.” 
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Profile of the Population Assessed in Texas 
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PUBLIC SCHOOL PARTICIPATION 



Weighted school participation rate before substitution 

Weighted school participation rate after substitution 

Number of schools originally sampled 

Number of schools not eligible 

Number of schools in original sample participating 

Number of substitute schools provided 

Number of substitute schools participating 

Total number of participating schools 



PUBLIC'SCHOOL STUDENT PARTICIPATION 



Weighted student participation rate after makeups 

Number of students selected to participate In the assessment 

Number of students withdrawn from the assessment 

Percentage of students who were of Limited English Proficiency 

Percentage of students excluded from the assessment due to 
Limited English Proficiency 

Percentage of students who had an Individualized Education Plan 

Percentage of students excluded from the assessment due to 
Individualized Education Plan status 

Number of students to be assessed 

Number of students assessed 

Overall weighted response rate 



In Texas in 1990, one or more eighth-grade schools in the original sample initially declined and then decided to participate after their 
substitute(s) had also agreed to participate, and assessments were conducted in both the original and substitute schools. For these 
cases, the substitute school is included in the number of substitute schools provided and in the number of substitute schools 
participating. Texas’ estimates are based on the student responses from the original school only. 
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How Proficient in Mathematics Are Fourth- 
and Eighth-Grade Students in Texas Public 
Schools? 



Both the 1990 and 1992 Trial State Assessments covered five mathematics content areas — Numbers and 
Operations; Measurement; Geometry; Data Analysis, Statistics, and Probability; and Algebra and 
Functions. In addition, items measuring a sixth area -- Estimation - were included in the 1992 Trial State 
Assessment. Estimation was covered in both the 1990 and 1992 national NAEP programs, but not the 1990 
Trial State Assessment. 

This part of the report contains two chapters that describe the mathematics proficiency of fourth- and 
eighth-grade public-school students in Texas. Chapter 1 compares the overall mathematics performance 
of the students in Texas to students in the West region and the nation. It also presents students’ average 
proficiency separately for each mathematics content area. Chapter 2 summarizes students’ overall 
mathematics performance for subpopulations defined by race/ethnicity, type of community, parents’ 
education level, and gender, as wefi as their mathematics performance in the content areas. Both chapters 
also describe the change in performance of eighth-grade public-school students from 1990 to 1992 for those 
jurisdictions that participated in the Trial State Assessment in both years. 
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CHAPTER 1 

Students’ Mathematics Performance 



Students’ performance in mathematics was su mm arized on the NAEP mathematics scale, which ranges 
from 0 to 500. As shown in Table 3A: 



Grade 4 
1992 



Grade B 
1992 



Grade 8 
1990 vs 1992 



The average proficiency of public-school students from Texas on the NAEP mathematics 
scale was 217. This proficiency was about the same as that of students across the nation 
(217).** 

The average proficiency of public-school students from Texas on the NAEP mathematics 
scale was 264. This proficiency was about the same as that of students across the nation 
(266). 

The average proficiency of public-school students in Texas in 1992 was higher than the 
average proficiency for 1990 (264 in 1992 and 258 in 1990). 
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TABLE 3A 



Average Fourth-Grade and Eighth-Grade 
Puhlic-School Mathematics Proficiency 



Grade 4 


Grade 8 


1d92 


1990 


1992 





‘ I’rofici^cy 


''Proficiency 


' Proficiency 


Texas 


217(1.3) ’ 


258(_L4) 


‘ ,264'(1.3};>‘' 


West 


217 (:1 .6) 


'261(2.6J 


; , ' • , 267-, (2.1) 


Nation 


217(0.8) 


■...262( 1.4} 


286('l.O} >. 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. 



** Differences reported are statistically significant at the 95 percent confidence level. This means that with 95 percent confidence, 
there is a real difference in the average mathematics proficiency between the two populations of interest. “About the same” 
means that no statistically significant difference was found at the 95 percent confidence level. 
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There was also a tremendous range in student performance within each grade as shown by the percentile 
distributions presented in Table 3B. 



Grade 4 
1992 



The lowest performing 10 percent of the students from Texas had proficiencies below 177 
while the top 10 percent of the students had proficiencies above 256. 



Grade 8 | 
1992 I 



The lowest performing 10 percent of the students in Texas had proficiencies below 216 
while the top 10 percent of the students had proficiencies above 312. 



Grade 8 \ Texas, the score that signified the 10th percentile in 1992 (216) was about the same 
1990 ¥s 1992 I as the score that signified the 10th percentile in 1990 (213). However, the score that 

signified the 90th percentile in 1992 (312) was higher than the score that signified the 90th 
percentile in 1990 (303). 
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TABLE 3B 



Percentiles of Mathematics Proficiency in 
Fourth- and Eighth-Grade Public Schools 
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GRADE 8 1990 
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West 

Nation 




201 ( 

196 ( 4.9) 
2CK) ( 1,8) 


211 (3.0) 
214(1.8) . 


234 ( 1,5) ' 
‘ 235 ( 3.2) ' 
237 ( 1,7) 


'258 (1.5) . 
' 282 ( 1.6) 
263(14) 


' 283( 1,4) 
‘286 ( 2.6) 
288 ( 1.7) 


303 ('2.2) ‘ 

‘ ‘309(4.1) ‘ 
307 ( 1.9) 


.316 ( 24) 

- 322(44). 
319 ( 1,8) 



















GRADE 8 1992 






216 i 2.6) 


iJjfJS 
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The NAEP malhemalics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample, in comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. 
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LEVELS OF MATHEMATICS ACHIEVEMENT 

Average proficiency on the NAEP scale provides an overall depiction of students’ mathematics achievement; 
however, by itself, it does not describe what students know and are able to do in the subjects, nor does it 
evaluate student performance against a standard. This report next presents a set of results based on applying 
the National Assessment Governing Board’s standards to student performance on the mathematics scale. 

When Congress established the National Assessment Governing Board (NAGB) in 1988 to set policy for 
NAEP, it charged the board with “identifying appropriate achievement goals for each age and grade in each 
subject area to be tested under the National Assessment.” (Pub.L. 297-100, Section 3403 (a)(5)(B)(ii)). To 
carry out this responsibility, NAGB contracted with American College Testing (ACT) to undertake 
advisory and analytic functions that could assist the Board in forming its conclusions as to appropriate 
achievement levels to be used for evaluating the 1992 mathematics assessment results. Achievement levels 
are mappings of collective judgments about how students should perform onto the achievement scale. 
Boundary points were developed for three achievement levels for each grade — Basic, Proficient, and 
Advanced. Performance at the Basic level denotes partial mastery of the knowledge and skills that are 
fundamental for proficient work at each grade level. The central level, called Proficient, represents solid 
academic performance at each grade level tested. Students reaching this level demonstrate competency over 
challenging subject matter and are well prepared for the next level of schooling. Achievement at the 
Advanced level signifies superior performance at each of the grades tested. 

In previous NAEP reports, a procedure known as scale anchoring was used to interpret or provide meaning 
to the scores.^ ^ Anchor points are not based on judgments of how much students should know or be able 
to do, and they do not differ by grade level. Instead, scale anchoring provides empirical descriptions of the 
types of procedural knowledge, mathematical skills, and problem-solving abilities that students need to 
answer items correctly at that level. These descriptions are based on a close examination by mathematics 
experts of the characteristics of the mathematics items that best discriminate those students performing at 
or near each of the anchor points from those performing at the next lower level. Unlike the 
achievement-level approach, the scale-anchoring procedure leaves to the reader the judgment as to whether 
the achievement demonstrated was adequate in terms of what students should be able to do. Table SI in 
the Scale Anchoring Appendix of this report presents the percentages of students at or above each of the 
four anchor points (200, 250, 300, and 350 on the NAEP scale) for the total population and for selected 
population subgroups. A companion report, entitled Interpreting NAEP Scales^ describes the development 
over the last two decades of various procedures for reporting NAEP data and explains the meaning and 
interpretation of the NAEP scales. 



The Achievement Levels Appendix briefly describes the process of gathering expert judgments about Basic, Proficient, and 
Advanced performance - as defined by NAGB policy - on each mathematics item, combining the various judgments on the 
various items and mapping them onto the scale, and setting the scale score cutpoints for reporting purposes based on these levels. 

The Scale Anchoring Appendix provides definitions of each of four anchor points (200, 250, 300, and 350 on the NAEP scale) 
and briefly describes the process of identifying items that discriminate among students performing at adjacent levels and 
generalizing about the skills exemplified by those items. 
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This report follows NAGB’s policy that achievement levels should be the primary and initial method of 
presenting the results of the 1992 Trial State Assessment. In this report, these achievement levels not only 
are applied to the 1992 data, showing the proportions of students that achieve the three achievement levels, 
they also are applied to data from the 1990 mathematics assessment, permitting a report on changes in 
percentages of students at or above each of the achievement levels. 



Definitions of the three levels of mathematics achievement are given in Figure 2. Table 4 provides the 
percentages of students at or above each of these achievement levels, as well as the percentage of students 
below the Basic level. 



Grade 4 
1992 



More than half of the students in public schools in Texas (58 percent), versus 59 percent 
in the nation, are at or above the Basic level. Some of the students in Texas (16 percent), 
versus 18 percent in the nation, are at or above the Proficient level. Relatively few of the 
students in Texas (2 percent), versus 2 percent in the nation, are at or above the 
Advanced level. 



Grade 8 
1992 



More than half of the public-school students in Texas (58 percent), versus 61 percent in 
the nation, are at or above the Basic level, while about one quarter of the students in 
Texas (21 percent), versus 23 percent in the nation, are at or above the Proficient level, 
and relatively few of the students in Texas (4 percent), versus 3 percent in the nation, 
are at or above the Advanced level. 



Grade 8 
1990 v$ 1992 



Compared to 1990, there was an increase in the percentage of students in Texas at or 
above the Basic level (58 percent in 1992 compared to 52 percent in 1990), an increase 
in the percentage of students at or above the Proficient level (21 percent in 1992 
compared to 16 percent in 1990), and no significant difference in the percentage of 
students at or above the Advanced level (4 percent in 1992 compared 2 percent in 1990). 



The 1990 achievement levels used in this report reflect changes in the processes used to develop the original 1990 achievement 
levels. In consequence, the 1990 findings presented here differ from the results published earlier by NAGB in its report by Mary 
Lyn Bourque and Howard H. Garrison, entitled The Levels of Maihemaiics Achievement: Initial Performance Standards for the 
1990 NAEP Mathematics Assessment. (Washington, DC: National Assessment Governing Board, 1991). 
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NAEP content areas: (1) Numbers and Operations; (2) Measurement; (3) Geometry; (4) Data Analysis, 
Statistics, and Probability; (5) Algebra and Functions. (Note: At the fourth-grade level, algebra and 
functions are treated in informal and exploratory ways, often through the study of patterns.) 



Skills are cumulative across levels — from Basic to Proficient to Advanced. 



Fourth-grade students performing at the Basic level should show some evidence of understanding 
the mathematical concepts and procedures in the five NAEP content areas. In relation to the NAEP 
scale, Basic-level achievement for fourth grade is defined by proficiency scores at or above 211. 



Specifically, fourth graders performing at the Basic level should be able to estimate and use basic facts to perform simple 
computations with whole numbers, show some understanding of fractions and decimals, and solve simple real-world problems in all 
NAEP content areas. Students at this level should be able to use - though not always accurately - four-function calculators, rulers, 
and geometric shapes. Their written responses are often minimal and presented without supporting information. 




: frOfigient 
“ 'level'- 



Fourth-grade students performing at the Proficient level should consistentfy apply integrated 
procedural knowledge and conceptual understanding to problem solving in the five NAEP content 
areas. In relation to the NAEP scale. Proficient-level achievement for fourth grade is defined by 
proficiency scores at or above 248. 



Specifically, fourth graders performing at the Proficient level should be able to use whole numbers to estimate, compute, and 
determine whether results are reasonable. They should have a conceptual understanding of fractions and decimals; be able to solve 
real-world problems in all NAEP content areas; and use four-function calculators, rulers, and geometric shapes appropriately. 
Students at the Proficient level should employ problem-solving strategies such as identifying and using appropriate information. 
Their written solutions should be organized and presented both with supporting information and explanations of how they were 
achieved. 



Fourth-grade students performing at the Advanced level should apply integrated procedural 
ADVANCED knowledge and conceptual understanding to complex and nonroutine real-world problem solving in 
LEVEL NAEP content areas. In relation to the NAEP scale. Advanced-level achievement for fourth 

‘ grade is defined by proficiency scores at or above 280. 



Specifically, fourth graders performing at the Advanced level should be able to solve complex and nonroutine real-world problems 
in all NAEP content areas. They should display mastery in the use of four-function calculators, rulers, and geometric shapes. These 
students are expected to draw logical conclusions and justify answers and solution processes by explaining why, as well as how, they 
were achieved. They should go beyond the obvious in their interpretations and be able to communicate their thoughts clearly and 
concisely. 
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Grade 4 Basic-t^rei Example ‘ 









Refer to the rectangle below. (NOTE: Size reduced from original.) 



Percent Correct 


State 


, 49(2.^) ‘ • 


Nation 


...: ,50 (1.6) ■ 



Use your centimeter ruler to make the following measurement to the nearest centimeter. 
What is the length in centimeters of one of the longer sides of the rectangle? 

Answer: (8 centimeters) 



Grade 4 .Prc^cient-I^el Example Item 



Carol wanted to estimate the distance from A Xo D along the path shown on the map below. 
She correctly rounded each of the given distances to the nearest mile and then added them. 
Which of the following sums could be hers? 




A. 4 + 6 + 5 = 15 

B. 5 + 6 + 5 = 16 

*C. 5 + 6 + 6 = 17 

D. 5 + 7 + 6 = 18 



Percent Correct 


State 


29 {2.3)' 


Nation 


; 25(1.7) ;; 



Ghule 4 ' Example Item 



If Q represents the number of newspapers that Lee delivers each day, 

which of the following represents the total number of newspapers that Lee delivers in 5 days? 

A.5 + Q 
*B. 5 X [] 

C.Q^S 



4 ^ 



Percent Correct 


State 


: 53 (1;9) 


Nation 


■ ;.;48 (1.4) :: 
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GRADE 8 



NAEP content areas: (1) Numbers and Operations; (2) Measurement; (3) Geometry; (4) Data Analysis, 
Statistics, and Probability; (5) Algebra and Functions. 



Skills are cumulative across all levels - from Basic to Proficient to Advanced. 



:: BASIC 

; LEVEt 



Eighth-grade students performing at the Basic level should exhibit evidence of conceptual and 
procedural understanding in the five NAEP content areas. This level of performance signifies an 
understanding of arithmetic operations - including estimation ~ on whole numbers, decimals, 
tractions, and percents. In relation to the NAEP scale, Basic-level achievement for eighth grade is 
defined by proficiency scores at or above 256. 



Eighth graders performing at the Basic level should complete problems correctly with the help of structural prompts such as 
diagrams, charts, and graphs. They should be able to solve problems in all NAEP content areas through the appropriate selection 
and use of strategies and technological tools, including calculators, computers, and geometric shapes. Students at this level should 
also be able to use fundamental algebraic and informal geometric concepts in problem solving. 



As they approach the Proficient level, these students should be able to determine which of available data are necessary and sufficient 
for correct solutions and use them in problem solving. However, eighth graders at the Basic level show limited skill in 
communicating mathematically. 



, , c ; Eighth-grade students performing at the Proficient level should apply mathematical concepts artd 

' PROPiCIEN'F,! ; procedures consistently to complex problems in the five NAEP content areas. In relation to the 
c. . . CEVEL " NAEP scale, Proficient-level achievement for eighth grade is defined by proficiency scores at or 
^ . above 294. 



They should be able to conjecture, defend their ideas, and give supporting examples. They should understand the connections 
between fractions, percents, decimals, and other mathematical topics such as algebra and functions. Students at the Proficient level 
are expected to have a thorough understanding of Basic-level arithmetic operations - an understanding sufficient for problem 
solving in practical situations. 

Quantity and spatial relationships in problem solving and reasoning should be familiar to them, and they should be able to convey 
underlying reasoning skills beyond the level of arithmetic. They should be able to compare and contrast mathematical ideas and 
generate their own examples. These students should make inferences from data and graphs, apply properties of informal geometry, 
and accurately use the tools of technology. Students at this level should understand the process of gathering and organizing data 
and be able to calculate, evaluate, and communicate results within the domain of statistics and probability. 



ADVANCED 
LEVEli. ■■ / 



Eighth-grade students at the Advanced level should be able to reach beyond the recognition, 
identification, and application of mathematical rules in order to generalize and synthesize concepts 
and principles in the five NAEP content areas. In relation to the NAEP scale. Advanced-level 
achievement for eighth grade Is defined by proficiency scores at or above 331 . 



They should be able to probe examples and counter-examples in order to shape generalizations from which they can develop models. 
Eighth graders performing at the Advanced level should use number sense and geometric awareness to consider the reasonableness 
of an answer. They are expected to use abstract thinking to create unique problem-solving techniques and explain the reasoning 
processes underlying their conclusions. 
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'Grade 8 &^sic-Lw^ Example Itenii 




Which of the following is both a multiple of 3 and a multiple of 7? 

A. 7,007 

B. 8,192 
*C. 21,567 

D. 22,287 

E. 40,040 

Did you use the calculator on this question? 

Yes No 



Percent Correct 


state 


' 7e(1.0) 


Nation 


, 76(1.3) ,, . 



,;Grade 8 ihrdficient-Let^ Eimmple Item 






80 




70 


Number 


60 


of 


50 


Sit-ups 


40 




30 



10 15 20 25 30 
Age in Years 

In the graph above, each dot shows the number of sit-ups and the corresponding age for one 
of 13 people. According to this graph, what is the median number of sit-ups for these 13 people? 



A. 15 

B. 20 

C. 45 
*D. 50 

E. 55 

Did you use the calculator on this question? 

Yes No 



Percent Correct 


state 




Nation 
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iQraite 8 AdvancwFlfvel Example Item 



A 


B 


2 


5 


4 


9 


6 


13 


8 


17 



14. 



If the pattern shown in the table were continued, what number would appear in the box at the 
bottom of column B next to 14? 



A. 19 

B. 21 

C. 23 

D. 25 
*E. 29 



Percent Correct 


State 




Nation 
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Triat State Assessment 



TABLE 4 



Levels of Fourth-Grade and Eighth-Grade 
Public-School Mathematics Achievement 



Grade 4 


Grade 8 


1992 


1990 


1992 



Achievement Level 



At or Above Attvanced Level Texas 

West 

Nation 

At or Above ProTicient Level Texas 

West 

Nation 

At or Above Basic Level Texas 

West 

Nation 

Below Basic Level Texas 

West 

Nation 



irPercentage ; 

( 0.5}'. ' 

^ ; 2 ( o.a) 

; '16 ( 1.3}' 
17 '( 2.1) 

'18 ( 1.1) , 

‘ 58 (1.7) 

. 59(2.2)' 

‘ .59 ( 1.1) 

‘ 42 f 1.7} 

; .41 = (.2i)‘ 
!41';M.1}i ^ 



p^erc^a^!:: 

' ‘ 2 t0.4}‘‘.. 

I :“2 ( 0.4} 

‘ ,.16 ( 1X>) 

19 ( 2.5} ^ 
‘l9j 1.2) . 

■ ‘ 52 (.1.7) . 

‘57 (‘2.6} ^ 

‘ ‘ 57 (.1.4) 

.48 ( 1.7). 

■ 43.(/2.5}. 
43(1.4) . 



I’ercentage 

!.<«U(‘0.6) 

‘.V '<4 (‘‘14) 

( 1.4} >. 
24 ( 2.‘1) 

23 (1.1} >. 

' ! m ( 15} >< 
' ^ ( 2.7) 

61 ( 1.2} . ‘ 

42 ( 1.5} < 
38 ( 2.7) 
39(1‘.2},'. 



The standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that, for each population 
of interest, the value for the entire population is within ± 2 standard errors of the estimate for the sample. In comparing two 
estimates, one must use the standard error of the difference (see the Procedural Appendix for details). If the notation > (<) 
appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 percent 
confidence level. 



Clearly, many students in Texas fail to meet or exceed the achievement levels that prescribe what students 
should know and should be able to do. Educators and policymakers will need to look to many sources of 
information and opinion for explanations of these levels of performance. Among the possible explanations, 
several factors should not be overlooked. First, students may not be learning enough in school to reach the 
achievement levels. In 1983, the National Commission on Excellence in Education warned that “the 
educational foundations of our society are being eroded by a rising tide of mediocrity that threatens our very 
future.”^ ^ In 1990, the President and the Governors committed the Nation to six goals for education, the 
third of which called for American students to “leave grades four, eight and twelve having demonstrated 
competency in challenging subject matter. The political leaders of this Nation are dissatisfied with the 
performance of American students. These NAEP findings confirm that a great many American students 
are not yet performing at the high standards embodied in the achievement levels. 



** National Comnnission on Excellence in Education, A Nation at Risk. (Washington, DC: U.S. Department of Education, 1983). 
In 1988, then-Secretary Bennett reported that the “precipitous downward slide of previous decades has been arrested, and we have 
begun the long climb back to reasonable standards.” (p. 1 in American Education: Making it Work. (Washington, DC: U.S. 
Department of Education, 1988).) 
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Second, some students may not be reaching the higher achievement levels because schools may not be 
teaching the elements of mathematics that are included on the NAEP assessment, and because the 
assessment may not be covering some elements of mathematics included in the school curriculum. No 
assessment or test can cover all the different areas of mathematics that are taught in school. The content 
coverage of the NAEP mathematics assessment was set by a consensus approach. Teachers, curriculum 
specialists, subject matter specialists, local school administrators, parents, and members of the general public 
actively participated in deciding what are the most important elements of mathematics to be included in the 
assessment and for students to learn. Since 1990, the content coverage of the NAEP mathematics 
assessment has been moving toward closer alignment with the curriculum and evaluation standards 
recommended by the National Council of Teachers of Mathematics (NCTM).^^ The 1992 assessment has 
a greater emphasis on geometry and algebra and functions and less emphasis on numbers and operations 
than assessments prior to 1990. Included among the items are some constructed-response problem-solving 
questions that assess higher-level thinking skills that multiple-choice question formats cannot normally 
measure. The 1994 assessment will be even more closely aligned with the NCTM standards. Other 
evidence from NAEP, presented later in this report, indicates that many schools and teachers have not yet 
begun to follow the approach to teaching mathematics recommended by NCTM. 

Third, the Basic, Proficient, and Advanced achievement levels reflect high performance standards for the 
1992 NAEP mathematics scale. The establishment of achievement levels depends on securing a set of 
informed judgments of expectations for student educational performance and on summarizing the individual 
ratings into collective judgments. These expectations reflect the Board’s policy definitions, which require 
that students at the central. Proficient level demonstrate “competency over challenging subject matter.” 
The resulting standards are rigorous. The higher any standard is set, the fewer students will be able to reach 
that standard. 

As measures of performance, both average proficiency scores and percentages of students who score above 
the critical achievement levels on the NAEP scale provide a valuable overall depiction of students’ 
mathematics achievement. In order to present a closer look at how well students know particular areas of 
mathematics, the next section presents student performance in five content areas and Estimation. 



NAEP Mathematics Consensus Project. Mathematics Framework for the 1992 National Assessment of Educational Progress. 
(Washington, DC: National Assessment Governing Board, 1992). 

” Curriculum and Evaluation Standards for School Mathematics. (Reslon, Va: National Council of Teachers of Mathematics, 
1989). 
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CONTENT AREA PERFORMANCE 



As previously indicated, the questions comprising the Trial State Assessment covered the content areas of 
Numbers and Operations; Measurement; Geometry; Data Analysis, Statistics, and Probability; and Algebra 
and Functions; as well as Estimation skills. Estimation was measured using a special paced audiotape that 
limited the amount of time students had to work on each question and made any direct calculations of 
answers difficult. The information from the Estimation section is intended to supplement the data obtained 
from the Numbers and Operations and the Measurement questions administered using the more traditional 
paper-and-pencil or calculator approaches. Table 5A (average proficiency) and Table 5B (percentile 
distribution) provide the Texas, West, and national results for each area. 



Grade 4 
1992 



Grade 8 
1992 



Grade 8 
1990 vs 1992 



Students in Texas performed lower than students in the nation in Estimation. 

Students in Texas performed about the same as did students across the nation in all of 
the six areas. 

Estimation was not included in the 1990 Trial State Assessment program. Therefore, 
change in eighth-grade performance is provided only for the five content areas. There 
was an improvement in student performance from 1990 to 1992 in Texas in Measurement 
and Algebra and Functions. 
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TABLE 5A 



Fourth-Grade and Eighth-Grade 
Public-School Content Area Performance 



Grade 4 


Grade 8 




1890 


1892 



Numbers and Operations 

Texas 

West 

Nation 



Measurement 

Texas 

West 

Nation 

Geometry 

Texas 

West 

Nation 

Data Analysis, Statistics, and Probability 
Texas 
West 
Nation 



Algebra and Functions 



Texas 

West 

Nation 



Estimation Skills 

Texas 

West 

Nation 



ProUcl^ty 

2U { 1.4) 

‘ 214(1.8), ‘ 
/2U(0.9) ‘ 



220 { 1 . 6 ) 
221 ( 1 . 6 ) 
222 ( 0.9) 



' 220< 1.4> ■ , 

. 22q<9-7>. , . 

|.."v :• ‘ ■ '' ‘ 

216<.1/4) , .' V' 

< ‘ Tt t’l , ' , ‘c 

... 215(1. 9> 
216(0,9)..;. 



199 ( 1.7)' 
213 ( 3.5) 
206 ( 1.8) 



; Proficiency 

262 ( 1.3) 

), 263 ( 23} , 
,266 ( 1.3) . 



. . '254 ( 13) 

■ 257 ( 3.2) ■ ■ 

; 25$ ( i.4>Sv/ 

‘260(2.6) 

259 ( 1.4) . 

!;';'..261(3.2>. S'., 
.,.,. 262 .(_ 1 . 9 );,,.... 
. .. , , ' .; -i 

'2^‘.(l'.6).'. . 

.259(,2.6).‘ " 



Proficiency 

.267 ( 1.4) 
270 ( 1.8) 
i270 ( 0.9) > 



260 ( 1.7) > 

, ! 266 ( 2.8) 

; ^,(‘1.3) >. ' 

.is 262 (13) 

263 (2.2)'', 

' ;' 2 ? 2 ( 1 , 0 ),;. 

'.V 

, V .■ 263 ( 1,6} .. 

267 ( 2.4) ; ! 

■'V' * 267. ( 1'.2> 

3.'" 1'.' 

■..‘•,.,266.01,4)-.:>;:. 

‘..•■■266 ( 2 . 6 ) ", 

"r 267(03)' 

: ' 270 ( 2,0) ‘ 

■ 269 ( 1-5) ' ' 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > ( <) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. — Estimation was not included in the 1990 Trial State Assessment. 




NAEP TRIAL STATE ASSESSMENT 



50 



43 



Texas 



THE NATION’S 
REPORT 
CARO 



TABLE 5B 



rsaap 

M 



Percentiles of Mathematics Proficiency in 
Fourth- and Eighth-Grade Public Schools 
by Content Area 



Trial State Assessment 


5th 


10th 


25th 


50th 


75th 


90th 


95th 




Percentile 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 



GRADE 4 1992 
Numbers and Operations 

Texas 

West 

Nation 

Measurement 

Texas 

West 

Nation 

Geometry 

Texas 

West 

Nation 

Data Analysis, Statistics, 
and Probabilify 

Texas 

West 

Nation 

Algebra and Functions 

Texas 

West 

Nation 

Estimation Skills 

Texas 

West 

Nation 



GRADE 8 1990 
Numbers and Operations 

Texas 

West 

Nation 

Measurement 

Texas 

West 

Nation 

Geometry 

Texas 

West 

Nation 

Data Analysis, Statistics, 
and Probabilify 

Texas 

West 

Nation 

Algebra and Functions 

Texas 

West 

Nation 

Estimation Skills 

Texas 

West 

Nation 



' 157 ( 1.4) 
155 < 2.5) 
:'154 ( 1.3) . 


170 ( 2.2) 
187(2.2) 
168 ( 1.2) 


, 191.( 1.7) 
103(2.0) 
191 ( 1.2) 


214 ( 1.8) 
216 ( 2.4) 
‘ 215 ( 1.1) 


, 237 ( 1.5) . 

238 ( 2.7) 

' 239(0.9) 


257 ( 2.1) 

258 ( 3.1) 

‘ "259 ( 1.4)' 


270 ( 2.1) 
270 ( 3.3) 
_ '270 ( 1.8) 


'^63(3.0) ' 
: 160 (4.3)' 
162 ( 1.8) 


. 177 (2.4) , 
“‘173(2.4) ‘ 
' 178(1.3) 


198 ( 2.1) 
,198 ( 1.9) 
■ 199 ( 1.1) 


' 221 ( 15) 
- 223(2.1) 
224 ( 0.9) 


- 243 ( 2.6) 
245 ( 2,0) 
247 ( 1.6) ‘ 


"264 (,2.7)‘ 
265 { 2.6) 

, 266 ( 1.3) ; 


., '275 (‘l.9) . 
', ,276 ( 2.6) ' 
, 277..( <1.4) 


ira '( <2) 

168(3.4) ‘ 
187 ( 1.7)_ ' 


.^181 ( 2.0)' ; 

< 181(1.1)“'" 
C.179 t1.1) 


2C» ( 1.6) ' 
201 ( 1.7) 
199 ( 0.9) 


' 220(1.4).' 
' '223 ( 1.8) 
221 (i;2) 


240 ( l'.5) ' 
244 ( 2.2) 
,242( 1.0) 


259( 2.0) • 
260 ( 1.7) 
260 ( 1.2) 


' ‘ 2ra ( 3.6) 

‘,‘270 ( 2.9) 
. '270 ( 0.8) 


168 (Vi)”-, 

1R3( 2.1).' 
IK! ( 1.2) . 


, 179 ( 1.8)^ 
= ‘ 172 ( 2.5] 
.173 ( 2.0), 


198(2.4)',. 

195 ( 2.7) 

196 ( 1.0), 


, ,219(15) 
, 220 ( 2.9) 
220 ,( 1.5) 


239 ( 1.9) 
' 241 ( 1.7) 
242 ( 1.5) 


256 ( 2.9) 

■ 258 ( 33) 
iW0(1.4), 


266 ( 2.1) 
‘ 269 ( 3.2) 
.270 ('1.9) 


162 ('l.2) 
"iS8( 3.1) -li 
158 ( 1.5)- ' 


'175(i!‘3) ‘ 

= 171'{2.8)‘ ' 
171 (1.5) 


1^('l.6) 
-.193 ( 1.4)' , 
'1^ ( 1.0) 1 


' .217 ( 2.0) 

, .217 .(3.2) , 
' 217(1.4); 


238 ( 1.8) •• 
239 ,( 3.6)' 

239 ( 1.5) 


, '257 ( 2.7) 
‘,,257.(3.4) . 
. 258 ( 1.4) 


•!2M(,2.8) . 
268 ( 2.7) 
2ra(,i.4), 


,.i35“( 2'er‘ 
,160 (6.6), ■ 
:i44'( 3.0) 


‘ i49 ( 2.5) - 
‘ i70 f9.4] 
157(5.2)' ‘ 


.174 ( 3.4) ■; 
...191 ( 3.2) 

' 182 ( 1.8) ■ 


200( 1.5) 
.213(4X1) , 
• '207 ( 2.0) 


‘226 ( 3;3,) ' 
236(313) ‘ 
■ '232(2.5)' 


'-,248 ( 13) 
.254 ( 6.0), 
',252 ( 2.1) 


'261 ( 1,6) ' 
264 ( 6.0) 
2^ ( 2.4) 



207' ( 23). 
‘ 203 ( 3.0) 
206 ( 2,3) 


.219 ( 2.9) 
217 ( 4.8) 
, ' 220 ( 2.4) 


239 ( 1.1) 
239 ( 1.9) 
242 ( 2.3) 


, 262 (10) 
264 ( 2.3) 
267 ( 1.2) 


286 ( 1.2) 
288 ( 3.0) 
291 ( 1 . 4 ) 


306 ( 1.9) ‘ 
310 ( 4.9) 
309 ( 1 . 3 ) 


318 ( 2.6) 
322 ( 4.3) 
320 ( 1.9) 


187 ( 4.1) 
183 ( 8.3) 
'185 ( 3.2) 


202 ( 20) 

‘ 200 ( 43) . 
‘202 ( 10) 


227 ( 2.1) 

228 ( 2.3) 
, '230 ( 2.7) 


253 ( 1.7) 
,258 ( 4.7) 
259 ( 2,2) 


' 281 (' 1.7) 

287 ( 3.5) 

288 ( 2.2) 


305 ( 20) 
313 ( 3.8) 
,'312(2,3) , 


320 ( 2.4) 
328 ( 5.6) 
326 ( 2.1) 


202 ( 2.1) ■ 
.200 ( 2.5) ' 
'199(2.5),' 


215 ( 3.5) 
213 ( 2.3)' 
,''213 ( 2.0) 


■ 235 ( 1.4) 
2;^ ( 2.6) 
2;^ ( 1.7) 


258 ( 1,6) , 
. 261 { 2.1) 
260( 1.2)f 


281 ( 1.3) 
284 ( 3.8) 
284 ( 1.4) 


301 ( 1.7) 
305 ( 4.4) 
. 303(10) 


314 ( 2.4) 
319 ( 6.9) 
. 316(4.1) 


,188, ('4,6)"''' 
189 ( 5.3) 
'191, ('2,3) 


' 203 ('30) 
"206 ( 4.2) ' 
" 207 ( 3.1) 


229 ( 2.8) 
2S2 ( 3.8) 
234 ( 2.0) 


-257 (,10) 

'■ 263 ( 20) ' 
264 ( 1.4) 


286 '( 'i.8) ' ■ 

290 ( 5.3) 
-292( 1.4) 


311 ( 20) 
■ 313(4.4) 
313 ( 1.6) 


324 (' 3 .I) 
328 ( 2.4) 
326 ( 1.8) 


i66 ( i.3) , 

' 196 ( 4.2) ' ' 
-199 ( 1.9) 


''•208 ( 3.1), 
210 ( 1.8) 
212 ( 2.6) 


231 '( '1.3) , 
■ 234 (, 2 . 4 ) 
235 ( 1,7) 


^6(2.4) ' 
259(20) . 

'261 ( 1 . 5 ) ' 


- 282(^4)' .- 

285 ( 2.9)' 

286 ( 1.6) 


■■ 305(10) 
''310 ( 40) ', 
308 ( 2.6) 


318 ( 3.1) 
325 ( 3.2) 
322 ( 2.7) 


-(--•-). , 
' -{-•-) 


, - (-,-) ' 
- 

■ 


- (-..) 
, -(-.-) 

-- (--•-) 


-(-.-). 
-,(-.-) , 


■_ 

- (-.-) 
' - (-.-) 


- (--) 
-(-.-) 


- (--•■) 
“ (--.-) 

■ 



(continued on next page) 
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TABLE 5B 
(continued) 



Percentiles of Mathematics Proficiency in 
Fourth- and Eighth-Grade Public Schools 
by Content Area 



Trial State Assessment 


5th 


10th 


25th 


50th 


75th 


90th 


95th 




Percentile 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 



GRADB 8 1992 
Numbers and Operations 

Texas 

West 

Nation 

Measurement 

Texas 

West 

Nation 

Geometry 

Texas 

West 

Nation 

Data Analysis, Statistics, 
and Probabiiity 

Texas 

West 

Nation 

Algebra and Functions 

Texas 

West 

Nation 

Estimation Skiils 

Texas 

West 

Nation 



207 ( 2,4) 

< 20B ('2,5)2 
:aii(i,5>^ 


‘■i220'( 2.4) 
■,ia3(23) ' 
223 ;( 0.8) ■ 


<241 ( 1.4) 
246 ( 2.4) ' , 
( 246 ( ao) 


»7(1.5) 
271(2,1) ' 
, 271; (13), , 


292 ( 1.8) ' . ‘ 
• 295 ( 1,2) : ‘ 

‘ 295 ( 1.0)/^ 


313(1^) , 
316.(23) ' 
315 ( 14) 


,326 ( 2,4) 

.‘ 328 ( 3,0) 
;,.320 (,.1,5) . 


186.( 2.5) 
191/(4.9) , 
,^103 ( 2.1 <■; 


' "202 ( 1.8) 
209 4.5) < 


228 ( 2.1)' 
‘235(2.1) . 
/ 233,(‘l.4) 


‘259 ( 2.0) . 
',2^7 ( 1j9) 

',^‘('‘15)' 


^291 ( 2.5) > 
. 297 ( 4.0 ‘ 
‘‘296“(',i8) ‘ 


319 ( 2.3) > 
;325 ( 2.9) 
“323i 2.8) c 

« 1 * ( c' , 


338 ( 3.8) > 
',340 ( 4.0) ' 
1.9)‘> 


202‘(3,2) ‘ 
(,2,0) ' 
2CW( 1,7)< 


'...215(2.3)'', 
"',217 ( 3.7) " 
. 216 ( 1.0) 


< '2$a(2,1) 

.‘2:^ (.3,0): ‘ 
..2I».( 1.4) 


■»2(1,3j''' ' 
'264(23) ,'i 
"2«(,1,1.). ' 


‘‘‘2$6(‘1.9) ‘< 
‘ 287 (3.4) 

. 266 '(4,0) ' 


' i»)7.( 1 j) 
iw7.fi;8) 
.367 (14) . 


'320 ( 2.7) 
‘319 ( 3.1)- 
318 ( 1.8),. 


*' ‘ v' 

193 < 2.6) 
195(2.8) 
1^ ( L8) . 


'208 f1.e) 

■ 211 ( 3.8) 

. 212 ( 1.3) ' 


: 233(\i.ar « 
238(4.3) . 

' 238 ( 1.4), 


‘'263(i3) : 
269 ( 33) ' ‘ 
‘ 288 ( ,13) 


493 ■( 2.2) , 
l298(.1.8) 
297 ( 1.6) 


[' 'C I* ‘ ‘ 

*i319‘(2.3) ' 
321 (34) 

■ 320(1.9) . . 


3^ ‘(4.8) 
.335(5.1) 
■ '332i‘( 2.6) 


( :a.9> « ‘ 
{ 202.(2,4). 
^2p4;t <1,6), : 


'!2,17:(.2.4j,„, 

'.217 (23) 


‘ 2^'('l;8) ^ 
‘,240-( 2.7) . 

‘ 246 ( ‘< 


‘‘*'^.(,13)->, 

i2!66 ( 29)\ ■ 
( 1.3) 


''29i!‘( 1,9f^f, 

‘ 291 ( L9)“:«L 
..291 ( 1,4) V ;/ 

* ‘‘{ ' ‘‘ \ 


/'314\(‘43) 


,( 3.4)‘. 
.s:329'( 3,4) 


‘ 'j '' ‘ 1 

■222 '(d.8) ‘. i 
..22? ( ,4.5)", 
.221(3.1), 


i231,t'''l.3).‘' 
“ 23e,(''3.7) 
'..232 (1.fl) ‘, 


" 249 ( ■i.O),'' f 

■' ‘‘251 (■ 

‘ .'250'Llj9)'i,'' 


■‘bes'i 03) 

!:27,i,'.(.2,4),i 

27'1'(13) 


‘286 { IjO) . 
‘288(4,1) 
2i90(:i3).' , 


“‘303 ('1.8)“c V 
304‘ (46) s 
‘ 365.(.23) 


. ,3i3‘,(‘ ^ij|y 

‘ 313 (iS.0) 
‘..3il4( '•1.9) , . 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. — Estimation was not included in the 1990 Trial State Assessment. 
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CHAPTER 2 

Mathematics Performance by Subpopulations 



Many of the reforms recommended for mathematics education have emphasized the need to stress 
mathematics for all students.^® Nevertheless, assessment results consistently show lower achievement for 
subpopulations of students who are less advantaged than their classmates. The 1992 Trial State 
Assessment sheds further light on this by reporting on the performance of various subgroups of the student 
population defined by race/ethnicity, type of community, parents’ education level, and gender. 



RACE/ETHNICITY 

The Trial State Assessment results can be compared according to racial/ethnic groups when the number of 
students in a racial/ethnic group was sufficient in size to be reliably reported (at least 62 students). 

Table 6A (average proficiency) and Table 6B (percentile distribution) present fourth-grade mathematics 
performance results for White, Black, Hispanic, and Asian students, and eighth-grade mathematics 
performance results for White, Black, Hispanic, and Asian students from Texas. 

In Texas: 

Grade 4 1 White students demonstrated higher average mathematics proficiency than did Black or 
1992 I Hispanic students and about the same mathematics proficiency as did Asian students. 



White students demonstrated higher average mathematics proficiency than did Black or 
Hispanic students but lower mathematics proficiency than did Asian students. 

The performance of White and Black students was higher in 1992 than it was in 1990. 
The performance of Hispanic students stayed about the same from 1990 to 1992. 



Grade 8 
1992 



Grade 8 
1990 vs 1992 



Everybody Counts: A Report to the Nation on the Future of Mathematics Education, Lynn Steen, Ed. (Washington, DC: 
National Research Council, National Academy Press, 1989). 

Ina V.S. Mullis, John A. Dossey, Eugene H. Owen, and Gary W. Phillips. The State of Mathematics Achievement: NAEP's 1990 
Assessment of the Nation and the Trial Assessment of the States. (Washington, DC: National Center for Education Statistics, 
1991), 
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Trial State Assessment 



TABLE 6A 



Average Fourth-Grade and Eighth-Grade 
Public-School Mathematics Proficiency by 
Race/Ethnicity 



Grade 4 


Grade 8 


1992 


1990 


1992 



Texas 




< ■ '‘Proficiency * 


Proficiency 


■ Proficiency ' 




White 


228 ( '17)/ " 


' ' ' 2731 1.3) ’ , 


279, (1 .‘6) > 




Black 




. V^236L1.8) .. !■ . 


' 243,(2.0)> 




Hispanic 


= ‘ ' '207(1.9)' < ' 


'245<,1.a}'. 


■ '248(1.2) , ■ 




Asian 


■ . 234 ( 4J5)' . < 


, t j** *1 t ( 


301 ( 4.9) . ■ 


West 






269(3.3)'* ‘.'T' 


‘ c' ‘ ‘ ‘ 




White 


225(1.$)' 


' 277 (24) ‘ ‘ : 




Black 


‘ 1$$(2.?) “ ‘ 


. '\;‘245(<5.9)l. { ‘ 


'234(3.5) 




Hispanic 


200 ( 2.0). 


‘244 ( 34) ‘ ‘ ‘ 


248( 1.6>'=.=‘‘ 




Asian 


^ .232 (=3.2) 


t c ./ ‘ 


;286 (11.3).'./' " 


Nation 




‘ .;.v.22b‘(i.o) ' 




i ' 




White 


. V 270 ^^ JS)' “ = 


/‘ ' >76 ( 1.1) > 




Black 


= ‘ .1^ i'AAy ^ r 


. 237'(2«6)‘ ''' 


li = “i‘236'ri.3) ‘ 




Hispanic 


/ ; 199‘( 1J5] ‘ . 


. ‘ 242 { 2‘8) ‘ . 


/ " ‘ '245 ( 1.3) ;; ‘ = 




Asian 


= “ .232 (2.6} 


= " ‘‘279 (‘54)1 '' /c' 


" =?:287 ( 6.6) v‘< 



The NAEP malhemalics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. ! Interpret with caution — the nature of the sample does not allow accurate 
determination of the variability of this statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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GRADE 4 1992 








. . 










White 








'' .iv.* 








; 7' . 


Texas 




180 ( 7.8) 


i92 ( ai.b) ■' 


210(2-4 


■ '229 ( 1.9) 


- ""247 CkM 


•'"‘■‘7285 (2'3j‘ ‘ 


!. 274 ( 1.8) 


West 




174 { L2 


188 (1.«) 


: : 205 ( 3.1) 


-^227 ( 1.7) 


]: 245 ( 2-9) 


:-;i=261 ( 2-5)‘ , 


271 (2.7).' 


Nation 




175 ( 2.3) 


167(1.3) ' 


207 ( .1.2) . 


227 ( 1.1) 


"248 ( 1-4) 


■"/283( 1.2) _ 


1 272 ( 1.4) 


Black 




‘ ' ' ' 




c . ^ ^ 


. ;k .;t; ■ - 


' ‘ ‘ 'i' ‘ 


‘•‘ vJ ‘ ' < ‘ ‘ ‘ 


, 


Texas 




i46<e,i) 


i158 ( 6.4) 


;180.(,10) 


W(i.7)‘ 


^'210 ’('iS) - 


( 3.7) ; ' 


■,243 ( 6.2),'. 


West 




141 (5,6) =: 


‘149(4.4) ; 


109 ( 34) 


167(4.0) - 


.. 207 <( 4;9);:: 


i : 225 ( 8,6) ' 


235 ( 4.3) 


Nation 




‘142t'( 3,4) 


‘ 153 ( 2.9) 


' -171‘( 2.3) 


191 ( 2.0) ‘ 


"•210 ( %7H 


;V227(.13) . 


. 237 ( 3,1,) 


Hispanic 












'• •*: .■ !• 

■' ‘‘ : 


... .. t 1 5 ^ 


' ' Vt 


Texas 




'159 ( il) 


-170 ( 2.4) 


189 ( 3,6) 


' 208 ( 1.7) 


2M ( 1-4) . 


':k 244 (4.1)' - 


. 254 ( 3.7) 


West 




‘ 146 ( ai) ‘ 


" 181 ( 4.5) 


179 ( 1,7) ‘ 


200( 1.4)' 


•221 ^2,8)'^ 


/■ ' 239 ( 2.8) 


. 246 (5.2) 


Nation 




,146 


160 { 2.7) 


: ;i79( 1,0) 


MO ( 1.9)/ 


219 ( 1,8), 


• "7^ ( 2.4) 


!c= 246 ( 3-5) , 


Asian 










' ' ' ; r • 


. ‘-'t' 


'( i/c , 


, ' ^ 


Texas 




‘176(23,3) 


‘193 (15.8) 


215 ( 2,3) 


237 ( 9.3)' 


‘/255(5,8) 


269(8.0) ^ 


< 279 (20.3) ■ 


West 




.‘174(15,7) 


192(9.1) 


211 ( 7,2) 


232 ( 5.0) ■ 


...‘253(4,2). 


,.•=272 ( 9,7) 


. 282 (22,2) . 


Nation 




.174 ( 7,5) ‘ 


191 ( 5.9) 


2‘13 ( 5,3) 


233 ( 43) 


: 254 ( 4,2)‘ 

‘V ' • . 


••>271 ( 5.1) ' 

‘ c 




















GRADE 8 1990 








‘ ‘ 




ct ‘ ‘ 


= ‘ 7 . = ' 


ti . / ' J'‘ ‘ 


White 




‘ 




<< . , ' 




' =; P/' r 






Texas 




'?2oY3,a) 


233 M .6) 


252 ( 1J) 


/ 273(1,4)' 


\296( 1,?). 


;‘=313( U4J '/ 


^325( l‘,5) 


West 




‘ 207 <12,5) 


, .223 ( 3,2) 


247 ( 2,0) 


208, ( 43) . 


.292;( 5,3} 


‘r;‘3,15‘(3,5) 


327 ( 3,5) 


Nation 




213 ('2,2)^ ^ ' 


228‘<1.3)^ 


246 ( 1,8) 


271 ( 2,1) 


293 ( 1,0) 


311(2.5) “ 


‘ 324 ( 3,7) 


Black 
















= . ‘-<1 ‘ : V ‘ 


Texas 






‘ ‘ Ml ( 4.7) 


216 ( 3,1) 


234 ( 4.0) ' 


254 ( 2,5) 


,'273(1.‘4)‘ 


‘ 283‘‘‘(:5-7) 


West 




‘ 189(4,7) 


200 ( 8.6) 


220 (13.0) 


' 240 ( 8.7) 


' 271 (14.9). 


.297 ( 32) 


304 ( 7,9) 


Nation 




184 ( 5,3) . ^ 


194(7.5) 


^ ‘214 ( 5,3) 


238 ( 1.7) 


.259 ( 3.0) 


264(3.5) . 


< 298 ( 3,2) ; 


Hispanic 




i!! ? liii 










(' 1 \\ ' ' ' ‘'<1= 


' • c ■ 


Texas 






‘ 205 ( 3.5) 


224 ( 1,4) 


' ‘240( 1.4) '• 


• 21^ ( 1,5)- 


'“‘'•235 ( 3^2) “ ‘ 


297 ( 2,6) 


West 




189 ( 4,8) ' 


200 ( 4.2) 


219 ( 3,5) 


‘ 243 (105) 


266 ( 2.4) 


‘ 266 ( 73) < 


299(10.1) ' 


Nation 






198 ( 25) 


216 ( 2,9) 


' 243 ( 5.5) 


206 ( 2,3) 


' 264 (.23) 


297 ,( 0,1) 


Asian 
















■ 


Texas 




' : 


' 




^ (- *) 




• . ‘ 




West 












^ (**>) • 


t . ( 




Nation 




■■ 207 (13.2) 


224 ( 5.3) 


258 (19.4) 


‘264 ( B3) 


307 ( 8.1) 


.325 ( 817) 


336(6-1)' ; 



(continued on next page) 
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TABLE 6B 
(continued) 



Percentiles of Mathematics Proficiency in 
Fourth- and Eighth-Grade Public Schools 
by Race/Ethnicity 



Trial State Assessment 


5th 


10th 


25th 


50th 


75th 


SOth 


95th 




Percentile 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 



GRADE 8 1992 
White 



Texas 




223 


i 1-6) 


235 ( 3.0) 


257 ( 2.0) 


279 


(:1;3)::> 


:'V30i:t-2;0)':-.:i!' 




!333:(3;4) 
330 ( 3;2) 


West 




222 


(6.5) 


234 ( 2.5) 


255 ( 3.6) 


277 


(■2.6)"' 


-5^3iiX3 ( 2.8) ‘1' 


= 319(4,2) 


Nation 




221 


( 1.6) 


233 { 1.3) > 


254 ( 1.5) 


277 


(1.3) 


299 ( 1J2) > 


318 ( 2.1) 


329 ( 2.0) 


Black 

Texas 




194 


(4.3) 


203 ( 3.8) 


220 ( 3.8) 


240 


(1.7) 


265 ( 2.4) > 


268 ( 2.7) > 


298 ( 2.9) 


West 




180 


(13.9) 


. '191 (14.4) 


'212(2.7) ' 


•234 


( 4,2) 


■ 258 (13.5) 


. 276 ( 5.6) < 


,284 ( 7.0) 


Nation 




187 


(io) 


197 ( 2.1) 


215 ( 1,7) 


. 236 


(1-6) 


257 ( 1.5) 


‘275(3.4) . 


286 ( 3.8) 


Hispanic 

Texas 




193 


( 3.8) 


206 ( 2.1) 


226 ( 1.4) 


248 


(1.4) 


2K ( 2.7) 


290 ( 4,1) 


303 ( 2.9) 


West 




<190 


(3.9) 


202 ( 4.6) 


222 ( 2.7) 


'246 


(2.2) 


' 27.1 '{• 2.6) 


291(1.1) ' 


.301 ( 1.7) 


. Nation 






( 2.3) 


■ 201 ( 1.8) 


221 ( 1.6) 


244 


(2.0) 


268 ( 1.8) , 


269 ( 1,5) 


.,301. ( 4.8) 


Aslan 






(2i';r) 






iPlilBlPi 








Texas 




233 


' 251 (17.0) 


270 ( e.9) 


' 305 


(10.6) 


■: 329 < 7,9) ' 


346(12,3), ‘ 


358 (14.3) 


West 




223 


(12.0) 


' 235 (17.2) 


■ 257 ( 7.4) 


‘264 


(16.9)- 


316 (16.3) 


‘ 343 ( 9.9) ' 


354(11.9) 


Nation 




225 


(5-0) 


239 (18.4) 


261 ( 7.8) 


266 


(11-4) 


314 ( 6,5) 


' 341 ( 6^) , , 


3((8 ( 2.8) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 
students). 



Table 7 presents mathematics performance by achievement levels. For Texas: 



Grade 4 
1992 



Grade 8 
1992 



Grade 8 
1990 v$ 1992 



About one quarter of the White students (24 percent), relatively few of the Black students 
(3 percent), relatively few of the Hispanic students (8 percent), and less than half of the 
Asian students (34 percent) were at or above the Proficient level. 

Less than half of the White students (32 percent), relatively few of the Black students 
(7 percent), relatively few of the Hispanic students (8 percent), and more than half of the 
Asian students (61 percent) were at or above the Proficient level. 

About the same percentage of White, Black, and Hispanic students were at or above the 
Proficient level in 1992 as in 1990. 
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TABLE 7 



Levels of Fourth-Grade and Eighth-Grade 

Public-Sdiool Mathematics Achievement 
by Mace/Ethnicity 



Trial $tate Assessment 


Grade 4 












1892 


1990 


1992 










At or Above Advanced Level 


Percentage , 


Percentage 


P^^tage 


Texas 


‘ ' ... 






White 


‘ ‘ ‘3(0.9)' 


' . 3(;q.7> \ 


; ' 5( 1.0) ' . 


Black 


‘ 0 ( 0.3} ‘ 


c 0 (^0.2) ‘ 


‘ 0 ( 0.3) 


Hispanic 


J 0(0.4) 


0 ( 013} ^ 


1(0^) 


Asian 




HMiir t , * 


, 24 ,(6.8) 


West 


‘ ‘ '1 


'' /' 


White 


':'3'ri.5) 


, ‘4 (' 1.0) " ' 


? 1 >'( 1.3)‘ 


Black 


0 ( 0.0) ' 


0 ( 0,0)1 . 


. 0 ( 0.2) 


Hispanic 


' . 0 ( 0.3) 


. 1(0.3) 


; . 0 ( 0.5) 


Asian 


. ,'.;'e(3.i) 




17 ( 6.3) 


Nation 






L 


White 


, . ' ' . 3 ( 0-4) : 


3 ( 0.6) 


4 ( 0.6) 


Black 


' 0(0.1), , 


0(0.3) , 


‘ ''0(0.4) 


Hispanic 


0 ( 0.3) 


0 ( 0.2) 


1 ( 0.3) 


Asian 


■ , 5, (2.3) 


6 ( 2.7)1 


. ' 14 (5.1) 


At or Above Proficient Level 








Texas 


( f * 


‘26 (li)' ' ‘ 




White 


24.(2.0)''! 


32 ( 2.2) 


Black 


3 ( 1.1)- 


. ‘ “\;3(i.o) 


‘ 7(1.5) 


Hispanic 


' 8 ( 1.3) 


6(0.9) 


‘ 6 ( 1.0) 


Asian 


34 ( 9.5) 




61 (6.3) 


West 




' ' f ' i 


' ‘ 


White 


21 ( 2.9) 


23 ( 3.5) . 


32 ( 2.6) . 


Black 


2(1.4) “ 


, 13 4.7)1 


'<1(0.8) ‘ 


Hispanic 


5(1.5) 


, 7(2.1) 


8(1,1) 


Asian 


30 ( 5.5) 




‘‘ ' 42(14.1) 


Nation 








White 


23 ( 1.5) 


24 ( 1.6) 


30 ( 1.4) > 


Black 


2 { 0.7) , 


. 6(1.3) 


3 ( 0.8) ‘ . 


Hispanic 


5 ( 1.0) 


6(1.8) 


7 ( 0.9) 


Asian 


30 ( 5.0) 


39 ( 6.3)i 


< '42 ( 6*6) 


At or Above Basic Level 
Texas 








White 


73 ( 2.2) 


71 ( 1.7) 


76(1.8) 


Black 


‘ .31 ( 4.1) 


23 ('2.6) 


' ‘33(3.0) 


Hispanic 


45 ( 2.8} 


36 ( 2.1) 


40 ( 1.9) 


Asian 


79 ( 4.7) ‘ ^ 


i>*4 


< < 87 ( 4.0) 


West 








White 


' ‘‘ 70(2.5) 


' mt 3.2) 


' ' >4 ( 3I4) '' ■ 


Black 


22 ( 6.3) 


37 ( 9.9)1 


26 ( 5.6) 


Hispanic 


35(3.2) 


37.(3.4) . .. 


<'<'39(2.4) 


Asian 


75 ( 4.1) 


■* j ‘ 1 1' ‘ 


75 ( 6.3) ^ 


Nation 




‘ 


White 


71 (1.4)" 


67 ( 1.6) 


73 ( 1.4) 


Black 


24 ( 1.9) 


27(3.1)' 


‘ 26 ( 2.2) 


Hispanic 


35 ( 2.3) 


36 ( 3.1) 


, 37(2.1) - 


Asian 


77 ( 3.5) 


76 ( 5.9)! 


78 ( 4.8} 



(continued on next page) 
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TABLE 7 
(continued) 



Levels of Fourth-Grade and Eighth-Grade 
Puhlic-School Mathematics Achievement 
hy Race/Ethnicity 



Trial State Assessment 


Grade 4 


Grade 8 




1992 


1990 


1992 


Below Basic Level 


Percentage 


Percentage 




Texas 






' *1 . \ ‘ . . ■ . * 


White 


. , 27(2:2) • 


■ "•.■•29(-1.7) ‘ i ; 


•24 (1 .8)/ ‘cfV \ 


Black 


’ 69(4.1) . . 


' . 77(2.6) , ‘ 


■\i::\;J67,-('3.o)'.. \ ; 


Hispanic 


55 ( 2.8) ! 


, '64 (2.1) 


■^60( 1.9) < ' 


Asian 


21 ( 4.7) • . 




-13 ( 4.0) ; ' . 


West 




( c . < 




White 


30 ( 2JS] 


'^34(3.2) 


'*,26'(34) ' 


Black 


78 ( 6«3} 


^ 63 ( 9.9)1 




Hispanic 




' 34) ! 


...V 


Asian 


s':" '.i '-as (4.1) • 






Nation 








White 


29(1.4). 


33(‘1.6)''V 


'27.(1 .4) ‘ 


Black 


' ' 76 (.1.9) . 


73 ( 3.1) 


• r' V' 74 ( 22} ‘ 


Hispanic 


. :65 ( 2.3) . 


64 (3.1) ■'/ ' 




Aslan 


'23 ( 3.5) ' ‘ . 


24 ,(5.9)1 . 


28 '(,4.8)',;,. ii,- 



The standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that, for each population 
of interest, the value for the entire population is within ± 2 standard errors of the estimate for the sample. In comparing two 
estimates, one must use the standard error of the difference (see the Procedural Appendix for details). If the notation > (<) 
appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 percent 
confidence level. ! Interpret with caution — the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 



TYPE OF COMMUNITY 

Table 8 A (average proficiency) and Table 8B (percentile distribution) present the mathematics proficiency 
results for fourth-grade students attending public schools in advantaged urban areas, disadvantaged urban 
areas, extreme rural areas, and areas classified as “other” and for eighth-grade students attending public 
schools in advantaged urban areas, disadvantaged urban areas, extreme rural areas, and areas classified as 
“other”. (These are the “type of community” groups in Texas with student samples large enough to be 
reliably reported.) 

In Texas: 

Students attending schools in advantaged urban areas demonstrated higher average 
mathematics proficiency than did students attending schools in disadvantaged urban 
areas, extreme rural areas, or areas classified as “other”. 

Students attending schools in advantaged urban areas demonstrated higher average 
mathematics proficiency than did students attending schools in disadvantaged urban 
areas, extreme rural areas, or areas classified as “other”. 

The performance of students in advantaged urban areas and areas classified as “other” 
was higher in 1992 than it was in 1990. Students in disadvantaged urban areas and 
extreme rural areas performed about the same in 1992 as in 1990. 



Grade 4 
1992 



Grade 8 
1992 



Grade 8 
1990 vs 1992 
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TABLE 8A 



Average Fourth-Grade and Eighth-Grade 
Public-School Mathematics Proficiency by 
Type of Community 



Grade 4 


Grade 8 




1990 


1992 



Texas 


Advantaged urban 
Disadvantaged urban 
Extreme rural 
Other 


\ 24-2 ( 3.1}i ‘ . 

208 ( 3.9)1 'L 

.r .223(2:7)! 

^ ' '2U‘( 1.9),^ ; * 


Proficiency 

, : ^276(2.9)! '\' 

' ' '246 ( 2.3>i‘ 

. ;.265 ( 3.2)1 ... 

"'.V‘:257 ( 1,9) 


’ v|’;v;Pr0llelerK5^ 

■i; = 291 i[ 2.6)J> 
■•■',,,247 ( 2.2)^ 

.'264 (-6^)1 -‘, V 
■ •:;264;(‘1.8),>.- . • , 


West 


Advantaged urban 
Disadvantaged urban 
Extreme rural 
Other 


239(fl.t)| *' 

. .180(7.4)! . / ‘ 

■ '216(3.5)1 ‘‘ ‘ 

< _ '217(1.9) ' 'M 


.'282(4.0)1 

256(69)!' 

. '251 ( 9.3)! • 

■ ‘ ' ' 258 ( 3.4) ‘ 


246 ( 4.6)! 
^264(5.2)! 

. 2-5} . ^ 


Nation 


Advantaged urban 
Disadvantaged urban 
Extreme rural 
Other 


‘ 240( 3.0)! ‘ 

193 ( 2.9) 

9 '‘216(3.6) ‘‘ ' ' 

‘‘*‘‘=’218(1.0) s 


‘ 281 (49}! “ 
250(3.8)f 
“ 256 (.4.5)1 

' " ’‘‘262 (.1.8) ’ = 


' ■ '‘‘'..'2TO(-4.6)! ' . • 

,■ “ 239 ( 2.7) . 

‘, 267. (-4.6)) > '-y 
• . i268( V.2) >. 



The NAEP malhemalics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate 
determination of the variability of this statistic. 



Table 9 presents mathematics performance by achievement levels. In Texas: 



Grade 4 
1992 



Grade 8 
1992 



Grade 8 
1990 vs 1992 



Less than half of the students attending schools in advantaged urban areas (42 percent), 
some of the students in disadvantaged urban areas (11 percent), some of the students in 
extreme rural areas (19 percent), and some of the students in areas classified as “other” 
(13 percent) were at or above the Proficient level. 

About half of the students attending schools in advantaged urban areas (45 percent), 
relatively few of the students in disadvantaged urban areas (7 percent), about one quarter 
of the students in extreme rural areas (23 percent), and about one quarter of the students 
in areas classified as “other” (21 percent) were at or above the Proficient level. 

A greater percentage of students in advantaged urban areas were at or above the Proficient 
level in 1992 than in 1990. About the same percentage of students in disadvantaged urban 
areas, extreme rural areas, and areas classified as “other” were at or above the Proficient 
level in 1992 as in 1990. 
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GRADE 4 1992 
Advantaged urban 

Texas 

West 

Nation 

Disadvantaged urban 

Texas 

West 

Nation 

Extreme rural 

Texas 

West 

Nation 

Other 

Texas 

West 

Nation 



GRADE 8 1990 
Advantaged urban 

Texas 

West 

Nation 

Disadvantaged urban 

Texas 

West 

Nation 

Extreme rural 

Texas 

West 

Nation 

Other 

Texas 

West 

Nation 



GRADE 8 1992 
Advantaged urban 

Texas 

West 

Nation 

Disadvantaged urban 

Texas 

West 

Nation 

Extreme rural 

Texas 
West 
Nation 
Other 
Texas 
West 
• Nation 



Percentiles of Mathematics Proficiency in 
Fourth- and Eighth-Grade Public Schools 
by Type of Community 



Trial State Assessment 


5th 


10th 


25th 


50th 


75th 


90th 


95th 




Percentile 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 



201 < 7.4) 
.188(11.7) ■ 
188 ( 5.0) 


209 ( 3,1) 
199 (10,3) 
<200 ( 4,0) 


226 ( 4.3) 
219 ( 7.4) 
220(4-2) 


243 ( 2.9) ‘ 
238 (10.5)' 

‘ 241 ( 2,4) 


' 2K) ( 3.6) 
257 '( 9.6)' 
''261 ('3.4) 


274 ( 5,5) 

' 285 (26.6) ‘ i 
' 279 ( 7,5) ‘ 


' '282 ( 7.2) 
295(24.6) 
! 290 ( 2.8) 


154(4.4) ■' 
•; 135 (20.5) . 
U3(4.6) , 


167' '( 3.9) 
< 145(7,1) 
‘ 153 ( 6.4) 


166 ('2,3) 

- 160 (10.3), 
173J 3 : 3 ) 


«20fe‘(5.3) ‘ 
'!176 ( 8.8) 

; 194 ( 3,9) 


,2«il‘(4.8) 
■ '200 (.'. 5 .O) 
',213 C,3.3) 


250 ('$.7) . 
‘,216(4.9) 
'231 X 4.6) 


263 ( ‘S'O) 

,* 225 '(8.9) 
•.242(3.8)' 


. 175 (5.0) ‘ 
185 ( 6.9) 
1KJ ( 4.4) 


156,(6,0) 
175 (<3,9) 
171 { 3,6) 


204 ( 4 / 3 ) 

‘195 (‘9.1) ‘ 
‘ 194 ( 7'8) 


/223‘(1.9) 

' 221 (<4.6) ' 
219(4,7) 


. '242 (,’i8) 

' 238 ( 5.4)', 

; 238 ( 2.5) , 


' '260l[10.2)j 
<252 ('6,0) < 
^255 ( 4,9) . 


. J!S9(,6.4) 

. '259 ( 4.8) 
265 ( 3.2), 


161 '(.5.2) . 
,163 ( 2.6) ' 
,165 ( 2.4) 


! 174 ( 2J) 
176 ( 3.2) 
177C1.2) ' 


195=(‘2J)^, 
198(1,5)c ‘ 


^ 215 '(1.6) 

.219(2.6)' 

220(1.1)' 


’. .234. ( 1.9) 
"..240 ( 2.3) 
■ 240 ( 1;2) 


''252 (13) 
257 (3^7) ‘ 
257 ( ‘1.2)'' 


! 263 ( 3.4) : 
..'267.( 1.8) 
"W(1,0) 



'224 (.7.2) 
219 ( 5.8) 
•220 ( 7.3) 


7 

' 236 r6.l')<''« 
233 ( 9,3) 
'238 { 6,6) 


255 (’2.7) ■ 
,256 ( 2.1,) . 
260 ( 4.0) 


275 (3,7) < 
^ 283 ( 7,4) ‘ 
282 (‘5,9), 


' 298, '(ii9) ‘‘ 
.308 ‘(5.7)' 

. 304 ,(6.0) 


' 318 f 3,9)/|. 
^'^326 (,5,0) ‘ ■ 
^[322 1 6,0) / 


3M'(;e:o) 

. 34i6(11j2):'- 
. .333,(4.5) . 

' ' ' { ' 


,194 '( 6.0) 
,'197 ‘( 9.4) 
..193(4.1) 


' 207,(3,7)" , 
' 208 (13.8) . 
:204 (5,6) \ 


224 (, 3.1) , 
230 (5.9) , 
2:^, (.4.4) ', 


< 245‘(i!9) ‘ 
' ‘256(6,9) 

. 240 ( 5,0) 


< 265 ( 2.9) 
279 (.8.7) ;; 
273' (5.4)'. 


, 280' ( 6,7) 
v'304 (io;t) . 
298 ( 7,3) 


' 306 < 4,0) ‘‘ 
‘317<0.6J ' 
. <<311<(6.0) 


, 209 ( 3.4) 
.197 (18.1) 
201 (16.5) 


<222 ('s.1) ' 

207 ( 7,8) 
215 (.5,8) ' 


242 ( 4'.3) 
227 (10.6) 
!2^L7,.1)', 


' 286 {4,0) 
252 { 9,6) 
1 256 { 4,9) 


286 ( 3.9) 
277 ,( 8.8) 
280 ( '5.1) 


3d4(4i0) 
294 ( 9,0) 
, 299 ( 3,4) 


306 ( 8.4) 
\308 ( 8.0) ■ . 


‘1^ ( 6.3’)' 

194 ( 8.0) 
200 ( 3.2) 


21 2 '(3,8)' 
209, ( 9,6) 
213(2,0) 


233 ( 1.9) 
235 ( 3.5) 
237 ( 2.4) , 


< 257 ( 1,5) 
260 ( 3,4) 

m ( 1.8) 


■282 ( 1.9) 
283 ( 3.1) 
268 ( 1.5) 


< 302 (‘2.7) 
304 ( 6.8), < 
306 ( 2.1) 


314 i 3,1) 
318 ( 4,8) 
318 ( 2,5) 



235 ( 6.7) 

218 (32,4) 

219 ( 2.0) 


248 ( 7.2) 
233 ( 9.7). . 
235 ( 6.9) 


269 ( 2.8) >’ 
■'2«)03.i) 
;281{3.2) ' 


‘290 (1,9) > 
‘28a(10,5) < 
288 (6.1)‘ 


314 ( 4.0) > 
'312'(11.4) 
311(5.2) ; 


33S ( 4.9) > 
KW'(14.1) 
'330 ( 3.7) 


‘348 ( 3.8) 
345 (19.7) 
339 ( 4.0), 


105 ( 2,3) 
182 ( 6,3) ' 
184 (6J) ^ 


206 ( 2;8) ' 
195 ( 6,6) 
195 ( 3.1) 


•225 ( 3.*) ' 
219(5.0) , 

216 ( '2.6) ; 


<247 (3.4) 
243(7.1) 
‘237 ‘( 2.0) 


■'270 ( 4.7)' ‘ 
.'275 ( 8.1) 
259('4.p) 


“'We t 3:4) , 
»7(55),' 
284 ( 8.6) 


"300( 5.4)' . 
: .310 ( 9.1) ... 
‘289 ( 6.1) 


‘ 211 { 8.4) 
202 (12,3) 
211 ( 7.2) 


221(5.9) ' 

216(9.0) 

, 223 { 32) 


238 ( 7.8) 
243 (‘8.1) 
, 245 ( 6.6) 


<264 1 6,3) 
'266 ( 4J2) ‘ 

{ 5.1) ‘ ' 


2M( 8.8)“ , 
<i291 ( 7.l)i ", 
;'2M('4.4)‘ ' 


.308 ( 2.8) 
,"S09f( 6.2) 
309(5.7)', ‘ 


. :^25 (6.1) . 
..3‘lS,(5-8)' ' 
‘'319(4.6)' 


203 ( 2,5) ' 

207 ( 2.9) 

208 ( 2,5) 


217 ( 2.6) ' 

221 ( 2.3) 
221 ( 12) > 


238 ( 2.6) 
243 ( 2.9) ' 
243 ( 1.9) 


:^‘(1,8) > 
268 ( 33) . 

268 ( 13) 


269 ( '3.5) 
293 ( 2.2) 
293 ( 1.2) . 


‘310 ( 2^3) 
314 (4,3) " 
313(14) 


321 ('3.3) ' 
327 ( 4.0) 
325 ( 1.6),, 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (< ) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. 

G 0 



o 

ERIC 

MiLBUlfliilLiJ 



THE 1992 NAEP TRIAL STATE ASSESSMENT 



Texas 



THE NATION’S 
REPORT 




Trtai State Assessment 



TABLE 9 



Levels of Fourth-Grade and Eighth-Grade 
Public-School Mathematics Achievement 
by Type of Community 



Grade 4 


Grade 8 


1992 


1990 


1992 



At or Above Advanced Level 


Percentage 




. I*|merrtage 


Texas 


7(4.V"' 




' C ' ‘ *'■ 


Advantaged urban 


5(1.6)i‘ 




Disadvantaged urban 


G 1 ( 0.9)1 ‘ 


1 ( 0.5)l 


‘ 1 ( 0.4)1 ' 


Extreme rural 




,2(1.3)' 


' 3'( 1.8)1 


Other 


_i^(o:7)v. Vr 


-V .1 


2;(o.7<>; '/ ‘ 


West 


V ^ = . / , 




Advantaged urban 


< 11 ( 9.2)1 ‘ • 


7(4.5)! 


‘ '““.,‘‘'‘‘12 (6.6)1 < 


Disadvantaged urban 


“\0(0.0)i ‘ 


; 2(i.3){'.“< 


( 0.8)1 , 


Extreme rural 


< . « O(O-P)^ ‘ 


‘ 1 ( 1.1)! ^ 


‘ G‘( 0.6)1 


Other 


2(9.5) 




‘‘'V 4{1-1> ‘< ” 


Nation 


< ‘ ‘ < 




Advantaged urban 


‘ J ^ 10 lUW \ 


. ;0j23)l G ' 


- ‘ A9(3;1)1‘. 


Disadvantaged urban 


/ .0(0.2)/ . < 


‘‘i/ ;1‘(0.7}| - 

' 1 <A7)i; , 


(‘0.4) ‘‘ 


Extreme rural 




‘2(1.0)! ‘ 


Other 




2(0.4} 




At or Above Proficient Level 




‘<11 “ ‘ ‘t ‘ t . 


^ ' ‘,[|i ‘i ‘ , t 


Texas 


, ‘‘ 


. c , ( t ' ‘*.'i 1 


‘‘ 5 ‘‘t i ^ ‘ 'l‘ ' ‘ ' *‘‘‘ ‘‘ 


Advantaged urban 


G' ;/ :"42 (43}i 


‘ ^2'9'(':3.7}{ H':? 


,/■: V'‘‘45ti4}iV‘“^ 


Disadvantaged urban 


L‘'11 "i 


</ '‘'6(1.6}!'/ “ 


r(‘iv6)i 


Extreme rural 


■ 19 (.3.3)1 I ' ' 


17i2:2)i; ... 


“ ‘‘^2:? { 6.3)1 ' 


Other 




‘ 16_(.t.6}f^ .< < 


n;21 ('2.0} / 


West 


‘ 'i ' ‘t < ' t ‘ L 




V‘‘|, / ''I'' 


Advantaged urban 


' ‘'36(13.6)1 


^39(54)1.''' 


'.44 (11.6)lV '' 


Disadvantaged urban 


V « :<o( 0.5)1 : 


/ <15(5.7)r, 


i2(2.7)i;/ 


Extreme rural 


“ ‘‘ |‘i3( 4.0)1 


" ‘ ''11 (74}L ‘ 


“ ; 22 {‘5.6)1 ‘ ‘ 


Other 


" “ /ir (5.2} ‘‘ = 


' 16(2.1} 


24(2.4) 


Nation 


! ‘ ‘ . 


‘ \ ^ / 


Advantaged urban 




' ‘36‘(4.2}1 ‘ 1 


;v' '44‘(5.6)i";';! 


Disadvantaged urban 




‘ /'12( 3.5)1 ‘ ‘ , 


./ / ‘'7{<1.5) - 


Extreme rural 


15 ( 2.3) ‘ 


13(3.6)1 


“ 21(3.8)1 


Other 


‘ 17(1.2) 


19 ( 1.3} 


' 24(1^2)'' 


At or Above Basic Level 


t ' 






Texas 






, ‘t , ‘ 


Advantaged urban 


59 ( 2.6)1 . . 


74(3.1)1 . 


85(25)i> 


Disadvantaged urban 


44 ( 6.3)1 


35 ( 3.6)1 


/ . 39 ( 3.5)1 


Extreme rural 


66(4.3)' '* ‘ 


‘ 60(4.0)1 « 


. ‘ 57 ( 9.2)1 , ' 


Other 


.55(2.4-} < 


‘ '‘51(2.2) ‘‘ 


<*,.', S9c( 2.2} ; 


West 




. 


Advantaged urban 


63, ( 4.9)1 < 


77 (.3.2)1 


. ‘ ‘78(6.1)1 


Disadvantaged urban 


' '45(4.0)^‘ 


51‘( 7.5)!' ^ 


'39 ( 5.0)1 


Extreme rural 


61 ( 6.4P ‘ 


45 (11.6)1 


‘ 61 ( 5.3)1 


Other 


, ‘ 59 ( 2.8) ‘ ‘ 


/ 55 ( 3.9) 


‘ ^ 63(3.4) ' 


Nation 






; ' . \ , ' 


Advantaged urban 


'62(3.2:^' 


76 ( 4.3)1 ‘ 


livr‘ 79(3.7)1 i.G.' 


Disadvantaged urban 


“.‘.27(3.3} ‘ 


43 ( 4J2)I 


. ‘ ‘ ‘/2'6(3.2}‘ G 


Extreme rural 


60 { 5.2} 


‘ 50 ( 5.7)1 


• 65 ( 6.2)! 


Other 


61 ( 1.4) 


58 ( 2.0) 


63(1.6) 



(continued on next page) 
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TABLE 9 
(continued) 



Levels of Fourth-Grade and Eighth-Grade 
Public-School Mathematics Achievement 
by Type of Community 



Grade 4 


Grade 8 


1992 


1990 


1992 







Percenta9e 


Percentage 


i Percentage 


Below Basic Level 
Texas 


Advantaged urban 
Disadvantaged urban 
Extreme rural 
Other 


' . ‘ T1 ( 2.6)l 
' . 58 j e.3)l . ■ 

. ( 4.3)l 

.‘,45 ('24'),, ; 


■ 26 ( 3.1)! 

, .65(3.6)1 ' < 
. 40 ( 4.0)1 
;i'«49'(2.2) ‘ ' 


t5‘(2i}!< 

. ' ' (3.5)1 < ‘ 

43(9.2)1 ; 

' 41(2.2) 


West 


Advantaged urban 
Disadvantaged urban 
Extreme rural 
Other 


17(4,9)1 

.85(4,0)1 

'39(6.4)! , ' 
; 41 ( 2^e) 


;23i(.3'.2)l 
'49(78)1 
. ■55(11.6)1 ■' 
• ,,'45 J 3.9) ,'f. 


.22(8.1)!. 

‘ ‘ m ( 5.0)1 

“'3&(5.3)! . 
37 ( 3,4) ‘ 


Nation 


Advantaged urban 
Disadvantaged urban 
Extreme rural 
Other 


• ' 18 '( 3.2H " ‘ ‘ 

. 73(3.3) 

'■ 40 1 5.2) 

„ 39 ( -1.4) 


‘ 22(4.3)! ■'! 

' 57(45)1 ■' ‘ 

,50(5,7)! ■ 

. . 42(2.0).' ‘ 


* ' 

, 21'('i7)|.' ' 
... . 72 ( 3.2) . 

.35(6.2)1 
■37( 1-8) , ' 



The Standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that, for each population 
of interest, the value for the entire population is within ± 2 standard errors of the estimate for the sample. In comparing two 
estimates, one must use the standard error of the difference (see the Procedural Appendix for details). If the notation > (<) 
appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 percent 
confidence level. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this 
statistic. 



PARENTS’ EDUCATION LEVEL 



Previous NAEP findings have shown that students whose parents are better educated tend to have higher 
mathematics proficiency. Table lOA (average proficiency) and Table 1 OB (percentile distribution) show 
the mathematics proficiency results for fourth-grade public-school students who reported that at least one 
parent graduated from college, at least one parent had some education after high school, at least one parent 
graduated from high school, neither parent graduated from high school, and they did not know their parents’ 
education level; and for eighth-grade public-school students who reported that at least one parent graduated 
from college, at least one parent had some education after high school, at least one parent graduated from 
high school, neither parent graduated from high school, and they did not know their parents’ education 
level. (These are the groups with student samples large enough to be reliably reported.) In Texas: 



Grade 4 
1992 



Students who reported that at least one parent graduated from college demonstrated 
about the same average mathematics proficiency as did students who reported that at least 
one parent had some education after high school but higher mathematics proficiency than 
did students who reported that at least one parent graduated from high school, neither 
parent graduated from high school, or they did not know their parents’ education level. 



G2 



THE 1992 NAEP TRIAL STATE ASSESSMENT 



Texas 



Grade 8 
1992 



Students who reported that at least one parent graduated from college demonstrated 
higher mathematics proficiency than did students who reported that at least one parent 
had some education after high school, at least one parent graduated from high school, 
neither parent graduated from high school, or they did not know their parents’ education 
level. 



Grade 8 | 
1990 vs 1992 I 



The performance of students who reported that at least one parent graduated from college 
was higher in 1992 than it was in 1990. Students who reported that at least one parent 
had some education after high school, at least one parent graduated from high school, 
neither parent graduated from high school, or they did not know their parents’ education 
level performed about the same in 1992 as in 1990. 
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Average Fourth-Grade and Eighth-Grade 
Public-School Mathematics Proficiency by 
Parents’ Education 



Trial State Assessment 


Grade 4 


Grade 8 






^ 9&2 




1992 












Texas 






< Proficiency ' ' ^ 


I \Pr<^lency 




Graduated college 
Some education after high school 
Graduated high school 
Did not finish high school 
1 don’t know 


. , 224 ( 2.0) ‘ ' 

225 ( 2.5) ‘ 

' 213(2.7} ' ' 

‘ 211 ( 2.4) ‘ = ' 

‘212(1.6) - 


, \ 274( 1,5}' 

266 (2.0)^ 

‘ - 248(1.7} ‘f./, 

‘ % T243( 1.8}^ '' ‘ ' 
243 ( 2.6) 1 


281.('2.1}'>^^.i 

. :‘';,272( 1.6} . ; 

‘‘253 ( 1.6} < 

r ‘ ‘“‘247 (.1.7} , ' . 
244. (‘2.4) 


West 


Graduated college 
Some education after high school 
Graduated high school 
Did not finish high school 
1 don’t know 


' ‘ 224 { 2‘.4) ' ' 

, 218 ( 2.3) 

216 ( 2.4), 
202 ( 5.1) - 
212 ( 1.9} 


' -‘‘273 ( 2.8) 

269 ( 2.9} ‘ ' 

.249.(2.6) 

.‘c 245 (3.7). ''' 

241 ( 5.3} ‘ 


‘‘ ‘279(2.6) ‘ ' 

. 274 ( 2.6) 

‘ 252 ( 2.9) ■ 

‘ ‘248 (2.4).' . . 

' 248 (, 2.9) 


Nation 


Graduated college 
Some education after high school 
Graduated high school 
Did not finish high school 
1 don’t know 


225 ( 1.2) 
223 ( 1.7) 
212(1.6) 
203 ( 2.7) 
212 ( 0.&) 


274 ( 1.6) 

, 267 ( 1.6) . . , 
255(1.5) 

241 ( 2.0) 

240 ( 3.3) 


279( 1.4) ‘ 

270 ( 1.2) 
‘256(1.4) . .. 

248 ( 1.8) 

251 ( 1.7) > , 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (*^) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. 
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TABLE lOB 



GRADE 4 1992 
College graduate 

Texas 

West 

Nation 

Some college 

Texas 

West 

Nation 

High school graduate 

Texas 

West 

Nation 

High school non-graduate 

Texas 

West 

Nation 

I don’t know 

Texas 

West 

Nation 



GRADE 8 1990 
College graduate 

Texas 

West 

Nation 

Some college 

Texas 

West 

Nation 

High school graduate 

Texas 

West 

Nation 

High school non-graduate 

Texas 

West 

Nation 

I don’t know 

Texas 

West 

Nation 



Percentiles of Mathematics Proficiency in 
Fourth- and Eighth-Grade Public Schools 
by Parents’ Education 



5th 


10th 


25th 


50th 


75th 


80th 


95th 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 



; !i?2 ’I- 

• 1B3,< 3.6) 

■Wi 3.2)' - 


: -:'ia4:( 1^) ‘ 
.;Vi77 fs.s) 
2.6) ‘ 


,2CH (,2.9) -- 
( 1.8 

■ 203 ( lAy 


•ii" '227 ( 3.3) " . 
' 227 ' 


245 ( 1.7) . 

' 247 ( 2;8), 

'2M(1i4)".' 


■ 264 (,4;1 
■k 264 (5.1) 

■:S268;(:15)-. 

e - * / ' 


■■:^274:('3.9) : 
,'-'274'(5.3).. 

■• .:i'2j-5' ji 2.3) 


7-^) ■■:■■■ 


oClSb’( 4.3) ‘ 


' 2l»('2,-4;). 

, 195 C'4.'3)' 
'202 (■•4.7) '■ 


•‘?:'i224 ( e.9)‘ ' ; 
;;-V2‘27 ( 1,7) : ' 


246-:( 

' 243 (-3'.2)-.; - 
246 ( 2.4) 


“:;’262"( 6.7) 
t'257 '( ,1.9) 
V,'259|.65) 


":?70 (''5.6') ■ 
::;.2W(.4..1)" 
■ 266(4.7) 


fe-'i);'' 
167.(7.0) 
■1M(,2.3), • 


' ■ 174 ( 3.6) 
"178 ( 7.S) 
172 ( 3.4) 


194 ('i7)‘ 
"198 ( 4.9) 
191 ,( 2.1) 


'‘'214(3.8) ' 
"'.’•'218(2.5) '■ 
'; ‘214 (< 2.0) 


' 2^t *.5)-.'i- 
■ 237 ( 2.7) 
2M.( 1.7);.?;, 


’■'■'251 (‘S.?)'"' 
■ '252 ( 35)'-; • 
j TS-i ,( 3^)': 


.i,i,.260.(,9.i) 
...2ra(13,7) 
•',.2ffi.( 4.1) ' ' 


.164 (.3.6) '■ 
1'54(19.0) ■ 
' 154 ( 5,5) ; 


175 (3.1) ' 
«/164(5.0) 


. 133 '(3,3) 
184(9.6) 
163 ( 3.2) 


•' '.'21 2 (-7.0) r 
V‘J'‘202 (4,0) ‘ ‘ 
;'‘204(57) ; 


230'( 3.3) 

222 ■( 7.7)', ; 

223 ( 4(1) 


■ 246.( 25)' -‘' 
: 237 C6;4) ,, 
241 ( 6,2) . 


257 ( 6,7) 
"■■ '246 (17.6) 
'. 249 (14,6) 


1 M]( d.6)' 

■ 1M ( 3.1) ■■ 
159 ( 2.6) 


'<Vi73 ( 3.3) 

■ 170 ( 2.5)^ ' 
•■'171 ( 1.5) 


•' 192 (2.3) .. 
1%l ( 2.1) 
191 ,( ,1.6) 


‘ 212‘(1.8)‘ 

::'.;.;2i3(2.7) << 

‘‘‘-213(1.5) . 


2^'('4i2)':'“' 

'234 (' 3.8)' 
234 ( iSf-S 


.,’!251 t'i'lW) ■ 

■'253(3.8) 
■252 ('15) • 


\'^2e3'( '5.'l') ' 
'264 ( 1,7) 
■281.(0.9) 



214 ( 2,7); 
210(5,4). 
'211 (0,2). 


226 ( 4,6) 
223 ( 3.9) 
220 ( 2.4) 


251 (.1.4) 
248 ( 6.5) 

252 ( 1.2) , 


275 ( 2.5) 
274 (‘2.9)< 
277 { 1.5) 


288 ( 2,4) 

288 ( 2,5) 

289 ( '1,6) 


317 (2,1) 

318 ( 5.9) 
316 ( 2,6) 


. 329 ( 3,0) 
329 ( 3,4) 
329 ( i:7) 


213 ( 0.6)‘ 
209 (14.2) 
208 ( 5.9) 


' 225 ( 4.3) ' 
224 (16.3) 
222 { 6.4) 


246 ( 2.3) 

, 249 ( 4.8) 
245 ( 1,9) , 


^8 ( 4.0) 
. 269 ( 5.6] 
268 ( 1.9) 


286 ( 2.1)‘ 
286 ( 4,1) 
289 ( 2.2)^ 


‘ 305 ( 8.0) 
312 (13.4) 
305 ( 1.4) ‘ 


318 ( 3 : 9 ) 

' 329 (11.2) 
..,320(4,9) 


181 ( 3,8) 
185(10.0) 
2(X)( 3,1) 


205 ( 5,9) 
207 ( 5.4) 
212 (3.4) 


226 ( 2.5) 

227 ( 3.5) 
' 233 ( 2.2) 


248 ( 2,0) 
252 ( 2.6) 
255( 13)- 


272 ( 2,0) 
271 ( 5,0) 
277 ( 3,6) 


291 ( 33) 
290 ( 5.0] 
297 ('13) 


301 (5,1) 

302 ( 9,0) 
; 3C«(1,8). 


196 ( 6.8) 
.193 (12.8) 
^ 192 ( 9.2) 


208 ( 1.6) 
206 (11.6) 
204 (.4.7),= 


. 223 ( 0.9) 
,'224 ( 3,6) . 
1.9) 


- 244 -( 2.2) 
245(4.0) ‘ 
242 ( 4.0) 


- 263 ( 2.9) 
.266 { 3.5) 
261(3.9) ‘ 


261 ( 2.2) 

^ 264(14.6) 
277 ( 3.0) ^ 


,--2M(3.l) - 
297 (13.2) . 
‘'2M.( 4.5) ;■ 


’ 184 ( 7,5) ‘ 
“177 (18,7)- . 
162( 9,5)‘ 


,204 ( 0.6) 
‘‘100 (1P^7)r 
191 ( 0.6): : 


, 222:( 2,4) 
v?15 ( 7.7) ' 
■■■:' 2^5 ( <2) 


241 (2.1) 

' ‘244(11,1) 

‘ 240 (-3.2) ' 


c 262 ( 3,7} • - 

270 Co,?) 

.265 ( 4,0) 


263 ( 6,6) 
290 (11.4>‘, 
267 (10.0) 


,286 ( 0,8) 

‘ .288,(5,6)'. 
‘‘288 (14.1)- 



(continued on next page) 
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Percentiles of Mathematics Proficiency in 
Fourth- and Eighth-Grade Public Schools 
by Parents’ Education 



Trial State Assessment 


5th 


10th 


25th 


50th 


75th 


80th 


95th 




Percentile 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 



GRADB 8 1992 
College graduate 

Texas 




215(10.9) 


'231 ( 2.6) 


256 ( 3,6) 


282 ( 1.7) 


307 ( 3.2) 


328 ( 3.3) 


340 ( 2,6) 


West 




216 ( 5,2) ‘ 


232 ( 4.3) 


257 ( 1,9) 


<280 ( 4.4) 


304 ('2.4) ■ 


324 f 1.9) 


335 ( 5,5) 


Nation 




215 ( 2.1) 


^0 ( 2.4) 


254 (2J) 


281 ( 2.3) 


' 305 ( 2,4) 


324 ( 1.5) 


334 ( 1,7) 


Some college 

Texas 




214 ( 9.4) 


' '228 ( 3.4) 


‘250( 1.7) . 


" 274 fl.2) 


. 294 ( 3.6) 


312 ( 3.3) 


323 ( 3.3) 


West 




222 ( 3.7) 


231 ( 3.7) 


252 ( 4.6) 


273 ( 2.8} 


2^ ( 2.6) 


‘317 ( 4.9) 


327 ( 5.7) 


Nation 




213( 3.6) . 


■ 226(2.0) 


‘ 248 ( 1.8) 


. ( 2.4} < 


S‘2^( 1.4 1 


314(i:7)> 


' 325 ‘( 2,6) 


High school graduate 

Texas 




202 ( 4.5) ‘ 


213 ( 3.2y 


231 ( 2,0) 


253 ( 3.3) 


'275 ( 1,7)' 


<:^3(5.7) 


303 ( 3,4) ‘ 


West 




195(5.7) 


206 ( 5.6) c 


' 229 ;( 3,2) 


‘253(5.7) 


'276( 2,9) ‘ 
260 ( 1.7) ‘ 


297 ( 5.3) ‘ 


310 ( 6,2)‘ 


Nation 




2(X ( 5.2) 


.212(2.6} 


233 ( 1,2) 


257 ( 1.5) . 


29$ ( 2.0) . 


310 ( 2,3) 


High school non>graduate 

Texas 




195 ( 9.7) 


207 ( 3.2} 


226 ( 2.t) 


■ 248 ( 1.3} 


270 ( 3.0) 


‘287 (1.2} 


298 ( 6.8) 


West 




194 ( 6.3) 


205 ( 6.2} 


228 ( 4.1) 


247 ( 6.3} ‘ 


274 ( 4.3) 


291 ( 5.5) 


30) ( 7.0) 


Nation 




199 ( 2.3) 


208 ( 2.4) 


226 ( 1.5) 


245 ( 3.8) 


c. 270 i 2.2) ‘ 


. ,291 ( 3.3) ' . 


. 302(5,1) * 


1 don’t know 

Texas 




190(5.5) ‘ 


200 ( e.o) 


221 ( 6,5) 


2.43 ( 3.2) 


'265 ( 3,1). 
5<'273( 6,3)‘ ‘ 


. 290 (14.6) 


,301 (15.7) 


West 




f190 ( 5,2) 


204. ( 3.4) 


224 ( 7,5) : 


‘ 246 ( 3.9) ' 


‘ '297‘( 2.7) ' ‘ 


'305(6,6)'' 


Nation 






206 ( 3.6) 


227 ( 2,6) 


249 ( 3.3) 


274(4.1) < 


296‘(3.1) 


307 ( 5.5) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > ( < ) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. 



Table 1 1 presents mathematics proficiency by achievement levels. In Texas: 

Grade 4 \ Achievement was at or above the Proficient level for 22 percent of the students who 

1992 I reported that at least one parent graduated from college, 23 percent of the students who 

reported that at least one parent had some education ^er high school, 1 1 percent of the 

students who reported that at least one parent graduated from high school, 9 percent of 
the students who reported that neither parent graduated from high school, and 1 1 percent 
of the students who reported that they did not know their parents’ education level. 

Grade 8 Achievement was at or above the Proficient level for 38 percent of the students who 

1992 reported that at least one parent graduated from college, 25 percent of the students who 

reported that at least one parent had some education after high school, 9 percent of the 
students who reported that at least one parent graduated from high school, 6 percent of 
the students who reported that neither parent graduated from high school, and 8 percent 
of the students who reported that they did not know their parents’ education level. 

About the same percentage of students who reported that at least one parent graduated 
from college, at least one parent had some education after high school, at least one parent 
graduated from high school, neither parent graduated from high school, or they did not 
know their parents’ education level were at or above the Proficient level in 1992 as in 
1990. 



Grade 8 
1990 vs 1992 



Th 



o 

ERIC 



JAEP 



TRIAL STATE ASSESSMENT 




59 



Texas 



THE NATION’S 
REPORT 
CARD 




TABLE 1 1 



Levels of Fourth-Grade and Eighth-Grade 
Public-School Mathematics Achievement 
by Parents’ Education 



Trial State Assessment 


Grade 4 


Grade 8 




1992 


1990 












At or Above Advanced Level 


Percentage 


' 'Percentage 


Perc^Ttage 


Texas 


' 1 3('l.O) '• ■ 




s' 


Graduated college 


4,(-i'.o) ‘ :' 


9( 1.5). , - 


Some education after high school 


2 ( 1.4) . 


, ,2(0.7)' 


'3(0.8) 


Graduated high school 


' . . 1 { 0.9) , 


. 0 ( 0.2) 


' 0 ( 0.3) 


Did not finish high school 


■ 0 ( 0.9) 


0 ( 0.3) 


. 0( 0.5) 


1 don’t know 


1.(.0.S) 


1,('0,6), 


(0.7) ,, 


West 


ssliBiiiS-Si-isE'liyS 


' 


' , 7 ( 2 . 1 ) " ‘ ' 


Graduated college 


' ■ '•4,t 1.8). . '! 


Some education after high school 


'‘i„« r.'3);v J,i 


. 75 '(1.9) lif 


1.,.!,, :;„4('i,8) 


Graduated high school 


o' (0.5) 


D'(0.3) • 


,i!'i:(0.5) '■ ' 


Did not finish high school 


• 0(0.9) ‘ . 


6(0.4) 


" 0 ( 0.0) ‘ 


1 don’t know 


' . 1 ( 0.6) ' 


0 (',0.0) ' 


' ■ " '' ‘D ( 0)5) . ", 


Nation 


1 t < 


■' ' . 4 ( 0.9)' . 




Graduated college 


. ' 4 ( 0.7) 


', ' , 'B( 1.0) ' , 


Some education after high school 


^ ‘ ; '2(0.7) 


3 ( 0.9) 


; 3, ('.0.7) ' ‘ 


Graduated high school 


■ 1 ( o:5).< 


. " 0 (0.4) 


•1(0.4) 


Did not finish high school 


< 0 ( 0.3} ' . 


' ‘ ' .‘0<,0.'»), , 


, . ‘ I ( 0.5) . 


1 don’t know 


‘ . ( .0-3) . ‘ 


D(o.?).:__i ■ 


. ';'i,j(o.6) , 


At or Above ProTicient Level 


‘ ‘‘ .< 


t , * ‘ h A't 


‘"‘‘.I, 


Texas 








Graduated college 


22'('2.p) 5 


\;29"( 1.8) . ‘ 


' c /38‘'(2.5) ‘ ‘ 


Some education after high school 


‘ 23 ( 3.9) 


' 19 (2.6)'. ■ 


h 25 ( 2-5) 


Graduated high school 


' ‘11 ‘4 2.7}-" s 


■e:.. 8(1-3) ‘ ■ 


"'<9(1.9) : 


Did not finish high school 


. 9 ; 2.0) ‘ ‘5 


' ■ 4 ( 1.1) , 


'<^ . 


1 don’t know 


'a 


'■ ei 2.3) ' ' ' 


8(2.3}/' ^ 


West 








Graduated college 


' ' ; 23 (3.9) c 


' 29 ( 3.7) . 


‘‘ '<35(3.5),/.' 


Some education after high school 


19 ( 4.0) 


■ ‘20 (.3.7), ", 


27 ( 3.2} 


Graduated high school 


' 14(4.1) ‘ ‘ 


8 ( 2.4} 


, 1i;{'2.6) 


Did not finish high school 


‘'^'5 (2.6) ''' 


6 („3;0) 


‘ 8(3.2) 


1 don’t know 


' 12(2.5) 


, '7(3.4)' . ‘ . 




Nation 


25(2.0) 




Graduated college 


30 ( 2.0) • ‘ 


36 ( 1.9) 


Some education after* high school 


21 ( 2.5) 


20 ( 2.6) 


24 ( 1.5) 


Graduated high school 


12(1.6) ■ 


12 ( 1.4) 


13 ( 1.3) 


Did not finish high school 


' ' 5( 1.9) 


• 4 ( -1.4) 


' e.(1.8)‘< 


1 don’t know 


12(1.1) ' 


• 7(2.1).. 


' "11(1.9) 


At or Above Basic Level 
Texas 




sjl- 


<> < ‘ ' ' ' 


Graduated college 


B5 ( 23)* 


• '■ 70('i.9)' ' “ 


'' 75 ( 2.2) ' 


Some education after high school 


‘ 72(4.7) 


64 ( 3.0) 


r,".' 69(2.2} 


Graduated high school 


55 ( 3.7) 


, '41 ( 2.3) , ; 


‘ ■ - '47 ( 2.8) 


Did not finish high school 


" 51(4.7}'"' 


'■ 34 ( 2.7.) 


lCl,'.'Y4D(2.8).' 


1 don’t know 


^ ‘ 51 ( 2.3) ' " 


',30 ( 3.8) ' ‘ ■ 


35 ,( 2.9) .. , 


West 






75 (.2.3)'' ' 


Graduated college 


‘ 67(2.6) 


■:'''^(2.9) 


Some education after high school 


‘<-63(5.2) '< ' 


‘ . 'K ( 3.5) 


•: .'71 ( 5.0) . 


Graduated high school 


<:59(5.i}‘‘ 


. ! ,f 45 (,,3.0) ■ . 


' ..48 (4.1) ... ! 


Did not finish high school 


.38(10.2) 


. 38(5.1),,,,'., 


’■ ‘ ,;40(3.8) . 


1 don’t know 

Nation 


■ 52(3.0) 


38(5.4) ' * , 


, ' ‘ 40 ( 3.4) ■ 


Graduated college 


66 ( 1.4) , 


71(1.8) 


74 ( ' 1 4} • " 


Some education after high school 


68 ( 3.3) 


64 ( 2.2) ■ 


' 67 ( 1.9) ' 


Graduated high school 


54 ( 2.6) . 


49 ( 2.1) . ‘ 


' 51 ( 2.2) 


Did not finish high school 


40 ( 5.2) 


32 ( 3.8) 


39 ( 3.3) 


1 don’t know 


52 (1.5) 


34 ( 3.7) ■ • ■ 


43 (‘2.5) :i" 



(continued on next page) 
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TABLE 11 
(continued) 



Levels of Fourth-Grade and Eighth-Grade 
Public-School Mathematics Achievement 
by Parents’ Education 



Grade 4 


Grade 8 


1992 


1990 


1992 



Below Basic Level 




.Percentage ^ 


'.percentage 




Texas 








■ ’/ '' ' 


West 


Graduated college 
Some education after high school 
Graduated high school 
Did not finish high school 
1 don’t know 


? <1; 

. '46 { 47) ‘ V “ 


■■■i .;V58'(''a^) ; 'i ■■ 

v‘; ( S.7) ' 

“Vfo70;( 3.8) .v," ' ; 


" '' .:2S(i.2) 

’ .31 ( 2.2) 

: = • .‘S3 ( 2.8) = • 
’ .60(2.8) 


Nation 


Graduated college 
Some education after high school 
Graduated high school 
Did not finish high school 
1 don’t know 


‘ ‘ Vi3i3 ( 2.ey , 
‘‘V. ‘‘^37 (-57)- 
‘ ’ - 41 (5.1) , ‘ 

. 62 (10.2) ^ . ... 
‘‘ ‘ ’\46'j3.0) 'y 


'#‘X32‘V‘2'.9); ' 

•r-:;C-i-3iT3.5) ■ 
■Ta-:;;is5,(‘3.oy', ; 

■; ■ vms/i) : ' 


"\25'(23)' ;< 

.29(s:0) 
"::.S2(4.1} 

'V, .60 (3.8) .. . 
..60(34)“'- 




Graduated college 
Some education after high school 
Graduated high school 
Did not finish high school 
1 don’t know 


1i4)‘ 1 

‘‘32‘(3i) : 
\.46(2.6)\ . 


'■ ■, -iSe,! S.2) . ■ 

‘68 (‘3.7) c 


28(-V.4)/ .. 
.33 '(1.9) < 

49(2.2) . 

.. .6,1 ( 3.3} ' ‘ ‘ 

rv:“S7(‘2J^)-'. ‘ 



The Standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that, for each population 
of interest, the value for the entire population is within ± 2 standard errors of the estimate for the sample. In comparing two 
estimates, one must use the standard error of the difference (see the Procedural Appendix for details). If the notation > (<) 
appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 percent 
confidence level. 
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GENDER 



Table 12A (average proficiency) and Table 12B (percentile distribution) provide the mathematics 
proficiency results by gender. 

• In Texas, there appears to be no significant difference in the average proficiency of 
fourth-grade males and females; however, in grade 8, females had a lower average 
proficiency than did males. 

• In Texas, the average mathematics proficiency for eighth-grade females in 1992 was higher 
than the average mathematics proficiency for eighth-grade females in 1990. ITie average 
mathematics proficiency for eighth -grade males in 1992 was higher than the average 
mathematics proficiency for eighth-grade males in 1990. 
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Trial State Assessment 




TABLE 12A 



Average Fourth-Grade and Eighth-Grade 
Public-School Mathematics Proficiency by 
Gender 



Grade 4 


Grade 8 


1992 


1990 


1992 









Proilcl^cy . 




. Proficiency 


Texas 


Male 












Female 








261 ( 1.6) > 


West 


Male 




217 ( 17)' ^ 


•■•=^^:K'?262V 


• 266 ( 2.7) 




Female 








i:|:y;:;";2^-.(:27) > 


Nation 


Male 




■ 218(0.9) 


‘ 262 ( 17) '■ 


l|-..'-'’266 ( l'.2f‘ - ■ ■ 




Female 




.:;g2iaTi..i)..;;h.T^^^^^^ 


261 ( 1.4) . , 


i::: > 267 ( 1.2) > 



The N AEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample, in comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. 
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TABLE 12B 



Percentiles of Mathematics Proficiency in 
Fourth- and Eighth-Grade Public Schools 
by Gender 



Trial State Assessment 


5th 


10th 


25th 


50th 


75th 


90th 


95th 




Percentile 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 


Percentile 



GRADE 4 7992 
Male 

Texas 

West 

Nation 

Female 

Texas 

West 

Nation 



GRADE 8 1990 
Male 

Texas 

West 

Nation 

Female 

Texas 

West 

Nation 



165(3.2) 
156 ( 3.4) 
IS) ( 2.2) 


176 ( 2.3) 
172(1.6) 
173(1.5) 


1^< 2.5) " 
194 < 2.9) 
1^< 07) 


218(1,7) 

219 ( 2.1) ‘ 

220 ( 1.3) 


240(2.3)' 

241 ( 4.0) 

242 ( 1.2) 


259 ( 2.3) 
' 259 ( 3.1) 

260 ( 1.5) 


‘ 269 < 1.9) 

270 < 3,9) 

271 < 1,8)' 


164 (2.4) 
162 ( 2.9)' 
. 162 ( 1.0) 


177 { 23) 
175 ( 3.3) 
174 { 1.3) 


< 197 ( 1.8) 
'1^( 2.5) << 
195 < 2.7) ' 


<<i216(1.2) 

‘‘'219 { 3.2) < 
‘218 { 1.5) 


237 ( 2.6) 
239 ( 2.6) 
‘ 238 ( 1.7) 


, 254,(2.1) , 
257 (.3.0) 
256 ( 1.2) 


c265< 1.9) 
2^ < 2.4) 
2^ ('1.0) - 



‘2(X)< 2.6) 
109 <.3,4) 

201 '< '3.6) ‘ 
.198 < 4.7) 
201 <H.7) 



214 ( 2.9) 
il2 ( 3.5) 
^213(2.6) 

212 ( 2.9) 
211 (5.0) 
‘215 (3.5) 



236 < 1.5) 
‘237 <47). 

237 < 2.2) 

232 < 1.‘5) 

233 < 3.6). 
237 ( 2.2) 



260 { 2.3) 
263‘( 3.1) 
.263 ( 1.3) 

‘ 256 { 1.3) 

261 (2.4). 
263 ( 1.4) 



;28$ < 1.9) 
‘287 < 3.1) ‘ 
289 < 2.1) 

281 < 2.2) 
<284 <<4.7) 
286 ( 1.4) 



306 '( 3.9) 
^'310 ( 5.4) 
310 ( 2.0) 

300 ( 2.3) 
^7 I 9.1)< 



320 < 1.6) 
322 < 5.6) 
322 < 2.6) 

312 < 2.9) 

321 (6.2) 
1 316 < 3.2) 



GRADE 8 1992 
Male 

Texas 

West 

Nation 

Female 

Texas 

West 

Nation 



205 ( 1<8) 
,203 ( 4.4) 
204 ( 2.6) 


218 ( 2.2) 
' 215 { 3.6) 
217(1.7) 


240 ( 2.2) 
240 ( 4.3) 

' 24p<2,1)<‘ 


,266(1.5) • 
■ 267.(4.1) 
,266 ( -1.4) 


‘293( 1.6) > 
283 ( 1.8) 

. 283 (0.9) 


‘316 (4.4) ‘ '■ 
. ,313 { 3.6) 

31 3, { 2.0) 


■ 329 ( 3.5) 
326 ( 4.0) 
325 ( 1.8) 


' 201 ('3.2) 
. 206 (,2.3) 
206 ( 1.3) 


214 (2.4) 
221 ( 3.4) 
219 ( 1.8) 


235 < 1,9) 
243 < 3,7) 
241 (1,3) ‘ 


^ ‘ 262 ( 2.0) 
, 269 ( 2.8) 
267 ( 1.4) 


286 ( V.7) 

293 ( 2.5) , , 
2^ ( 1.3) 


:308U.2) ' 

315 ( 2.5) 
314 ( 1.7) > 


'321 ( 3.5) 
328 ( 4.5) 
325 ( 2.3) 



The .NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. 



Table 13 presents mathematics performance by achievement levels. 



• There was no significant difference between the percentages of fourth-grade males and 
females in Texas who were at or above the Proficient level (14 percent for females and 
17 percent for males). In addition, there was a difference between the percentages of 
eighth-grade males and females in Texas who were at or above the Proficient level 
(19 percent for females and 24 percent for males). 

• Also in Texas, a greater percentage of eighth-grade males were at or above the Proficient 
level in 1992 than in 1990. About the same percentage of eighth-grade females were at or 
above the Proficient level in 1992 as in 1990. 
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TABLE 13 



Levels of Fourth-Grade and Eighth-Grade 
Public-School Mathematics Achievement 
hy Gender 



Grade 4 


Grade 8 


1992 


1990 


1992 



At or Above Advanced Level 


Percentage 


Percentage 


Pm^itage 


Texas 


' ‘ ‘ c' " r'' “ ' 


. '' . > ' 




Male 


!' ‘2(0.7} 


... .3'(0.6)... I'” 


4.{0.9) 


Female 




1,{ 0.4)^ ■ ^ 


® ( 6,8) 


West 






c ‘ * ‘ 


Male 


, 'Sd-O),' 


• 4(1.3)'i,'' 


Female 


2(0.7) . 


v.'vfU.i) , 


1-8) . 


Nation 


- t c t 


' ' ‘3 ('06)', 


‘i, 3'l[ 0.6)',' 


Male 


' ' ‘‘h .3(‘03)' ' ' 


Female 


. ' ‘ 2(0,3) , 


, ',2 (06),'/‘' , 


3f0.6) . 


At or Above ProTicient Level 


/ ‘ ‘ t i « t \ 






Texas 






' ,.24(16)'> 


Male 




\ .;M7( 1i7) " < 


Female 


■ ' 14 I 1^),' . 




. . '18 d*9} . 


West 




‘ ( 12) ‘ ‘ 


24 ( 26) 


Male 


” • ‘ 18 ( 2.3)' 


Female 


,, • 16(2.7) 


\ ‘.p7 (24):« 


(1': 24'(2'.7). . 


Nation 


■ '! ' 






Male 


■' 16 (li), 


; ‘ 2V(<il^)' ' 


1, .'24(1,3r'"' 


Female 


16.1 1;4).;- ■' . 




■; ■ '83 ( L4> > 


At or Above Basic Level 


i E ^ t 






Texas 


^ 1 , 59 '( 15)''"-' 


/ /S', 


c\ ' * * < * ^ t 


Male 


■■ 60 '( ‘ 


Female 


-! 57^2.1)“' 


”50(2.0} s'f, 


• '■'5B(2.b)', 


West 


‘ ' 5^ 2.7} • ; ‘ 




' ««' { ' ‘ t 


Male 


‘ 58 ( 33} ' - 


' ■ 61 ( 3.2}.' . 


Female 


. ''60(2.5) 


‘ 55 ( 3.1) f 


63 ('26} ' 


Nation 






‘cj ‘ ‘ ^ 


Male 


60 ( 1.2) ' , 


57 (13) ' 


61'(14) ' 


Female 


.58(1.7) ' 


57 ( 13) 


■ ■ 61 ( 16) • 


Below Basic Level 
Texas 

Male 


41 ( 1.9) . 


46 ( 2,3)' ' 


40 ( 1.6) 


Female 


43 ( 2.1)' ; 


50 ( m ‘ 


44 ,( 2.0) 


West 


, 






Male 


42 ( 2.7) 


42 ( 3.6) 


39 ( 3.2) 


Female 


40 ( 2.5) 


45(3|.1) V 


37 ( 2.8}' 


Nation 

Male 


40(1.2) 


. / 43 { 13) 


39(1.4) 


Female 


42 ( 1.7) . • • 


" 43(13) 


" ?9([1.3) 



The standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that, for each population 
of interest, the value for the entire population is within ± 2 standard errors of the estimate for the sample. In comparing two 
estimates, one must use the standard error of the dilTerence (see the Procedural Appendix for details). If the notation > ( < ) 
appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 percent 
confidence level. 



CONTENT AREA PERFORMANCE 



Tables 14A-14F provide a summary of content area performance by race/ethnicity, type of community, 
parents’ education level, and gender. 
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TABLE 14A 



Fourth- and Eighth-Grade Public-School 
Performance in Numbers and Operations 
by Subpopulation 



Grade 4 


Grade 8 


1992 


1990 


1^ 



TOTAL 




Proficlatcy 


Proficiency 


‘ Proficient 


Texas 


‘ ‘. 'SiU { 14} . , . 


< .262 (‘1,3). ‘< 


267 ( ^A) 




West 


!' , 214 ( 14} ' 


<< 263 ( 2,5} ‘ 


' 270 (,1.8) , 




Nation 


' . ■214{0.«} 


< ‘ 268 ( 1.3) ^ ‘ 


■i 270 ( 0.9} > ■■ . 


RACB/BTHNICITY 




e 




White 


Texas 


226(1.6 




‘ :':278 ( li) ' 


.280( 1.6} ' 




West 


‘U 222 ( a«o 




< 271 (3,1) .. 


28,0(2.0} . „ 




Nation 


:223{J.1 


‘ ( ** 


' 273 d A) ‘‘ 


: 279 ( 1.0} > 


Black 


Texas 


;'M94r2^ 




■ "245 ( 2,1) 


'•'v “ 247 ( a.‘1}‘ 




West 


' ('2.6 




250(5,6)1 J.,;: 


il' . 241 .( 3.5}..- . . 1 

243 ('! 1.3) 




Nation 


( 'U 


' ' 


“24S(2,-9)‘ 


Hispanic 


Texas 


\ "204(2,1 


‘ j 


. '249 ( 1,6) 


252(1 A) 




West 


:\196(2,6 


{ «. 


<c 246 ( 3,3) 


. ! 251 ( 1.9) 




Nation 


( 2,0 


‘ ‘ *‘c 


^ 246 ( 2,7) 


;■', ‘249 ( 1.6) 


Aslan 


Texas 


= 261 (.5,4 


s i; 


: <{' (*V}'‘ ' ‘ 


300(5.1} 




West 


230(3,5 




< ! < (**"*) 


290(10.5) 




Nation 


\ .‘230 (.2,6 


' t 


‘ . ' 263 ( 5‘,1)V‘ '< 


. 290 ( 8.3) , 


TYPB OF COMMUNITY 




i ^ ^ 


. ' ‘ t 


t, . % . ( 


‘ , 


Advanta 9 ed urban 


Texas 


239 ( 3.1}! '''1 


, ‘.278(3.0)1' 


. ,.‘,,289 ( 4.0)1 




West 


238'j'S.7K',. i ■■ 


'.,■'‘284 ( 4.4)1 ■' ' 


‘ ‘287 (11.0)1 




Nation 


‘V' 230 j:3.o}i;vi , 


"■■■•.. ,284' (3.9)J‘ i,;,' 


‘‘ ' ,,■ 286 ( 4.1)1 


Disadvantaged urban 


Texas 


f|. ; V 207' (, ■•4. 3>1‘ : 


.• 251 ( 2.1.}l 


“'.,252 ( 2.6)1 




West 


' V 170 rii.7))' 


.'26O(5.0}1 


251 ( 4.4)1 




Nation 




'•',‘255(3.4)1 


' ,. 244 ( 2.6) ‘ 


Extreme rural 


Texas 


'■ ^210T3.3)1 


■ , ', 2S8 (''3.7)1 


, : 2^ ( 7.0)1 . ‘ , 




West 


214,(4.0)!,V, 


■' ,' ■ '254 ( 9.6)1 


‘, ' 269 ( 3.8)1,, ! 




Nation 


2t3;(3.8)“'.':'. 


" ■'.260' (4.5)! ' ' 


' '271' (3.9)1 


Other 


Texas 


,i.. . 210 '('2X» ' 


''.,‘,,261(1.9),, 


266 ( 1.6) 




West 


, j, .■‘214 12.2} '.'II 


‘261 ( 3.3) . ' 


271 ( 2.1} 




Nation 


215(1.1}' 


!>"2^(1.7) ' ■' 


‘ 271(1.1) ', 


PARBNTS^ BDUCATION 








, ' t ‘ ‘ 




Graduated college 


Texas 


. ‘ '‘221 = {2.2)‘ • 


277 (‘ 1 .5) 


282 ( 2.0) 




West 


r .. . 222 ( 2.7) ‘ 


.‘ ‘‘‘275d-8) ‘ 


282 ( 2.5) 




Nation 


‘G" ?'223.( 1.4): 


c,278 d*5) 


' ' 281 ( 1,3) 


Some education after high school 


Texas 


‘ 222 ( 2S) 


271 ( 2.1) 


' 276 ( 2.4) 




West 


'<216(3.1) 


271 ( 2.7) 


277 ( 2,1) 




Nation 


<220 ( 2.1) ‘ 


271 ,( 1.5) 


273 ( 1.1) 


Graduated high school 


Texas 


. 209 ( 3.1) ‘ 


253 ( 1.8) 


;.255 ( 1.9) 




West 




1 •* ' 


. ‘ 253 ( 2,7) 


257 ( 2,7) 




Nation 


209 ( 1.9) 


< 259 ( 1.6) 


261 ( 1,4) 


Did not finish high school 


Texas 


< ‘ ^ ( 2.5) 


' 248(1,9) 


252 ( 1.6) 




West 


‘f, ‘ ciaa ( 5.5) ■ ' 


249(4-0) 


< c 252 ( 2,4) 




Nation 


G/“fl99 ( 2.8) <‘ 


‘ . ‘247 ( 2.1) 


‘ 253( 1.8) 


1 don’t know 


Texas 


209 ( 1.8) 


' 248(2,5) 


247 ( 2.5) 




West 


208 ( 2.1) •. 


j 244(5.3) . 


. 252 ( 2.5) 


GBNDBR 


Nation 


'208 ( 1.1} 


/ 243(3,4) ' 


' 254(1.7) 


Male 


Texas 


.215(1.6) 


264 ( 1,6) 


269 ( 1.3) 




West 


214(1,6) .< 


264 ( 3,2) 


' ‘269 ( 2.4) 




Nation 


. ' .218 ( 1,0)' 


266( 1,8) ' 


.269(1,1} 


Female 


Texas 


. . 2'12{ 1‘6}‘ " 


. . 260'(.1,3) ' 


264( 1.8) ^ * 




West 


' 214 ( 2,3) <. 


263 ( 2,7) . 


272 ( 2,1) 




Nation 


. '213(1.3) 


266 ( 1.4) 


271 ( 1,1) > 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > ( < ) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. ! Interpret with caution — the nature of the sample does not allow accurate 
determination of the variability of this statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE 14B 



Fourth- and Eighth-Grade Public-School 
Performance in Measurement by 
Subpopulation 



Grade 4 


Grade 8 


1992 


1990 


1992 



TOTAL 




Proflci^cy 


Proficiency " 


Proficfency 




Texas 


220 { 1.6) ‘ 


,.254(1.5) ' — 


“ ‘ 260('1.7) > 




West 


I ‘221 ( 1-6). 


: ^57(3.2) 


,'266(2.8) 




Nation 


' 222(0.9}. 


'258(1.6) • 


'264( 1.3} >" 


RACE/ETHNICITY 




iaiiiiiiia 






White 


Texas 


' 2d3 ( 2.0) ;• • 


‘‘ 269 (1J) 


'277 ( 2.3) 




West 


I.®)..' .,,, . 


. 267 {A3)i , < 


', ' 278 ( 3.2) , , 




Nation 


i232'(1,1>. ' 


,<‘267 <(1.8), < 


V', 276( 1.5) >‘ '. 


Black 


Texas 


.200 ( 2.3) '■ 


" 225(3.0), , • 


'' .233 ( 3.0) 




West 


189(3.0} ■ 


“ 237 (''7.7)1 " 


-'"i 225 ('4.2)' ' 




Nation 


' ‘ '1^.(i.'7}'"' 


'.2271 3.3} ‘ “ 


.-■'.225( 1.9) 


Hispanic 


Texas 


210(2.0} : 


.242(25) ‘ 


, i242 ( 1.7) 


West 


■ 201 ( 2.0} •' ' 


'238 ( 3.7} < ! . 


‘1244 ( 24) 




Nation 


202 ( 1.6} 


'237 ( 3.2) 


'■ '241 ( 1.9) • 


Asian 


Texas 


236 ( 5.0} ;■ 




.' 308 ( 7.1} . 




West 


23$ ( 4.3) ' * . 




• ' 288(14.0) ' ' 




Nation 


' '235 ( 3.7) ■ ‘ 


. '275 ( 7’.0)! , ■ 


268 ( 8,5) 


TYPE OF COMMUNITY 




‘ ‘ ‘ 246 ( 4.3)i 




294 ( 2.8)J> 


Advantaged urban 


Texas 


.' .273 ,( 3.4)!' 


West 


. f' ,244 ( 8.0)! . . , 


" ,'283 ( 4.1)1 


• 287 (14.5)i • ,' 




Nation 


246 ( 3.5)1 


281 ,( 4.8)1 ‘ 


" 287 ( 6.0)1 ' ■ 


Disadvantaged urban 


Texas 


208 ( 4.6)1 


240(3.2)!. •••' 


‘^i'..241''(3.‘0)l 


West 


175.(10.1)1 . 


• 251' ( 8.2)1 , '., 


■'.i', 2M(S.9ji . 




Nation 


i ,194 ( 3.6) 


243 ( 4.8)1 ‘ 


■229 ( 3.5) ! 


Extreme rural 


Texas 


■ ''229'(3.4)l. . i;i 


262('4.2)!', , 


... 266(7.9)1 .. 




West 


: 220 ( 2.8)!,.i. : . 


..,250.(9.3}! '. 


“...,2«)( 6.0)1-' ' 




Nation 


' " 222 (.4,1} 


253 (4.8)! ‘ ' '• 


'■ 26S(!5.5)I ' ■ ' 


Other 


Texas 


218 ( 2.3) .■ , ' 


,' 252(2.1)',", 


259 ( 24) . 




West 


‘ .222(2.1) , 


'254 ( 3.8) . , 


268,(34) 'i, 




Nation 


■ ' 224 ( 1-0) ' 


'258 ( 2.2)';''; 


( i ‘.6) > 


PARENTS’ EDUCATION 








‘ ' ' V,"' 


Graduated college 


Texas 


229 ( 2.0} < . 


270 (‘.1. 9) ‘ 


281 ( 2.8) > , 


West 


228 ( 2.8) ‘ 


' ^ ‘270 ( 3.7) 


281"(3.0) , ■ 




Nation 


229( 1.4) 


' \ 272 ( 2.0); 


'279 ( 2.3),' •' , 


Some education after high school 


Texas 


231 { 3.9) 


258 ( 3.0) 


266 ( 3.2) 


West 


222 ( 2.7) . ' 


269 ( 3.5) ' ‘ 


274 ( '3.2) - 




Nation 


228 ( 1.9) 


, 264 ( 2.1) 


, 267 ( 1.5) ., 


Graduated high school 


Texas 


216 2.9) ‘ , 


244 (2.2) 


247‘:{ 3.0) ■ ; ■ 


West 


221 ( 2.3) ‘ 


. 243 ( 3.6) 


249(3.5) 




Nation 


218 ( 1.7) ‘ ' 


' ‘249(1.9) 


. 251 ( 1.8) ' 


Did not finish high school 


Texas 


. 214 ( 2.7) 


240 ( 2.5) 


' '■ 240(2.3) 


West 


. 205 (<5.9) 


' , 241 ('4.4} ‘ ' 


, ,245(3.5} ; , 




Nation 


.-207(3.3} "" 


. 236 ( 2.7) , ‘ 5 


! . .243 ('2.6) .■ ■ 


1 don’t know 


Texas 


' ,214 ( 2.1) 


237(3.2),= “ 


! ■ 238 ( 2.3)' . ■ 

'?47"( i^.3) ."'.v-' 




West 


‘215(2.0) 


.. 236('5.8> 




Nation 


’ . 217(0.9) 1 \ 


^ ^ /2jH (‘3^)^ , " 


r : 


GENDER 






.257 (^10)'' ‘ ' 


{ ' ‘ = ‘ ‘ 


Male 


Texas 


222 ( 2.3) 


‘‘ " ‘965'( 1.6) > 




West 


221(13} 


: ' ' = 262 ( 3 J) , , 


268 ( 3,3) 




Nation 


224 


262 ( 2.1} =‘ = 


1. ‘ 266( 1.4) , ‘ 


Female 


Texas 


'218 ( 1.8)‘ “‘i 


\‘‘251 ( 1;9) ‘‘ 


255 ( 2.3)/''" 




West 


< 220 ( 1.7} 


252 ( 3.4) , ' ‘ 


'! ,265(3.3)-3^ , 




Nation 


221 ( L2) 


254 ( 1.6) ‘ ‘ 


' .262 ( 1.7) > 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (< ) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate 
determination of the variability of this statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE 14C 



Fourth- and Eighth-Grade Public-School 
Performance in Geometry by 
Subpopulation 



Grade 4 


Grade 8 




1990 


'1992 



TOTAL 




Proficiency 


Proficiency 


Proficiency 




Texas 


220' ' , 


<= 258 ( 14) 


' 262 { 13) 




West 


222( 1.21). 


260 ( 2.6) 


' 263( 2.2) 




Nation 


'220 ( 07} 


259(14) 


= ’ 262(10) 


RACE/ETHNICtTY 

White 


Texas 


230 ( 14) ‘ 


271 { 14} 


‘ 275 ( 1.6) 




West 


.. :.229(17) 


. 268( 3.3} 


. . ,271<(<2.8)<= 




Nation 


, ,228 ( 0.'9) , ', 


' ‘267‘(15}‘ 


< 271 ( 1.2) ' = 


Black 


Texas 


200 ( 24) 


235 20) 


=239 ( 30) 




West 


‘ 194 ( 3.2) 


24$ ( 5.9)i 


232 ( 3.2) 




Nation 


■ 195(14) • 


235 ( 3.2) 


233( 17) ' 


Hispanic 


Texas 


212 ( 1.9) 


248 ( 2.2) 


<,, 248 ( 1.9) 




West 


207( 1.7) 


,244 ( 3.2) 


== 246(17) 




Nation 


*205( 1.4) 


242 ( 27) 


245 ( 14) ‘ 


Asian 


Texas 


.,241 ( 44) ' 




296 ( 50} 




West 


■ 234 ( 24) 




< '.'279 (10.9) 




Nation 


. 234 ( 2.8) 


' 275(50)! 


280 (<6.2) 


TYPE OF COMMUNITY 






' ‘\291-(3.0}!> 


Advantaged urban 


Texas 


‘244 '( 4.0)1 ; •••' 


:■’'* ; he ( 3.1)1 




West 


,236 (9*4)! ; ■ 


,,280 ( 6.3)1 


< •<= .279(84)1 '' 




Nation 


|,',,',',238(S.1)I 


•V|‘ *278 (‘4.7)1, . 


. < . = 280 ( 3.8}l = « 


Disadvantaged urban 


Texas 


2i2(';44)i 


':•*■ .^46(i.3)!.„ 


<'^ ^''<'=,.247 t37)t -'< 




West 


5.; 186 ( 74)! 


*..; .255(5.9)1 


• 245(4.3)1 = = 




Nation 


iVsi'i -i^( 2.9) 


,249iL37)| !• 


V'i:;. == ’237= (27) ‘ ; 


Extreme rural 


Texas 


'.227 (,2.3)1.;*; i 


; --j ■ 262.'(i24)1‘|.; 


'A; “ '■ 




West 


222'(34X, 


';,2S3,( ‘9.1)1 


(V</''=:2^94 5;?)^ ■ .= 




Nation 


■ ‘219 (, 3.2) ■■ 


;■ , 2^ ( 4.^)1 . 


' ^‘:‘=v:26T ( s.2}i 


Other 


Texas 


, ; ‘21*6(2.0), 


, , .'.257,(118) ., 


261 ( 2.0) 




West 


■ f: “222 ( 1.6)'.'' 


256 ( 3.^)' 


*= ' ‘ = ^3( 2.7) <: « 




Nation 


*‘; '222(1'.0^)' 


, , 259, (.*1.7) 


1 ^='='<<\^(^-J?)<.J ==« 


PARENTS* EDUCATION 








Graduated college 


Texas 


''..224(2.2)' , 


272’(=1;6)c 


^ , 276 ( 24) . ; ‘ 




West 


‘ 226. (X't). : 


=c ‘ '270 ( 2,9). ‘ 


273(25) . ; 




Nation 


•’‘225( 1.0} ‘ 


. <271 (1,7) ‘ 


,< 272 ( 1.4) < 


Some education after high school 


Texas 


227 ( 2.7) ‘ 


c 264 ( 2.9} ■ 


= *267 ( 1.7) 




West 


‘ 221 ( 2.0) 


266 ( 37) 


' 268 ( 3.4) 




Nation 


< . ‘223 ( 2.0) ' 


262 ( 1.9) 


' 264( 1.4) 


Graduated high school 


Texas 


'5 . ' ;2t9 ( 3.4) < ' 


c 249 ( 1.8) 


<' 253(2.0), 




West 


V ''220(2.3) 


, 250(2.4) 


252 ( 2.6) 




Nation 


‘ 215(1.6) 


253( 1.5) 


254 ( 1.4) 


Did not finish high school 


Texas 


' s 215(2.9) .* 


; ' 244 ( 2,0) 


< 247 ( 2.3) 




West 


208c (4,4) 


246 ( 3.5} < 


■ 247( 2.4} . . 




Nation 


• ^208 ( 2.5) . 


•‘ ‘ 241 (2.1) ' 


' 246 ( i.4) • 


1 don’t know 


Texas 


‘ 217 ( 1.7) 


248 ( 2.6) 


246( 2,7) 




West 


=218 ( 1.7) . 


.245, <(5.1) ; 


< < 247(3.1) , 




Nation 


‘ ‘ ' 217 ( 1,0) ' 


243 ( 30) ' . 


248( 1.7) ‘ 


GENDER 




‘ ' ( 


260(1.8) ‘ 




Male 


Texas 


c219(1r8>. < 


• . <265 ( 1.6) 




West 


= 222.(1,5) 


, 261 ( 3.4) 


262 ( 2.6) 




Nation 


• 221 { 0,8} 


<'260 ( 1.7) 


<■•<= 262 ( 1.2) 


Female 


Texas 


220( 14}' ' 


256 ( 1,5} 


‘ =<*• -258(20) 




West 


22’1 (15) 


. 258 ( 2.3) 


264 ( 2.4) 




Nation 


219(10) 


258 ( 1.4) 


262 ( 1.2) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (< ) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. ! Interpret with caution — the nature of the sample does not allow accurate 
determination of the variability of this statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE 14D 



Fourth- and Eighth-Grade Public-School 
Performance in Data Analysis, Statistics, 
and Probability by Subpopulation 



Grade 4 


Grade 8 


1992 


1990 


1992 



TOTAL 





Texas 

West 

Nation 


RACEIETHNiCiTY 


White 


Texas 

West 

Nation 


Black 


Texas 

West 

Nation 


Hispanic 


Texas 

West 

Nation 


Asian 


Texas 

West 

Nation 


TYPE OF COMMUNITY 


Advantaged urban 


Texas 

West 

Nation 


Disadvantaged urban 


Texas 

West 

Nation 


Extreme rural 


Texas 

West 

Nation 


Other 


Texas 

West 

Nation 


PARENTS’ EDUCATION 


Graduated college 


Texas 

West 

Nation 


Some education after high school 


Texas 

West 

Nation 


Graduated high school 


Texas 

West 

Nation 


Did not finish high school 


Texas 

West 

Nation 


1 don*t know 


Texas 

West 

Nation 


GENDER 


Male 


Texas 

West 

Nation 


Female 


Texas 

West 

Nation 



‘‘ ‘ 

1^}. : 

s''" =‘“216 { 1.0)' "• 

23d‘{1-6} ' . 

' ‘'..i225‘(2.2) < : ' 
‘= ''<22f^‘{1.3}= ‘‘ 
.169 ‘(3,0) ’ ' 

' = /'187 ( 3.2) ‘ ‘ 

' { 1.6) 

. = = ‘206 ( 2;1) ' 

202 (' 2 . 0 ) = 

201(1.4) . ' 

‘ ' -‘‘236 ( 7.2) = , . 
; ,%226{4.0). ‘ 

“ , ‘“229'jl3.2) ^ 

■='' ' ? i46‘(‘4J5)1 ■=; ' 

= .. ‘':239,( 9.9)1 / 
\;=“^4i:‘{ 3.2)1/ i . 
=;“r“ < 3.6)1' :i 

= .“= ' >16l' ‘( 6.3)1 ; 

"= ‘f94(3.0}." ‘ 

;T '=222 (.3.3^ V 
. 216 ('4.6)1 
“ v2i7 ( 3.9) ; : 
V216(2.0) “ 
“21‘6(.'2.2)= = " 
'i=f; 219 { 1.3)/ 

‘ '= 226(29) 

‘ ' 223(29) . 

‘ 224 ( 1A] 

226 ( 3.6) 

221 ( 29) , 

225 ( 1.9) 
216(29)= . 

= 217' (‘2.7) ‘ 
214(2.0) . 

; .212 ( 2.3) < 

‘ 204 { 4.7) 

r i 204 ( 2.1) 

‘ 213 ( 1.7) , 

. ‘212(2.3) . 

;..'213( 1.1). ;= 

218 (‘1.6) 

‘ 216(1.9)/’, 

219(1.1) / ' 
218 (,1.6) 

216 { 2.4) 

218 ( 1.3) 



^Proficiency 

•2^7 ( 1.8): ■=• 
>261 (9.2)'-“' 

>262‘‘(’i;6)' / 

;‘2'76Vl‘i) ' 
.,271.:(3.9) 

‘ 272 ( ‘1.7} ' / 
' '230 (39) 
;242‘(79)l 
‘•232(3.2) : 
241 '(2.7) 
940=( 3.9), 
239 ’( 3.2) 

' 261^( 59){ =:' 

‘ 260'i 3.1)1 
‘ 266 ‘I 39K S ‘ 
“ 26S.,(,4.2)1V 
‘:242:('3.1^/'‘ 
“ 2s3; (9.6)1“' ; 
‘^!247;‘( -4J7)1‘ ' 
:‘263V49)I - 
. ‘251 (119)1 
= 957. ( 59)! 

' 256 ( 29) 

'258(4.6)V‘ 

^ 26‘2,(;29} : ' 

' 275 (/19) 

' 274 ( 3.4) ‘=‘. 
“276(i9) 

" 271 { 39) 

, 272 ( 3.6) 

, 269 ( 2.0) ' ‘ 
944 ( 2.7) ,= 
='246 ( 3.6) 
'254 ( 2.0) 

< 240 '( 2.9) 

= 242 ( 49) 
,233( 2.3)' ‘ 
=237 ( 4.4) 

,= 237. ( 6.3) : 
23iS(4.0>^ = 

259 ( 2.3) . 

‘j- 262 (4.0)/. 
j263 ( 2.0).;‘ 
j .255 (=19)- ‘ 

. 259(39) ' 
262 ( 1.7) 



Proficiency 

;. ;:i‘;'-2e3"( iJo) 
-‘.267 ‘I '2.4) 

•: ;A;267 ( 19); 

: :/261 ‘(‘3-4). •’ . 
-^^/V.37,9,(2‘9),= , 
‘'-v*=<:278(19)/'‘ 

• \= 242(2.6) 

' ‘>“232(4.6) . 
234 ('1.7) . 
<>,.,243 (1.6) 

< .;:;:'>.242(1.6)‘. ' 

1= 241 ( 1.7) , ' 

.= .V-;^ 303 I 79) ‘ - 

‘*‘265(12.4) ; 

/ ..266(79>=s, = 

‘‘ V^:=.‘291 (.'4;3)hV 
. i‘=‘‘“‘ 286,(12.7)! “ 

.‘,‘‘‘‘267.(5.6)1 
=i 242. ('3.3)1' 

/ ‘=;,‘‘=- 242 ( 5.9)l‘ ‘‘ 
.‘ ~ :‘‘;:;‘^i236 (‘3.4) 

'‘i ;;-:>v:^26o { a.o>i.‘',' 
‘. ‘‘=‘V 266 (.8.7)1 ‘ 

' >■: ;=‘*‘2^ ( 5.9J ; ‘ 
' ‘264 ( 2.4) ' - = 

‘ ‘‘ : 266 {‘2.7)‘ '= 

=‘‘ i=‘ 266( i‘.4) 



. “ /‘*‘283 
'* ->^, 261 
:T’' ‘i “261 
273 
’276 
; 273 

; ,251, 

■ ; : 249 
, .254 

*244 
•' 246 
:: 246 

> 238 
‘.* ‘244 
.':“'M-f246 



. 261 
“269. 
‘,267 



(‘29} ‘ 

(,3,1) = ‘= 

( 1 . 6 )' ' 

( 2.1) ‘ ' 

(=2.7) 

( 19) . . = 
,{2.4}.. . 

(M 

( T9) 

(29) 

.( 3.4)' Vi'. 
(29) = ' ‘ 
(=3.3) 

(^9) . 

(2.2)‘ ;V“ 

( 2 . 2 } 
(^9)' 
(19)' ‘I 
M9) V ‘ 
(2.*3}‘; 

( 19) ' 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > ( < ) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate 
determination of the variability of this statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE 14E 



Fourth- and Eighth-Grade Public-School 
Performance in Algebra and Functions by 
Subpopulation 



Grade 4 


Grade 8 


1992 


1990 


1992 



TOTAL 




' Proflclo^ 


, Proficiency 


Proftelnwy 




Texas 




4 256 {,1I6}‘ ./ 


. ' .'/aee( 14) > , ' 




West 


' i 215( 1.9) ^ . 


' ‘,259 ( 2.0) 


■ /!■ 266(2.6) 




Nation 


1 ' 216 ( 0.9) 


‘‘ ‘ -260(=1‘.3)‘“=‘ 


■v " .2®‘(.'1.1)'>,‘ 


RACE/ETHNICITY 




4 , ' 


f = 


2 ?si(’l.?)'>' ■ 


White 


Texas 


‘227,(2.1);' 4^ 


' 272 ( 1.6} ‘ 




West 


‘ . 4 224J2.2) . - 


4 267 ( 3.1) , 


•: ‘,.,i 2?5.(,3.0) 




Nation 


' ‘^"224('i:i) , '4 


‘ ' 266(14) 


, • 2 ?s'( 1 . 6 ) ;>“■ 


Black 


Texas 


‘ ; 199 ( 2.0) 


54 - 4 '234 ( 2.2) 


‘‘ , ‘250 ( 2.8) >. ‘ 




West 


‘ 187(2.8} . 


'< ‘ 245(4.9)1 


234 ( 5,0) . .. ‘ 




Nation 


‘ 190 ( 1.7) ' ' , 


, “ ‘ 239 ( 2.6) = 


' vs '237(2.1) , 


Hispanic 


Texas 


‘, 207(1.8) 


242(1.9) 


' ■ .,250( 14) >, 


West 


■ ■ 107( 2.0X4. 


ct ,243 ( 3.7) 


4, ,..244(11)'... 




Nation 


= ‘197(1.7} 


‘‘4 241 ( 3.0) ‘ ' 


. ,‘243( 1.5) 


Aslan 


Texas 


■ .-.231 =(4.9) ‘ '. 




• , ''see (..4.9) ' . 




West 


.232 ( 33) 


„ 287'(11.1) ,■ ■ 




Nation 


' / 2::^ (34) ^ . 


^ =: ,'!279 ( f7)! 4 


2e'8(e4) . , 


TYPE OF COMMUNITY 




4< 4 , 


2m'.(‘2'.8}I>’, ■' 


Advantaged urban 


Texas 


' ‘'“244 (U.3)l ‘ 


‘ ‘4=274 ( 3.2)1 


West 


“'237=.(9-8XV V 


‘,=279 ( 3.5)1 -' 


282 (.llo)i ■ 'i- 




Nation 


cl. 4 ‘‘230i3.4}l =4 ‘‘ 


= 4 / ,27a<"4.S)i ^ 


i',", 285 ( 4.9)1' 


Disadvantaged urban 


Texas 


; ' . 204 ( i3.2)i ‘:;i 


"^4 ‘2441 '2.5)1 4 “= 


, ',‘250.(25)=,. 


West 


V- .1BD"(?.9)l 


,‘5 4 ' 255 (5.6)1 =[ 


. 1 ■ ,246 (,4.2)1 ‘ ‘ 




Nation 


c'^'c ,192'(<3.1)'-'-' . 


, '“‘250 ^3.6)l;‘4 


, ‘240 '(‘3.0> , . 


Extreme rural 


Texas 


‘c ‘ 221 (4 3.7)1 ' 


‘= 264 .‘3.0)1 ‘ 


;i , 262' (6.7)1 ■ 




West 


'= 214|(333J. , ‘ = 


=‘ 249(8.6)1'='. 


...i.'f 263 (.64)!., . 




Nation 


-'“213(0.7} ‘ 1 . 


:„255‘ 4:2)1“::/. 


286'( 4.0)1 ' 


Other 


Texas 


. . :214‘( 1.9)- ; ,4 


,255(2.1) ,::=. 


, .‘'265( 1-'9).>"' ' 




West 


^'^.'216‘(2.'2> y J 


'‘4-r= 257,{3.4)<' 


'267 ('2.9>‘. 




Nation 


; 2i7( 1.1)^ 


' =‘261 (;116) ‘44 - 


267:|_i.4>. ; 


PARENTS' EDUCATION 




■ . ‘=! 223^2.6} ; 


,4 ,^= ^ 


ii, . let ii 2.'i> V ‘ 


Graduated college 


Texas 


;'i.‘272.('1.7) 


West 


‘222 ( 2.7) 


^ 272(2.6X 


278 ( ‘3.1) . 




Nation 


‘ '223 ( 1.5)' ‘ 


‘ \ 273 (1.6) 


, ‘ ' 278 ( 1‘.7) ' 


Some education after high school 


Texas 


' 226 ( 2.9) 


, 266 ( 2.3) 


. , 27i ( 1.9) 


West 


217 ( 2.4) 


266(3.1) - 


■ • ‘ 272 ( 3.4) ' ■ 




Nation 


221 (1.9) ' 




268 ( 1.7) 


Graduated high school 


Texas 


4 ‘214(2.0) . 


4 == .. 

247 ( 2.3) 


‘‘. ‘, 256 ( 1.9) >' , 


West 


214(2.5) 


248 ( 2.5) , 


251 ( 3.1) ' ' 




Nation 


‘ . =211 ( 1.9) 


254 ( 1.5) ' 


255(1.4) 


Did not finish high school 


Texas 


'■ 211 ( 3.3) 


^ 241 (=1.8) 4 


,249 ( 1.8) > 


West 


' , 201 ( 5.8) ' /'< 


“ ■= 243 ( 35} ‘ 


“ . , ‘247 ( 2.8) 




Nation 


/■ 202 (2.7)“‘.‘ 


‘=f “'240 ( i.8) =1=' 


.248 ( 1.9} 


1 don’t know 


Texas 


“ ■ 4 211 ( 1.7) ‘ 


‘ '238(3.0) 


, 246 ( 2.9) ' 




West 


‘‘V‘.“21.1 (20)' 4 ‘ 


:“.,24Q =55). c=. 






Nation 


' 5 211 ( 1.1};/';'-'- 


; 239 '( 3:2) 


|;r;:_ 2 ;?i,‘(,i. 6 ) > 


GENDER 




' '4 4 ‘ 4 * ‘ " 


' ' 4 '’=/'*': ' ' ' 


•* '=^' ‘ it'*. 44 


Male 


Texas 


■ ‘ 216(1, .5) 


= •“ '257‘(c1.9) 


, 266 ,( 15) > , 




West 


4‘>;2t4(20) 


'260:(3.0) ‘ 


=*'= '‘aeao^a} ' ' 




Nation 


„ . 'ai5‘(‘i.i} ' 4 ‘ 


: 260 ( 1'.6) - 


“ i=, :‘,‘264 ,(i,3);‘ ‘ 


Female 


Texas 


2.15 ( 1.6} ' 


c4“'256( 1 J) ' 


,2^‘(ij) ; 




West 


, ‘ 4217(2.4}/ 


V‘/; 259 (3.0) ‘ 


266 ( 2,6) 




Nation 


' ,216(1.6) 


'261(1.4] 


267 ( 1.4) > 



The NAEP malhemalics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. ! Interpret with caution — the nature of the sample does not allow accurate 
determination of the variability of this statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE 14F 



Fourth- and Eighth-Grade Public-School 
Performance in Estimation by 
Subpopulation 



1992 Grade 4 



1992 Grade 8 



TOTAL 




Proficiency 


, i ‘ 


Proficiency 




Texas 


199(17) 




■ ’ 267 ( 0.9) ‘ ‘ 




West 


. , 213(3.5] 




' ; 270 < 2.0) 




Nation 


‘ , 206 (1.8] 




. ’•2M(1.5) ' 


RACE/ETHNICITY 






•E-" ■ 


, ' ' 1* ' . " ' 


White 


Texas 


‘‘ ‘ ‘ 212 ( 2.3] ' ' 




‘ 278( 1,2)“',..,' ' . . ' 




West 


221 ( 4.0) ' 




275 <2.8)- ; 




Nation 


218 ( 2.1], . \ 




• . 276 (i.e) 


Black 


Texas 


179 ( 2.4] . 


‘ 


251 ( 1.7.) 




West 










Nation 


173(3*.5) ' " 




“!i ,..24e‘( as),''" ■ ! ' 


Hispanic 


Texas 


‘ . 188(2.5] ' 




: , 256 (,1.2) 1'. ‘ . 




West 


195(4.3)1 ' 




, ‘‘255 ( 3.2) " ■ !. ■' 




Nation 


190 ( 3.1] ' < 




, ' • . 252 ('2.6) 


Asian 


Texas 


. ' ‘ 218. ( 7.2] , , 


, , 


294 ( 4.4) , 




West 


‘ -irlr* ^ j 




{ ■•■it* ‘ ‘ < 




Nation 






! , o-jj 1 1 j 


TYPE OF COMMUNITY 










Advantaged urban 


Texas 


< 223 ( 4.6]i ' 




284(ai>i. ' 




West 






, 279 ( 2.4)1 




Nation 


‘ 222 (4.6]!' . 




' 285 ( 2.0)1 '• ■■ 


Disadvantaged urban 


Texas 


■ , 192(5.1)!. • 




,' . ■.■256'(,1.9)'. ' . 




West 




( - 






Nation 


'.j'. ' ' 173(57)1 ' ' 


f V 


.‘.\‘249'(5]9)i,‘“‘/ 


Extreme rural 


Texas 


'209 ( 5.4)1 ■ 


‘ 


= 270 ( 5.6)1 ' : 




West 




' ' c 






Nation 


; ' ‘l89{10.‘0)» ' 


' 


. ' 273'(5!9)i 


Other 


Texas 


196 ( 2.7] ' 


‘ : 


'".•‘‘‘267(1,4) •. '• ‘ , 




West 


V . ' 214‘{4.9]l‘ 




' 269'(2.0L''' 




Nation 


211(2.0] ‘ 




,,268(2.0) „ 


PARENTS’ EDUCATION 










Graduated college 


Texas 


‘ 208 ("2.4) ‘ 




; ‘ ' 279''(t,e)‘ 




West 


223 ( 5.0] 


' ' 


277(2.8) • ;• . 




Nation 


216 ( 2.4] ‘ 




279 ( 1,9) 


Some education after high school 


Texas 


206 ( 5.2] 




271(1.3);,:, 




West 


* j ... : 




..276 '(4.9) = . 




Nation 


219 ( 3.6) 




. ,, 273 ( 2.9) ' ■ ‘ , ' • 


Graduated high school 


Texas 


198 ( 3.4) 




, 260( 1.3) 




West 


. ; r... : j .. 




259 ( 4.0) 




Nation 


201 ( 4.2) 




• 261 (.2.4) . 


Did not finish high school 


Texas 


190 { 3.5) ‘ 




' • 256 ( 1.3) 




West 


* j .. 








Nation 


190 ( 4.8) 




' 258 (“33) ' ", 


1 don’t know 


Texas 


193 ( 1.9] 




,. ,254( 1.9) ' ■„ 




West 


203( 5.4] ‘ 




' ' t <1 { 




Nation 


196 ( 3.0) 




',■252(35)' . ' 


GENDER 








: ' ' ..'''' 


Male 


Texas 


^ ( 2.0] < ' 




‘ '271 (' 1 . 1 ) • 




West 


'‘217(3.5] 




■' ‘.‘272( 2.3) 




Nation 


210(1.9) 


. 


272 ( i.7) 


Female 


Texas 


194(1.7] 




‘ 264( 1.1) . 




West 


' ' 209 ( 4.3] 




, ‘ • . 287 ( 2.4), ,„ , : 




Nation 


203 { 2.4] 




. ..' '266( 1.5)':' 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). Estimation was not included in the 1990 Trial State Assessment. ! Interpret with caution - the nature of the 
sample does not allow accurate determination of the variability of this statistic. *** Sample size is insufficient to permit a reliable 
estimate (fewer than 62 students). 
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PART TWO 

Finding a Context for Understanding 
Students’ Mathematics Proficiency 




In its landmark undertaking to set standards for mathematics curriculum and teaching, the National Council 
of Teachers of Mathematics (NCTM) made numerous recommendations for reforming how teachers teach 
the subject and how students learn it.^° According to NCTM, to improve the nation’s mathematics 
proficiency, all students must learn more, and often different, mathematics, and instruction in mathematics 
must be significantly revised. 

The results of the Trial State Assessment can be used to monitor students’ progress in achieving the NCTM 
recommendations and to examine both school and home contexts for educational support. The 
public-school students participating in the 1992 Trial State Assessment, their mathematics teachers, and the 
principals or other administrators in their schools were asked to complete questionnaires on policies, 
instruction, and programs. These student, teacher, and school data help to describe some of the current 
practices and emphases in mathematics education, illuminate some of the factors that appear to be related 
to fourth- and/or eighth-grade public-school students’ proficiency in the subject, and provide an educational 
context for understanding data on student achievement. The data from the questionnaires also provide a 
means to examine changes in policies, instruction, and programs at the eighth-grade level between 1990 and 
1992 for those states and territories that participated in both Trial State Assessment Programs. 

The questionnaire results provide a broad picture of educational practices prevalent in American schools 
and classrooms. It is important to note that the NAEP data cannot establish cause-and-effect links between 
various contextual factors and students’ mathematics proficiency. However, the results do provide 
information about important relationships between the contextual factors and proficiency. 



Curriculum and Evaluation Standards for School Mathematics. (Reston, Va: National Council of Teachers of Mathematics, 
1989); Professional Standards for Teaching Mathematics. (Reston, Va: National Council of Teachers of Mathematics, 1991). 
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In many instances, NAEP findings reveal that educational researchers’ suggestions about what strategies 
work best to help students learn often go unheeded. For example, NCTM has recommended that teachers 
employ more hands-on activities and student-centered learning techniques. However, as described in 
Chapter 4, and similar to the findings from the 1990 NAEP mathematics assessment, NAEP data indicate 
that classroom work is still dominated by textbooks or worksheets. Also, it is widely recognized that home 
environment has an enormous impact on future academic achievement. Yet, as shown in Chapters 3 
and 7, and again similar to the findings from the 1990 NAEP mathematics assessment, large proportions 
of students still report spending much more time each day watching television than doing mathematics 
homework. 

The contextual information provided in Part Two of this report focuses on five major areas: instructional 
content, instructional practices and experiences, teacher characteristics, school characteristics and context, 
and conditions outside of school that affect instruction and learning. Part Two consists of five chapters. 
Chapter 3 discusses instructional content and its relationship to students’ mathematics proficiency. 

Chapter 4 focuses on instructional practices — how instruction is delivered. Chapter 5 is devoted to 
calculator and computer use, while Chapter 6 provides information about teachers and Chapter 7 examines 
students’ home support for learning. 
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CHAPTER 3 

What Are Students Taught in Mathematics? 



According to NCTM, curricular reform in grades kindergarten through 4 is necessary and must address both 
the content and emphasis of the curriculum as well as approaches to instruction. The need for reform is 
equally great in grades 5 through 8, where the current curriculum also does not match NCTM’s ideal. 

This chapter focuses on curricular and instructional content issues in Texas public schools and their 
relationship to students’ proficiency. 



Table 15 provides a profile of the fourth- and eighth-grade public schools’ policies and practices in Texas. 

Some of the salient results obtained from the school and teacher questionnaires are: 

• According to the schools, about three quarters of the fourth-grade students and many of the 
eighth-grade students in Texas (79 percent and 86 percent, respectively) were in public 
schools where mathematics was identified as a special priority. This percentage for eighth 
grade stayed about the same* from 1990 to 1992 (77 percent in 1990). 

• According to the schools in Texas, many of the eighth-grade students (84 percent) could 
take an ^gebra course in eighth grade for high- school course placement or credit. This 
percentage of students stayed about the same from 1990 to 1992 (85 percent in 1990). 

• According to the schools in Texas, 99 percent of the eighth-grade students were taught 
mathematics by teachers who teach only one subject. The percentage of eighth-grade 
public-school students who were so taught mathematics increased from 1990 to 1992 
(92 percent in 1990). 

• According to their teachers, about one quarter of the fourth-grade students and about half 
of the ei^th-grade students (28 percent and 50 percent, respectively) were typically taught 
mathematics in a class that was grouped by mathematics ability. For ei^th-grade 
public-school students, this percentage decreased from 1990 to 1992 (63 percent in 1990). 

• According to their mathematics teachers, 83 percent of the fourth-grade students and 
38 percent of the eighth-grade students received four or more hours of mathematics 
instruction per week. 



* Recall lhal "about the same” means that the difTerence between these two groups, although it may appear large, is not statistically 
significant. 

Curriculum and Evaluation Standards for School Mathematics. (Reston, Va: National Council of Teachers of Mathematics, 
1989); Professional Standards for Teaching Mathematics. (Reston, Va: National Council of Teachers of Mathematics, 1991). 
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TABLE 15 



Mathematics Policies and Practices in 
Texas Fourth-Grade and Eighth-Grade 
Public Schools 



Triat State Asso&&ment 


Grade 4 


Grade 8 




1992 


1990 


1992 










Percentage of students in public schools that identified 


Per^ntage' < 


Percentage 


Perc^tage 


mathematics as receiving special emphasis in school -wide 






, 


goals and objectives, instruction, in-service training, etc. 

Texas 


79 ( 4.6) 


77 ( 47) 


36 ( 3.6) > 


West 


“ ' 99 ( 6.4) ' 


61 ( 6.6) 


59 ( 6.9) 


Nation 


74 ( 3.4) 


^ 63(5.9) 


63 ( 3.7) 


Percentage of eighth-grade public-school students who 


‘ t ' ' * { 






are offered a course in algebra for high school course 








placement or credit 






< 


Texas 


..1 .'■! 


‘ 85>3:4) / ‘ 


J’34(3'.7)' Vs. 


West 




‘ < ^'(4.7); 


"v . 30 (10.0) J 


Nation 


v:; 




‘t ' ' ' ‘ ^ t ‘t 't , ' \ 


Percentage of eighth-grade students in public schools 


‘ ^ ‘ . ' 




4 / ^ ^ ‘ <; 


who are taught by teachers who teach only mathematics 






t , t ' ' * 


Texas 






! ' ' { o.e)!'> , ‘ 


West 




‘ ./^(i.6)* 


. _ 37 ( '4.9} < ‘ : 


Nation 


- Hr); . ^ 




. c '39 ( 2.3) 


Percentage of students In public schools who are 








assigned to a mathematics class by their ability in 




t ' ' . ' f 


' V ' c . 


mathematics 




t ! , ' { C ' 




Texas 


k(44),L ' 


' 63 (^7) , 


cJ so ( 35} < ‘ 


West 


24^5.7) 


i '. 64 (35) 


/: .S /S9JS.0}‘ 


Nation 


‘ 27(3.0) . i 


' ‘ 63(4.0) 


; < , ' 61 ( 2.0} ^ - 


Percentage of students in public schools who receive 


iliiiSiiiiiiiiiii 




' 


four or more hours of mathematics instruction per week 




I { t t 


' ' ' 


Texas 


: 33 (,2.6) 




' 33 (.3.4) ' 


West 


71 ( 4.9) . , 




30 ( S;4)’ 


Nation 


' 74 (25) ‘ 




<‘-/32(3.i) 



The standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that, for each population 
of interest, the value for the entire population is within ± 2 standard errors of the estimate for the sample. In comparing two 
estimates, one must use the standard error of the difference (see the Procedural Appendix for details). If the notation > (<) 
appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 percent 
confidence level. — Item does not apply to Grade 4, or comparisons to 1990 are not appropriate because of a change in the format 
of the question. In 1990, the students’ mathematics teachers were asked to specify the number of hours they spent providing 
mathematics instruction each week. In 1992, the form of the question was changed. Instead of asking the teachers to specify the 
number of hours, the teachers were asked to select from three options: that they spent (a) Two and one-half hours or less; 

(b) More than two and one-half hours but less than four hours; or (c) Four hours or more providing mathematics instruction per 
week. 
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CURRICULUM COVERAGE 



Course taking is related to mathematics proficiency because students who take more mathematics classes 
tend to learn more mathematics than those students who take fewer classes in this subject, or because 
students who are more proficient tend to take more mathematics courses and, in some cases, because the 
higher-achieving students are tracked into more advanced courses.^ ^ To place students’ mathematics 
proficiency in a curriculum-related context, it is necessary to examine the extent to which students in Texas 
are taking mathematics courses. Typically, all fourth-grade students take mathematics. All eighth graders, 
with very few exceptions, also take mathematics. However, the eighth graders take different types of 
mathematics courses, as shown in Table 16. 

• A greater percentage of students in Texas were taking eighth-grade mathematics 

(62 percent) than were taking a course in pre-algebra or algebra (36 percent). Across the 
nation, however, about the same percentage of students were taking eighth-grade 

mathematics (50 percent) as were taking a course in pre- algebra or algebra (47 percent). 

• Students in Texas who were enrolled in eighth-grade mathematics courses exhibited lower 
average mathematics proficiency than did those who were in pre-algebra or algebra courses. 

• A greater percentage of students in Texas were taking algebra or pre-algebra in 1992 than 
in 1990. Across the nation as well, a greater percentage of students were taking algebra or 
pre-algebra in 1992 than in 1990. 

Further, from Table A16 (Page 154) in the Data Appendix:^^ 

• About the same percentage of eighth-grade females (35 percent) as males (36 percent) in 
Texas were enrolled in pre-algebra or algebra courses. 

• In Texas, 43 percent of White students, 31 percent of Black students, 26 percent of 

Hispanic students, and 57 percent of Asian students were enrolled in pre-algebra or algebra 

courses. 

• In addition, 50 percent of students attending schools in advantaged urban areas, 28 percent 
of students in disadvantaged urban areas, 44 percent of students in extreme rural areas, and 
35 percent of students in areas classified as “other” were enrolled in pre-algebra or algebra 
courses. 



Ina V.S. Mullis, John A. Dossey, Eugene H. Owen, and Gary W. Phillips. The State of Mathematics Achievement: NAEP's 1990 
Assessment of the Nation and the Trial Assessment of the States. (Washington, DC: National Center for Education Statistics, 
1991). 

For every table in the body of the report that includes estimates of average proficiency, the Data Appendix provides a 
corresponding table presenting the results for the four subpopulations — race/ethnicity, type of community, parents’ education 
level, and gender. Results for the region are contained in The 1992 State of Mathematics Achievement: NAEP's Assessment of 
the Nation and the Trial Assessment of the States. (Washington, DC: National Center for Education Statistics, 1993). 
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TABLE 16 



Eighth-Grade Students’ Reports on the 
Mathematics Class They Are Taking 



Grade 8 



1990 



1992 



\Nhat kind of mathematics class are you taking this 
year? 



Eighth-grade Mathematics 
Texas 

West 

Nation 

Pre-algebra 

Texas 

West 



Algebra 






Percentage 
'/ and ^ 

' ^ Pro^iency ' ^ i • / ^ 

V 

' : 72(2.0), : 

. :SS0 ( 7.4) A 

',H ' B3'(2.7),' A' 

V vi51'(2.2) 

, A , ■ 

251;(.1.4)' .■ . 

iffliliiiiiSiiiaSMliillC psh 

‘,‘,i4'(.i.5)' V ! ■' 

. .:'273 ( 2.S) 

15(2.7i: 

■265 ( 4.0)' , , , 



; Percentage . : 

• r- •' and 

Pj^ciMicy ‘ y 

■■:■ , •■.■•62 (2.5) ' 

' .. 2S2(-:1.1)1‘ 

‘ ■,•■■• 49'('k3)' 

;•,;, 253(2i)j', 

■„■■■■ 50 (2.8) 

; 2® (.1.j5);=,-.;Pi '■ • 

, ‘ ‘‘A ‘ 



Nation 


' ■.,','■ 18(1.9) .g.:- ' 2#) >• '■, . 


Texas 


West 


;..;i7'( 1 . 8 ). ,‘‘-‘.!...i8fi.T)‘ v'.. 

■ , ■,■ . 300, '( 4.4), • , p, ,.;302 ('4.1)= ; !■; ■ . ■ 


Nation 


"•■..^'1’’5(i; 2) ■', ;. .AfA;ii'P9(‘i4).;v', 

,, .298 (.2.4)' ■■■',.-.■ . , 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (< ) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. The percentages may not total 100 percent because a small number of 
students reported taking other or no mathematics classes. ! Interpret with caution - the nature of the sample does not allow 
accurate determination of the variability of this statistic. 
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MATHEMATICS HOMEWORK 



To examine the relationship between homework and proficiency in mathematics, the teachers of the 
assessed students were asked to report the amount of mathematics homework they assigned each day, and 
students were asked to report the amount of time they spent on mathematics homework each day. 

Table 17 reports the teachers’ and students’ responses. 



As reported by their mathematics teachers:^'^ 

• In Texas, 7 percent of the fourth-grade students and 3 percent of the eighth-grade students 
were not assigned any mathematics homework each day. 

• In addition, 3 percent of the fourth-grade students and 5 percent of the eighth-grade 
students in Texas were assigned an hour or more of mathematics homework each day. 

• The greatest percentage of fourth-grade students were assigned 15 minutes of mathematics 
homework each day, and the greatest percentage of eighth-grade students were assigned 30 
minutes of mathematics homework each day. 



According to the students: 

• In Texas, 7 percent of the fourth-grade students and 9 percent of the eighth-grade students 
did not spend any time each day on mathematics homework (either none was assigned or 
the students did not do the homework). 

• In addition, 13 percent of the fourth-grade students and 18 percent of the eighth-grade 
students in Texas spent an hour or more on mathematics homework. 

• In grade 8, average mathematics proficiency was lowest for students in Texas who spent no 
time on mathematics homework each day. 

• From 1990 to 1992, there was no significant difference in the percentage of eighth-grade 
students who did not spend any time each day on mathematics homework (12 percent in 
1990 and 9 percent in 1992). 

• From 1990 to 1992, there was no significant difference in the percentage of eighth-grade 
students who spent an hour or more each day on mathematics homework (15 percent in 
1990 and 18 percent in 1992). 



Comparisons between 1990 and 1992 are not possible for the teacher responses because of changes in the form of the questions 
that they were asked. 
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TABLE 17 



Teachers’ and Students’ Reports on the 
Amount of Time Students Spend on 
Mathematics Homework Each Day 



Grade 4 


Grade 8 


1992 


1990 


1992 


Teacher 


Student 


Teacher 


Student 


Teacher 


Student 























About how 
do students 
(are they 
mathematics 
each day? 


much time 
spend on 
assigned) 
homework 




Percentage 

and 

Proficimcy 


Percentage 

and 

Proficimcy 


Percentage 

and 

Proficiency 


None 

Texas 




■' , 7, {2.3) . 

. 217(4,3)! i 


< . 7 ( 0,9) . 
217 (3.5) 


'. - (-,-)' 
... 


12 (“i.d)' 

258 ( 2.6} 


3 ( 0.6} 
231 ( 4.2} 


9 ( 0.6) 
252 ( 2.9) 




West 




■ S { 2.5) ' , 
*** 


8 ( i.8) 
225 ( 3.7)1 . 


, 

... 


42(17) 
< 254 ( 47) 


■ 4(1.5) 


9 ( 0.8) 
255 ( 4.2) 




Nation 




6(1.4). 
220 ( 2.7)i 


' 7 ( 0.7) ^ 
221 ( 2.4) 


... (.-,) 


9 ( 0.8) 
251 ( 2.9) 


3 ( 07) 
232 (4.1)1 


8 ( 0.4) 
253 ( 2.4) 


15 minutes 
Texas 




52(3.6) . 
,, .220(2.0) 


'39( L3) 

'221 j 1.6) 


. ... (p. ..) 

. _ >-T {--.-) 


'" 26 ( 1.0) 
, 260(1.7)‘ 


^ 32 ( 3.3) 
255 ( 1.8} 


23 ( 1.1) 
... 2B4 ( 1.7) 




West 




'65 (3.6) ' 

222 ( 2.6), 


V4V(1.7i 

,219(2.2) 




' 31 ( 4.5) 
< ‘‘262 ( 3.7) 


25 ( 27) 
‘ 261 ( 3.7) 


‘ 22 ( 1.5) 

2^ ( 2.1) 




Nation 




; ■ 53 ('2,i)' 

; 220(.1,5) , ' 


' 39CL1) 
220 ( 1.2) ^ 


■ ... 


31 ( 2.0) 
' , 2€4( 1.7) 


< 29 ( 2.1} 

262 ( 1.8) 


28 ( 0.8) 
.268 ( 1.4) 


30 minutes 
Texas 




35 {.2,9)' 
217 (2.6) 


;‘26('i.ij 
217 (,1J) 




30 ( 1.0} 
260 ( 1.7) 


48 ( 3.0} 
265 ( 2.3) 


30 ( 0.9) 
265 ( 1.7) 




West 




24 ( 3.3) 
210(4.2)' 


30(1.4) 
,220 ( 1.4) 


... 

- (-,-) 


28 ( 17) 
259 ( 2.9) 


43 ( 3.6] 
c 267 ( 3.0) 


33 ( 1.0) 
269 ( 2.3) 




Nation 




36 ( 2.6) 
215 ( 1.6) 


29 { 0.8) 
221 (1‘1) 


' - (-..) 
(-.4 


32 ( 1.2} 
263 ( 1.9) 


48 ( 2.6) 
267 ( 1.5} 


35 ( 0.7) > 
268 ( 1.3) 


45 minutes 
Texas 




4(1.0) 
,188 (5.8)i 


13 { 0.8) 
216 ( 2.3) 


{-,-)■ 
... {....) 


16 ( 0.7} 
254 ( 2.0) 


13 ( 2.0) 
277 { 3.9) 


19 ( 1.0) 
268 ( 2.4) > 




West 




' . 4 ( 2.4) 

199 ( 4.4)! 


10 ( 0.9) 
217 ( 3.6) 


— (--,-) 
... 


15 ( 1.6) 
267 ( 4.3) 


22 ( 3.2} 
277 ( 4.9) 


17 ( 1.0) 
269 ( 4.3) 




Nation 




4 ( 0.9) 
,apP. ( 4.7)1 , ■ 


12(0.5) 
217 ( 1.6) 


... 

. - (-,-) 


16 ( 1.0} 
266 ( 2.1} 


15 ( 2.0} 
282 ( 3.0) 


16 ( 0.6) 
269 ( 1.7) 


An hour or more 
Texas 




‘ . 3T 0.6) 
'20t;{7.6)! 


13(0.9) 
209 ( 2.2) 


' -- (“■-) 


15 ( 1.0} 
258 ( 2.7) 


5( 1.1} 
299 ( 6.3)» 


18 ( 1.1) 
265 ( 2.6) 




West 




' “t.i'0.9)' " 


’ 11 ( 0.9) 
203 ( 3.0) 


... 


14 ( 17) 
262 ( 4.3) 


6 ( 2.2) 
290 ( 8.1)1 


18 ( 1.6) 
270 ( 3.5) 




Nation 




' ■ 1 ( 0.4) 

*«{**.*) 


12 (0.7) 
204 { 1.8) 


- (-,-) 


. -12 (1.1) • 
258 ( 3.0) . • 


•4 { 0.9) 
=: "!286 ( 5.4)! 


13 ( 0.7) 

, 265 ( 2.0) ; 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > ( < ) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. — Comparisons between 1990 and 1992 are not possible for the teacher 
responses because of changes in the form of the questions that they were asked. ! Interpret with caution -- the nature of the sample 
does not allow accurate determination of the variability of this statistic. *** Sample size is insufficient to permit a reliable estimate 
(fewer than 62 students). ^ 
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INSTRUCTIONAL EMPHASIS 

According to NCTM, the teaching of computation and other traditional skills has dominated the 



instructional approaches, and presentation have prevailed. In contrast, NCTM recommends that students 
be taught a broad range of mathematics topics, including number concepts, computation, estimation, 
functions, algebra, statistics, probability, geometry, and measurement.^^ 

Because the Trial State Assessment questions were designed to measure students’ knowledge, skills, and 
understandings in various content areas — regardless of the type of mathematics class in which students were 
enrolled — the teachers of the assessed students were asked a series of questions about the amount of 
emphasis they gave to each of five mathematics topics during the school year. Each topic corresponded to 
one of the five mathematics content areas included in the Trial State Assessment — Numbers and 
Operations; Measurement; Geometry; Data Analysis, Statistics, and Probability; and Algebra and 
Functions. The teachers’ responses provide an indication of students’ opportunity to learn those topics 
recommended by NCTM. 

The teachers were asked whether they were placing “heavy,” “moderate,” or “little or no” emphasis on each 
topic. Table 18 provides the results for this analysis and the average student proficiency in each content 



From Table 18: 

• In Texas, 89 percent of the fourth-grade students had mathematics teachers who placed 
heavy instructional emphasis on Numbers and Operations, 31 percent had teachers who 
placed heavy instructional emphasis on Measurement, 17 percent had teachers who placed 
heavy instructional emphasis on Geometry, 16 percent had teachers who placed heavy 
instructional emphasis on Data Analysis, Statistics, and Probability, and 8 percent had 
teachers who placed heavy instruction^ emphasis on Algebra and Functions. 

• In Texas, 70 percent of the eighth-grade students had mathematics teachers who placed 
heavy instructional emphasis on Numbers and Operations, 23 percent had teachers who 
placed heavy instructional emphasis on Measurement, 30 percent had teachers who placed 
heavy instructional emphasis on Geometry, 21 percent had teachers who placed heavy 
instructional emphasis on Data Analysis, Statistics, and Probability, and 57 percent had 
teachers who placed heavy instructional emphasis on Algebra and Functions. 

• Comparisons between 1990 an 1992 for two content areas — Numbers and Operations and 
Data Analysis, Statistics, and Probability — are not appropriate because of changes in the 
form of the questions that the students’ mathematics teachers were asked. There was no 
change in the percentage of eighth-grade students whose teachers placed heavy instructional 
emphasis on Measurement, Geometry, or Algebra and Functions from 1990 and 1992. 



Curriculum and Evaluation Standards for School Mathematics. (Resion, Va: National Council of Teachers of Mathematics, 



mathematics curriculum at grades kindergarten through 4, while at grades 5 through 8, a repetition of topics. 



area. 



1989). 
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TABLE 18 



Teachers’ Reports on the Emphasis Given 
to Specific Mathematics Content Areas 



Grade 4 


Grade 8 


1992 


1990 


1992 







1 


Percentage ‘ 


Percentage 


Po’centage 




Teacher emphasis’' 


categories by content areas 


and 


and 


< and 






1 


< .Proficiency < 


Proficiency 


< Proficiency 


Numbers and Operations 




t ' ' * * t ' 






Texas 


Heavy emphasis 


' ‘‘“= 89 ( 1.7) 


■ '. 


< ; 70(2.7) 








; = Si4(i^) 


- 


< ■ 264 j[ 1.7) . . 






Little or no emphasis 


' 0 ( 0.0) 


' ■; 


4(1*0)' 












/ 295 ( 5.9)1 


West 


Heavy emphasis 


S'". .93(25) . 


/ ,, S — ( J,.) ‘ ' 


‘ 72 ( 3.0)‘ ' 








. . ' , '2U ( 2.6) ; 


. ; 


268 ( 1.9) ‘ 






Little or no emphasis 


S' ,.o(.o.o). ; 


I , .... {....) ‘ . 


3(1.0) 








^ -irk* 






Nation 


Heavy emphasis 


' ' 92 ( 1.3} 


, - “ ‘ 


.76(1.9} . 








' 214 ( 1.3) ' ' 


' ' , 


. [imi 1.2} 






Little or no emphasis 


0(0.1} •' • 


-, , 


4{,o.$) 










. 


' ■ 283,(6.'9}1 ■ 


Measurement 




"*‘'c \ ‘ 


{ ‘ ‘ « 




Texas 


Heavy emphasis 


, . ■ 31 { 3.0}. ' , 


‘ 29t3.7)<, 


23 ( 3.2) 








; “ 219(213) ‘i, , , 


■247 (2.7) . ' ' ' 


‘ ‘ 250 ( 3.6) 






Little or no emphasis 




' 19(24) ^ 


‘ .13 ('2.0) ‘ V 










258(^4) ' ‘ ‘ 


284(7.7) > 


West 


Heavy emphasis 


‘14"( 3.3)' . 


11 (2.8) ‘‘'c 1 


‘ 13(2.6).' 








214 (, 4.7)1 • . 


‘ 251 ( 7.1)'1 ‘ ‘ 


254(4.5)1 






Little or no emphasis 


' 10( 3.1) . ’ 


' c 36 ( 5.3) . ‘ ‘ ‘ 


‘‘‘ '' 13(3.0)‘<; 








• ,216(5.7)1, , 


,274' (6.6) ^ ‘c=/^ 


, 292 (6.9)] 


Nation 


Heavy emphasis 


14 ( 1.7) 


' \i7(3.0) ' / 


s“ ' < 16 (2.0) '' 








, ,',.217(,2.6) s' 


r ‘ 250 ( 4.8)' . 


' ‘'255(3.0) ,s' 






Little or no emphasis 


■ 6 ( 1.2) "■ ;■ 


, ‘‘ 33 (4.0) s ‘ 


‘ ‘ ^^(clO)< ' 








221 {-3.8)1 


‘272 ( ’33) 


‘ ‘281 (34). 


Geometry 




“ ‘ t 


‘‘‘‘ ‘ S‘ ' 




Texas 


Heavy emphasis 


( 2.9) 


'i 37(3.0)' 


m (3.3) ‘ 








219(2.1) 


257 ( 2.4) ‘ * 


' 261 ( 3.0} 






Little or no emphasis 


10 { 2.0) 


12 ( 2.0) 


6 ( 1.0) 








! 218(5.1)1 


255 ( 5.0) 


276 ( 6.6) . 


West 


Heavy emphasis 


6(2.1) 


24 ( 6.3) 


17 ( 6.5) 








211 ( 5.9)1 


259 ( 3.3)1 


261 ( 3.5)1 






Little or no emphasis 


23 ( 3.9) 


16 ( 4.5) 


12 ( 2.4) 








' 224 ( 3,7)! 


276(10.1)1 


264(5,4)1 ■ 


Nation 


Heavy emphasis 


6(1,1) « .. 


28 ( 3.8) ‘ 


18('2.6}“ 








212 { 5.0) 


. ' 259 ( 3.0) 


•' ‘'263 (.23) 






Little or no emphasis 


V/ 22V2S} 


; 21‘(3.3),s“ 


" 11 ('1.4) < 








^217 0*9)' 


■ M 264 (54) ' 


■" '.2e4'(.4'.4>„S| „ 


Data Analysis, Statistics, and ProbabiUty 




t i' ‘ 




Texas 


Heavy emphasis 


‘^6(2.3) 




‘‘‘‘ ’'21 (‘30)''.' !c 








^,216 (2.4) ‘is'. 




‘,269(‘47) < 






Little or no emphasis 


' ' ' 25 (‘3.2) ' ‘ 




s! .;U8(i2}‘"‘ 








< ' ‘219(^2.5) 


, ■ 


“f 261 (4,1) 


West 


Heavy emphasis 


14 ( 2.7) 


- (-.-) 


11 ( 3.2) * < 








220 ( 5.2) 


- (-.-) 


< ,270(4.9)1 






Little or no emphasis 


‘ \ 40 ( 4.6) 


„ (-.-) 


\ \ 36 ( 3.6) 








214J2.8) 


- 


. 266 ( 4.7) 


Nation 


Heavy emphasis 


‘7 (1.2) 


-- (-•-) 


11 { 1.7) 








222 ( 4.2) 


- 


273 ( 4.8) . 






Little or no emphasis 


‘ 52 ( 2.8) 




30 ( 2.0) 








,* 215 ( 1.4) .. 




;268.(20) , 



(continued on next page) 




THE 1992 NAEP TRIAL STATE ASSESSMENT 



Texas 



THE NATION’S 
REPORT 
CARD 

1992 

Trial state Assessment 




TABLE 18 I Teachers’ Reports on the Emphasis Given 
(continued) I to Specific Mathematics Content Areas 



Grade 4 


Grade 8 




1990 


1992 



Teacher ** emphasis'* categories by content areas 



Algebra and Functions 
Texas 



West 



Nation 



Heavy emphasis 
Little or no emphasis 
Heavy emphasis 
Little or no emphasis 
Heavy emphasis 
Little or no emphasis 



Percenta9e 

and 

44J3.e) ‘‘ 

... 3.6)1 . 

‘ ' 4s'i( 5l3) , 

‘i.; 

4(1.1}':^- 
' ■ ‘ 218 { 4.3}1 ‘ 

215^1^} ' 



.Peixentage, 

‘ and ; 
Proficiency 

'S2(2^) . 

:‘'264;m.^) 

13' ‘‘V 

2^ (4:4)^.,;; 

I43j(5.6> 

‘ ‘ 277 1 5.6} 

,.'*‘23 ^(5.1}.: 'Iy 
‘ 242 ( f ?)! ^ .vj :< 

‘I 3.6) . V 

‘ ;:';27S(2.6),‘ -''y 
‘ '' ' '20(3;0)' ' 
244(^3.2)=;, j 



Percentage 
and , 

\ Proficiency 

• 2?5{22)^ 
6{.14}(-. 
239 { 6^1)l . 

'V279 ( 3.7.). • ‘ 

, / r13 ( 2.8) '' ‘ 
•Y 237‘“<:4.?}l 

''':'4e“(2,iy 

282'r2.1)' 

< ' .13 (i^)< 
241 ( 2,3) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. The percentages may not total 100 percent because the “Moderate 
Emphasis” category is not included. — Comparisons between 1990 and 1992 for two content areas (Numbers and Operations and 
Data Analysis, Statistics, and Probability) are not appropriate because of changes in the form of the questions that the students’ 
mathematics teachers were asked. ! Interpret with caution -- the nature of the sample does not allow accurate determination of the 
variability of this statistic. ♦♦♦ Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 



SUMMARY 



The opportunity for all students to experience the components of mathematics training as outlined in the 
NCTM Standards is at the heart of NCTM’s recommendations for quality mathematics programs.^^ The 
information on curriculum coverage, mathematics homework, and instructional emphasis has revealed the 
following: 



• According to their mathematics teachers, 83 percent of the fourth-grade students and 
38 percent of the eighth-grade students received four or more hours of mathematics 
instruction per week. 

• According to their mathematics teachers, many of the eighth-grade students (84 percent) 
could take an algebra course in eighth grade for high-school course placement or credit. 
This percentage of students stayed about the same from 1990 to 1992 (85 percent in 1990). 

• Students in Texas who were enrolled in eighth-grade mathematics courses exhibited lower 
average mathematics proficiency than did those who were in pre-algebra or algebra courses. 



Curriculum and Evaluation Standards for School Mathematics. (Reslon, Va: National Council of Teachers of Mathematics, 
1989). ^ ^ 
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• According to their mathematics teachers, the greatest percentage of fourth-grade students 
were assigned 15 minutes of mathematics homework each day, and the greatest percentage 
of eighth-grade students were assigned 30 minutes of mathematics homework each day. 

• In grade 8, average mathematics proficiency was lowest for students in Texas who spent no 
time on mathematics homework each day. 

• In Texas, 89 percent of the fourth-grade students had mathematics teachers who placed 
heavy instructional emphasis on Numbers and Operations, 31 percent had teachers who 
placed heavy instructional emphasis on Measurement, 17 percent had teachers who placed 
heavy instructional emphasis on Geometry, 16 percent had teachers who placed heavy 
instructional emphasis on Data Analysis, Statistics, and Probability, and 8 percent had 
teachers who placed heavy instruction^ emphasis on Algebra and Functions. 

• In Texas, 70 percent of the eighth-grade students had mathematics teachers who placed 
heavy instructional emphasis on Numbers and Operations, 23 percent had teachers who 
placed heavy instructional emphasis on Measurement, 30 percent had teachers who placed 
heavy instructional emphasis on Geometry, 21 percent had teachers who placed heavy 
instructional emphasis on Data Analysis, Statistics, and Probability, and 57 percent had 
teachers who placed heavy instructional emphasis on Algebra and Functions. 
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CHAPTER 4 

How Is Mathematics Instruction Delivered? 



Mathematics instruction has been characterized by extensive use of textbooks and worksheets. However, 
according to NCTM, what a student learns depends to a great degree on how he or she has learned it, and 
classroom instruction needs to be more student centered.^® 

To provide information about instructional delivery, public-school students and teachers participating in the 
Trial State Assessment were asked to report on the use of various teaching and learning activities in their 
mathematics classrooms. Students’ and teachers’ responses to a series of questions on their mathematics 
instruction provide an indication of the extent to which teachers are making use of student-centered 
activities. 



RESOURCES 



NCTM recommends well-equipped classrooms and instruction reflecting the vitality of mathematics.^^ 
To examine the availability of resources, the assessed students’ teachers were asked about the extent to 
which they were able to obtain all of the resources they needed. 



From Table 19 and Table A 19 (Page 174) in the Data Appendix: 

• In Texas, 14 percent of the fourth-grade students and 22 percent of the eighth-grade 
students had mathematics teachers who reported getting all of the resources they needed, 
while 32 percent of the fourth-grade students and 29 percent of the eighth-grade students 
were taught by teachers who got some or none of the resources they needed. 



Thomas A. Romberg and Thomas P. Carpenter. “Research on Teaching and Learning Mathematics: Two Disciplines of 
Scientific Inquiry,” in Handbook of Research on Teaching (Third Edition), M.C. Wittrock, Ed. (New York, NY: Macmillian, 
1980). 

Curriculum and Evaluation Standards for School Mathematics. (Reston, Va: National Council of Teachers of Mathematics, 
1989). 

Curriculum and Evaluation Standards for School Mathematics. (Reston, Va: National Council of Teachers of Mathematics, 
1989); Professional Standards for Teaching Mathematics. (Reston, Va: National Council of Teachers of Mathematics, 1991). 
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♦ In grade 4, 23 percent of students attending schools in advantaged urban areas, 4 percent 
of students in disadvantaged urban areas, 17 percent of students in extreme rural areas, and 
14 p>ercent of students in areas classified as “other” had mathematics teachers who got all 
the resources they needed. In grade 8, these percentages were 32 percent of students 
attending schools in advantaged urban areas, 19 percent of students in disadvantaged urban 
areas, 32 percent of students in extreme rural areas, and 21 percent of students in areas 
classified as “other”. 

♦ By comparison, in grade 4, 16 percent of students in advantaged urban areas, 42 percent 
of students in disadvantaged urban areas, 18 percent of students in extreme rural areas, and 
33 percent of students in areas classified as “other” had mathematics teachers who got some 
or none of the resources they needed. These figures for grade 8 were 9 percent of students 
in advantaged urban areas, 36 percent of students in disadvantaged urban areas, 22 percent 
of students in extreme rural areas, and 29 percent of students in areas classified as “other”. 

♦ At both grade 4 and grade 8, students whose teachers got all of the resources they needed 
had higher proficiencies than did students whose teachers got some or none of the resources 
they needed. 

♦ Between 1990 and 1992, there was no significant difference in the percentage of eighth-grade 
students whose teachers got all the resources they needed (20 percent in 1990 and 
22 percent in 1992). There was no significant difference in the percentage of students whose 
teachers got some or none of the resources they needed (29 percent in 1990 and 29 percent 
in 1992). 
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TABLE 19 I Teachers’ Reports on the Availability of 
I Resources 



Grade 4 


Grade 8 


1^ 


1990 


1992 



Which of the following statements is true about how 
well supplied you are by your school system with 
the instructional materials and other resources you 
need to teach your class? 



I get all the resources I need. 
Texas 

West 

Nation 



/ get most of the resources I need. 
Texas 

West 

Nation 



/ get some or none of the resources I need. 
Texas 

West 

Nation 



Pen^tage 

ami 

< Proficf(»icy 



‘ 220(2.t> 

10(2.3) ‘ 

‘ 225 { 4.5)! 

i 111 1 -?> 

' 221 i 2.8) 

J 54 < 3 . 3 ) 

■ 218 I 2 . 0 ) 

,58 ( 4.$)' ■ ' 
21912.2} 

i ,!s2r3.0) . 

220 , ( 1 . 3 } 

32 ( 3 . 0 ),-,': ;'v 
21 ' 4 (. 2 . 2 )"."' ,,i 

'V 32 ( 4j) 

•;._211L33)J.. ... 

37 '(si)"'".' 
, 213 ( 2 , 0 ) . ' ; 



>ercenti^ 

/■' '■ and 

. ProRcdency. ‘ 



i,!!'^Q(2.S) 

<258 ( 3.0). 

' '15.(54 

; ' 2 $^ (s,i}i' . 

''13(2.4) 

264' (3.7) ' 

, C l' < 

•! .51(3.3),'..'''' 

,'259(1.8) "' 

. ■ .62(,3',8). .< . . 

1 ‘^7. (4.2) , : 

'56 (.4.0)' 'j- 

' . .265 ( 24 .'.,;'' i 

‘ * 1, J* ‘ , 

' ,29 ( sill}' c 
23 (6.1}^ / 

‘c // 31 .( 4 ^) ' 

' 26G'(3.t) 



pmimtage , 
and 

' Prt^iermy 



““ c 22 ‘(c 27 } ‘ 

‘ ; 260 ( 2.5) > < 

270( 5.1)1 ‘ ^ 
'! 13(2.3) 

‘ * * '272 ( 3.4)‘ ' 

" “'49('3.2>' ■ 

? .265 ( 24) ;< 

52(‘4.1)‘ A . 

';:'2^(2.4}‘;’‘' _ 

f' '/ 53(2.5) 

“.r c'2^( 1.1) ‘ 



‘ ‘ 258 ' ( 2 J)‘ 

,35 ( 3 . 4 } . ' 

, 263 1 2.7) / 

' ' 33 ( 1 . 9 ) ' , 

261 ( ^JS) 



The NAEP maihemaiics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > ( < ) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate 
determination of the variability of this statistic. 
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COLLABORATING IN SMALL GROUPS 



NCTM and others have recommended the use of small groups and cooperative-learning strategies for 
mathematics teaching in the middle grades. Mathematics is suited for group discussion because students 
in groups can learn multiple strategies for solving the same problems and discuss the merits of different 
solutions to problems. Further, the positive affective impact of working together mirrors the use of 
mathematics in the workplace and reduces mathematics anxiety. To examine the extent to which small 
groups are being used, students and their mathematics teachers were asked about the prevalence of these 
practices (Table 20). 

According to their mathematics teachers: 

• About three quarters of the fourth -grade students in Texas (70 percent) and about half of 
the eighth-grade students (55 percent) worked mathematics problems in small groups at 
least weekly; relatively few in grade 4 and some in grade 8 never or hardly ever worked 
mathematics problems in small groups (6 percent and 12 percent, respectively). 

• A greater percentage of eighth-grade students in 1992 compared to 1990 worked 
mathematics problems in small groups at least weekly (55 percent in 1992 and 39 percent 
in 1990). 

• About the same percentage of eighth-grade students in 1992 compared to 1990 never or 
hardly ever worked mathematics problems in small groups (12 percent in 1992 and 
10 percent in 1990). 



According to students: 



• In Texas, 40 percent of the fourth-grade students and 38 percent of the eighth-grade 
students worked mathematics problems in small groups at least weekly; 42 percent in 
grade 4 and 34 percent in grade 8 reported never or hardly ever working mathematics 
problems in small groups. 

• A greater percentage of eighth -grade students in 1992 compared to 1990 worked 
mathematics problems in small groups at least weekly (38 percent in 1992 and 23 percent 
in 1990). 

• A smaller percentage of eighth-grade students in 1992 compared to 1990 never or hardly ever 
worked mathematics problems in small groups (34 percent in 1992 and 48 percent in 1990). 



David W. Johnson and Roger T. Johnson. “Using Cooperative Learning in Math/’ in Cooperative Learning in Mathematics, Neil 
Davidson, Ed. (Menlo Park, CA: Addison- Wesley Publishing Company); Curriculum and Evaluation Standards for School 
Mathematics, (Reston, Va: National Council of Teachers of Mathematics, 1989); Professional Standards for Teaching 
Mathematics, (Reston, Va: National Council of Teachers of Mathematics, 1991). 

Ina V.S. Mullis, John A. Dossey, Eugene H. Owen, and Gary W- Phillips. The State of Mathematics Achievement: NAEP’s 1990 
Assessment of the Nation and the Trial Assessment of the States, (Washington, DC: National Center for Education Statistics, 
1991). 
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TABLE 20 



Teachers’ and Students’ Reports on the 
Frequency of Small-Group Work 



Grade 4 


Grade 8 


1992 


1990 


1^ 


Teacher 


Student 


Teacher 


Student 


Teacher 


Student 



About how often do 
students work in small 
groups? 



Percentage 
. and 
Proficiency 



At least weekly 
Texas 


‘>0 ( 3.4) 
21$ ( 1.7) 


. 40C‘1.9)'- 

212(1.6) ‘‘ 


'=39 '( 3.8) ' 
‘ 255(2.5)'; 


\/23(k6)‘ • 


, 2.1) 


West 


' 69 ( 3.8) 
‘ 219 { 2.7) 


40 { 2.2) ‘ ' 
; 213(1.6) 


57 ( 8'.9) 
262 ( 4.2)1 


'35{4.8r ! 
= 257 (f3j 


{ '4-7)'" >• 
. 269 ( 2.4) ;. 


•i 36 ( 2,8) 

'■ .263 (.2.4) • 


Nation 


65 ( 2.9) 
218 ( 1.4) 


37 { 1.1) 
‘213(1.1) 


50 ( 4.4) 
260 { 2.2) 


28 ( 2.5) 
‘ 258 ( 2.7) 


‘V'"51.(-2;6) •' ■ ' '36 ’( 1.'3) > 
269 ( 1.6)> .,.2K { 1,5) 


Less than once a week 
Texas 


24 ( 3.0) 
218 ( 3,2) 


: 18(1.0) 

« /228 ( 2.0) b 


50 { 3.6) 
257 ( 1.6) 


‘ 28(1.5)' 

; 264 ( i.9>; = 


^(3.0)< ' 27 (.1.5) 
,..264 (2.6).. v-,2^(.;1.9), 


West 


‘‘28 is, 3)' 
216 { 2.4) , 


' ‘ ’'16 (1.3) 

. '228 (3,1)r = 


' ‘39 (=7.6) . 


‘ ‘‘271 ( 3,0) . 


"24 fa'o) 

! 2W j 3,7.) ^|:v‘v'271 (.'2,6) . 


Nation 


27(2.3) ‘ 
216 (1.8) 


^ 19 { 0.8) 
228 (1.6) 


' 43(4.1)' 
.264 ( 2.5) 


/'‘28;(‘iUt‘: 

= ^7 ( TO}/: < 


“ ' '32 { 2^1} '28 ( J,'0) 

■■ ".266 { 2.2) 270 ( 1.4) 


Never or hardly ever 
Texas 


6 (1.8) ‘ 
212 (5.2)! 


''42‘(2.C) 
217 (1.4) 


‘ ioh>)''‘‘ 

252 (4.1)" 


i 48(24}'' 

^ 255('1.5}.'1 


'c;265;'{3^) . 


L V' ‘ 


West 


• 3(1.3) 

, ’itit'it ' 


42(2.1) 
217 { 1.8) 


. , 3(2.2)= < 


36(4.8) 
257 ( 2.0) ^ ' 


S'bi 15 .('5.1') . ','■.‘■^‘(4.1) 

■i'i^6j4.3)l \"-,2M( 2.5) > 


Nation 


215 ( 3.0) 


44 { 1.2) 

■ 217(0.9) ' 


8 ( 2.0) 

■ 279(5.5)! 


44 ( 2.0), 
.262 '( 1.5) ‘ 


‘ '17 (2.2) > " ' 38 ( 1.8) 
,267 ( .2;.9) , 2^ (1.3) 



Percentage 
‘ and 
Protlci^cy 



< Percentage 
and 

Proficiency 



The NAEP maihemaiics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within db 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate 
determination of the variability of this statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 



USING MATHEMATICAL OBJECTS 



Regular use of concrete materials and tools can have a significant effect on both student achievement and 
attitudes toward mathematics.^^ To examine the use of mathematical objects, students and their 
mathematics teachers were asked to report on the frequency with which they used mathematical objects 
such as rulers, counting blocks, or geometric shapes (grade 4) or measuring instruments or geometric solids 
(grade 8). Table 21 summarizes these data. 



EJ. Sowell. “EfTecis of Manipulative Materials in Mathematics Instruction,” Journal for Research In Mathematics Education, 20 
(5). (November, 1989). pp. 498-505. 
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• According to their mathematics teachers, relatively few of the fourth-grade students and less 
than half of the eighth-grade students in Texas (4 percent and 38 percent, respectively) 
never or hardly ever used mathematical objects; 55 percent in fourth grade and 8 percent 
in eighth grade used these objects at least weekly. 

• According to the students, less than half of the fourth-grade students and about half of the 
eighth-grade students in Texas (36 percent and 50 percent, respectively) never or hardly 
ever used mathematical objects; 40 percent in fourth grade and 19 percent in eighth grade 
used these objects at least weekly. 
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TABLE 21 






Teachers’ and Students’ Reports on the 
Use of Mathematical Objects 



Trial State Assessment 



1992 Grade 4 


1992 Grade 8 


Teacher 


Student 


Teacher 


Student 



Grade 4: About how otter) do studer)ts 
use objects like rulers, cour)tmg blocks, 
or geometric shapes? Grade 8: About 
how often do students work with 
measuring instruments or geometric 
solids? 



P^ccmtage 
< ' ,and 
Pn^cl^y < 



At least weekly 
Texas 


55(3.9), •; 
‘,217(2.0), ; 


' ‘ ' '40< A 


‘•..''.8( 1 '.sj ' 

,•; ._,‘254.,(4;4) ^ 


1 ' m' 

' ‘ ,!i'9 {M) 

,. ■ 


West 


55 (k4)'--',' 
,219(2.9) ' 


. ' " ‘‘38^2.6}' 
s 215(2.^5)' 


, ' ''8(2.0)" • 

, ,, 2'76(7.9)!, 


■ i2t{2;6)‘ 

, '264{ i2)' 


Nation 


4B'(3.0)‘‘‘' 
., 218(1.9) 


: ‘S35'( 1.3) 
215(1.4) 


; ‘ iiVi'ii.i:) ‘ ■' 

270(3.7) 


' 20('i!2)' 

. 263(1^7) 


Less than once a week 
Texas 


40 ( 3.7) 
•' , ‘ 219 ( 2.2) 


24( 1‘.2) ’ 
■ 226 ( 1.8) 


54(3.2) ' 
'■262 ( 2.0) 


30(1.2) 
267 f 2.0) 


West 


•'38(5.1) 

215(2.6) 


24(1.6) 

c . . 226 ( 2.1) ; 


■ '49(6,2) .'v 
: 263 ( 2.0) ■ 


. 30 ( 1.3) 
,.:'.,;272 ( 2.1) 


Nation 


44 (.'2.9) , 
■ 216(1,7) . 


24 ( 0.9) 


‘ ■ a) ( 3.3) . 

■2«(.1.5) . 


■27{i:d 

:..272 ( 1.4) 


Never or hardly ever 
Texas 


‘4(li)“X, 
' 209 ( 7.0)i 


y .V*" ’ 

36' (2.0) i 

::-;1.;.;2l6( 1.8) ; 


' ' '•'%(3.2)"'-"? 

27.1 (2.1) . 


•;v i;6) 

■\,.;,264(1.5) 


West 


' ..''.7(2;9).V‘ 

217-(.4;6)l,- 


:.t ‘‘38 :'(■ 2-5) ' ^ 

.;/:V';5214,(,'1‘-8> ; 


■ ••'43(7.0)'..'- 

,,■"•271(3.0) 


49:| 2.6) 
• . ,'265.{2.5) 


Nation 


10 (.16) 
2i?‘( 2.6)',;: 


" 41 ( 1.3) 

. 2i4( 1.1) , ; 


42(3.3). 

1 ■. ,,:271 (2.1)"- y;. 


. . .'si ( 1-6) 

;-;|265 ( 1.1) 



; Percentage 
and 

Pl^clei^ 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). Comparisons to 1990 are not appropriate because of a change in the wording or formal of the question. 
! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this statistic. 
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MATERIALS FOR MATHEMATICS INSTRUCTION 



Results from the 1990 NAEP mathematics assessment confirmed that high percentages of eighth-grade 
public-school students in Texas frequently worked mathematics problems from textbooks or worksheets. 
The results from the 1992 assessment indicate that these materials continue to play a major role in 
mathematics teaching and learning at both fourth grade and eighth grade. 



Regarding the frequency of textbook usage, according to the students’ mathematics teachers (Table 22 and 
Table A22A [Page 184] in the Data Appendix): 

• In Texas, 69 percent of the fourth-grade students and 80 percent of the eighth-grade 
students were assigned problems from a mathematics textbook almost every day; 5 percent 
and 2 percent in fourth and eighth grade, respectively, worked textbook problems less than 
weekly. 

• In grade 4, textbooks were used almost every day by 60 percent of students attending 
schools in advantaged urban areas, 68 percent of students in disadvantaged urban areas, 

72 percent of students in extreme rural areas, and 69 percent of students in areas classified 
as “other”. These figures for grade 8 were 89 percent of students attending schools in 
advantaged urban areas, 73 percent of students in disadvantaged urban areas, 89 percent 
of students in extreme rural areas, and 81 percent of students in areas classified as “other”. 

• Comparing eighth-grade students’ mathematics teachers’ responses in 1990 with 1992, a 
greater percentage of students in 1992 (80 percent) than in 1990 (62 percent) used 
textbooks almost every day. 



According to the students themselves (Tables 22 and A22B [Page 186] in the Data Appendix): 



• In Texas, 60 percent of the fourth-grade students and 80 percent of the eighth-grade 
students were assigned problems from a mathematics textbook almost every day; 20 percent 
and 5 percent in fourth and eighth grade, respectively, worked textbook problems less than 
weekly. 

• In grade 4, textbooks were used almost every day by 61 percent of students attending 
schools in advantaged urban areas, 54 percent of students in disadvantaged urban areas, 
62 percent of students in extreme rural areas, and 60 percent of students in areas classified 
as “other”. For grade 8, these percentages were 88 percent of students in advantaged urban 
areas, 71 percent of students in disadvantaged urban areas, 81 percent of students in 
extreme rural areas, and 82 percent of students in areas classified as “other”. 

• Comparing eighth-grade students’ responses in 1990 with 1992, a greater percentage of 
students in 1992 (80 percent) than in 1990 (72 percent) used textbooks almost every day. 



95 



\'AEP TRIAL STATE ASSESSMENT 



89 



Texas 



THE NATION’S 
REPORT 
CARD 



1992 ^ 

Trial State Assessment 




TABLE 22 



Teachers’ and Students’ Reports on the 
Frequency of Mathematics Textbook Use 



Grade 4 


Grade 8 




1990 


1992 


Teacher 


Student 


Teacher 


Student 


Teacher 


Student 



About how often do 
students do problems 
from textbooks? 



Almost every day 
Texas 



West 



Nation 



At least once a week 
Texas 



West 



Nation 



Less than weekly 
Texas 



West 



Nation 



' ‘ Percentage 
and ,< 
Proncf^iey‘ 


' Per^tage < < 
and ' , 

' Pro8ct»icy 


Percentage’' .■ 
„ and 

' .Proficient^ ' 


69.U.4) 

, '246 ( ' 1 . 6 ) ‘ ' 


60(2.4)' , 
219 ( 1.3) ‘ ^ 


,62' (3.2)' ,■ 

. ' 


‘ 72 ‘ 

‘‘262 (^1.3) 


60(23f>' e0(-1.4) ‘> 
; ,267(,1.6) 268 (.1.4) > 


63(6.1) 

' ‘213 ( 2.4) • 


< 56 ( 2.3) , 
216'( 1 . 6 ) 


•M( 6 . 0 ') . . 
269 ( 3 . 3 ). ' 


71 { 3.5) , 
267 ( 2.5) ‘ 


79 1 2.6) > 82 ( 2.0) > 

■‘ 271 ( 2.5) , ■ 27i ( 2.3) 


75, { 2.4) , 

‘ 216 {‘ 1 . 1 ) 


85 ( 1.4) 
;219( 0.9) ‘ ‘ 


, 62(3.4) 

287 ( 1.8) ■, 


' 74 ( 1.9) 
267 { 1.3) 


:;‘82ili6).> ■84,(1.0).> 

•,271 ('1.3) ' 270 (. 1 . 1 ) , 


. 'ie,! 3,2),! 
■'217 (2.9) 


. '^21 ( 1 . 2 ) ' < 
219 ( 2 , 6 ) ' 


. ‘33 ( 3.4) ; 

‘ 251 ( 2,0)' , . 


‘ 22 ( 1-5)' 
250 (2.5) 


: ‘ 18(2.4>< '14( 1,1) < 

, .252(2‘J4) ,"■ 247 ( 2,8), , 


, ' 32 ( 4 . 8 ). 
,,224''( 4,7)1 


22 ( 1.7) ' 
221 { 3.9) - 


, 41 ('?.5) ‘ ■ : 
257 ( 5.0) . . 


22 { 2S) ‘ 
<250 (3.0) 


■• '. lV(2.5)C 12(1-.5)'.< 

'.257 ( ^.g) ' 247(,2.'3;)' 


' ■ 21.{ 2.0) ■ 
, ■219 '(2,6). , 


!)7 ( 16) ' ‘ 
220 ( 1.7) 


' , 34 '( 3i)' , •, 
' 255 ( 3.0) 


* 20 ( li) ‘ 
249( 1.6} ‘ 


■'■'■}5(‘1.6)< ■‘lL(.0.6)i 

256 .(,2.4)-,. ,251 ( 1.9) 

‘ ‘ ‘ , ‘ ‘ ‘ \ ' 


'• 5.(2,3) ■ 
, 228 { 3.2)! , 


‘‘‘ 20 ‘(2.1)' 
209(2,6) . 


•'■■5,( 1.2)' . 
■255 '(6.1)} . 


6(0.9) 1 
244 ( 3;6} ; 


2<0>) 5(0>) 

■• -r ("■.■*). ■ ■248,(4.6) 


6 { 314) 

4HHr ! 


‘ 20 ( 2.3) ' ! 
210(2.6) 


3'(i:s)' ■ 

c ‘ ***■ (***) 


‘ 7(1.3) 
235 (14.5) 


' :S'(1.3) ,6(0,9)' 

‘ .240(6.6)1 244( 4.6). 


. 4;(,1.4)', 

, 227 (4.1)!' 


, 18 ( 1.0) ' 
208 { 1.8) 


, ‘4(1.3),.;,, 


' “6 ( 1-oi \ 

241 ‘(8.0}; ‘ 


,' 3(0.7) ‘ 5(0.4)' 

•,'248 ( 6^)1' 245(2.6) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. ! Interpret with caution -- the nature of the sample does not allow accurate 
determination of the variability of this statistic. *** Sample size is insufTicient to permit a reliable estimate (fewer than 62 students). 
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Next, examining the frequency of worksheet usage, according to the students’ mathematics teachers 
(Table 23 and Table A23A [Page 188] in the Data Appendix): 

• About one quarter of the fourth-grade students and relatively few of the eighth-grade 
students (30 percent and 10 percent, respectively) did problems from worksheets almost 
every day; some in grade 4 and less than half in grade 8 did worksheet problems less than 
weekly (15 percent and 38 percent, respectively). 

• In grade 4, worksheets were used almost every day by 23 percent of students attending 
schools in advantaged urban areas, 27 percent of students in disadvantaged urban areas, 
43 percent of students in extreme rural areas, and 31 percent of students in areas classified 
as “other”. For grade 8, these percentages were 6 percent of students in advantaged urban 
areas, 14 percent of students in disadvantaged urban areas, 7 percent of students in extreme 
rural areas, and 1 1 percent of students in areas classified as “other”. 

® Comparing eighth-grade students’ mathematics teachers’ responses in 1990 with 1992, about 
the same percentage of students in 1992 (10 percent) as in 1990 (8 percent) used worksheets 
almost every day. 



And, according to the students (Table 23 and Table A23B [Page 190] in the Data Appendix): 



® About half of the fourth-grade students and about one quarter of the eighth-grade students 
(52 percent and 27 percent, respectively) did problems from worksheets almost every day; 
some in grade 4 and about one quarter in grade 8 did worksheet problems less than weekly 
(14 percent and 26 percent, respectively). 

® In grade 4, worksheets were used almost every day by 55 percent of students in advantaged 
urban areas, 51 percent of students in disadvantaged urban areas, 54 percent of students in 
extreme rural areas, and 53 percent of students in areas classified as “other”. These figures 
for grade 8 were 22 percent of students in advantaged urban areas, 32 percent of students 
in disadvantaged urban areas, 20 percent of students in extreme rural areas, and 26 percent 
of students in areas classified as “other”. 

® Comparing eighth-grade students’ responses in 1990 with 1992, a greater percentage of 
students in 1992 (27 percent) than in 1990 (19 percent) used worksheets almost every day. 
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TABLE 23 I Teachers’ and Students’ Reports on the 

I Frequency of Mathematics Worksheet Use 



Grade 4 


Grade 8 




1990 


1992 


Teacher 


Student 


Teacher 


Student 


Teacher 


Student 




/ Percenta9e ‘ 
. and 
Proficiency 


Percentage < 
and ! 

Proflcl^icy ‘ 


Percentage 
'< < and 

Proficiency 


•i,'; '• 




'■ 8(>.i) ; 

■ 'i257.( 7.0)1 |i 


.'19' ( 1,.7)‘ • 
, 250 ( 2.6)', ■ 


! <. ‘‘10 { 2.i) ‘ 
('3,6)1. 


' 27, •( 2.0) > 
. ;',2« (.2.0) 


,"‘29(3.6) 
,221 ( 3.9) 


S2(1.7) ‘ 
^^16(2.1) 


4(',1.5)‘ 


17 ( 2.5) 
243 ( 7.2) .■ 


“'10(1.8)<> 
250 (4.6} ' 


' 21 ( 2.1) 
, 252 ( 3.3) 


26(2.3) 

' 218 (.2.0) ' ‘ 


‘ -45(1.4)^ 
218 ( 1^) 


" '5(1.7) 
284(5.3)1 ' 


", .17 ( 1.7) 
. 247 (.2.9) 


. 12 ( 1.9) > 

^ <259( 4.9] ,< 


22. < 1.4) 
..‘ 256 i2.5) 


' ■ 55(4.1) , 

. 217(t.9) ,,, 


. 34 ('1.43 
; '220 (1.53. . 


66 ( 3.8) 
.,254(1.8) 


' S1(2.‘l) 
"257T1.6) 


' ‘ 52(3.9).< 

;_259 ( 2v1). ‘ 


47 ( 1.6) 

. 263 ( 1.7) > 


,66‘{''4-.5),C- 
: i'215 ('2-9);,',,i 


'' ‘33(1.03 '' 
21j3(2.0) 


^55(.5j5) ' 

‘<'258.(4.0) V 


' "‘‘. '42'( 3.1) , 
,^259(2.1) . 


I' 47(2.6) 
‘265 ( 2.7) : 


■ 42 ( 1.;B) 

.‘,'267 (3,3) ■ 


V 5e,(i4)l‘.< 


.'37(0^3 i 


■ ' 63(3.5) ' 
..257 (1.6) ' 


'46'‘('l.8)', 

, a60(,i.4) . 


"54 i[ 2.2) 
i' 266 <( 1.6) > 


i‘; 42(1.2) 
206 ( 1.4) > 


i^(2.7) , 

■' 214T 4,2)1', 


14 (1,1)- ^ 
\ 20$ ( 2.6) 


27 ( 3.3). 
<.‘256(3.2) C 


3d.(2,3) 

“266,(2,0) 


, ; 275 ( 2 : 3 ) > 


't J t < 

‘ 26(2,1) 

“ 275 \ 2,3) > 


10(2.3) 
210 (^.O)! 


' .15(1.4) .. 

‘1214 (3.1) 


4li;5.8)‘'<* 

273 ( 4.0) 


, 41(4.1) 

269 (i 3.2) 


. 42(2'7)<‘ 

■ 27$ ( '2.6) 


. 37(3.2) 

27$ ( 2.4) 


16 '( 2.0)' f 

' ,21$(2,'l) ‘ 


‘:i8 (1.0) 
“'215(1^3' " 


‘ 32‘f3.8) 
'274 ( 2.73 


, 37(2.5) 
272 ( 1.8) 


' ks( 2.7) 
‘‘<273 ( 1.9) 


‘36 ( 1.7) ‘ 
' 273 ( 1.3) 



About how often do 
students do problems on 
worksheets? 



Almost every day 
Texas 



West 

Nation 



At least once a week 
Texas 



West 

Nation 



Less than weekly 
Texas 



West 

Nation 



The NAEP malhemalics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate 
determination of the variability of this statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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SUMMARY 



An inspection of the availability and use of resources for mathematics education can provide insight into 
how and what students are learning in mathematics. It appears that mathematics textbooks and worksheets 
continue to play a major role in mathematics teaching. Although constant use of textbooks and worksheets 
does not preclude effective instruction, and NAEP data cannot establish the quality of instruction 
accompanying the use of materials, excessive reliance on textbooks and workbooks does indicate less 
attention to various student-centered strategies. 



According to the students’ mathematics teachers: 



• About three quarters of the fourth-grade students in Texas (70 percent) and about half of 
the eighth-grade students (55 percent) worked mathematics problems in small groups at 
least weekly; relatively few in grade 4 and some in grade 8 never or hardly ever worked 
mathematics problems in small groups (6 percent and 12 percent, respectively). 

• In Texas, relatively few of the fourth-grade students and less than half of the eighth-grade 
students (4 percent and 38 percent, respectively) never or hardly ever used mathematical 
objects; 55 percent at grade 4 and 8 percent at grade 8 used these objects at least weekly. 

• In Texas, 69 percent of the fourth-grade students and 80 percent of the eighth-grade 
students were assigned problems from a mathematics textbook almost every day; 5 percent 
and 2 percent in fourth and eighth grade, respectively, worked textbook problems less than 
weekly. 

• About one quarter of the fourth-grade students and relatively few of the eighth-grade 
students (30 percent and 10 percent, respectively) did problems from worksheets almost 
every day; some in grade 4 and less than half in grade 8 did worksheet problems less than 
weekly (15 percent and 38 percent, respectively). 



And, according to the students: 

• In Texas, 40 percent of the fourth-grade students and 38 percent of the eighth-grade 
students worked mathematics problems in small groups at least weekly; 42 percent in 
grade 4 and 34 percent in grade 8 reported never or hardly ever working mathematics 
problems in small groups. 

• In Texas, less than half of the fourth-grade students and about half of the eighth-grade 
students (36 percent and 50 percent, respectively) never or hardly ever used mathematical 
objects; 40 percent at grade 4 and 19 percent at grade 8 used these objects at least weekly. 



In a V.S. Mullis, John A. Dossey, Eugene H. Owen, and Gary W. Phillips. The State of Mathematics Achievement: NAEP’s 1990 
Assessment of the Nation and the Trial Assessment of the States. (Washington, DC: National Center for Education Statistics. 
1991). 
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♦ In Texas, 60 percent of the fourth-grade students and 80 percent of the eighth-grade 
students were assigned problems from a mathematics textbook almost every day; 20 percent 
and 5 percent in fourth and eighth grade, respectively, worked textbook problems less than 
weekly. 

• About half of the fourth-grade students and about one quarter of the eighth-grade students 
(52 percent and 27 percent, respectively) did problems from worksheets almost every day; 
some in grade 4 and about one quarter in grade 8 did worksheet problems less than weekly 
(14 percent and 26 percent, respectively). 
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CHAPTER 5 

How Are Calculators and Computers Used? 

Recommendations for improving mathematics education often include more use of calculators and 
computers. The NCTM initiatives describe the benefits provided by calculators and computers to replace 
hand calculations and suggest that these instruments provide a basis for more complex problem-solving 
situations that engage students in mathematics learning. 

Consistent with the importance of using technology in mathematics instruction, NAEP provided 
four-function calculators to fourth graders and scientific calculators to eighth graders for portions of the 
Trial State Assessment and conducted brief training exercises in their use prior to the assessment. 
Information was collected about students’ understanding of when to use a calculator as well as measuring 
whether they knew how to use a calculator. Additionally, students, teachers, and administrators were asked 
whether calculators and computers were available in school and how frequently they were used. 



ACCESS TO AND USE OF CALCULATORS 



Table 24 provides a profile of Texas fourth- and eighth-grade public schools’ policies with regard to 
calculator use: 



• In relation to 5 percent of fourth graders and 49 percent of eighth graders across the nation, 
6 percent of the fourth-grade students and 54 percent of the eighth-grade students in Texas 
had teachers who allowed calculators to be used for tests. Comparing eighth-grade 
responses in 1990 and 1992, the percentage of eighth-grade students in Texas who had 
teachers who allowed calculators to be used for tests increased from 1990 to 1992 
(22 percent in 1990 and 54 percent in 1992). 



Curriculum and Evaluation Standards for School Mathematics. (Reston, Va: National Council of Teachers of Mathematics, 
1989); Professional Standards for Teaching Mathematics. (Reston, Va: National Council of Teachers of Mathematics, 1991); 
Everybody Counts: A Report to the Nation on the Future of Mathematics Education, Lynn Steen, Ed. (Washington, DC: National 
Research Council, National Academy Press, 1989). 
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• In fourth grade, about the same percentage of students in Texas (7 percent) as in the nation 
(5 percent) had teachers who permitted unrestricted use of calculators. Similarly, in eighth 
grade, about the same* percentage of students in Texas (38 percent) as in the nation 
(30 percent) had teachers who permitted unrestricted use of calculators. In 1990, the 
percentage of eighth-grade students who had teachers who allowed unrestricted use of 
calculators was 12 percent in Texas and 18 percent in the nation. 

• About three quarters of fourth graders in Texas (71 percent) and more than half in the 
nation (62 percent) were in schools in which they were given access to calculators owned 
by the school. In addition, 77 percent of fourth graders in Texas and 66 percent in the 
nation had mathematics teachers who reported providing instruction to students in the use 
of calculators. 

• In Texas, 70 percent of eighth-grade students were in schools in which they were given 
access to four-function calculators and 47 percent were in schools in which they were given 
access to scientific calculators. Across the nation, these figures were 66 percent for 
four-function calculators and 37 percent for scientific calculators. In addition, in Texas, 
70 percent of eighth graders had mathematics teachers who reported providing instruction 
to students in the use of four-function calculators and 45 percent had teachers who reported 
providing instruction about scientific calculators. Nationally, these figures were 64 percent 
and 37 percent of the eighth-grade students, respectively. 



* Recall that “about the same” means that the difference between these two groups, although it may appear large, is not statistically 
significant. 1 f) P 
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TABLE 24 



Teachers’ Reports on Policies about 
Calculator Use 



Grade 4 


Grade 8 


1992 




1992 



Percentage of students in public schools whose 


Percentage 


Percentage 


Percentage 


teachers permit the use of catcutators on tests 








Texas 


6(1.4) ' ' 


' ,.22(3.6). 


,S4.(3.3) > 


West 


e(i.&) 


48 ( 8.8) 


' ‘ ‘ S3 ( 5J4) 


Nation 


- .,S{L2) 


33 ( 46) 


49(3.1)> 


Percentage of students in public schools whose 


< ‘ 




' .... 


teachers permit the unrestricted use of caicuiators 


‘{ tj ^ j ! ! 


'Vl2<2'6), 




Texas 


r", '7(i'.2)': , .. 


<V. 38(36)> .. 


West 


‘,5(1,8) ■•i,' 


‘.20(46) 


^ ../.f ‘36‘( 4.7) >. 


Nation 


.'S(.i.2) ".i 


16(34) 


iso (26) > ' 


Percentage of students in public schools whose 






‘ ‘ 1 


teachers report that students have access to 




{ i' ' ' . '{ 


« .*. j ( , 


caicuiators owned by the schooi 




, ' C f‘‘ 


‘ t' * ' ’ ' ' { ' 


Texas 




‘ . 7i,;t3.7) ; . 




West 






-(-.-) • 


Nation 






■ ~ (--). . 

^ * * * * ‘ f 


Percentage of eighth-grade students in public schools 


‘‘‘ I''' ‘ 


\ .C ' 


{ « ^ ti Jp 


whose teachers report that students have access to 


‘ ‘ \ ^ I < 




V ^ Iy'V ' ' 


fdur-fUnction caicuiators owned by the schooi 








Texas 






”1' ' 70 ‘(36) ‘‘i 


West 




.-A 


‘ . : ‘67(6.1). 


Nation 




'y.f-'i-rl'- 


/‘'V r66‘(34) ‘ 

t . '' T- i' 


Percentage of eighth-grade students in public schools 




'« ' c ‘ < *" ' 




whose teachers report that students have access to 




, c r ‘t « ' 

‘ t ' S t ‘ * ‘e'i 


‘ . ‘ ' . ‘ ‘ c 


scientific caicuiators owned by the schooi 








Texas 


. ■ 


'"i (-'..) :'v- 


' 47 ‘(4.3) ‘ 


West 






. .. 40(6.0) ’ 


Nation 


- h-) ' . ; 




‘ \67‘(33) 


Percentage of fourth-grade students in public schools 






Cf ( « 


whose teachers proWde instruction in the use of 


/ 




* ' 


caicuiators 

Texas 


77 ( 4.0) 






West 


76 ( 4.8) ' 




, "■ -I-.t) • ■ 


Nation 


66 ( 2.6) 




• -(-.-) ■ 


Percentage of eighth-grade students in public schools 






/ , ‘ 


whose teachers provide instruction in the use of 






‘v'c \ t 


tour-tonctron caicuiators 




« t ‘ I ' ‘ 




Texas 


- 


• , , 


‘ / 70 ( 3.1) 


West 


. r?' 


. '61 (34) , 


Nation 




, ,V^ 


‘;V‘“ ‘64(24) ' 


Percentage of eighth-grade students in public schools 




> C ‘ ' ‘ ' , ( 


1. ‘ 


whose teachers provide instruction in the use of 


‘‘ 


:!• •iLSiSsiifflSiiiy 




scientific caicuiators 


« J 


1 ‘ ' { ‘ ‘ 


c ' 


Texas 






‘ “.;4S(4.1) 


West 






44 ( 4.0) 


Nation 


- (-.-) 


■ - (-.-) 


37 ( 3.3) ‘ 



The standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that, for each population 
of interest, the value for the entire population is within ± 2 standard errors of the estimate for the sample. In comparing two 
estimates, one must use the standard error of the difference (see the Procedural Appendix for details). If the notation > ( < ) 
appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 percent 
confidence level. — Item not asked at this grade level in this year. 
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Both students and their mathematics teachers were also asked about the frequency of the use of calculators 
in mathematics class. From Table 25: 



• According to the students' mathematics teachers, 24 percent of the fourth-grade students 
and 64 percent of the eighth-grade students used calculators at least weekly in mathematics 
class. By comparison, 38 percent and 13 percent in fourth and eighth grade, respectively, 
never or hardly ever used a calculator. In 1990, 31 percent of the eighth-grade students had 
mathematics teachers who reported that they used calculators at least weekly and 20 percent 
had mathematics teachers who reported that they never or hardly ever used calculators. 

• According to the students, 28 percent of the fourth graders and 62 percent of the eighth 
graders used calculators at least weekly in mathematics class. By comparison, 50 percent 
and 21 percent in fourth and eighth grade, respectively, never or hardly ever used a 
calculator. In 1990, 35 percent of the eighth-grade students used calculators at least weekly 
and 40 percent never or hardly ever used calculators. 
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TABLE 25 I Teachers’ and Students’ Reports on the 
I Frequency of Calculator Use 



Grade 4 


Grade 8 


1992 


1990 


1992 


Teacher 


Student 


Teacher 


Student 


Teacher 


Student 



About how often do 
students use a 
calculator? 



At least weekly 
Texas 

West 

Nation 

Less than once a week 
Texas 

West 

Nation 

Never or hardly ever 
Texas 

West 

Nation 



' Per<»ntage‘ ' 
and 

yprontlemy 



‘ 24 


(3.7} 


26 


(15) 


225 


(2.6) . 


, 214 


(2.1) 


21 


(3.8) 


23 


(2.4) 


221 


( 6.8) , 


' 215 


(.4.4) 


16 


{2,3)“ 


. 22 


(1.2) 


222 


(3,1) 


■ 215 


(,15) 


38 


(3.3) 


22 


(1.1) 


.219 


,(2.0) ' 


229 


(1.9) 


,40 


(5.3) 


' ‘ 22 


(2.1) 


221 


(2.9) 


224 


(2.1) 


34 


(2.1) 




.(1-4) 


220 


( 1.6) 


. 227 


(1.2) 


38 


'{4.S) 


^ ”50 


(2.5) 


210 


(2.8) ■ 


. 214 


(1.6) 


39 


(4.4) 


55 


{ 3.1) 


213 


(2.6) . 


.<216 


(1.4) 


48 


(2.9) 


57 


(1.9) 


213 


(1.5) 


' 215 


(1.0) 



Percentage 

and 

^ ^ Prodci^cy , c, 



31 


(4:i)' ' 


35 


("3.0) 


264 


(2.6)..' 


. 267 


(..1.8) 


57 


(75) 


48 


(6.2), 


2^6 


(55) 


267 


(3.4), 


<43 


(4.6) 


40 


(3.1) 


269 


(2.9) ", 


, 266 


(2.3) 


48 


(3,5) 


25 


(1.6) 


256 


(1.7) 


. 262 


,( 1.5) 


35 


(75) 


22 


'( 2.4)' 


258, 


{ 3.6)! 


,263 


(3.1) 


38 


(45) 


21 


( 1.4}' 


258 


(2.3) 


‘‘ 264 


( 2.0)„ 


‘20 


( 2.9) • 


40 


'( 2.9) 




( .. 


249 


(2.0) 


"‘9 


{ 4.3) 


‘ 30 


■( 5,9) 


255 


( 6.1)1 ■' 


(251 


(2J) 


18 


('4.0) 


.39 


(3.1) 


258 


(4.6)! . 


257 


(1.4) 



Percentage 
' , and 

Proficient^ 



259 (.1.9) 258 (.1.7) 

50 ( 5.4) 58 ( 3.5) 

272 ( 2.6) 272 < 2.6) 

.‘55(3.0) 53(2.1)> 

. ,j274.j 1^} . 272 < 1.4) , 

' ‘ 24(3.0) < ' 16( 1.3) < 
256(3.0) 252(2.1) 

,t6 ( 2.4) < 16 ( 1.2) 

< 257 ( 4.3) 252 ( 3.5) 

21 ( 2.2) < 18 ( 0.9) 

257(2.3)' 263( 1.6) 

'/‘'l3(iO) ‘ 21(1.9)< 

260 ( 2.4)^ > 254 ( 2.3) 

24 ( 4.4) > 28 ( 3.4) 

< 262 (.34) .259 ( 2.5) 

23 ( 2.5) ‘ 29 ( 1.6) < 

, 263 ( 2.2} ‘259 ( 1.6) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate 
determination of the variability of this statistic. 
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THE AVAILABILITY OF COMPUTERS 



Computers can be used in a wide variety of ways in mathematics classrooms. Although they may be most 
frequently used for computational drill and practice, teachers can take full advantage of this technology by 
using computers to teach graphs, spreadsheets, and extended investigations of mathematical ideas. The 
computer has the potential to provide opportunities for problem solving using “hands-on” techniques and 
also can be effective as a tool in small-group work. 



NAEP asked students and teachers in public schools about the availability and use of computers in 
mathematics instruction. As shown in Table 26: 



• About one quarter of the fourth-grade students (25 percent) and some of the eighth-grade 
students (15 percent) had teachers who reported that computers were available in the 
classroom. The percentage of eighth-grade students in Texas who had teachers who 
reported that computers were available in the classroom stayed about the same from 1990 
to 1992 (13 percent in 1990 and 15 percent in 1992). 

• In Texas, 34 percent of the fourth-grade students and 21 percent of the eighth-grade 
students had teachers who reported that the primary use of these computers was drill and 
practice. In addition, 6 percent of the fourth-grade students and 7 percent of the 
eighth-grade students had teachers who reported that the primary use was learning new 
topics in mathematics. 



And, from Table 27: 



• According to the students’ mathematics teachers, 61 percent of the fourth-grade students 
and 10 percent of the eighth-grade students used computers at least weekly in mathematics 
class. By comparison, 27 percent and 77 percent in fourth and eighth grade, respectively, 
never or hardly ever used a computer. In 1990, 10 percent of the eighth-grade students had 
mathematics teachers who reported that they used computers at least weekly and 70 percent 
had mathematics teachers who reported that they never or hardly ever used computers. 

• According to the students, 40 percent of the fourth graders and 17 percent of the eighth 
graders used computers at least weekly in mathematics class. By comparison, 54 percent 
and 72 percent in fourth and eighth grade, respectively, never or hardly ever used a 
computer. In 1990, 16 percent of the ei^th-grade students used computers at least weekly 
and 74 percent never or hardly ever used computers. 



Mary Male. "Cooperative Learning and Computers in the Elementary and Middle School Math Classroom/* in Cooperative 
Learning in Mathematics, Neil Davidson, Ed. (Menlo Park, CA: Addison- Wesley Publishing Company, 1990); Charlene Sheets 
and M. Kathleen Heid. "Integrating Computers as Tools in Mathematics Curricula (Grades 9-13): Portraits of Group 
Interactions,” in Cooperative Learning in Mathematics, Neil Davidson, Ed. (Menlo Park, CA: Addison-Wesley Publishing 
Company, 1990). 
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TABLE 26 



Teachers’ Reports on the Availability and 
Primary Use of Computers in Mathematics 
Classrooms 



Grade 4 


Grade 8 


1992 


1990 


1992 



Availability of Computers 



Not available 

Texas 

West 

Nation 

Available but difficult to access 
Texas 
West 
Nation 

Available within the classroom 
Texas 
West 
Nation 



Primary Use of Computers 



Drill and practice 
Texas 
West 
Nation 

Learning new topics In mathematics 
Texas 
West 
Nation 

Playing mathematical learning games 
Texas 
West 
Nation 

Displaying and interpreting data 
Texas 
West 
Nation 

/ cfo not use computers 
Texas 
West 
Nation 
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'■ 


6(2.4) : : 




i 3‘.2) .' ■ . 

8, :(U)' 


32= ('i2) ! 

42 ( 4:8} J 
,40(2:6) 








“ (“•*! ';i? 


, •■ i -';,;-'; . 8.( ?.o) .. • 

• , : 9(1. 6) ; . 


•26 ( 4;o): 

:!23 { 5:5)' . 

-25 




“ ‘ ■ i66=( 4.3) 

‘ ' V . 6^ ( 4.6) 



The standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that, for each population 
of interest, the value for the entire population is within ± 2 standard errors of the estimate for the sample. In comparing two 
estimates, one must use the standard error of the difference (see the Procedural Appendix for details). If the notation > ( < ) 
appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 percent 
confidence level. — Item not asked at this grade level in this year. 
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TABLE 27 



Teachers’ and Students’ Reports on the 
Frequency of Computer Use in 
Mathematics Classrooms 



Trial State Assessment 


Grade 4 


Grade 8 




1992 


1990 


1992 




Teacher 


Student 


Teacher 


Student 


Teacher 


Student 



About how often bo 
students use a 
computer? 

At least weekly 
Texas 

West 

Nation 

Less than once a week 
Texas 

West 

Nation 

Never or hardly ever 
Texas 

West 

Nation 



Percentage 

« and ' I ‘ { 

‘ fMvIiciemy ' 



.61(4.3) 

‘ <‘216(2.0); 


■ 40(2.8) 

22b (1-«) ■ 


‘ ‘''63‘{ 5,0) ' 
'220 (.2.6) ‘ 


.40 ,(2.7); 
' '217 (2.1)' 


<‘ 550,3) 
<< 218 ( 1,5) 


’'',33 (1^1) 
214 (.1.1) „ 


‘i Vl5 0,4j'< 
;< 224 ‘(‘2,5)1 


..'■•''r.cd.e)-:; 
■ ( ,3^1,5' ' 


/‘‘2fe‘{‘r.2)L‘ 


■'■:&.,( 1:0) 

228 ( 3.3) 


< 2Q.(: 2.2) ' 
/ <216 (‘2.6) ^ ‘ 


'",,9 (‘0.6)' 

'227 ( 1.8) ' 


'Vsl'o/s)-’’ ‘ 

;;2i6 c 3,0r 


( 2:8) 
216(1.4) 


‘ < ■ 18.0,2) 
■ 2|12 { 


,51 (3.0) 
,216 ( 1.fl) 


24f *2,9)‘ 
. 214 ( 2,5) 


38(1.4)‘ 
218 ( 1X1) , 



Perjcentage, 

‘ 'amt , ” ; ' 

Prollci«Ky 



'10 ( 2 : 0 ) ‘ 16 ( 1 . 3 ) ' 

' 243 ( 6 . 9 ) . 248 ( 2 . 9 )‘‘ 

' 9 (, 3 . 7 ) =' ‘ 15 ( 1 , 8 }. . 

(*V) 245 ( 5 , 0 )‘ 



12 ( 
24^ ( 


• 15(1.2) 

248 ( 2.4) , 


20 \ V' 
’‘262;( 2'8) ' . 


' !l1 ( -1.4}' ' 
,' 257,(3.1)' 


27 ( ‘7.5) 
262 ‘('7.3)1' “ 


: ",tl'(2.3)‘ 

' 264 ( 6.4}t; 


' 34‘‘(‘4=5) ! ‘‘ 

264 (‘3.1) / 


,' ' 14 ( i.a), 

, 2TO‘(2.8y' 


70 Oil) '< 
256( 1.7) ‘ 


74 '('2.2), 

, 259 ( 1 : 4 }. 


‘ 64 .( 8.5) 
..267 ( 34)' ‘ 


74 ( 2.7) 
264 ( 2.3) 


' 54 ' ( 4,2) 

!^6(a.2) 


, 70 ( 1.6)". 
264 ( 1.4) 



Percentage 

‘and 

.‘'‘'‘‘‘‘'‘'..Proficiency' 



'•':10'(2>l) • 

,,257(5.0)1. , 


17 ( 1,4) 
1 ' 254 ( 2.3) 


, 9 ( 2.0) , ■ 
.253 ('7.7)!' ' 


'^16('1,4) . 
■254(3,7) '' 


6‘(‘1.3)'' 
252 ( 3.6) . , , 


‘ is o's) 


■ m . 

‘266 ( 5.3),.;'. 


" i'1 111)1 
“ 274 (, 3 , 6 )'^ / 


'! '17.( S4' i.','. 

' 261, ( 5.8)1 


i'l2 ( i'4 *‘ 
‘‘270,(5,3) 


18 ( 2.1} < 
'^(2.3) 


<'<'"'12 ('48) 
270 '{ 2,2) 



i' ‘ 77 ( 3.4) 72 ( 1,9) < 

i.€) 265 ^1i4) > 

74 (4,1) . ‘.‘,'.72 (.2,0) • 

...270(2,0^ , ‘ 2^ (.1,9) • 

■74(2.1)> “^(1.3) 

‘ 270( ‘2^ ( 1,0) > 



The NAEP malhemalics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. ! Interpret with caution -- the nature of the sample does not allow accurate 
determination of the variability of this statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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WHEN TO USE A CALCULATOR 



Part of the Trial State Assessment was designed to investigate whether students know when the use of a 
calculator is helpful and when it is not. In 1992, there were 13 sections of mathematics questions in the 
assessment at each grade level. For three of the 13 sections at grades 4 and 8, students were given calculators 
to use. The test administrator provided the students with instructions and practice on how to use the 
calculator prior to the assessment. During the assessment, students were allowed to choose whether or not 
to use the calculator for each item in the calculator sections, and they were asked to indicate in their test 
booklets whether they did or did not use it for each item. Because of the sampling methodology used for 
the Trial State Assessment, not every student took all of the calculator sections. Some took two calculator 
sections, some took one section, and some took none. Certain items in the calculator sections were defined 
as “calculator-suitable” items — that is, items for which the calculator was useful but not required to 
determine the correct response. The remainder of the items were “calculator-unsuitable” items — items for 
which the use of the calculator was inappropriate. In total, at fourth grade there were 26 calculator-suitable 
items and 1 1 calculator-unsuitable items across the three sections; at eighth grade, there were 23 
calculator- suitable items and 12 calculator-unsuitable items across the three sections. 

To examine the characteristics of students who generally knew when the use of the calculator was helpful 
and those who did not, the students who responded to one or two of the calculator sections were categorized 
into two groups: 

• High - students who used the calculator for at least 65 percent of the calculator-suitable 
items and used the calculator for no more than one of the calculator-unsuitable items. 

• Other — students who used the calculator for less than 65 percent of the calculator-suitable 
items or used it for more than one of the calculator-unsuitable items. 

Thus, students in the “High” group used the calculator frequently and appropriately. Students in the 
“Other” group used the calculator less frequently or inappropriately. The data presented in Table 28 and 
Table A 28 (Page 200) in the Data Appendix indicate that: 

• A smaller percentage of fourth-grade students in Texas were in the High group (27 percent) 
than were in the Other group (73 percent); a smaller percentage of eighth-grade students in 
Texas were in the High group (28 percent) than were in the Other group (72 percent). 

• At fourth grade, a greater percentage of females than males were in the High group 
(32 percent of females and 21 percent of males). At eighth grade, a greater percentage of 
femdes than males were in the High group (33 percent of females and 24 percent of m^les). 

• At fourth grade, 25 percent of White students, 26 percent of Black students, 29 percent of 
Hispanic students, and 26 percent of Asian students were in the High group. 

• At eighth grade, 33 percent of White students, 16 percent of Black students, 25 percent of 
Hispanic students, and 47 percent of Asian students were in the High group. 
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TABLE 28 | Students’ Knowledge of Using Calculators 



1992 Grade 4 



1992 Grade 8 



''Calculator-Use'* Croup 

High 

Texas 

West 

Nation 

Other 

Texas 

West 

Nation 



Percentage 

aiKl 

Proficiency 



27 

■.4..: : 5. ^2^6 



.1.3) 

1 . 6 ) 



j;. 



.-■i..-- :a.= :: , -23(1.1) :i 
..•••‘(Hr..' 218 (2.2) ■: , 

“"l':!' = 23 ( 0»9) > 

... . 



'..(p.’, 217 (1 
-ili 



■ 77(1.1) 

I, . .-21B(1.S) ,, 



77 ( 0.9) 
■217 ( 1.0) 






iilli 



Percavtage; 

imd 

’Proficiency' 

% ( 1.0) 

279 < 2.6) 

31. ( 1.9)' 
281„(;3.1) .. 

' ;26'{a8).„ 
280( 1,6) , 









' '72'< L0) 
257 < 1.3) 

‘ 281'K;2.7) 
74^0.9) ; 

260 H*i) . : 



iiv/ 



!>•. 



:.T' |:- 

' ‘ll'i 

■= I- 



W 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). Comparisons to 1990 are not appropriate because of the changing nature of the calculator-suitable and 
calculator-unsuitable items and the changing nature of the definitions of the “High” and “Other” groups from 1990 to 1992. 
Students in the “High” group used the calculator for at least 65 percent of the calculator-suitable items and used the calculator for 
no more than one of the calculator-unsuitable items. Students in the “Other” group used the calculator for less than 65 percent of 
the calculator-suitable items or used it for more than one of the calculator-unsuitable items. 



SUMMARY 

NCTM recommends that:^^ 

• Appropriate calculators (i.e., scientific calculators for middle school and scientific/graphing 
calculators for high school) should be available to all students at aU times. 

• A computer should be available in every classroom for demonstration purposes. 

• Every student should have access to a computer for individual and group work. 

• Students should learn to use the computer as a tool for processing information and 
performing calculations to investigate and solve problems. 



36 



Curriculum and Evaluation Standards for School Mathematics. (Reston, Va: Nalional Council of Teachers of Mathematics, 
1989); Professional Standards for Teaching Mathematics. (Reston, Va: National Council of Teachers of Mathematics, 1991). 
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The data related to calculators and computers and their use show that: 

• In fourth grade, about the same percentage of students in Texas (7 percent) as in the nation 
(5 percent) had teachers who permitted unrestricted use of calculators. Similarly, in eighth 
grade, about the same* percentage of students in Texas (38 percent) as in the nation 
(30 percent) had teachers who permitted unrestricted use of calculators. 

• In Texas, 70 percent of eighth-grade students were in schools in which they were given 
access to four-function calculators and 47 percent were in schools in which they were given 
access to scientific calculators. Across the nation, these figures were 66 percent for 
four-function calculators and 37 percent for scientific calculators. In addition, in Texas, 
70 percent of eighth graders had mathematics teachers who reported providing instruction 
to students in the use of four-function calculators and 45 percent had teachers who reported 
providing instruction about scientific calculators. Nationally, these figures were 64 percent 
and 37 percent of the eighth-grade students, respectively. 

• According to the students’ mathematics teachers, 24 percent of the fourth-grade students 
and 64 percent of the eighth-grade students used calculators at least weekly in mathematics 
class. By comparison, 38 percent and 13 percent in fourth and eighth grade, respectively, 
never or hardly ever used a calculator. In 1990, 31 percent of the eighth-grade students had 
mathematics teachers who reported that they used calculators at least weekly and 20 percent 
had mathematics teachers who reported that they never or hardly ever used calculators. 

• According to the students, 28 percent of the fourth graders and 62 percent of the eighth 
graders used calculators at least weekly in mathematics class. By comparison, 50 percent 
and 21 percent in fourth and eighth grade, respectively, never or hardly ever used a 
calculator. In 1990, 35 percent of the eighth-grade students used calculators at least weekly 
and 40 percent never or hardly ever used calculators. 

• About one quarter of the fourth-grade students (25 percent) and some of the eighth-grade 
students (15 percent) had teachers who reported that computers were available in the 
classroorn. The percentage of eighth-grade students in Texas who had teachers who 
reported that computers were available in the classroom stayed about the same from 1990 
to 1992 (13 percent in 1990 and 15 percent in 1992). 

• In Texas, 34 percent of the fourth-grade students and 21 percent of the eighth-grade 
students had teachers who reported that the primary use of these computers was drill and 
practice. By comparison, 6 percent of the fourth-grade students and 7 percent of the 
eighth-grade students had teachers who reported that the primary use was learning new 
topics in mathematics. 



* Recall that about the same” means that the difference between these two groups, although it may appear large, is not statistically 
significant. 
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CHAPTER 6 

Who Is Teaching Fourth-Grade and Eighth-Grade 
Mathematics? 



Teachers have a vital function in improving students’ mathematics learning. Thus, it is of interest to 
examine the educational background, experience, and certification of the teachers who are teaching fourth- 
and eighth-grade mathematics in public schools. As shown in Table 29: 

• In Texas, 26 percent of the fourth-grade students and 35 percent of the eighth-grade 
students were being taught by mathematics teachers who reported having at least a master’s 
or education specialist’s degree. Across the nation, these figures were 47 percent and 
47 percent for fourth- and eighth-grade students, respectively. 

• About half of the students in fourth grade (50 percent) and more than half in eighth grade 
(58 percent) had mathematics teachers who had the highest level of teaching certification 
available. Across the nation, 57 percent of the fourth -graders and 63 percent of the 
eighth-graders were taught by mathematics teachers who were certified at the highest level 
available in their states. 

• Relatively few of the fourth-grade students (8 percent) and about three quarters of the 
eighth-grade students (77 percent) in Texas had mathematics teachers who had a 
mathematics (middle/junior high or secondary school) teaching certificate. Across the 
nation, 10 percent in grade 4 and 79 percent in grade 8 had teachers with such 
certification. 

• In 1990, 38 percent of the eighth-grade students were being taught by mathematics teachers 
who reported having at least a master’s or education specialist’s degree, 73 percent were 
taught by teachers who had the highest level of teacher certification available in Texas, and 
86 percent by teachers who had a mathematics (middle/junior high or secondary school) 
teaching certificate. As indicated above, in 1992, the comparable figures were 35 percent, 

58 percent, and 77 percent, respectively. 
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TABLE 29 



Profile of Fourth-Grade and Eighth-Grade 
Public-School Mathematics Teachers 



Grade 4 


Grade 8 


1992 


1990 


1992 



Percentage of students whose mathematics teachers 
reported having the foiiowing degrees 



Bachelor's degree 
Texas 
West 
Nation 

Master’s or specialist’s degree 
Texas 
West 
Nation 

Doctorate or professional degree 
Texas 
West 
Nation 



Percentage of students whose mathematics teachers 
reported having the foiiowing types of teaching 
certificates that are recognized by Texas 



No regular certification 
Texas 
West 
Nation 

Regular certification but less than the highest available 
Texas 
West 
Nation 

Highest certification available (permanent or long-term) 
Texas 
West 
Nation 



Percentage of students whose mathematics teachers 
reported having teaching certification in the 
following areas that are recognized by Texas 



Mathematics (middle school or secondary) 
Texas 
West 
Nation 

Education (elementary or middle school) 
Texas 
West 
Nation 

Other 

Texas 

West 

Nation 



Percentage 


Percentage 


Percentage 


74 ( 2.6) 

60 ( 3.6) 

53, (‘ 2.4) ‘V'‘ 


> 62 ( 3.3) 
68 ( 5.2) 
L 56 <(4.2) 


65 ( 3.7) . 

64 ( 4.5) 

‘ 5 53(2.0), . 


26(2.6) , 
‘40(3.6) J 
47 ( 2.4) 


‘ ‘ 36(3.3) 

' :' 32(5.2)' 
42(4.2)' 


35 ( 3.6) 

. ' 35 ( 4.2) ‘ 

46 ( 2.9] 


' '0 (0.0} ' 

‘ . 0 ( 0.0) 

' ‘0j0.3)J 1 


'c'O(O.O) 

' ,0(0.0} 

.. 


'1 (06) 

1 ( 0.9} 

. ft . , P(P*3) ... 




' ' t' ' ' t 


, ' ‘ 't* ‘ 

' ‘ j ‘ ; 




ft ' * «‘ 

i' <i‘ ‘ r 


‘ t‘ f ‘ ‘ f' /' 


‘mk ^5.2)/ . ‘ j‘ 

'‘^'9 (‘24) ' 


‘‘ f'!“ (2.6)-. 

.‘./6{2.4} ‘ 




^ 38 ( 3.6} . i ' 
66(2;.6) ' 


N 20(3.3} ... 
< 2fi(4.3)/v' 


* *Lt tVf (, , < 

,t‘f , , [ 

‘ ' 30(3:0) - 

j,; ' .33(2.4} ‘ 


‘ 60 ( 4.2) 
‘57 ( 2.5). . 


'T''- 73(34 ■/ 

' : 74(3.3} ' 
66(4.3) 

■' t ‘ 


:'!f« ‘ S6{3.2)5< . 

c 64(3.0) 
63(24) 


8(1.6} “ 
‘ 10 ( 2.4} c 
< 10(1.6} ‘ 


86 ( 2.4) 

' ' 88 ( 3.0} 

‘ 84 ( 2.2} ' 


“77(2.7}< 

‘ ''78 (4.8) / , 

‘ ‘t". 79(2.7) 


86(4.6). , 
67. (‘3.1}'/ , 

87'(16);'‘.; 


“ ‘ 10 ‘('2.0) 
‘ .9 ( 2.8) 

‘ ‘12(2.6) 


19 ( 24) > 
17 ( 5.2) 

f 16(2.6) ‘ 


4 ( 0.9) ' 

'4(1.1) 

4 ( 0.8) 


/ 4(1.4) 
2(1.3) 
4(16} ‘ 


4( 1.2)‘ 

' 5(1.2) 
4(1.2) . 



The standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that, for each population 
of interest, the value for the entire population is within ± 2 standard errors of the estimate for the sample. In comparing two 
estimates, one must use the standard error of the difference (see the Procedural Appendix for details). If the notation > (<) 
appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 percent 
confidence level. 
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EDUCATIONAL BACKGROLTSD 



Although mathematics teachers are held responsible for providing high-quality instruction to their students, 
there continues to be concern that many have had limited exposure to some content and concepts in the 
subject area. The Trial State Assessment gathered details on the teachers’ educational backgrounds - more 
specifically, their undergraduate and graduate majors and their in-service training. Tables 30 and 31 provide 
information about the educational background of the students’ mathematics teachers. 



Summarizing teacher responses to questions concerning their undergraduate and graduate fields of study 
(Table 30):"" 

• In Texas, 10 percent of the fourth-grade and 60 percent of the eighth-grade public-school 
students were being taught mathematics by teachers who had an undergraduate major in 
mathematics. Across the nation, 5 percent of the fourth-grade students and 45 percent of 
the eighth-grade students had mathematics teachers with a major in mathematics. 

• Relatively few of the fourth-grade and about one quarter of the eighth-grade students in 
Texas (6 percent and 23 percent, respectively) were taught mathematics by teachers who 
had a graduate major in mathematics. Across the nation, 2 percent and 21 percent of the 
fourth- and eighth-grade students, respectively, were taught by teachers who majored in 
mathematics in graduate school. 



Summarizing teacher responses to questions concerning their in-service training for the year preceding the 
Trial State Assessment (Table 31): 

• In Texas, 28 percent of the fourth-grade and 56 percent of the eighth-grade public-school 
students had teachers who spent at least 16 hours on in-service education dedicated to 
mathematics or the teaching of mathematics. Across the nation, 21 percent of the 
fourth-grade students and 47 percent of the eighth-grade students had teachers who spent 
at least that much time on similar types of in-service training. 

• Some of the fourth-grade students and relatively few of the eighth-grade students in Texas 
(12 percent and 8 percent, respectively) had mathematics teachers who did not spend any 
time on in-service education devoted to mathematics or the teaching of mathematics. 
Nationally, 17 percent of the fourth-grade students and 8 percent of the eighth-grade 
students had mathematics teachers who did not spend any time on similar in-service 
training. 

• The percentage of eighth-grade students in 1992 with teachers who reported spending at 
least 16 hours on in-service education dedicated to mathematics or the teaching of 
mathematics increased compared to 1990 (56 percent in 1992 and 38 percent in 1990). 

• The percentage of eighth-grade students in 1992 with teachers who reported spending no 
time on in-service education dedicated to mathematics or the teaching of mathematics 
stayed about the same compared to 1990 (8 percent in 1992 and 13 percent in 1990). 



Comparisons of teachers’ responses in 1990 and 1992 about their undergraduate and graduate degrees are not possible because 
of changes in the form of the questions that the teachers were asked. 
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TABLE 30 



Teachers’ Reports on Their Undergraduate 
and Graduate Fields of Study 



1992 Grade 4 



1992 Grade 8 



What was your undergraduate major? 



Mathematics 

Texas 

West 

Nation 

Mathematics Education 
Texas 
West 
Nation 

Education 

Texas 

West 

Nation 

Other 

Texas 

West 

Nation 



What was your graduate major? 



Mathematics 

Texas 

West 

Nation 

Mathematics Education 
Texas 
West 
Nation 

Education 

Texas 

West 

Nation 

Other or no graduate level of study 
Texas 
West 
Nation 



iPercentage 



Percentage; 



10(23) , ■ ' 


, «)(3.0) 


■'4(2.1) 


45 ( 5.'4) 


5(1.0), ' 


_ A'!-, 45T2.9) 


2(0.7) '• 


'■ 'i’l3'(2.4) 


1 ( 1.0) ■ 


' 15(4.9), 


2(0.6), 


,16 < 2.1) 


'74 ( 3.1) ■ ‘i ; 


■ -16 ( 2.3) 


73(2.4) . 


25 (.5.3) 


( ^'5) ‘ ■ 


■ . 27,( 2.3); 


14 ('2.5) ' , • A 


:.,i. • ‘ ‘l1 (t.8) 


21(2.1) 


, • 15 ( 2.8) 


11,(,1.‘3) , '■ 


12 ( 1.2) 


,l"6(2.0) i -j 


K - 'V * 


'‘2(1X1) . . : : 


« nr: ■ ’ (43) 


■:.;2 C0.7), : , ; ' i,. : 


\ . 21 (‘2j)/ 


1 ( 0.5) ‘ ' "i 




‘5(,23) . 




■ .3 ( ' .' ' ' , 


■ ^ Ifl ( 2.4) 


73(33) ' ' i 




79 ■(■4.7) 


' '' 


82 ('23) . ; 


'< 46(4,0) 


20 ( 3.4) 


‘ ' 17 ( 2.7) 


13(2.4)>'.. 


' ' • ' 16(3.5) ' 


13'(-1.6) ' 


13(1*9) ‘ 



The standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that, for each population 
of interest, the value for the entire population is within ± 2 standard errors of the estimate for the sample. In comparing two 
estimates, one must use the standard error of the difference (see the Procedural Appendix for details). Comparisons of teachers’ 
responses in 1990 and 1992 about their undergraduate and graduate degrees are not possible because of changes in the form of the 
questions that the teachers were asked. 
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TABLE 31 



Teachers’ Reports on Their In-Service 
Training 



Grade 4 


Grade 8 


1892 


1990 


1992 



During the last year, how much time in total have 
you spent on in-service education in mathematics 
or -the teaching of mathematics? 



None 

Texas 

West 

Nation 

One to fifteen hours 
Texas 
West 
Nation 

Sixteen hours or more 
Texas 
West 
Nation 



|:^ercenlage ^ . ‘ 


Percentage / 


. Pmenlage 

! : I ‘ '/'< ‘‘ ' 


- 12 ( 2.4) / , 


-■tsi.'ai.e)' 








94 .2^0}:“.. 


^ ‘47. { '2,0) ‘ V ‘ . 


;■ 




/ 60 (3.2) ' 


.. '48 1 ' ' 


.36(l4)'< 


.59(4.0) ‘ ‘ 


45(7^), ' 


‘ ;:'<42(5.8) / 


‘ 62 ( 2.6) 


' ■ 


. ‘‘ *;.45j2.B)- ;/ 


28 (3.2)‘ 




‘‘56(3.5)' >. ‘ 


‘ 25 ( 5.9) 


. ; 44 Lei) 


‘ ‘ ‘‘ ‘49 ( 6.1) 


: .21 ('2.5) 


. 39, (3.8) 


‘ ‘.‘47 ( 2.6) 



The standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that, for each population 
of interest, the value for the entire population is within ± 2 standard errors of the estimate for the sample. In comparing two 
estimates, one must use the standard error of the difference (see the Procedural Appendix for details). If the notation > ( < ) 
appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 percent 
confidence level. 



SUMMARY 



Results from the 1990 NAEP mathematics assessment have indicated that students’ achievement in 
mathematics is much lower than educators and the public would like it to be.^® In curriculum areas 
requiring special attention and improvement, such as mathematics, it is particularly important to have 
well-qualified teachers. There is no guarantee that individuals with a specific set of credentials will be 
effective teachers; however, it is likely that relevant training and experience do contribute to better teaching. 



The information about public-school teachers’ educational backgrounds and experience reveals that: 

• In Texas, 26 percent of the fourth-grade students and 35 percent of the eighth-grade 
students were being taught by mathematics teachers who reported having at least a master’s 
or education specialist’s degree. Across the nation, these figures were 47 percent and 
47 percent for fourth- and eighth-grade students, respectively. 

• In Texas, 10 percent of the fourth-grade and 60 percent of the eighth-grade students were 
being taught mathematics by teachers who had an undergraduate major in mathematics. 
Across the nation, 5 percent of the fourth-grade students and 45 percent of the eighth-grade 
students had mathematics teachers with a major in mathematics. 



Ina V.S. Mullis, John A. Dossey, Eugene H. Owen, and Gary W. Phillips. The State of Mathematics Achievement: NAEP’s 1990 
Assessment of the Nation and the Trial Assessment of the States. (Washington, DC: National Center for Education Statistics, 
1991). 
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• Relatively few of the fourth-grade and about one quarter of the eighth-grade students in 
Texas (6 percent and 23 percent, respectively) were taught mathematics by teachers who 
had a graduate major in mathematics. Across the nation, 2 percent and 21 percent of the 
fourth- and eighth-grade students, respectively, were taught by teachers who majored in 
mathematics in graduate school. 

• In Texas, 28 percent of the fourth-grade and 56 percent of the eighth-grade students had 
teachers who spent at least 16 hours on in-service education dedicated to mathematics or 
the teaching of mathematics. Across the nation, 21 percent of the fourth-grade students 
and 47 percent of the eighth-grade students had teachers who spent at least that much time 
on similar types of in-service training. 

• Some of the fourth-grade students and relatively few of the eighth-grade students in Texas 
(12 percent and 8 percent, respectively) had mathematics teachers who did not spend any 
time on in-service education devoted to mathematics or the teaching of mathematics. 
Nationally, 17 percent of the fourth-grade students and 8 percent of the eighth-grade 
students had mathematics teachers who did not spend any time on similar in-service 
training. 
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CHAPTER 7 

The Conditions Beyond School that Facilitate Mathematics 
Learning and Teaching 

Parents are children’s first teachers and should remain instrumental in their children’s educational 
success.^^ Parents can support learning in many ways, including monitoring homework, turning off the 
television in favor of reading or other literacy-related activities, and making sure that students are attending 
school. To examine the relationship between home environment and mathematics proficiency, students 
participating in the Trial State Assessment were asked a series of questions about themselves, their parents 
or guardians, and home factors related to education. 



AMOUNT OF READING MATERIALS IN THE HOME 



The number and types of reading and reference materials in the home may be an indicator of the value 
placed by parents on learning and schooling. Public-school students participating in the Trial State 
Assessment were asked about the availability of newspapers, magazines, books, and an encyclopedia at 
home. Average mathematics proficiency associated with having zero to two, three, or four of these types 
of materials in the home is shown in Table 32 and Table A32 (Page 202) in the Data Appendix. 



The data for Texas reveal that: 

• Grade 4 students in Texas who had all four of these types of materials in the home showed 
a higher mathematics proficiency than did students with zero to two types of materials. 
This is similar to the results for the grade 8 students in Texas, where students who had all 
four types of materials showed a higher mathematics proficiency than did students who had 
zero to two types. 



Carnegie Council on Adolescent Development. Turning Points: Preparing American Youth for the 2 1st Century. (New York, 
NY: Carnegie Corporation of New York, 1989); James P. Comer. “Home. School, and Academic Learning,” in Access to 
Knowledge: An Agenda for Our Our Nation’s Schools, John T. Goodlad and Pamela Keating, Eds. (New York, NY: College 
Entrance Examination Board, 1990); The Harvard Education Letter. "Parents and Schools.” (Cambridge, MA: Harvard 
University Press, November/December 1988). 
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• In grade 4, 35 percent of White students, 27 percent of Black students, 18 percent of 
Hispanic students, and 29 percent of Asian students had all four types of these reading 
materials in their homes. 

• In grade 8, 52 percent of White students, 35 percent of Black students, 20 percent of 
Hispanic students, and 34 percent of Asian students had all four types of these reading 
materials in their homes. 

• Compared to 1990, about the same percentage of eighth-grade students in 1992 had all four 
types of these reading materials in their homes (42 percent in 1990 and 38 percent in 1992). 




Trial State Assessment 



TABLE 32 



Students’ Reports on Types of Reading 
Materials in the Home 



Grade 4 


Grade 8 


1992 


1990 


1992 





Does your family have, or receive on a regular 




, " Percentage 


Percentage . . 


' ; l^erci^itage 




basis, each of the following items: more than 25 




ai^ ^ < 


and ■ 


‘ ‘ and 




books, an encyclopedia, newspapers, magazines? 




^ ' Prollcldhcy • 


^ Profidency 


Proficiency 


Zero to two types 


■ ‘ t 'A: 'c = ’ 




' ‘ '<•: \ ' 


Texas 


' ; '40 (iW) ' ’ > 


. ^!'^(‘1'3) " 


30'(:14) ‘ 




. 208 ( Il3} . . 




‘ .24i9.(:.1,7) 


West 


'' '' '33(2.4V ■ ' 




‘ ‘'‘‘'25 ('1.6) ' 






‘ 244 ( 4.3} 


‘ . 249 i|2.3} 


Nation 


= ' ‘ 31 i%j ^] ‘ 


' 21 ( 1.0) ' 


' ! 21 ( 0,7) . 




; 206 ‘ ‘ 


244 { 2,1) . 


247 fhl2) 


Three types 






s' ! ' ' ' 


Texas 


.32 (1.-1) 


29 (1.0) . 


‘ . ‘^'(•‘0,9) > 




‘221(1:7) . 


257 ( 1,7) 


‘264 (-16) > 


West 


‘ . 34 ( 1.1) , . 


•. ' 31 ( 1.4) 


31 ( 1.6) 




•218 ( 1.9) : 


257 ( 2.3} ^ 


269 (.2.4) > 
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3S (.0;7) 


30 ( 10) 


31 ( t)7) • 




218 ( -1.0> 


259 ( 16) 


266(..13)>. 


Pour types 




. 


'* ■ 
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^ :< . ‘28( 1,1 


42(11} 


‘38 (11) ■’ 




.‘227 lis] v‘, ■ 


;f./270( 1J5)^ ' 


v.\;276 (M6) i> = 


West 


‘32 vj'' 




. ‘.c/44(.‘i.8) '' /• 




^ - 226 ( -2:5) 


273 (3.1} . 


' ,r,‘. .27iB12.1) ; 


Nation 


/ .34 (.3^2) 


. '‘46('1,3) ‘ 


;:!|‘'‘48( 1,0}'., ' 




;.I :227 (‘.1)2) 


272 (1^) 
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The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (< ) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. 
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HOURS OF TELEVISION WATCHED PER DAY 



Report after report has chronicled the relationship between television watching and achievement To 
provide additional relevant data, public-school students participating in the 1992 Trial State Assessment 
were asked to report on the amount of television they watched each day (Table 33 and Table A33 [Page 
204] in the Data Appendix). 



In grade 4: 

• Average mathematics proficiency was lowest for students in Texas who spent six hours or 
more watching television each day. 

• Some of the students in Texas (20 percent) watched one hour or less of television each day; 
21 percent watched six hours or more. 

• In Texas, 14 percent of White students, 42 percent of Black students, 24 percent of 
Hispanic students, and 21 percent of Asian students watched six hours or more of television 
each day. 

• By comparison, 21 percent of White students, 14 percent of Black students, 19 percent of 
Hispanic students, and 25 percent of Asian students watched an hour or less of television 
each day. 

In grade 8: 

• In Texas, average mathematics proficiency was lowest for students who spent six hours or 
more watching television each day. 

• Some of the students in Texas (15 percent) watched one hour or less of television each day; 
12 percent watched six hours or more. In 1990, 13 percent watched one hour or less of 
television each day while 15 percent watched six hours or more. 

• In Texas, 7 percent of White students, 31 percent of Black students, 13 percent of Hispanic 
students, and 6 percent of Asian students watched six hours or more of television each day. 

• In addition, 18 percent of White students, 7 percent of Black students, 13 percent of 
Hispanic students, and 28 percent of Asian students watched an hour or less of television 
each day. 

• Compared to 1990, about the same percentage of eighth-grade students in 1992 watched six 
hours or more of television each day (15 percent in 1990 and 12 percent in 1992). About 
the same percentage of eighth-grade students in 1992 watched an hour or less of television 
each day (13 percent in 1990 and 15 percent in 1992). 



Ina V.S. Mullis, John A. Dossey, Eugene H. Owen, and Gary W. Phillips. The State of Mathematics Achievement: NAEP’s 1990 
Assessment of the Nation and the Trial Assessment of the States. (Washington, DC: National Center for Education Statistics, 
1991). 
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TABLE 33 



Students’ Reports on the Amount of Time 
Spent Watching Television Each Day 



Grade 4 


Grade 8 


1992 


1990 


1992 













How much television do you usually watch each 




Percentage 

and 


Percentage 

and 


Rerccaitage 

and 




day? 




Proficiency 


Proficiency 


Proficiency 


One hour or less 
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' 20 ( 0.81 
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‘ • . 18 ( 14) . '• 
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West 


19(1.3) 


20 ( 1.6) 
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The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > ( < ) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. 
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STUDENT ABSENTEEISM 



Excessive absenteeism may also be an obstacle to students’ success in school. To examine the relationship 
of student absenteeism to mathematics proficiency, the eighth-grade students participating in the Trial State 
Assessment were asked to report on the number of days of school they missed during the one-month period 
preceding the assessment. 



From Table 34: 



® Average mathematics proficiency was highest for eighth-grade students who did not miss 
any days of school and lowest for eighth-grade students who missed three or more days of 
school. 

® About half of the students in grade 8 (51 percent) did not miss any school days in the 
month prior to the assessment, while 19 percent in grade 8 missed three days or more. 

® In 1990, 49 percent of the eighth-grade students did not miss any school days in the month 
prior to the assessment, while 18 percent missed three days or more. 



TOE mmws 
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TABLE 34 



Eighth-Grade Students’ Reports on the 
Number of Days of School Missed 



Grade 8 



1990 



1992 



How many days of school did you miss last month? 

None 

Texas 

West 

Nation 

One or two days 
Texas 

West 

Nation 

Three days or more 
Texas 

West 

Nation 



Percentage 
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and 


and 


Proficiency 


Proficl^cy 


‘ 49 ( ^,0) ‘ / 


'51(1.2) • 
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The NAEP maihemaiics scale ranges from 0 lo 500. The standard errors of the siaiislics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. 
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STUDENTS’ PERCEPTIONS OF MATHEMATICS 



Learning mathematics should require students not only to master essential skills and concepts, but also to 
develop confidence in their mathematical abilities and to value mathematics as a discipline."^ ^ Students 
were asked if they agreed or disagreed with a series of statements designed to elicit their perceptions of 
mathematics. These included statements about: 



• Personal experience with mathematics, including students’ enjoyment of mathematics and 

level of confidence in their mathematical abilities: / like mathematics; / am good in 

mathematics. 

• Value of mathematics, including students’ perceptions of its present utility and its expected 
relevance to future work and life requirement Almost all people use mathematics in their 
jobs; Mathematics is not more for boys than jor girls. 

• The nature of mathematics, including students’ ability to identify the salient features of the 
discipline: Mathematics is useful for solving everyday problems. 



A "‘perception index” was developed to examine students’ perceptions of mathematics. For each of the five 
attitude statements, students who responded “strongly agree” were given a value of 1 (indicating veiy 
positive attitudes about the subject), students who responded “agree” were given a value of 2, and students 
who responded “undecided,” “disagree,” or “strongly disagree” were given a value of 3.^^ Each student’s 
responses were averaged over the five statements. The students were then assigned a perception index 
according to whether they tended to strongly agree with the statements (an index of 1); tended to agree with 
the statements (an index of 2); or tended to be undecided, to disagree, or to strongly disagree (eighth grade 
only) with the statements (an index of 3). 



Table 35 provides the data for public-school students’ attitudes toward mathematics as defined by their 
perception index. The following results were observed for Texas. 

In grade 4: 

• Average mathematics proficiency was higher for students who were in the “agree” category 
than for students who were in the “undecided, disagree” category. 

• Many of the students (81 percent) were in the “agree” category (perception index of 2). 
Across the nation, 80 percent of the students were in this category. 

• Some of the students in Texas (19 percent), versus 20 percent across the nation, were in 
the “undecided, disagree” category (perception index of 3). 



Curriculum and Evaluation Standards for School Mathematics. (Reston, Va: National Council of Teachers of Mathematics, 
1989). 

In the 1990 Trial State Assessment, students were asked five perception questions while in the 1992 Trial State Assessment, eight 
perception questions were asked, the five from 1990 plus three new questions. To compare the students’ perception indices from 
1990 to 1992, the same five statements were used to create the indices for both years. In addition, at the fourth-grade level, 
students could only respond “agree,” “undecided,” or “disagree.” Thus, for fourth grade, the perception index categories were 2 
and 3. 
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And for grade 8: 



♦ Average mathematics proficiency was highest for students who were in the “strongly agree** 
category and lowest for students who were in the “undecided, disagree, strongly disagree** 
category. 

♦ Less than half of the students (34 percent) were in the “strongly agree** category (perception 
index of 1). Across the nation, 32 percent were in this category, and in Texas in 1990, 
31 percent were in this category, 

♦ Some of the students in Texas (19 percent), versus 20 percent across the nation, were in 
the “undecided, disagree, or strongly disagree** category (perception index of 3). In 1990 in 
Texas, 22 percent of the students were in this category. 



♦ Compared to 1990, about the same percentage of eighth-grade students in 1992 were in the 
“strongly agree** category (31 percent in 1990 and 34 percent in 1992). 
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TABLE 35 



Students’ Positive Perceptions and 
Attitudes Toward Mathematics 
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Grade 8 
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The NAEP malhemalics scale ranges from 0 lo 500. The standard errors of the slalislics appear in parentheses. It can be said with 
about 95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors 
of the estimate for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural 
Appendix for details). If the notation > ( < ) appears, it signifies that the value for 1992 was significantly higher (lower) than the 
value for 1990 at about the 95 percent confidence level. — “Strongly Agree” and “Strongly Disagree” were not response choices 
for Grade 4. A “perception index” of 1 represents very positive perceptions toward mathematics and a “perception index” of 3 
represents uncertain or negative perceptions toward mathematics. *** Sample size is insufficient to permit a reliable estimate 
(fewer than 62 students). 
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SUMMARY 



Some out-of-school factors cannot be changed, but others can be altered in a positive way to influence a 
student’s learning and motivation. Partnerships among students, parents, teachers, and the community can 
affect the educational environment in the home, resulting in more out-of-school reading and an increased 
value placed on educational achievement, among other desirable outcomes. 



The data related to out-of-school factors for public-school students show that: 

• Grade 4 students in Texas who had all four types of reading materials (an encyclopedia, 
newspapers, magazines, and more than 25 books in the home) showed a higher mathematics 
proficiency than did students with zero to two types of materials. This is similar to the 
results for the grade 8 students in Texas, where students who had all four types of materials 
showed a higher mathematics proficiency than did students who had zero to two types. 

• Some of the fourth-grade students in Texas (20 percent) watched one hour or less of 
television each day; 21 percent watched six hours or more. 

• Some of the eighth-grade students in Texas (15 percent) watched one hour or less of 
television each day; 12 percent watched six hours or more. In 1990, 13 percent watched 
one hour or less of television each day while 15 percent watched six hours or more. 

• In grade 8, average mathematics proficiency was highest for eighth-grade students who did 
not miss any days of school and lowest for eighth- grade students who missed three or more 
days of school. 

• In grade 4, average mathematics proficiency was higher for students who were in the 
“agree” category than for students who were in the “undecided, disagree” category relating 
to students’ perceptions of mathematics. 

• In grade 8, average mathematics proficiency was highest for students who were in the 
“strongly agree” category and lowest for students who were in the “undecided, disagree, 
strongly disagree” category. 
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This appendix provides an overview of the technical details of the 1992 Trial State Assessment Program. 

It includes a discussion of the assessment design, the mathematics framework and objectives upon which 
the assessment was based, and the procedures used to analyze the results. 

The objectives for the assessment were developed through a consensus process managed by the Council of 
Chief State School Officers, and the items were developed through a similar process managed by 
Educational Testing Service. The development of the Trial State Assessment Program benefitted from the 
involvement of hundreds of representatives from State Education Agencies who attended numerous 
NETWORK meetings; served on committees; reviewed the framework, objectives, and questions; and, in 
general, provided important suggestions on all aspects of the program. 



Assessment Design 

The 1 992 Trial State Assessment was based on a focused balanced incomplete block ( BIB ) spiral matrix 
design — a design that enables broad coverage of mathematics content while niiiiirnizing the burden for any 
one student. 

At grade 4, 158 mathematics items were developed for the assessment, including 53 regular 
constructed-response and five extended constructed-response items; at grade 8, 183 mathematics items were 
developed, including 59 regular constructed-response and six extended constructed-response items. To 
permit comparisons between the 1990 and 1992 assessments, 76 items at grade 8 that had been included in 
the 1990 assessment were also administered in the 1992 assessment. 

The first step in implementing the BIB design required dividing the entire set of mathematics items at each 
grade level into 13 units called blocks. Each block was designed to be completed in 15 minutes. The blocks 
were assembled into assessment booklets so that each booklet contained three background questionnaires 

— the first consisting of general background questions, the second comprising mathematics background 
questions, and the third containing questions about the students’ motivation to do well in the assessment 

— and three blocks of cognitive mathematics items. Students were given five minutes to complete each of 
the first two background questionnaires, 45 minutes to complete the three 15-minute blocks of mathematics 
items, and three minutes to complete the third background questionnaire. Thus, the first part of the 
assessment required approximately one hour of student time. 
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In accordance with the BIB design, the blocks were assigned to the assessment booklets so that each block 
appeared in exactly six booklets and each block appeared with every other block in one booklet. Twenty-six 
assessment booklets were used at each grade level for the Trial State Assessment Program. The booklets 
were spiraled or interleaved in a systematic sequence so that each booklet appeared an appropriate number 
of times in the sample. The students within an assessment session were assigned booklets in the order in 
which the booklets were spiraled. Thus, students in any given session received a variety of different booklets 
and only a small number of students in the session received the same booklet. Following this 
administration, all students were given a special booklet with the Estimation block. The Estimation items 
were administered using a 1 5-minute paced audiotape which made any direct calculations of answers 
difficult. Twenty multiple-choice Estimation items were administered at grade 4 and 22 at grade 8. 

Assessment Content 

The framework and objectives for the Trial State Assessment Program were developed using a broad-based 
consensus process, as described in the Overview to this report.^ The assessment framework consisted of 
two dimensions: mathematical content areas and abilities. The five content areas assessed were Numbers 
and Operations; Measurement; Geometr>^; Data Analysis, Statistics, and Probability; and Algebra and 
Functions. Skills in Estimation were also measured (see Figure Al). 

The 1992 mathematics assessment included multiple-choice and regular constructed -response questions, as 
well as the use of calculators, manipulatives, and a paced audio -taped estimation section. The three 
mathematical ability areas assessed were Conceptual Understanding, Procedural Knowledge, and Problem 
Solving (see Figure A2). The information from the Estimation section is intended to supplement the data 
obtained from the Numbers and Operations and the Measurement questions administered using the more 
traditional paper-and-pencil or calculator approaches. 

The extended constructed-response questions required the students to formxdate and demonstrate more 
detailed problem-solving skills, required up to about five minutes to complete, and were scored using a 
partial-credit model. Six examples of extended constructed-response questions used in the 1992 Trial State 
Assessment are provided, starting on page 124. Table Al, on page 123, gives the percentages of students 
attaining each of the score levels for the six example items. 



Data Analysis and Scales 

Once the assessments were conducted and information from the assessment booklets was compiled in a 
database, the assessment data were weighted to match known population proportions and adjusted for 
nonresponse. Analyses were then conducted to determine the percentages of students who gave various 
responses to each cognitive and background question. 

Item response theory (IRT) was used to estimate average mathematics proficiency for each jurisdiction and 
for various subpopulations, based on students’ performance on the set of mathematics items they received. 
IRT provides a common scale on which performance can be reported for the nation, each jurisdiction, and 
subpopulations, even when all students do not answer the same set of questions. This common scale makes 
it possible to report on relationships between students’ characteristics (based on their responses to the 
background questions) and their overall performance on the assessment. 
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^ See National Assessment of Educational Progress. Mathematics Objectiyes: 1990 Assessment. (Princeton, NJ; Educational 
Testing Service, 1988) for a description of the frameworks and objectives. 
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FIGURE A 1 I Content Areas and Skills Assessed 




Trial State Assessment 



Numbers and Operations 



This content area focuses on students’ understanding of numbers (whole numbers, fractions, decimals, integers) and their 
application to real-world situations, as well as computational and estimation situations. Understanding numerical relationships 
as expressed in ratios, proportions, and percents is emphasized. Students’ abilities in estimation, mental computation, use of 
calculators, generalization of numerical patterns, and verification of results are also included. 



Measurement 



This content area focuses on students’ ability to describe real-world objects using numbers. Students are asked to identify 
attributes, select appropriate units, apply measurement concepts, and communicate measurement-related ideas to others. 
Questions are included that require an ability to read instruments using metric, customary, or nonstandard units, with emphasis 
on precision and accuracy. Questions requiring estimation, measurements, and applications of measurements of length, time, 
money, temperature, mass/weight, area, volume, capacity, and angles are also included In this content area. 



This content area focuses on students’ knowledge of geometric figures and relationships and on their skills in working with this 
knowledge. These skills are important at all levels of schooling as well as in practical applications. Students need to be able 
to model and visualize geometric figures in one, two, and three dimensions and to communicate geometric ideas. In addition, 
students should be able to use informal reasoning to establish geometric relationships. 



Data Analysis, Statistics, and Probability 



This content area focuses on data representation and analysis across all disciplines and reflects the importance and 
prevalence of these activities in our society. Statistical knowledge and the ability to interpret data are necessary skills in the 
contemporary world. Questions emphasize appropriate methods for gathering data, the visual exploration of data, and the 
development and evaluation of arguments based on data analysis. 



Algebra and Functions 



This content area is broad in scope, covering algebraic and functional concepts in more informal, exploratory ways for the 
fourth and eighth grades. Proficiency in this content area requires both manipulative facility and conceptual understanding: it 
involves the ability to use algebra as a means of representation and algebraic processing as a problem-solving tool. Functions 
are viewed not only in terms of algebraic formulas, but also in terms of verbal descriptions, tables of values, and graphs. 



Estimation Skills 



Estimation involving whole numbers, fractions, and decimals pervades most of the content areas in mathematics. Presented’ 
using a paced audiotape procedure, questions assess students’ abilities to make estimates appropriate to a wide variety of 
situations. Estimates take into consideration such factors as knowing when to estimate and whether to overestimate or 
underestimate in a particular problem. ^ 



Geometry 
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The following three categories of mathematical abilities are not to be construed as hierarchical. For 
example, problem solving involves interactions between conceptual knowledge and procedural skills, but 
what is considered complex problem solving at one grade level may be considered conceptual understanding 
or procedural knowledge at another. 



Conceptual Understanding 



Students demonstrate conceptual understanding in mathematics when they provide evidence that they can recognize, label, 
and generate examples and counterexamples of concepts; can use and interrelate models, diagrams, and varied 
representations of concepts: can identify and apply principles; know and can apply facts and definitions; can compare, contrast, 
and integrate related concepts and principles: can recognize, interpret, and apply the signs, symbols, and terms used to 
represent concepts: and can interpret the assumptions and relations involving concepts in mathematical settings. Such 
understandings are essential to performing procedures in a meaningful way and applying them in problem-solving situations. 



Procedural Knowledge 



Students demonstrate procedural knowledge In mathematics when they provide evidence of their ability to select and apply 
appropriate procedures correctly, verify and justify the correctness of a procedure using concrete models or symbolic 
methods, and extend or modify procedures to deal with factors inherent in problem settings. Procedural knowledge includes 
the various numerical algorithms in mathematics that have been created as tools to meet specific needs in an efficient manner. 
It also encompasses the abilities to read and produce graphs and tables, execute geometric constructions, and perform 
noncomputational skills such as rounding and ordering. 



Problem Solving 



In problem solving, students are required to use their reasoning and analytic abilities when they encounter new situations. 
Problem solving includes the ability to recognize and formulate problems; determine the sufficiency and consistency of data: 
use strategies, data, models, and relevant mathematics; generate, extend, and modify procedures: use reasoning (i.e., spatial, 
inductive, deductive, statistical, and proportional): and judge the reasonableness and correctness of solutions. 
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A scale ranging from 0 to 500 was created to report performance for each content area and for Estimation 
skills. The scales summarize examinee performance across all three item types used in the assessment 
(multiple-choice, regular constructed-response, and extended constructed-response). In producing the 
scales, three distinct IRT models were used. Multiple-choice items were scaled using the three-parameter 
logistic model; regular constructed-response items were scaled using the two-parameter logistic model; and 
the extended constructed-response items were scaled using a generalized partial-credit model. Each 
content-area scale was based on the distribution of student performance across aU three grades assessed in 
the 1990 national assessment (grades 4, 8, and 12) and had a mean of 250 and a standard deviation of 50. 
A composite scale was created as an overall measure of students’ mathematics proficiency. The composite 
scale was a weighted average of the five content area scales, where the weight for each content area was 
proportional to the relative importance assigned to the content area in the specifications developed by the 
Mathematics Objectives Panel. 




TABLE A 1 I Student Score-Level Percentages for 

I Constructed- Response Example Items 
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EXAMPLE iTEM 1 
Pizza Comparison Grade 4 

Texas 
Nation 

EXAMPLE iTEM 2 
Graph of Pockets Grade 4 

Texas 
Nation 

EXAMPLE ITEM 3 
Laura Use Calculator Grade 4 

Texas 
Nation 

EXAMPLE ITEM 4 
tWIarcy Dot Pattern Grade 8 

Texas 
Nation 

EXAMPLE ITEM 5 
Treena's Budget Grade 8 

Texas 
Nation 

EXAMPLE ITEM 6 
Radio Station Grade 8 

Texas 
Nation 



No Response 


Incorrect 


Minimal 


Partial 


Satisfactory 


Extended 




$ 


{ 10) ■ 


"58 (2,4) 


16(1.7) ‘ 


‘ 4 ( 0,9) ‘ 


■ 5(,1.0) 


12 ( 1.5) 




{0,9)^ 


.49(1,9) .. 


c 18{f3)/'‘^ 


. .2 (.•0,6) 


' , 6 (0.9) , 


..15(1.3).. 


^ 3 


( 0.8) 


47 (. 2 : 6 ) 


. :19 ( 1.8) < ' 


.<‘‘20' (4 .5) ' 


• 8(1,2)'..' 


■. '.‘4 { 1.2) 


6 


(aa) 


46 ( 1.6) 


23 ( 1.3) ' , 


' : 15 ( 0.9) ^ 


7(a8) ' 


3 { 0.6) 


13 


(1.5) 


47 t 2.5) 


11 ( 1.3) ' 


' ‘8 ( 1.1) 


' 14(1.4)' 


8 ( 1.2) 


V 


( 1.4) 


45 ( 1.7) 


9( 1.0) 


.,10 ( 1.3) 


13(1.4) . 


6 ( 1.0) 


16 


(1.6) ■ 


61 ( 2.4) 


. ( 1.4) ‘ 


T(1.2) ‘ 


' . •1,(0.4) 


4 ( 0.9) 


16 


(1.2) . 


64 ( 1.4) 


9 { 0.8) 


6 ( 0.7) 


•,t.(0.2) ■ 


4 ( 0.6) 


24 


(1.9) 


31 ( 2.4) 


( 28 { 2.0) . 


13(1.6) 


2(ae) 


.. 2(0.8) 


/23 


(1.4) 


37 ( 1,8) 


‘ 21 ( f,3) 


‘'14(1,1) 


2 ( 0.4) ' ] 


2 { 0.5) 


16 


(1.9) 


45 { 2.2) 


21(1.5) 


12(1.4) 


3 f 0.7) 


3(1.1) 


17 


(1.2) 


45(1.8) 


21 { 1^4) ^ . 


. 12 ( 1.1) 


4 { 0.6) 


1 ( 0.3) 



129 

o 

ERLC 

ThfflBMaaiAEP TRIAL STATE ASSESSMENT 



123 



Texas 




Trial State Assessment 



EXAMPLE ITEM 1 



Pizza Comparison 
Grade 4 



Extended Constructed-Response Item: Numbers and Operations 



Think carefully about the following question. Write a complete answer. You 
may use drawings, words, and numbers to explain your answer. Be sure to 
show all of your work. 

Jose ate 1/2 of a pizza. 

Ella ate 1/2 of another pizza, 

Jose said that he ate more pizza than Ella, but Ella said that they both ate the 
same amount. Use words and pictures to show that Jose could be right. 
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EXAMPLE ITEM 1 
(continued) 



Pizza Comparison 
Grade 4 



Possible Correct Response 

This would be true when Jpsc’s pizza isTarget than; Ella’s 
larger :utiiLis:mpre.thah'haif.bf^^ 

Scoring Guide 

. No response. 

:1 Jncdirrect. ;.The Arork is (xtmpletelv inc^ irrelevant. Of I rJcni’t kno 

Studentianswajrs thait;l/i:::is :alwa>^ 

3 ■ i ■. /number- 'of pizzas ior TQppingSy 

T ■': Partial. ^ ;;;S tatements;;suc}i' as Jose’s .jigger pieces'. ” y' ^ 

; ; Satisfactory. ! : Gives ;-;a;: picture ;?wherc sizes ; ;are d ifficrcn t , but giVes no ; 
■■■ expIanatk)n, ;;;;;;-:V':' >^^^^^^^^^ 'it' '■■■:' 1 :it:tti't'' 'n'^^ ;tv-;t:'ii/i'.:-::ti-:i '.t^ ' i 

: v- Extended . Student fully explains arid^ meritiphs relative size of the pizzas. 
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EXAMPLE ITEM 2 



Graphs of Pockets 
Grade 4 



Extended Constructed-Response Item: Data Analysis, Statistics, and Probability 



Think carefully about the following question. Write a complete answer. You 
may use drawings, words, and numbers to explain your answer. Be sure to 
show ail of your work. 

There are 20 students in Mr. Pang’s class. On Tuesday most of the students 
in the class said they had pockets in the clothes they were wearing. 
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Graphs of Pockets 
Grade 4 



Extended Constructed-Response Item (continued) 



^ olf thc gfaphs iTiost liRely shows the number of pockets that each child : ■ 

|;|.had?; •■■■■ VV: 

,:-;',:.Explain why you chose that graph. 

Explain Why you did hot chodse the Other graphs . ■ ^yy ■■■ 



Possible Correct Response 



: : Graph :B , boeause had 20 students and most of the Students ; had pockets; y ? 

y y> It'Cod^ of the students should haydppc 

yy; ::lf: cduld not be Graph C Since there are more than 20 students shp jt:y 

yy isjhot ' likely th at there wou W he the same humber of for eaChynumbef . ; 

of pockets OR most clothes don’t have IQ pockets^ y ; 



Scoring Guide 



No response. ■■■ 

Incorrect. . The work is completely incorrect, irreieyant, or I don’t know. ; 

Minimal. The ; student chooses Graph B with hd explanation O R the student 
y . chooses Graph A and Graph C with an explanation that shows some 
y : • I understanding . ^ 

y Partial, v; .The student: chooses -Graph B but does hdt give ah adequate 
y explanation OR student : chooses Graph . B but gives no explanatmn why|-:.y.y.: 
student explains why it is not Graph C OR why it is not Graph A. 

: - Satisfactory. The student chooses Graph B and gives a good explanatipn why ■ .y 
but does not mention the other graphs OR student giyes a :good; explanation 
of why it cannot be Graph A and Graph C, but does /not give a good 
explanation of why it is Graph B. 

: ■ Extended. The student chooses Graph B^ and gives a reason why it-cannot be 
the others. 
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EXAMPLE ITEM 3 



Laura Use Calculator 
Grade 4 



Extended Constructed-Response Item: Numbers and Operations 



Laura wanted to enter the number 8375 into her calculator. By mistake, she 
entered the number: 8275. With calculator, how' could she 

correct her mistake? ':'.V -K: 



Without clearing the calculator, now could she correct her mistake another 
way? ■ 



Did you use the calculator on this question? 

Yes No 
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EXAMPLE ITEM 3 
(continued) 



Laura Use Calculator 
Grade 4 



Posable Correct Response 



She could add 100 to the number in the display because she wanted a larger 
digit in the hundreds’ place OR she could also add 50 two times (or any other 
correct combination). 



Scoring Guide 



No response. 

Incorrect. The work is completely incorrect, irrelevant, or I don’t know. 

Minimal. Student’s response involves clearing the calculator with a method 
other than using 



ON/C 



or 


c 


or 


CE 



example: Refers to a memory-clearing button ( 
Tl- 108 calculator or 



RM 



For 

on the new 



MRC 



on the old calculator). 



Partial. Student knows you need to add 1 to the 2 but has the wrong place 
value OR doesn’t mention place value OR subtracts 100 instead of adding OR 
subtracts 16,650. 

Satisfactory. Student gives only one correct way. 

Extended. Student gives two correct ways to change the number. 



ERIC 



Tam^aaNAEP trial STATE ASSESSMENT 




129 



Texas 



THE NATION’S 
REPORT 
CARD 



rvaep 




Trial State Asseaameat 



EXAMPLE ITEM 4 



Marcy Dot Pattern 
Grade 8 



Extended Constructed-Response Item: Algebra and Functions 



This question requires you to show your work, and explain your reasoning. 
You may use drawings, words, and numbers in your explanation. Your answer 
should be clear enough so that another person could read it and Understand 
your thinking. It is important that you show ^ your work. 

A pattern of dots is shown below. At each step, more dots are added to the 
pattern. The number of dots added at each step is more than the number 
added in the previous step. The pattern continues infinitely. 

(1st Step) (2nd Step) (3rd Step) 

• • • • • • • 

«•' ••• •••'• 

Marcy has to determine the number of dots in the 20th step, but she does not 
want to draw all 20 pictures and then count the dots. 

Explain or show how she could do this and give the answer that Marcy should 
get for the number of dots. 



Did you use the calculator on this question? 

Yes No 
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EXAMPLE ITEM 4 
(continued) 



Marcy Dot Pattern 
Grade 8 



Possible Correct Response 



Explanation should include one of the following ideas with no false statements. 

a. For each successive step, the number of rows and the number of columns 
is increasing by 1, forming a pattern. For example, the first step forms 
l-by-2 rows and columns, the next step 2-by-3, the third step 3-by-4, and 
so on. Continuing this pattern would mean that the 20th step has 20 x 21 
dots or 420 dots. 

b. Look at successive differences between consecutive steps. The differences 

4, 6, 8, 10,,.. form a pattern. There are 19 differences forming the pattern 
4, 6, 8, 10, 38, 40 and this sum is (9 x 44) + 22 or 418. However, 2 

must be added for the first step, yielding a response of 420. 



Scoring Guide 



No response. 

Incorrect. The work is completely incorrect, irrelevant, or I don’t know. 

Minimal. An attempt to generalize or to draw all 20 pictures in the pattern 
(with a clear understanding of the pattern). 

Partial. A partial (incomplete) correct explanation. 

Satisfactory. Correct explanation of pattern but does not include or omits the 
correct number of dots (420). 



Extended . Correct answer. 
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Treena’s Budget 
Grade 8 
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Extended Constructed-Response Item: Numbers and Operations 



This question recjuires you to show yOur Work and eXpJaih yoUr : reasoning; 
You may use drawings;, words, aiid humbei^ iWydtiT explanation 
should ha clear enough so that another jpefson jcould mad it and Understand 
iyour thinking. 



Treena won a 7-day scholarship worth SI ,000 to the Pro Shot Basketball camp. 
Round-trip travel expenses to the camp are S335 t>y air or SI 25 by train. At 
the camp she must choose between a week of individual instruction at S60 per 
day or a week of group instruction at S40 per day. Treeha’s food and other 
expenses are fixed at :S45; per day.l; If she does not plan tp spend any mohey 
other than the scholarship, What are ^ Choices of travel and instruchf on plans 
that she could afford to make? 



Explain your reasohihg. 



Did you use the calculatqf pn iliis quest^^ 









Yes: 
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EXAMPLE ITEM 5 
(continued) 



Treena’s Budget 
Grade 8 



Possible Correct Response 



Treena’s fixed expenses will be 7 x $4$ - $315 for the 7 days. Therefore, she has $1,000 
- $315 = $685 to spend for instruction and travel. The group plan wiB cost 7 x $40 = $280 
while the individual plan will cost 7 x $60 $420. Treeha has 3 options: 

Group and Train; $280 + $125 = $405 

Group and Plane: $280 + $335 = $615 

Individual and Train: $420 + $125 — $545 

She cannot choose the individual plan and travel by plane because her total expenses would be 
$1,070 which is greater than the allotted scholarship. 

Any full-credit response clearly communicates that Treena has 3 options, what the 3 options are, 
and how the student arrived at the 3 options. 



Scoring Guide 




No response. 

Incorrect. The work is completely in(ibrrect,';ir^^ 

Minimal, a) Student indicated conclusions with no mathenihticaTevidence^d 
b) Student work contains major mathematical errors and/or fiaws in reasoning. 
For example: the student does not consider: Treena -s fixi^ ex^ensics. T 

Partial, a) Student indicates :i or' more :CorreCt:T6nclusipns; but/ 
contains some computational errors dR b); Student h 
but indicates no conclusion. 

Satisfactory, a) Student shows cotrect^ rhathematibal Cvi<|ien^ Treena has 
3 choices, but the explan ation is unclear or incomplete : ;b|: Stu^ 
correct mathematical evidence ifbr'/any 2 of Treena’s 3 bhoic!^ und: t^ 
explanation is clear and complete, k - 

Extended. Full-credit response: correct sdlUtion a:nd comp 
explanation. . 
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EXAMPLE ITEM 6 



Radio Station 
Grade 8 



Extended Constructed-Response Item: Geometry 



This question requires you to show your work and explain your reasoning* 
You may use drawings, words, and numbers in your explanation. Your answer 
should be clear enough so that another person could read it and understand 
your thinking, it is important that you show your work. • 

Radio station KMAT in Math City is 200 miles from radio station KGEO in 
Geometry City. Highway 7, a straight road, connects the two cities. :: 

KMAT broadcasts can be received up to 150 miles in all directions from the 
station and KGEO broadcasts can be received up to 125 mOesin all directions. 
Radio waves travel from each radio station through the air, as represented 
below. 






. , ^ -Radio 

Station Jfi; 



V 



On the next page, draw a diagram that shows the following. 

• Highway 7 

• The location of the two radio stations 

• The part of Highway 7 where both radio stations can be received 



Be sure to label the distances along the highway and the length in miles of the 
part of the highway where both stations can be received. 
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No response. 

Incorrect. The work is compjeteiy inwrirect,: irrelevant; or I don’t ^ ^ ^ ■ 

Minimal. Map with cities, highway, jand 2O0:^W^^ sonie indic4tipn 

: of scale) OR map that uses some, but not all of ; the ^ 

Partial. Map with cities, highway, and ;2(K) ;miiesriabeled.:(^^ sonif indication; ; 

■ of . scale) And iden tifies incorrect common ;;brQad.casf ' ^tea ■■ (e.g. : not : on ... 
.Highway 7) of insufficiently identifies an- areL 

Satisfactory. Map with cities, highway, and 200 miles labeled and identifies 
common broadcast area on Highway 7 but omits or: incorrectly co 
length of common area. 

Extended. Correct answer. 
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Questionnaires for Teachers and Schools 



As part of the Trial State Assessment, questionnaires were given to the mathematics teachers of assessed 
students and to the principal or other administrator in each participating school. 

A Background Panel drafted a set of issues and guidelines and made recommendations concerning the 
design of these questionnaires. For the 1992 assessment, the teacher and school questionnaires focused on 
five educational areas: instructional content, instructional practices and experiences, teacher characteristics, 
school conditions and context, and conditions beyond school (i.e., home support, out-of-school activities, 
and attitudes). Similar to the development of the materials given to students, the guidelines and the teacher 
and school questionnaires were prepared through an iterative process that involved extensive development, 
field testing, and review by external advisory groups. 

It is important to note that in this report, as in all NAEP reports, the student is always the unit of analysis, 
even when information from the teacher or school questionnaire is being reported. Having the student as 
the unit of analysis makes it possible to describe the instruction received by representative samples of fourth- 
or eighth-grade students in public schools. Although this approach may provide a different perspective from 
that which would be obtained by simply collecting information from a sample of fourth- or ei^th-grade 
mathematics teachers or from a sample of schools, it is consistent with NAEP’s goal of pro\dding 
information about the educational context and performance of students. 



MATHEMATICS TEACHER QUESTIONNAIRE 

The questionnaires for fourth- and eighth-grade mathematics teachers consisted of two parts. The first 
requested information about the teacher, such as race/ethnicity and gender, as well as academic degrees held, 
teaching certification, training in mathematics, and ability to get instructional resources. In the second part, 
teachers were asked to provide information on each class they taught that included one or more students 
who participated in the Trial State Assessment Program. The information included, among other things, 
the extent to which textbooks Or worksheets were used, the instructional emphasis placed on different 
mathematical topics, and the use of various instructional approaches. Because of the nature of the sampling 
for the Trial State Assessment, the responses to the mathematics teacher questionnaire do not necessarily 
represent all fourth- and eighth-grade mathematics teachers in a state or territory. Rather, they represent 
the teachers of the particular students being assessed. 



SCHOOL CHARACTERISTICS AND POLICIES QUESTIONNAIRE 

An extensive school questionnaire was completed by principals or other administrators in the schools 
participating in the Trial State Assessment. In addition to questions about the individuals who completed 
the questionnaires, there were questions about school policies, course offerings, and special priority areas, 
among other topics. 
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Estimating Variability 

The statistics reported by NAEP (average proficiencies, percentages of students at or above particular 
achievement levels, and percentages of students responding in certain ways to background questions) are 
estimates of the corresponding information for the population of fourth- or eighth-grade students in public 
schools in a state. These estimates are based on the performance of carefully selected, representative samples 
of fourth- and eighth-grade public-school students from the state or territory. 

If a different representative sample of students were selected and the assessment repeated, it is likely that the 
estimates might vary somewhat, and both of these sample estimates might differ somewhat from the value 
of the mean or percentage that would be obtained if every fourth- or eighth-grade public-school student in 
the state or territory were assessed. Virtually all statistics that are based on samples (including those in 
NAEP) are subject to a certain degree of uncertainty. The uncertainty attributable to using samples of 
students is referred to as sampling error. 

Like almost all estimates based on assessment measures, NAEP’s total group and subgroup proficiency 
estimates are subject to a second source of uncertainty, in addition to sampling error. As previously noted, 
each student who participated in the Trial State Assessment was administered a subset of questions from 
the total set of questions. If each student had been administered a different, but equally appropriate, set 
of the assessment questions — or the entire set of questions — somewhat different estimates of total group 
and subgroup proficiency might have been obtained. Thus, a second source of uncertainty arises because 
each student was administered a subset of the total pool of questions. 

In addition to reporting estimates of average proficiencies, proportions of students at or above particular 
achievement levels, and proportions of students giving various responses to background questions, this 
report also provides estimates of the magnitude of the uncertainty associated with these statistics. These 
measures of the uncertainty are called standard errors and are given in parentheses in each of the tables in 
the report. The standard errors of the estimates of mathematics proficiency statistics reflect both sources 
of uncertainty discussed above. The standard errors of the other statistics (such as the proportion of 
students answering a background question in a certain way or the proportion of students in certain 
racial/ethnic groups) reflect only sampling error. NAEP uses a methodology called the jackknife procedure 
to estimate these standard errors. 

The reader is reminded that, like all surveys, NAEP results are also subject to other kinds of errors including 
the effects of necessarily imperfect adjustment for student and school non-response and other largely 
unknowable effects associated with the particular instrumentation and data collection methods used. 
Nonsampling errors can be attributed to a number of sources: inability to obtain complete information 
. about all selected students in all selected schools in the sample (some students or schools refused to 
participate, or students participated but answered only certain items); ambiguous definitions; differences in 
interpreting questions; inability or unwillingness to give correct information; mistakes in recording, coding, 
or scoring data; and other errors of collecting, processing, sampling, and estimating missing data. The extent 
of nonsampling errors is difficult to estimate. By their nature, the impact of such errors cannot be reflected 
in the data-based estimates of uncertainty provided in NAEP reports. 



Drawing Inferences from the Results 



One of the goals of the Trial State Assessment Program is to make inferences about the overall population 
of fourth- md eighth-grade students in public schools in each participating state and territory based on the 
particular sample of students assessed. One uses the results from the sample — taking into account the 
uncertainty associated with all samples — to make inferences about the population. 
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The use of confidence intetyals^ based on the standard errors, provides a way to make inferences about the 
population means and proportions in a manner that reflects the uncertainty associated with the sample 
estimates. An estimated sample mean proficiency ± 2 standard errors approximates a 95 percent confidence 
interval for the corresponding population quantity. This means that with approximately 95 percent 
confidence, the average performance of the entire population of interest (e.g., all eighth-grade students in 
public schools in a state or territory) is within ± 2 standard errors of the sample mean. 

As an example, suppose that the average mathematics proficiency of the students in a particular state’s 
eighth-grade sample were 256 with a standard error of 1.2. A 95 percent confidence interval for the 
population quantity would be as follows: 

Mean ± 2 standard errors = 256 ± 2 • (1.2) = 256 ± 2.4 = 

256 - 2.4 and 256 + 2.4 = (253.6, 258.4) 

Thus, one can conclude with 95 percent confidence that the average proficiency for the entire population 
of eighth-grade students in public schools in that state is between 253.6 and 258.4. 

Similar confidence intervals can be constructed for percentages, provided that the percentages are not 
extremely large (greater than 90 percent) or extremely small (less than 10 percent). For extreme 
percentages, confidence intervals constructed in the above manner may not be appropriate and procedures 
for obtaining accurate confidence intervals are quite complicated. 



Analyzing Subgroup Differences in Proficiencies and Proportions 

In addition to the overall results, this report presents outcomes separately for a variety of important 
subgroups. Many of these subgroups are defmed by shared characteristics of students, such as their gender, 
race/ethmcity, and the type of community in which their school is located. Other subgroups are defined 
by students’ responses to background questions. Still other subgroups are defined by the responses of the 
assessed students’ mathematics teachers to questions in the mathematics teacher questionnaire. 

As an example, one might be interested in answering the question: Do students who reported spending 45 
minutes or more doing mathematics homework each day exhibit higher average mathematics proficiency than 
students who reported spending 15 minutes or less? 

To answer the question posed above, one begins by comparing the average mathematics proficiency for the 
two groups being analyzed. If the mean for the group that reported spending 45 minutes or more on 
mathematics homework is higher, one may be tempted to conclude that that group does have higher 
achievement than the group that reported spending 15 minutes or less on homework. However, even 
though the means differ, there may be no real difference in performance between the two groups in the 
population because of the uncertainty associated with the estimated average proficiency of the groups in the 
sample. Remember that the intent is to make a statement about the entire population, not about the 
particular sample that was assessed. The data from the sample are used to make inferences about the 
population as a whole. 
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As discussed in the previous section, each estimated sample mean proficiency (or proportion) has a degree 
of uncertainty associated with it. It is therefore possible that if all students in the population had been 
assessed, rather than a sample of students, or if the assessment had been repeated with a different sample 
of students or a different, but equivalent, set of questions, the performances of various groups would have 
been different. Thus, to determine whether there is a real difference between the mean proficiency (or 
proportion of a certain attribute) for two groups in the population, one must obtain an estimate of the 
degree of uncertainty associated with the difference between the proficiency means or proportions of those 
groups for the sample. This estimate of the degree of uncertainty - called the standard error of the 
difference between the groups - is obtained by taking the square of each group’s standard error, summing 
these squared standard errors, and then taking the square root of this sum. 

Similar to the manner in which the standard error for an individual group mean or proportion is used, the 
standard error of the difference can be used to help determine whether differences between groups in the 
population are real. The difference between the mean proficiency or proportion of the two groups ± 2 
standard errors of the difference represents an approximate 95 percent confidence interval. If the resulting 
interval includes zero, one should conclude that there is insufficient evidence to claim a real difference 
between groups in the population. If the interval does not contain zero, the difference between groups is 
statistically significant (different) at the .05 level. 

As an example, suppose that one were interested in determining whether the average mathematics 
proficiency of eighth-grade females is higher than that of eighth-grade males in a particular state’s public 
schools. Suppose that the sample estimates of the mean proficiencies and standard errors for females and 
males were as follows: 



Group 


Average 


Standard 


Proficiency 


Error 


Female 


259 


2.0 


Male 


255 


2.1 



The difference between the estimates of the mean proficiencies of females and males is four points (259 - 
255). The standard error of this difference is 



V 2.0" + 2.1" = 2.9 

Thus, an approximate 95 percent confidence interval for this difference is 

Mean difference ± 2 standard errors of the difference = 

4 =t 2 • (2.9) = 4 =t 5.8 = 4 - 5.8 and 4 + 5.8 = (-1.8, 9.8) 

The value zero is within this confidence interval, which extends from -1.8 to 9.8 (i.e., zero is between -1.8 
and 9.8). Thus, one should conclude that there is insufficient evidence to claim a difference in average 
mathematics proficiency between the population of eighth-grade females and males in public schools in the 
state.^ 



^ The procedure described above (especially the estimation of the standard error of the difference) is, in a strict sense, only 
appropriate when the statistics being compared come from independent samples. For certain comparisons in the report, the 
groups were not independent. In those cases, a different (and more appropriate) estimate of the standard error of the difference 
was used. 
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Throughout this report, when the mean proficiencies or proportions for two groups were compared, 
procedures like the one described above were used to draw the conclusions that are presented. If a statement 
appears in the report indicating that a particular group had higher (or lower) average proficiency than a 
second group, the 95 percent confidence interval for the difference between groups did not contain zero. 
When a statement indicates that the average proficiency or proportion of some attribute was about the same 
for two groups, the confidence interv^al included zero, and thus no difference could be assumed between the 
groups. The information described in this section also pertains to comparisons between 1990 and 1992. 
The reader is cautioned to avoid drawing conclusions solely on the basis of the magnitude of the differences. 
A difference between two groups in the sample that appears to be slight may represent a statistically 
significant difference in the population because of the magnitude of the standard errors. Conversely, a 
difference that appears to be large may not be statistically significant. 

The procedures described in this section, and the certainty ascribed to intervals (e.g., a 95 percent confidence 
interv^al), are based on statistical theory that assumes that only one confidence interval or test of statistical 
significance is being performed. However, in each chapter of this report, many different groups are being 
compared (i.e., multiple sets of confidence intervals are being anal>^ed). When one considers sets of 
confidence intervals, statistical theory indicates that the certainty associated with the entire set of intervals 
is less than that attributable to each individual comparison from the set. If one wants to hold the certainty 
level for the set of comparisons at a particular level (e.g., .95), adjustments (called multiple comparison 
procedures) must be made to the methods described in the previous section. One such procedure — the 
Bonferroni method — was used in the analyses described in this report to form confidence intervals for the 
differences between groups whenever sets of comparisons were considered. Thus, the confidence intervals 
in the text that are based on sets of comparisons are more conservative than those described on the previous 
pages. A more detailed description of the use of the Bonferroni procedure appears in the Trial State 
Assessment technical report. 



Statistics with Poorly Determined Standard Errors 



The Standard errors for means and proportions reported by NAEP are statistics and therefore are subject 
to a certain degree of uncertainty. In certain cases, typically when the standard error is based on a small 
number of students, or when the group of students is enrolled in a small number of schools, the amount 
of uncertainty associated with the standard errors may be quite large. Throughout this report, estimates 
of standard errors subject to a large degree of uncertainty are followed by the symbol “!”. In such cases, 
the standard errors — and any confidence intervals or significance tests involving these standard errors — 
should be interpreted cautiously. Further details concerning procedures for identifying such standard errors 
are discussed in the Trial State Assessment technical report. 
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Minimum Subgroup Sample Sizes 



Results for mathematics proficiency and background variables were tabulated and reported for groups 
defined by race/ethnicity, type of school community, gender, and parents’ education level. NAEP collects 
data for five racial/ethnic subgroups (White, Black, Hispanic, Asian/Pacific Islander, and American 
Indian/Alaskan Native), four types of communities (Advantaged Urban, Disadvantaged Urban, Extreme 
Rural, and Other Communities), and five levels of parents’ education (Graduated College, Some Education 
After High School, Graduated High School, Did Not Finish High School, and I Don’t Know). However, 
in many states or territories, and for some regions of the country, the number of students in some of these 
groups was not sufficiently high to permit accurate estimation of proficiency and/or background variable 
results. As a result, data are not provided for the subgroups with very small sample sizes. For results to 
be reported for any subgroup, a minimum sample of 62 students was required. For statistical tests 
pertaining to subgroups or to a trend from 1990 to 1992, the sample size for both groups had to be at least 
62. This number was determined by computing the sample size required to detect an effect size of .2 
total-group standard deviation units with a probability of .8 or greater. 

The effect size of .2 pertains to the true difference between the average proficiency of the subgroup in 
question and the average proficiency for the total fourth- or eighth-grade public-school population in the 
state or territor>^ divided by the standard deviation of the proficiency in the total population. If the true 
difference between subgroup and total group mean is .2 total-group standard deviation units, then a sample 
size of at least 62 is required to detect such a difference with a probability of .8. Further details about the 
procedure for determining minimum sample size appear in the Trial State Assessment technical report. 



Describing the Size of Percentages 

Some of the percentages reported in the text of the report are given quantitative descriptions. For example, 
the number of students being taught by teachers with master’s degrees in mathematics might be described 
as “relatively few” or “almost all,” depending on the size of the percentage in question. Any convention 
for choosing descriptive terms for the magnitude of percentages is to some degree arbitrary. The descriptive 
phrases used in the report and the rules used to select them are shown below. 



Percentage 


Description of Text in Report 


p = 0 


None 


0 < p < 10 


Relatively few 


10 < p < 20 


Some 


20 < p < 30 


About one quarter 


30 < p < 44 


Less than half 


44 < p ^ 55 


About half 


55 < p ^ 69 


More than half 


69 < p < 79 


About three quarters 


79 < p < 89 


Many 


89 < p < 100 


Almost all 


p = 100 


All 
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Reanalysis of 1990 Results 



An enhanced version of the statistical procedures employed in 1990 was used to obtain results for the 1992 
mathematics assessment. Preliminary research with simulated data and experience with selected reanalyses 
of previously reported 1990 NAEP data sets suggested that small, but consistent, differences in the results 
produced by the two sets of procedures would be obtained. The nature and magnitude of such differences 
would have little or no effect on state-to-state and state-to-nation comparisons. However, certain 
within-state comparisons between 1992 and 1990 would be affected to a degree that is not ignorable. 

In order to maintain the integrity of the 1990 NAEP mathematics scales for trend analysis, a decision was 
made to reanalyze the 1990 results and report revised figures. The 1990 estimates given in the 1992 state 
reports are based on the reanalyzed 1990 results. In the vast majority of cases, the reanal>^ed results will 
differ trivially, if at all, from those originally reported and the magnitudes of the differences between the 
original and reanalyzed results rarely exceed a standard error. Slightly larger, but still modest, differences 
between the original and reanalyzed results may be observed for the composite- scale standard deviations and 
proportions of students at or above NAEP anchor levels. 
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Setting achievement levels is a method for setting standards on the NAEP assessment that identifies what 
students should know and should be able to do at various points along the proficiency scale. The method 
depends on securing and summarizing a set of judgmental ratings of expectations for student educational 
performance on specific items. The NAEP proficiency scale is a numerical index of students’ performance 
in mathematics ranging from 0 to 500 and has three achievement levels — Basic, Proficient, and Advanced 
— mapped onto it for each grade level assessed. 



In developing the threshold values for the levels, a broadly constituted panel of judges — including teachers 
(50 percent), non-teacher educators (20 percent), and non-educators (30 percent) — rated a grade-specific 
item pool using the Board’s policy definitions for Basic, Proficient, and Advanced.^ The policy definitions 
are as follows: 



BASIC 



This level, below Proficient, denotes partial mastery of the knowledge and skills that are 
fundamental for proficient work at each grade. 



I PROFICIENT 



This central level represents solid academic performance for each grade tested. Students 
reaching this level have demonstrated competency over challenging subject matter and 
are well prepared for the next level of schooling. 



ADVANCED \ 



This higher level signifies superior performance beyond proficient grade-level mastery at 
each grade. 



The policy definitions were operationalized by the judges in terms of specific mathematical skills, 
knowledge, and behaviors that were in accordance with the current mathematics assessment framework, and 
were generally agreed to be appropriate expectations for students in each grade at each level. The judges’ 
operationalized definitions were incorporated into lists of descriptors that represented what borderline 
students should be able to do at each of the policy levels. The purpose of having panelists develop their 
own operational definitions of the achievement levels was to ensure that all panelists would have a common 
understanding of borderline performances and a common set of content-based referents to use during the 
item-rating process. 



* Non-educators represented business, labor, government service, parents, and the general public. 
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The judges (24 at grade 4 and 22 at grade 8) each rated half of the items in the NAEP pool in terms of the 
expected probability that a student at a borderline achievement level would answer the item correctly, based 
on the judges’ operationalization of the policy definitions and the factors that influence item difficulty. To 
assist the judges in generating consistently-scaled ratings, the rating process was repeated twice, with 
feedback. Information on consistency among different judges and on the difficulty of each item^ was fed 
back into the first repetition (round 2), while information on consistency within each judge’s set of ratings 
was fed back into the second repetition (round 3). The third round of ratings permitted the judges to 
discuss their ratings among themselves to resolve problematic ratings. The mean final rating of the judges 
aggregated across items yielded the threshold values in the percent correct metric. These cut scores were 
then mapped onto the NAEP scale (which is defined and scored using item response theory, rather than 
percent correct) to obtain the scale scores for the achievement levels. The judges’ ratings, in both metrics, 
and their associated errors of measurement are shown below. The Board accepted the panel’s achievement 
levels and, for reporting purposes, set final cutpoints one standard error (a measure of consistency among 
the judges’ ratings) below the mean levels. 



FIGURE LI I Cutpoints for Achievement Levels 
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Mean Percent ' ' 
.Correct 
' (Rounds). 


Scale Score 
(From Mean 
Percents) , 


Standard , 

Errorof 
Scale Score ' * 


> Scale Score 
Cu^toint.fw 
Reporting 


4 


Basic 


39 


213 


1.9 


211 


4 


Proficient 


65 


252 


4.1 


248 


4 


Advanced 


84 


284 


4.0 


280 


8 


Basic 


48 


258 


2.4 


256 


8 


Proficient 


71 


300 


5.7 


294 


8 


Advanced 


87 


336 


4.8 


331 



After the ratings were completed, the judges for each grade level reviewed the operationalized descriptions 
developed by the judges of the other grade levels as well as their own descriptions and came up with 
achievement level descriptions that were generally acceptable to all three grade-group judges. However, the 
descriptions varied in format, sharpness of the language, and degree of specificity of the statements. 
Therefore, another panel at a subsequent validation meeting improved the wording and modified the 
language of the achievement level descriptions to reflect more closely the terminology of the NCTM 
standards for mathematics.^ 



^ hem difficulty estimates were based on a preliminary, partial set of responses to the national assessment. 

^ Curriculum and Evaluation Standards for School Mathematics. (Reston, Va: National Council of Teachers of Mathematics, 1989). 
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Finally, for each achievement level, exemplar items needed to be selected that reflected the kinds of tasks 
that examinees at or above the level were likely to be able to perform successfully. While the judges 
discussed items and made recommendations, the task of final selection was put to a subsequent validation 
panel. Several criteria were used to select items as candidates for exemplars. From the pool of items 
scheduled for public release, items were deleted that students at any level were more likely to get wrong than 
right (expected p- value ^ .50). Remaining items that did not match any of the descriptions were also 
deleted. A few items were deleted that did not have increasing p- values from Basic, to Proficient, to 
Advanced. The validation panels then reviewed the matched and classified item sets and selected exemplars 
based on the quality of the items, the way the items collectively represented the subscales, and the 
appropriateness of the items to the grade (for items administered to more than one grade). In Chapter 1, 
Figure 2 provides the final descriptions of the six achievement levels for grades 4 and 8, along with 
exemplar items to illustrate what students at each level should be able to perform. In principle, the 
descriptions of the levels, though based on the 1992 item piool, apply to the current assessment framework 
and will not change from year to year (that is, until the framework changes). However, the sample items 
reflective of the levels will need to be updated each time the assessment is administered. Table 4 in 
Chapter 1 provides the percentage of students at or above each of the six levels and the percentage of 
students below the Basic level for each grade. 
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Scale anchoring is a method for defining performance along a proficiency scale to characterize what students 
know and can do at each level that differentiates them from students performing at lower levels. NAEP 
summarized students’ overall mathematics performance on a 0 to 500 proficiency scale anchored at four 
points — level 200, 250, 300, and 350.^ 

To develop the descriptions of the skills, knowledge, and understandings that characterize each anchor level, 
NAEP used the 1990 and 1992 assessment results to identify sets of questions typically answered correctly 
by most students at a particular level but answered incorrectly by a majority of students at the next lower 
level. The criteria for selecting these “benchmark” questions are as follows: 

° To define performance at level 200, items were chosen that were answered correctly by at 
least 65 percent of the students whose proficiency was at or near 200 on the scale. 

® To define performance at each of the higher levels on the scale, items were chosen that were: 
a) answered correctly by at least 65 percent of the students whose proficiency was at or near 
that level; and b) answered incorrectly by a majority (at least 50 percent) of the students 
performing at or near the next lower level. 

® The percentage of students at a level who answered the item correctly had to be at least 30 
points higher than the average percentage of students at the next lower level who answered 
it correctly. 

Once these empirically selected sets of questions had been identified, the four sets of anchor questions were 
studied by a panel of mathematics educators to characterize the types of knowledge, skills, and reasoning 
abilities needed to answer each set of questions. Each of the four anchor levels was defined by describing 
the types of mathematics questions that most students attaining that anchor level would be able to perform 
successfully. 

Figure SI provides a definition of the four anchor levels. Table SI provides the percentages of students at 
or above each of the four anchor levels. It is important to note that the definitions of these levels are based 
solely on the results from the 1990 and 1992 national mathematics assessments of fourth-, eighth-, and 
twelfth-grade students. The levels are not judgmental standards of what ought to be achieved at a particular 
grade. 



* Defining anchor levels below 200 and above 350 is theoretically possible; however, so few students performed at the extreme ends 
of the scale that it was impractical to define meaningful levels of mathematics proficiency beyond the four presented here. 
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FIGURE SI I Levels of Mathematics Proficiency 
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Addition and Subtraction, and Simple Problem Solving with Whole Numbers 



Students at or above this level can identity solutions to one-step word problems Involving addition or subtraction. They can 
add and subtract whole numbers In most situations, and when a calculator is available, they can multiply and divide. They are 
able to select the largest whole number from a set of numbers in the thousands, and can match the verbal and symbolic names 
for numbers. 



Students demonstrated familiarity with length and weight by selecting appropriate instruments and units to measure these 
attributes. They are able to recognize some basic properties of two-dimensional geometric figures as well as the names of 
standard examples of these figures. They can extend simple patterns. 



iXVia 



Multi|dication and Division, Simple Measurement, and Two-Step Problem Solving 



When presented with a problem situation, students at or above this level have some understanding of the problem, can identify 
extraneous information, and have some knowledge of when to use computational estimation. They have an understanding of 
addition, subtraction, multiplication, and division with whole numbers. They can solve one- and simple two-step problems 
involving whole numbers. They are able to round whole numbers and solve simple word problems involving place value, 
estimation, and multiples. 



Students can use a ruler to measure length in centimeters and have some understanding of area and perimeter. They can 
solve simple problems using readings from instruments. They demonstrate a knowledge of properties of triangles, squares, 
rectangles, circles, and cubes. They can solve problems that require visualizing, drawing, or manipulating simple geometric 
shapes. They are able to complete bar graphs and pictographs, as well as use Information from graphs or tables to solve 
simple problems. They can recognize simple number patterns, are beginning to deal informally with the Idea of a variable, and 
have some knowledge of simple probability. 
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LEVEL; Reasoning and Problem Solving Involving Fractions, Decimals, Percents, and 

3(W . Elementary Concepts in Geometry, Statistics, and Algebra 

Students at or above this level can use various strategies and explain their reasoning in a variety of problem solving situations. 
They are able to solve problems involving not only whole numbers but also decimals and fractions. They can represent and 
find equivalent fractions and use these concepts in solving routine problems. They can find percents of a number and use this 
skill in simple problems. Multiplication and division of whole numbers have developed to the extent that students can use all 
four operations in multi-step problems. 

Students can read and use instruments in more complex situations. They can find areas of rectangles, recognize relationships 
among common units of measure, and solve routine problems involving similar triangles and scale drawings. They have 
knowledge of definitions and properties of simple geometric figures in the plane. Their spatial sense includes the ability to 
visualize a cube in either three-space or its flattened form in a plane. 

Students can calculate averages, select and interpret data from a variety of graphs, list the possible arrangements in a sample 
space, find the probability of a simple event, and have a beginning understanding of sample bias. They can use knowledge of 
relative frequencies in simple simulation situations. Students show the ability to evaluate simple expressions and solve linear 
equations. Students can graph points on coordinate axes, locate the missing coordinates for a corner of a square, and identify 
which ordered pairs satisfy a given linear equation. 



‘ LEVEL Reasoning and Problem Solving Involving Geometric Relationships, Algebra, and 
; ,‘350 ‘ Functions 

Students at or above this level can reason and estimate with percentr. They can recognize scientific notation and find the 
decimal equivalent. They can apply their knowledge of area and perimeter of simple geometric figures to solve problems. 
They can find the circumferences of circles and the surface areas of solid figures. They can solve for the length of missing 
segments in more complex similarity situations. Students can apply the Pythagorean Theorem to find the hypotenuse of a right 
triangle. They are beginning to use rectangular coordinates in problem solving situations and can apply geometric properties 
and relationships in solving problems. 

Students can compute means from frequency tables, create a sample space to determine probabilities, and read the graph of 
a step-function. Students can use exponents and evaluate expressions given in functional notation. In number theory, they 
have an understanding of even and odd numbers and their properties. They can identify an equation describing a linear 
relation provided in a table, and solve literal equations and systems of two linear equations. They have some knowledge of 
trigonometric relations. These students can represent and interpret complex patterns and data using numbers, expressions, 
and graphs. Given the graph of a function, they can identify its zeros and the effect on the graph of taking the absolute value 
of the function. 
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TABLE SI I Levels of Fourth-Grade and Eighth-Grade 
I Public-School Mathematics Proficiency 
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■5,(0.8).‘ , 


Asian 






b ( 44) ' 


i .. . . !'■ ■ • 




State 


0 ( 0.0) 


' "'V'l ( 1.9),'^ 


‘ <** ♦) . ■ 


56 ,(.'6.9) ‘ 


Nation 


... .. 


1( 0.8)1 ‘ 


/4 ( 2.2) . •< 


' ^ : 


y '■ .sijsj}!. , 


.3B(8.fi).‘ ' 


TYPE OF COMMUNITY 




‘ ‘ ^ Vr ‘ ‘ ' 




'c * ^ 


‘ !,•' " ‘‘ ■ a! 


! . ' ‘ ' 


Advantaged urban 




‘^5 . c ‘ ^ j ‘ ‘ 






y,;, .y.'ii'i '.'.fy-'' 


; ‘ . h' 


State 


o‘(‘o.o)r 


,2‘( i-OH 


• ^!iio (‘07)i'‘ 




.■39‘(‘29^> Vi- 


Nation 


.!;'-o {p.p)! 


V ' - .Vvr 








,;37 ('S.4^ =. 


Disadvantaged urban 


0( 0.0)! 






'■'■Iv,' II ■“i''"'iV. V 


:„'.V( i'.^ . ' 


State 




0 ( 0.3)1 , \ \ 




".■■i.7.‘(i.7)f'i 


Nation 


0(0-0) 


‘ ; dj 0.1)! 




“ V; <0 ( Q.b) 1 


1 2.7)1. 




Extreme rural 








• ' ■!' ‘ 1^' , ‘^1 


't‘! ‘ 'Vc‘[ 'y y' CC ‘‘ 


State 


' , .O '('O.O)!. 


0'(O.7)i<^ I:;/. 


;0 ( 0.0)1 


' i‘3 ( •i'.B)!'' : , 


'lr‘( 4^)1 ' c V' 


Nation 


■ 0‘(D.O) 


i: ” o'(o.o^,^ 


'0 ( my < 


/ :‘'0(o.or 


9, (,2.5}l‘' 


;;1Bf(3y)P 


Other 


State 


o(.b.o)' 




‘^Q'( oi} ' '■ 


b ( 0.1) ‘ 


,,,. ,v,il ( 


''I7'i(‘1.5}. ‘‘‘ 


Nation 


“ 0 ( Q.O) 


^ '' '0(0:2) . 


'f(oi),.-, ' 


‘'o<(ai) 


''t4f',1.2y ‘".I, 


< taj 1'" 


PARENTS' EDUCATION 








'“V 






College graduate 




yicSiiiS-iiliiiffi 


1 ' ‘ ' 






‘ . C ‘ ‘ 


State 


/i! oi 0.0) 


‘ .1 i..o£y ' 


v''2.(0.8}' 


' ^^0(0.2) ‘‘ 


< ,y^ ''23'(13) c' 


32(24) 


Nation 


' ' 0 ( 0.0) 


V ■ 1 (0.4). , _ 


1 ( 0.3} .. 


■ 1 {'Om 


C <y24(2,2) . ' 


'30(17} - ' 


Some college 




. " 0 '( 0.3} 


'0 ( 0.2) , 




c ‘I ‘ 14 ('2.0} 




State 


0 ( 0.0) 


0(03), 


20 ( 2.3) 


Nation 


. 0(0.0) 




.0(0.4} ■ , 


0.( 0.4) 


‘,‘14(2.1} . 


19 ( 1.3) 


High school graduate 


< 


1 ‘ * !{ ' 


\,6(p.bj' 


' 


State 


0 ( 0.0). 


" ,0(0.0} 


0 ( 0.2) ' ' . 


s5(i.2);/ 


.0(1^) 


Nation 


' 0 ( 0.0) 


' 0(.0.2) 


0(00}, 


-0 ('0,0) 


e(i.3). , 


9( 1.0) 


High school non-graduate 




<>■ 


y ' , 




‘ , 


State 


. 'o(0*0). 




b ( 0.3} 


. ,P;( 0^0) 




,5(1.2) > 


Nation 


0(0.0) 


.. O^(O.O) 


. 0 ( 0.2) ‘ ! 


' '0 (.0.0) 


• ■, ''“a ( 1.1} • ' ’ 


‘S(1-€) ‘ 


1 don't know 


i ' 


‘ = t 






State 


Of 0.0) 




,0(0.2}.'- ;■ 


‘ [“'0(0.1). 


y!' ."”.4(.i.«)vyy. 




Nation 


\ o(o;o) 


/O(O.O) ‘ ‘ 


'O'(O.t) 


0(0.1} 




;3‘(13}^ 


GENDER 












Male 




\ 1(0.4} ^ j 


< f ^ 






cctS ( 1.3) >' 


State 


o.(d.o) 


. MO.4)''',' 


” - 0'{‘0.1) 




Nation 


' 0 ( 0.0) 


^ ‘ 1 (04) « 


, .1 { 0.3) ' , ' 




■ . ' 16(1w4) '' 


'19 { 1.2) < . c. 


Female 


c 






State 


0 ( 0.0) 


0(0.2} - . 


. b(o.i) 


11 ( 1.3) ' 


15 ( 1.6) 


Nation 


0 ( 0.0) 


. .0 ( 0.1} 


1 (0.2) 


' 0 ( 0.2) 


' 13(1.1} 


16 ( 1.3) > 



(continued on next page) 
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TABLE SI I Levels of Fourth-Grade and Eighth-Grade 
(continued) I Public-School Mathematics Proficiency 



Level 250 


Level 200 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 







P^centage of Students 




Percentage of Students 


TOTAL 

State 




' '59 (li) " 


64 ( 15) 


71 (18) 


95 ( 0.8} 


96 ( 04) 


Nation 


. “ IP ( 


.64, ( 14) " , 


'.67 ( “1.1) 


. 71 ( 10) 


95 ( 0.7) 


96 ( 0.4) 


RACE/ETHNiCiTY 

White 






; 


, ‘ = 






State 


22(2.0) 


' ,77(1.6)' 


81 ( 1.6) 


84 { 18) 


99 ( 0.5) 


99 ( 0:4) 


Nation 




73 (‘1.6) 'i 


‘78 ( i-2)[s;'i'; , 


V 82 ( 11) 


“ ',i 98 ( 0.5) 


99 ( 0.2) 


Black 




f i ‘ 


State 


. 3 ( 1.0) 


30 ( 3.2) - 


‘ 39 ( 3.6)' ' 


47 ( 3.3) 


90 ( 2.0) 


92 ( 17) 


Nation 


2 ( 0.7) 


-34 ( 3.2) \ . 


! 32 ( 2.3) 


,38 { 2.4) 


86 ( 2.8) 


88 ( 17) 


Hispanic 








State 


.7,(1.2)' 


■ 44(1.9) ' 


48 ( 2.2) ' 


'61 (3.1) 


92 ( 1.8) 


93 ( 0.9) 


Nation 


' 4 ( 0.9) 


43 ( 4.0) 


44 '( 2.1) 


49 ( 2.2) 


89 ( 2.0) 


31 ( 14) 


Asian 


' ' 33 ( 8.0) 






State 


' -it**- ^ 


90 ‘(‘3.8) 


= c ‘86 ( 4.9) 


‘ ‘ -krk*- 


100 ( 11) 


Nation 


28 ( 4.6) 


79 ( 6.1)1 , 


83 ( 5.2) 


85 { 2.5) 


97 ( 27)1 


99 ( 11) 


TYPE OF COMMUNITY 














Advantaged urban 




79( '3.t>!‘‘ 


' , : 








State 


35(4.9)1 


89 ( 2.7)1 . , 


95(15)1 


‘ ' 99(07)1 


100 ( 0.5)f 


Nation 


■ 1^2)1 


‘ , 8'3 (4.5)5, 


j,^3(3.6)!. 


,90‘( 2.7)1 


,99( 15)! ; 


99 ( 0.8)1 


Disadvantaged urban 




State 


''|10 ('2.9)1 


‘42 (3.3>V.v;'‘ 


46 ( 3.6)1 


' ' 57 { 5.5)1 


c . 93(16)1 


93 ( 14}f 


Nation 




. < 49(5.0)1= V,, 


'‘34 '(3.1) ;< ^ 


. 42 ( 4.1) 


92 ( 2.2)^ 


. 87(2.7) 


Extreme rural 


State 


' ' 17 ('3.0)1 


, ' 07 '{.4.7)! 


63 (‘7.5)1 = 


78 ( 4.0)1 ' 


98(12)1 


98 ( 2.0)! 


Nation 

Other 


'14 ( 23) ‘ 


‘‘ ‘58(6.8}l ' ‘ . 


71 (‘‘5.7)1 . 


71 (5.1) 


95 ( 2.7)1 


98 ( 11)i 


State 


11 ( 1.1) 


58^2.^)*' 


65(2.3)“ 


'70(2.7) 


. ' 95 ( 12) 


96 ( 0.7} 


Nation 


^ ..i?r'i.o) 


' 64(1.9) 


69 ( 1.5} 


73(1.2) 


95 ( 11) 


97 ( 04) 


PARENTS^ EDUCATION 


fiKi 












College graduate 

State 


20 (2.6) 


76(17} 


79 ( 2.2) 


76 ( 2.3) 


98 ( 0.6) 


98 ( 0.6) 


Nation 


23 ( 1.6) 


76(16) 


78 ( 13) 


76(12) 


97 (-0.5) 


98 ( 0.5) ‘ 


Some college 

State 


20 ( 3.7) 


71 ( 3.1) 


75 ( 2.2) 


82 ( 3.9) 


98 ( 0.9) 


98 ( 0.7) 


Nation 


,19(2.8) 




, 73(,jO) 


= 77(3.1) 


97 ( 14) 


98 ( 0.8) 


High school graduate 




State 


10 ( 2.6) 


48 ( 2.7) 


55 ( 2.8) 


. 67 (: 3.9) 


■92(1.5) 


96 ( 0.9) 


Nation 


11 ( 1.9) 


57 ( 2.4) 


57 ( 2.1) 


67 ( 2.3) 


95 ( 13) 


95 ( 10) 


High school non-graduate 

State 


' ‘ e ( 2.4) 


42 ( 30} 


48 ( 2.9) ‘ 


67 ( 4.4) 


94 ( 16) 


93 ( 14) 


Nation 


• 5(2.2) 


39 ( 3.6) 


46(30) 


55 ( 4.4) 


93 ( 2.1) 


94( 13) 


1 don't know 

State 


11«(t4) 


39 ( 30) 


41 ( 3.6) 


66 ( 2.2) 


92 ( 2.3} 


90 ( 2.0) 


Nation 


, ' 11 (1.0) 


40 ( 3.4) 


,49 ( 2.6} = 


66(1.2) 


85 ( 34} 


93 ( 12) 


GENDER 

Male 

State 


. 16(1.7) 


61 ( 2.2) 


66 ( 17) 


71 (19) 


95 ( 0.9) 


96 ( 0.6) 


Nation 


16t.1.0) 


64 ( 20} 


66 ( 13) 


72 (12) 


9$ ( 0.9) 


96 ( 0.6) 


Female 

State 


‘ 12(13) 


56 ( 1.9) 


62 ( 2.0) 


71 ( 2.2) 


95 { 10) 


95 ( 07) 


Nation 


• ,15( 12) 


63.(16) . 


67 (; 1.3} 


■ :70 ;{:14) •• 


95 ( 0.8) . 


.::97(0.5), 



The Standard errors of the statistics appear in parentheses. It can be said with about 95 percent confidence that, for each population of 
interest, the value for the entire population is within ± 2 standard errors of the estimate for the sample. In comparing two estimates, one 
must use the standard error of the difference (see the Procedural Appendix for details). If the notation > ( < ) appears, it signifies that the 
value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 percent confidence level. ! Interpret with caution 
- the nature of the sample does not allow accurate determination of the variability of this statistic. *** Sample size is insufficient to 
permit a reliable estimate (fewer than 62 students). 
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For each of the tables in the main body of the report that presents mathematics proficiency results, this appendix 
contains corresponding data for each level of the four reporting subpopulations -- race/ethnicity, type of 
conununity, parents’ education level, and gender. 
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TABLE A 16 



THE NATION’S 
REPORT 
CARD 



1992 



Eighth-Grade Students’ Reports on the 
Mathematics Class They Are Taking 



rvaep 



Trial State Asseaament 



Eighth-grade Mathematics 


Pre-algebra 


Algebra 


1990 Grade 8 


1992 Grade 8 


1990 Grade 8 


1992 Grade 8 


1990 Grade 8 


1992 Grade 8 



TOTAL 

State 

Nation 



RACE/ 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Asian 

State 

Nation 



TYPE OF 
COMMUNITY 



Adv. urban 

State 

Nation 

Disadv. urban 

State 

Nation 

Extreme rural 

State 

Nation 

Other 

State 

Nation 



Percentage of Students and : 
Average Math Proficiency 



" 72 ( 2.0) ‘ 
.250(1,4) . 
, 62 ( 2,1) 
,251{1.4)c‘ 



66(2,9) 
263 ( 1,5) 

‘ ‘59 ( 2,5) 
,259 ( 1.6) 

83 ( 3.0) 

233 { 2,0) 
72 t 4.7) 

234 ( 3:3) 

77 ( 2.3) ■ 
241 1 1',8) 

' 75 (4.4) 

, 238 ( 2.7) 

.32(6.5)1 



' ' 62 { 2,5) . 

252(1.1) 

. 50(2,9) < 

253,(4,5). ' . 



‘ '55'{ 3.5) 
266 { 1.3) 

. 46 ( 3.5) < 
' 264 ( 1.5) 

68 ( 3.9) < 
‘235 ( '3.1) 

60 ( 4.1) 
'229(1.4) ‘ 

172 (2.6) 
,‘242 ( 1.2) 

64 ( 3.2) 
239 ( 1.6) 

'38 ( 6.6) 

= < 

31 ( 5.6) ' 
260 { 5.4) 



: |>«x«ita9e of Students and : 
. Average Math JlroHcien^ 



14 ( 13) 
273 (.2.8) 
19 ( 1.9) 
2T;1 (2.6) 



16 (=2.2) • 
283 ( 3.4) 
21 ( 24) 
276 ( 2.4) 

‘ 11 ( 2.7) 
(".*) 

, -16 ( 3.0) 
246 ( 6.3) 

. 11, ( 1.9) 
262 ( 3.0) 
13 ( 3.9) 

-fk* 

icy 

21 ( 6.5)1 

•* y - 



■ 18(1.8} 
273( 1.9) ' = 
28 ( 23) > 
271 (.1.7), 



21 ( '24) 

283 ( 1.9) ‘ 

30 ( 2.9) 
■277 ( 1.3) 

17 ‘('3.1) 

♦Ik'd I** -*y 

' '23 ( 3.9) 

246 (3.3) '• 

• 15(2.3) . 
260(2.8)' : 
20 ( 2.7) 
255 ( 2.9) 

12 (5.8) 

♦♦♦ l+d- ■* j 

25 (3.8)' 

^ ***: 



66 


f 4.5)l 


49(7.4)} 


15 


(4.6)l , . 


24 


( 5.6)i 


' 17 


(2.1)1 


26 


( 2.9)1 


265 


( 2.4)| 


274(3,1)1 


-■■ddd-r 


(**.*) 


■*♦♦ 


(**.*) 


d-*Hr 


r-1 


325 


( 4.3)1 


55 


( 9.4)! 


41 ( 6,9)1 


< 22 


( 7.9)1 


25 


( 4.7)1 


< 21 


(4 4)1 


29 


( 5.4)1 


o 

CM 


(3.1)1 


268 (5.3)! 




(*’.*) 


282 


( 3.2)1 ' ' 


< dHHf 


{«.*) 


317 


( 2.9)1 


78 


(39)1 


' ‘ 71 ( 3,8)} 


8 


( 1'.9)I 


c 15 


( 3.0)1. ■ 


. 13 


( 23)1 


13 


( 2.3)1 


238 


(1.9)! 


< 238 ( 2,3)! ‘ 


*** 


(**•*) 1 


( *** 


rn ■ 


*** 


(«.») 


•: dHtd 


(”•*), 


65 


( 6,0)1 


‘ « 66(3.5) ‘ 


16 


( 4.1)1. 


‘ ‘ 14 


(3.4) 


14 


(•'3.3)1 


"16 


(2.3) 


241 


(4,2)! 


230 ( 2.2) 




(«.*) 


251 


( 3.4)1 


291 


(6.1)1 


267 


( 6.2)1 


'79 


(7,3)} 


'',<.‘^(15,8)^ ' 


. < <10 


(■5.9)1 , 


30 


(14.3)1 ' 


‘'io 


( i.V)'! = 




'( 4.3)1 


258 


(3.7)} . 


« ( *** , 


“*+* 


(".*) 


■*** 


(”.*) 




r-*) 




r-*) 


74 


( 4.5)! 


. '50($!9)‘ 


14 


( 5.0)1 


37 


( 9.2)1 


7 


( 2.2)1 


, 10 


(3.1)1 


250 


( 3.6)1 


263 { 5,4)1 


• ■.■:.'.♦♦* 


(“•*) . 


‘ ‘ 267 


(M)l. . 


♦*♦ 


r.*) 


.•"'A'fra, 


rn 


70 


( 3,0) 


63 { 3.9) ‘ ' : 


16 


( 2.4) 


^ 16 


(2.4) , 


12 


( l-l) , 


17 


(2.0) 


249 


(2.2) 


252 ( 1.7) 


< 271 


(33) 


271 


(2.2) 


294 


(3.3) 


302 


(2.8) 


61 


(2,2) 


48 ( 3,5) < 


20 


(2.1) 


28 


(3.0) 


16 


(1.4) 


20 


(1.3) 


251 


(2.0) 


'255 ( 1,8) ' 


272 


(2.9) 


272 


(13) 


296 


(28) 


299 


(2.2) 



Percentage of Students and 
Average Math Proficiency 



12 { i;o) 

<297 ( 2,2) 

; 15 (1.2). 
296 ( 2.4) 



' 17( 1,9)< ‘ 
306 ( 2,2) 
17(1,5) 
302 ( 2,4) ^ , 

rs{ 1.0) 

, r.n „ 

. 9.( 2.2) 

,,:“.(**/)■; 

, ’'>;( 0.S) 
276(5.3) 

■ '6{ 13) ' 

♦A , 

• 41 ( 74)1 

*~lrk ^-d^ 



' 17f1.2),> 
302 ( 2.5) • , 
, ‘ 19(1.2) 
‘...•289 (.2.0) 



22 ( 1.8) ., . 

311 ( 2,3) 

21 { 1.5) 

306 ( 1.8) , 

'14 ( 3.0)' > 

' 13 ( 1.9) . 
257 ( 5,0) ; 

, 10 ( 1.2) 

. 282 ( 4.5) •, 

. 11 ( 1 . 2 ) 

' 273 { 5.5) 

45(6.6) 

‘ ♦♦♦^ ‘ 
‘42(5.8) * 
313 ( 6,0) 



(continued on next page) 
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TABLE A 16 | EigWh-Gradc Students’ Reports ©mi tine 
(continued) 1 Mathematics Class They Are Taking 



Eighth-grade Mathematics 


Pre-algebra 


Algebra 


1990 Grade 8 


1992 Grade 8 


1990 Grade 8 


1992 Grade 8 


1990 Grade 8 


1992 Grade 8 





Percentage of Students and ; 


Perc^tage of Students and 


Percentage 


of Stud(^ts and - 


TOTAL 


‘ Average Math Proficiency 


Average Math Proficiency 


Average Math Proficiency 


State 


' 72 (^.0) ■ 


82 [ 2.5) < 


14(1^) ‘ 


^8 ( 1.8) 


12 ( 1,0) 


17 ( 1.2) > 




250 ( 1,4) 


252 ( 1.1) 


^ 273 ( 2,8) 


273 ( 1.9) 


297 ( 2.2) 


. 302 ( 2.5) 


Nation 


62(2.1) 


50 { 2.9) < 


19 ( 1,9) 


28 ( 2.5) > 


15 ( 1.2) 


19(1,2) 






253( 1,5) 


‘271 ( 2.8} 


• 271 ( 1.7} , 


298 { 2,4) 


. 299(2,0) 


PARENTS’ 


j' 






3SilES:Ki::vS-'-l 






EDUCATION 
College grad. 






' V ' 




' 


‘ ‘ ‘ ‘ 


State 


61 ( 2.6) 


48 ( 3.3) < 


15 ( 1.7) 


22 ( 2.3) 


21 ( 2.0) 


28 ( 2.1) 




260 ( 1.6) 


261 ( 2,0) 


285 ( 3.4) 


282 ( 2.3) 


306 (2.1) 


313 ( 2.5) ' 


Nation 


53 ( 2.7) 


39 ( 3.0) < 


21 ( 2.3) 


29 ( 2.7) 


- 24 ( 1.7) 


29 { 2,0) 


Some college 


259 ( 1,8) 


261 { 2.3) 


278 ( 3.0) 


277 ( 1.7) 


505 { 2,4) 


306 ( 1.9) 


State 


70 ( 3.6) 


59 ( 2.8) 


16 ( 2.9) 


19 ( 2.1) 


12 ( 1.9) 


20 ( 2,1) 




259 i 2.2) 


262 { 2.0) 




276 ( 3.6) 


- :-T 4.^ - 


300 ( 2,9) 


Nation 


60(<3!1) '' 


' ‘ 49 ( 3.9)' ' , 


,, 21' ( 2.9) ■ 


,29(3.3) ' ' 


15 { i?9) . ; 


“ 19 ( 1,5) ^ ^ 




\ 258<(2,0) < ‘ ' 


,-..,,259 ( 1.7) 


'275 ( 3.2)' '' ■ 


,272 ( 1-9), 


298 ( 3.7).. 


300 (3.2) ‘ 


HS graduate 






State 


78 ( 2,6)«:‘‘‘ ‘ 


'‘'‘,'72(3.3) ‘ 


'■''13 ( 2.2')“'‘‘' 


' 19'(2.7)'' ' 


'‘■■■'’VVi-aV “ 


‘ ' ' 8 { 1.3). < 




' 243 ( 2.0) 


248 ( 1,8) 


' 263 ( 4.1) 


261 ( 3.6) 






Nation 


70 {2.6) 


57 { 3.6) 


■18 ( 2.4) 


, 28 ( 3.5) 


8 {1.1) 


11 (L1) 


HS non-grad. 


' ‘ 249 ( 1.8) 


' 248 ( 1.5) 


266 ( 3.6) ; ‘ 


‘ .265(2.7) 


277 { 5,3) 


, 281 (3.5) , 


State 


, ' 81 t 2.7) 


76 ( 2.8) 


12 (,2.4) ■ 


13 ( 1.7) 


4 { 0.8) 


8 ( 1.6) 




< 241 ( 2.0) 


243 ( 1.8) 




. *^,(*^") " 


*-Sj ^ ^ 


*-*,{**.-) 


Nation 


' 77 ( 3,7) 


64 ( 3.3) 


13 ( 3.4) 


23 ( 2.9) 


3(l‘l)'‘ 


‘ 6 ( 1,0) 




239 ( 2,0) 


, . 245, ( 2.5) 


(*V) 


261 ( 4.6) 


(”■') 


■ 


Don't know 










State 


78 ( 2,9) ' : 


' 74 '( 2.7) ■ 


8(2.1) 


‘ 13(2.5) 


8 ( 1.6) 


■ 10(1,8) 




239 ( 2.2) 


239 ( 2.3)' 




(- *) 




*♦* I'** . 


Nation 


70 ( 3.5) 


82 ( 2.7) 


16 ( 3.4) 


22 ( 3.1) 


9 ( 2’0) ' 


‘l0(1>) 


GENDER 


235 { 3,2) 


244 ( 2.2) 




264 ( 3.1) 




281 ( 6.0) 


Male 














State 


. 72 ( 2,3) 


61 ( 2.5) < 


13 ( 1.7) 


1$ ( 1.9) 


12 (1,3) 


18 (1,3) > 




252 { 1,7) 


254 { 1.4) 


274 ( 3.3) 


278 ( 2.4) 


301 ( 3,0) 


304 ( 2,8) 


Nation 


83(2,1) 


50 ( 2.8) < 


( 1.8) 


27 ( 2.7) > 


<15(1,2) 


1$(1,1) 


Female 


252 ( 1,7) ‘‘‘ 


254 (1.5) 


' 275 ( 3.1) ‘ 


271(1.9) 


301 ( 2,8) 


' 298 ('2,3) 


State 


71 ( 2,3) 


63 ( 2,7) 


14 ( 1.8) 


IS ( 2.0) 


12 ( 1,4) 


17(14) 




‘ 247 { 1,5) 


250(1.6) 


273 (35) 


288 ( 25) 


293 ( 30) 


300(3.4) ‘ ■ 


Nation 


61 < 2,6) 


■ 49 ( 3.0) < 


20 ( 2.3) 


28 ( 25) 


15 ( 1,7) 


’ 20(1,5) 




251 ( 1,5) 


253 ( 1.8) 


268 ( 3.2) 


271 ( 2.0) 


295 ( 2,9) 


300 ( 2.4) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > {<) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. The percentages may not total 100 percent because a small number of students reported taking other or no 
mathematics classes. ! Interpret with caution — the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A17A I Teachers’ Reports on the Amount of 

Mathematics Homework Assigned Each Day 



None 


15 Minutes 


30 Minutes 


1992 Grade 4 


1992 Grade 6 


1992 Grade 4 


1992 Grade 6 


1992 Grade 4 


1992 Grade 8 





Percentage of Students and 


: : Pm^tage of Students and : : 


; : piM-centage of Stud^its and ; 




, Average Math Proficiency 


L i Average Math Proficiency . , 


Average Math Proficiency 


TOTAL 




‘c 1 ‘ ' 1 




f t t‘t 1 1 




' \ ‘ t , 


State 


■ .1 7 ( 2.3) 


3 {0.6) ^ N 


‘'"■52(3.6) ‘ 


•‘32(i3) , 


35 ( 2,9) ' . ‘ 


' 4$X'W 




: 217 < 4.3)! ‘ . 


'C231 (.4,2) 


: -220 ( 2.0] 


255 ( 1.$) 


'217(2.6) ‘ 


' 265(2.3) V‘‘ 


Nation 


■ 6 ( 1.4) ■ ■ 


',3(0-7) 


53(2.1) ' 


C' '‘29(2.1) 


36 ( 2,6) 


' . 48 ( 2.6) 




‘ 220( 2.7)1 


'232 ( 4,1)!' 


.t -220 ( 1.5) ^ 


'2^ ( 15)' , . 


215 ( 15) 


‘267 {-15) 


MCE/ 


'* , C ' 1 V ' 






/ ‘.‘.[V C ‘‘ 




. ‘ ' t‘ - L ' 


ETHNICITY 


V 'V !' ' '' 




/ ' , , j. Ic, J < ' 




‘ ' v ci ' ‘ '■<' 


« V ‘ ' ‘t' M / ' t ‘ 


White 








{ t { 


‘'^“(4^0) 


’ c ' - 


State 


8(3.7) 


'.'.1 { 0.4) 


58 { 45)' ' 


.30 (‘,4.3) , 


.",47'(,3.7) ,, 




,!■ '226(3.6)1 . 


' r.*) 


229( 2.1) 


269 ('2.5) ” 


' ' 220(2.2\ : 


, ,279 ( 2.7) , 


Nation 


'8'(1'.8) 


- 2 (0.6) 


‘..'57(2.5) 


1 ,''30,(23>. ,, 


32 < 3.0)' 


48 ( .2.8). ‘ 




223 ('2.7)1 


i;„239 C5.5)f ' -i 


, 227 ( 1.4) . , ■■ 


'!.27.1 ( 1.7} .' , 


224 ( 


'276(1.8}, ■' 


Black 


' * t ‘t ' 




.., '‘1'' . , ' 


State 


4(1.4) 


' ' 1 ( 0.5) " ■ 


44 ('7.8) 


, '40(5.8) 


‘ 39(5:2) 


' • ’ 50 ( 6.3) 




‘ c l 




,';i97{;3.3) 


, 'i'.,238 (|3.4). ,. 


,196(3.9)>' . 


, ' 244 ( 2.7) 


Nation 


' ' 2 (as) , ' 


'V'.'e{"2l7); ' 


. ''41; (4.0) .! ,. .. 


'■ '30( 3.8} • •: 


s 46 (3.6) 


49(4.8),. '! ' 






,e ‘ *.^ ‘‘‘ ; 


,.s ,;.193^^.5) 


; 231 ,('2.8}.,, 


' ^0^(2.4) 


V'' '238{.2.l)' ,.' 


Hispanic 




' ‘ [ 1 ' < ' < ‘ i 




("''4.0}, 


^ t 1 \ t ^ ^ E 


' ' 47 ('as) ' , , 


State 


'5(1.8)'^; 


'"s'{1.4) 


:'‘‘44‘'( 4.0) , “' 


....42 ( 3;'3) 








.,'209 ( 2.9),, ' 


■ ,' 244, ill 1(5}',. (' " 


208 ,(,3.7.) , , 


249 ( 2.6)' 


Nation 


4(1.5) 'a; ... . 


/!-«<2{oV vu 


:'‘V45(2.4), . 


2t;'('3.i'},,; . 


. ,43 ''( 2.8),; 


51 ,(4.0) '''''' ' 








’''',:i98'(2i3)'‘ ! ' 


,: , ,"244 i'i.2.5}'' '. 


1^ ( 2;4),'.. , 


,_ .247 '('2.3) , 


Asian 


‘ ‘'c ,t 5 t “ L 'l 


‘‘ ‘ L , ‘i 


‘‘ 1‘ t' ■ ' , ' ‘ 


‘ C « {t t 


State 


lS‘\ , 2’(2.8) ‘ ‘ 


,Q{0.0) i 


'67(j.4) ‘ 


, 19 (.5.0) .' 


' ‘23,( 7.2) 


' 4S('6.1).^.‘ 




' ' ' : 






,' ' '-‘.(rt.'^) ' 


Nation 


. ‘ . 2 ( 1.2) ■ : 


, o{ao) 


M { 8^3), 


. '. . 16 (a3)' ' 


' K!{e!3)' 


• ' 50(5.5) 




_,■«*(-.*) . 


I; 






237 .( .4)8)1, 


280 { 7.2) 


TYPE OF 


' ' I 


' . ‘ ' c ; 'c ' 


■ ' ‘ ‘ i ' ‘ 


',{ { ‘ tU '1 ‘ 




' = f ^ 


COMMUNITY 






: ‘ V ^ 




t 1 ‘ ' 


£ t f 


Adv. urban 








‘ 


{ « < < , 


49 { 9.4)* 


State 


3 ( 3.3)1 


‘ 3(1.3)r < 


66(14.2)! , 


‘ 18 ( 65)1 ' 


‘28 (14.7)E 






**4k ' 


241(5.1)* 


j** 


»♦* HI'l 


' 297 (4.1)1 


Nation 


5 ( 4.4)1 


•2(i’.5)!. " : 


‘ 53 (105)1 


28 ( 85)! ' 


41 ( 9,4)! 


28 { 6.8)! 


Disadv. urban 




*** 


243 ( $5)1 


. 277 ( 5.0)! ^ 


‘ 4.7)1 


• 288 ( 7.8)1 


State 


2 ( 1.2)! 


. 7 (3.1)1 


' 44(6.8)1 


■ . 28 ( 6,1}! 


‘c 34(5,4)! 


53 {7.4)! 






I'ih* 


. ,215(3.4)1 


" 246 ( 2,4)1 - 


208 ( 5,9)! 


' .A 246 {4.0)! 


Nation 


‘‘ ,'0(o;2)‘ 


‘ V 8f5-6) < ' ■ 


■‘ 3$ ( 6.2) ‘ ‘ 


36(7.0) 


' ( 6,3) 


'44 {-9.1) ‘ 




■*** ‘ ' * 


, ^ '**+ ‘ 


' 197(4.4)* ' 


.336(4,3)! 


103:(35)! ' 


243 ( 4.4)( 


Extreme rural 


C ' 21 (iko)! c" 


‘‘ 64 ‘(1310)1 ‘ ‘ 




State 


2(2.2)t : 


1' r‘‘ 30 (32.1J! 


'‘15 ( 7,6)! . . ' 


‘ ‘ ‘ ‘ 52 (23.7)* ' 






' **♦ ' 


" 223 ( 25)1 s 






, I** 


Nation 


20 ( 7!$) = ‘ ‘ ‘ 


‘ ‘6 ( is)\ ' 


' . 49(5.2) 


' 21(65)1 


, 31 ( A.7) . 


50(9.1)1 




' 2!» ( 5,7)1 ‘ : 


iHHt : 


214(5.0)1^ 


« ^:2e9(a,3)!' - 


‘ ;;211 (6.7)! . 


' 261 { 55)1 


Other 


t ' * ' * 




! V“<‘ ‘ i , ' 


‘‘'43:(5.‘1). i. 


47(4.4) 


State 


■ 4(1.7).‘.' , 


‘3{0.0) ‘ ^ 


ir > '*? (5.4) ; 


' . . '34 ( 5,0) 




,*** 4^ 




? : 215 (3.2) , - 


1 256(2,6) 


; 215(3,1),; 


266 ( 2.8) 


Nation 


4 ( l!0) 


„ 2 { 0.5) ' “ ■ 


■ 56 ( 2.6) . 


' '‘.3p(2.3) 


^ 34 < 2.9) = 


51 [ 2.6) 




217 ( 3.3)1 




.220( 1.7) 


‘ 263,(2.0) 


217 ( 1.9) ' . 


269( 1.7) 



(continued on next page) 
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TABLE A 17 A I Teachers’ Reports on tlie Amount of 
(continued) I Mathematics Homework Assigned Each Day 



None 


15 Minutes 


30 Minutes 


1992 Grade 4 


1992 Grade B 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grade 8 





Percentage of Students and 


Pwj^Uge of Students and ; : 


Percentage of Stud^its and 




^ « Average Math Proficlerwy . 


Average Math Proficiency 


Average Math Proficiency 


TOTAL 




V< < ‘ ' 




‘i 


‘‘ ‘‘‘1 V '< *' ' ‘ 




State 


T ( 2.3) . 


' 3(0.6) 


52(3.6]' 


32 ( 3.3] ‘ 


'35 ( 2.9) 


48 { 3.0) 




, ai7.< 4,3)1 ' 


231(4.2) ^ 


' ^0 ( 2.0] . 


< 255 (=1.8) 


'“ai7(2,6> . ' 


t : 265 C2;3) .'A 


Nation 


. 6 ( 1-4) 


. • 3 ( 0.7) 


‘ 53(2.1) 


i 29(2.1) = ' 


36 < 2.6) ' 


\ =‘48 (2,6),. 






s! . 232 {'4.1)1 , 


220,(1.5] 


<262‘( 1.8)" 


‘ 215 ( 1.8). ‘‘ 


267 { 1.5)' . ‘f. 


PARENTS^ 








* * 


‘ ( i j ,t * j * 


<'<C \ 


EDUCATION 


‘ ‘ ‘ ... 




f ' , 




['•ripjiiiPiyiiiPA 


i '' t 

‘‘ ‘ { ' 


College grad. 


V 6(2,4)' 




, c' 






» c ‘c 't 


State 


' ,2(04) 


53 ( 4.9) 


27 ( 3.4) 


'38(4.2) 


47 < 3.1) ‘ ; , 








, 228 ( 3.1) 


264 ( 3.4) ' 


222 ( 3.6) . 


.. 283 ( 3.5) 


Nation 


6 ( t.7) ; 


' , , 2 { 0.6) 


53 ( 2.7) 


26 ( 2.4) 


36 ( 3.2) . 


47 { 3.0) 




. 224 ( 3.7)t; . 


' , {**.*) ■ : 


228 ( 2.1) 


270 ( 2.2} 


221 ( 2.5) , 


280 ‘{‘2,2) 


Some college 


afilKiiiiSlVp: 


State 


7(4.2) 


1 C 0.5) 


58 ( 5.7) 


31 ( 4.23 ' ■ 


31 ( 4.8)' ! 


50 ( 3;5) . 








I 228 ( 3.0) , ' 


' '265(3.3) 




‘'270>(3;0) 


Nation 


...i.6‘'('2;i;)',' , 


2 ( ae) ' ; 


50 ( 4.2) 


, ' 29 ( 2.8) 




' ,48 {, 3,1) .i"' 






t \ 


'"223( 3.0) 


264 ( 2.7)' ' 


'224 ( <3.8) ' : V 


,':.i'V',269,{:1j9)' ,i 


HS graduate 






/ ‘ ' 


' ,t [(' r * ‘ ‘ ' (C { £* c f' 


State 


,v i< 




. 48 ( 4.3) \ , 


■' 37. (4.4) 


<3ri[ 4'3).i‘'< 


\'is,{.‘i9) 'y- 








' 216 ( 3.8) c ‘ 


' 249 ( 2.5) , 


‘ 213(4^). 


■■ 2SS {'2,3) ‘ 


Nation 


7(2:3) 


' V .';3‘(,l‘.1)',' 


, . 53(3.5} 


i . 34 { 2.9) ‘ , 


35U4/!‘' 


50(3.2).''’;'” 






'"‘<215 ( 2.9)' 


258 ( 2.4) 


210 ( ii) ' , 


‘.256'( 1,8) L, ', 


HS non-grad. 




",4‘,{.i..3) 


< ‘‘‘t' 


‘ ( ft ^ t tji' f J , 1 ' ' ' ' t‘t 


State 


” . 7; ('2.7)' ■ 


“ 49(5.8) 


37 ( 4.4) 


38(5.3)\'“'. 


' ‘ ‘ 48 ( 4.'2) ' ' ‘ 






' C *) t 


‘ 214 { 3.6) 


, ., 245 ( 2.4) : 


. 211(4.4) 


249{ ^9) 


Nation 


. ,'■'.,?( 3.6). 


' 5 ( l’.5) , ' 


\ 54 ( 4.3) ' < 


' 31 ( 3.4) 


'' '35^3.7)' ' 


'■ . ;.49;('3;8) 


Don’t know 




r.*) 


196 ( 3.3) 


250 ( 2.7) 


203(4.8) / 


" ' 251 ( 2.2) , ■ 


State 


'•"8'(2.5) 


' ' 7 (Lb); : 


51 ( 3.5) 


31 ( 4.3) 


33 ‘( 2.8) ‘‘ 


' ' '48‘{4.7)''' 








21 6' ( 2.0) 


. ' 244 ( 3.6) 


2<11(3.3)<. 1 


‘ 245 ( 3.7L' 


Nation 


' ' 6 ( 1.2) . 


■ ".■3 ( 1A) ' 


53 ( 2.2) 


28 ( 2.5) 


37 ( 2.2) ' 


53(4.2) • 


GENDER 

Mate 


218 ( 4.0)1 . 


, r--) 


215 ( 1.8) 


245 ( 2.8) 


210 ( 1.7) . 


252(2.0) 


State 




4(0.7) 


51 ( 3,6) 


31 ( 3.6) 


36 ( 2.9) ‘ 


. 48 ( 3,3) , 


Nation 


217,(5.1)1 




221 ( 2.2) 


259 ( 2.5) 


21a ( 2.8) 


'268(2.15) 


, , 7 ( '1.6) 


' ■ ' 3 ( 0.9) 


52 ( 2.3) 


32 ( 2.4) 


36 ( 2.7) 


, •*7 ( 2,6) ; 


Female 


/• 220 ( 5.3)1' 


23l(4.6)t 


222 (1.5) 


261 ( 1.9) 


214 ( 2.1) 


' '268(1,8) , , 


State 


7(2-4) 


■ 2(0.8) , 


52 ( 4.0) 


33 ( 3.3) 


34 ( 3,3) 


• ' , 47 ( 3.2) , , 




217 ( 4.6)1 


ViMHk ' 


‘219 ( 23) 


252 ( 2.0) 


216 ( 3.0) 


263(2.8) 


Nation 


6 ( 1.4) 


2{ole) 


53(2.1) 


27 ( 1.9) 


36 ( 2.5) 


■■'.'50(2.9)' ■ 




220 ( 4,0)1 ; 


' i*** 


218(1.9) 


262 ( 2.1) 


215(2.1) 


267(1.7) 



The jNAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
Comparisons between 1990 and 1992 are not possible for the teacher responses because of changes in the form of the questions that they 
were asked. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this statistic. 
*** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A17A 
(continued) 



Teachers’ Reports on the Amount of 
Mathematics Homework Assigned Each Day 



45 Minutes 


An Hour or More 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grade 8 



TOTAL 


< Percentage of Students and 


P(»x^tage of Students and 
< Average Math ProBdency 


State 


4<r.o) , ■ ,, 


.13(2'.0) ' . <, 


3(0,8) < ‘ 


5('1.1),,. , ' 


Nation 


tS8 05,8)j , 


. ^ / ,277 {3,9) r 

's ‘ 15 ( 2.0) ' , . 


; 201 ( 7.6)1 ‘ ‘ 
. ' 1(0.4) 


■ 299(6.3)t .... 

' . i ' <*(.0.9) , , 


RACE/ 


“ ‘t ' ^ ''c'v ( t! « 


! „282'( 3,8) ‘ ‘l 'V 


'( -Hr** ^ 


i; ' ... i..286.(:5.'*)l I 


ETHNICITY 


” ' '' ''V 


‘ ‘ \ S;'' 


' ' 'V' A ' ‘ 5 ' 


‘ , V , , ■ 


White 




'! 16 [219) 


. * ' V ' ' ' 


‘ ‘ J t ‘ 


State 


.<.2Ci.o) 


' ..| ■ ,( 0.5) , 


. '6. (i;7). '(• 


Nation 


. 2 ( 0.7) 


' 289 ('2.7)1 '■ ‘ 

‘ ■ 16(2.4) ' ' 


‘ 

, 0(0.3) 


' •...' •aosc'esjr ■ 


Black 


■ • 219, ( 5.0)1 _ i 


■ 290 ( 3.9) y .. , 




. 297(4.9)! ' • . , 

C C ^ ^ 1 


State 


7 ( 4.i')" . , 


, ' , 6 ( 2.0) '■ 


\ rf'3.2). . 


‘ ‘ .;•' ' '4(1.6) " . •• 


Nation 


V. «» (**^.*) ' ' ’ 

'8,(2i>' ' >:'■ 


ii‘(2’i)‘.' ',J 


'(i ,i'''3(l'.8) 


.: ;.i, Vi’.“ ”4(ii) ‘ 


Hispanic 




... ■■_253{,6.9)i 






State 


4'(1.0> ‘ ' 


' ' 11 (.2.4) 


‘V ' ‘.''.4(1.4}' 

‘ ..2,(0.8> ; 


.;.V' ^ ‘‘‘I (.1.0)' ' 


Nation 


! ‘ 6 ( ila) ' r'. 


' ^ ...252 ('5.1)t , , . 

.';i, ,;i5(l3) ' 


„ :'■" ,;,.‘/'4Ti‘4) 


Asian 




■ ,.247 (4;3)l /,■. 




't , {1^ 'a I ' 


State 




. 26 ( 6.6) 


" 5(‘l.6)‘‘‘ 


'! ‘10(,i4) '' ' . 


Nation 


' ,4(2.6)' ' ,‘V 


. ■ '■ ■ ,‘26 (5,6) ; v'' ' ' 


. ' r" (**:*) •! 

• • "! '6(3.4) 


. ^6(3.9) ' '.'ll 


TYPE OF 


S 4t*4- ^ ' 




‘ *%.<**•*>, 


' c< , {** *) 


COMMUNITY 




* << '* \ /' / ' 






Adv. urban 










State 


0 ( 0,0)1 


21(8.3)1'—'. 


0 ( 0.0)1 


'*9 {6,3)1 


Nation 


**♦ , 

‘ \ 1 ( 1'1)1 ‘ ' 


.37 ( 9,9)1 < f' ‘ 


/ 0 { ox>y '' 


, ' <«: 4 {2*2)1 


Disadv. urban 


■*«-«- ■* j 


‘ ‘ ; 288 ('9,5)1 


■JHt* 


‘ ^ ^ *♦* 


State 


' ■ 't2( 3.3)1 '< .c/ 


‘ ‘ " 10(4.3)1 ‘ ' 


; 8 ('3.6)1 ^ "r 


‘V< '3(1<2)l . 


Nation 




'"7 (2'.6) 


' ' ■* ' ' 

< 'A '<1*3(26) < 


(**/) 

'5(2,2) '' ' 


Extreme rural 




♦HHk 


, -k** j** -ky ^ 


, , ,, , 4HMT I** 


State 


. ''o<o4i'" 'V 


'' ''' 17 ( 9,8)1 


' "'< ‘''a(o:o]i ; 


‘ '"o{ 0,0)1 ' , 


Nation 


' • o(o4 


‘ '' 17 ( 5>)! ’ - 


, -I**- 

- ‘ o{d'.o) '' 


"'«*(-*/) “ ,< < 
< ' , 6 (5.1)1 ' '* 


Other 




288 ( 9,0)1 < 


< . -ky 




State 


■■■ ■■ iy' 


'i,'v'"’'‘14(3,3)A' 


‘ '2(1.1) A 


''4(1.3) 


Nation 


< ^ ***■ ^**~ **) ,, , , 

' 5 ( 1-3) '■ ' •' 


'V s277 ( 4.8)1 
{ ' 14 ( 2.0) 


'< -kk^ ■*! ' ' , ‘ 

i'(o;4)"' 


( , ( IHh* ^-k-k A-J 

4(0.9) 




■ 202 ('45)1 . 


‘ 280 ( 4.3) 


{ < -kkrk ^*4- 


292 ( 5.7)! 



(continued on next page) 
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TABLE A17A I Teachers’ Reports on the Amount of 
(continued) I Mathematics Homework Assigned Each Day 



45 Minutes 


An Hour or More 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grade 8 





Percentage of students and 


P^^^ge of Students and 




Average Math Proficiency 


Average Math Proficiency 


TOTAL 










State 


** ■ 4('i.o) :■ ' 


, ‘13{2,Q) ■ 


' - 3 ( 0 , 8 ) ' ' ‘ ' 


, 5{4.1)‘ 




.. c« ‘ 19$ (5,8)!' 


' 277(3.9) ‘ 


201,(7.6)1 


; . , ‘ 299 { 6,3)1 


Nation 


' ‘ '4(0,9) 


-'15(2,0) 


..1(0,4) ; 






/ .C‘jv;200('4-3:)l 


c y c, ; 2 $a { 3,$)/ ' 


.. ' v' ■**'•■( (♦f «*) ( 


1286 {'54)1 


PARENTS’ 




iiiJIiiiiflSii 


'' y 




EDUCATION 










College grad. 


:,i ' 2 ( 1 . 2 ) , . 








State 


17. (3.0) ' ‘ 


',', 2 ( 0 . 6 ) 


. < ‘ ' ‘ A 8 ( ‘i‘ 8 ) . . 




'c ‘1 \ ' 1 ‘ 


, ' ,296 C 3.7)1 




r ' 309(5:7)r 


Nation 


4(1.1}''..: 


'. 19(2.9) ' ‘ 


• ','1(0.3} 


5(1.2) C 




, _ 200 ( 6 . 0)1 , 


■ ' ';294 C 3.6) , . 


; ' (".*} : 


. . ;soi { 5.0)1 


Some college 










State 


'' . ',.3(1.8) 


' ' ' ‘ 13 ( 2.2)' 


. 2 ( 0.9) 


, ' 5(1.8) , 






. r -*) .... 




' *«(r.*).'."' ■. 


Nation 


''!'.t'.'“''i'',‘.5( 1.9) ' 


;16( 2 . 0 ) , 


. • 1 '( ,o’.5) 


5(1.6) , 1 . , 






;''''1282 (4.3) , ‘ 1",^ 




• ‘ 


HS graduate 


\ 11 ^ ^ t 1 r V * 




t i'' /l;/, ‘(i" ^ \ 




State 


4 (‘1,5)'!; * , 


■ 'i'i‘(,ie). , 


. ' ,‘'.r,3''( 1 . 1 ) '''' 


" ■; ' ‘3;(i:i)'! ' 








' p ' ■***" 


.1 ' ■ 


Nation 


4 ( 1.3},) „ ... 


.' '‘‘,...'11X2.4), 


■ ; i.(o‘5) ,' 


''',;, 3.(D.8) 






' ', ,i59(8‘.q)l' 


‘ t ' / 


t f “ ' I 4 .^ e { , * 


HS non<grad. 


T',- ' 


, ! 1 . ! . " ' .....' ■' , 


c ‘ P ' t' ' t 


‘ ‘ ‘ ‘ ‘ ‘ " ‘ A . ' 


State 




• ■'9.{2.1) '..'1 


4 (' 2 . 2 ) 


' , ■. 2(1.2) .V 






. ','“v 






Nation 


-. '4(1.9) 


'■ 13 '(3.2) , 


' ' b'('' 0 . 2 ) . 


‘ 2'( 0.5)"' . ■' •' 






257 {'i 2 )t 




... , . ^ , 


Don’t know 










State 


■ 5'( 1.3} 


12 ( 2 . 6 ) “■ , 


, .. 4(1.2),,“ 


' 2 ( 0.9) 




", ,. -*^(“.') •’ 


■ *”(-*.‘-) . ' ' 




• ;. ‘ '”(”£7) '. 


Nation 


■ 3(1.0) ^ 


■ . ■ 11(2.5) ■ 


' '1 ( o!s) 


'4(1.3) • 




■) 196 ( 6.9)1 1 ' 


,*^ (*!-*) ■ 




, • '. ***(”.X 


GENDER 










Male 






' 




State 


4'( 1 .t) ■ 


13 ( 2 . 2 ) 


3( 1,0) 


5(1.1) 






281 { 4.8) 


I**- 


*+* 


Nation 


; 4.H,p) .f. 


. ■ /“Ic . 


i ( o'.4) . 


'■ .,,k“ . , 4 (0.9) . 




'C' ..i".\203(6,4)l 


. '• .2^2 (4.1) 


***" ('*'*' *} 


. ,863(6,8)1 


Female 










State 


! .'..y <' 3( 1 , 1 ) 


.13(2,0) 


' . . 3(0,8) 


‘ 5(1,3) 




' ' ' ' '♦** ‘ 


• 274 ( 4,9) 


‘ ♦** ‘ 


‘ 


Nation 


: , \ V4( LO) 


16(2,4) 


1 ( 6.4} 


4{l'0)' 




\ ' 'm( 4,5)1 


281 ( 4.8) 


(« ,) 


289 ( 5.3)1 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
Comparisons between 1990 and 1992 are not possible for the teacher responses because of changes in the form of the questions that they 
were asked. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this statistic. 
♦♦♦ Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A 17 B j Students’ Reports on the Amount of Time 

Spent on Mathematics Homework Each Day 



1992 

Trial State Assessment 



None 


15 Minutes 


30 Minutes 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



TOTAL 



State 

Nation 



MCEf 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Asian 

State 

Nation 



TYPE OF 
COMMUNITY 



Adv. urban 

State 

Nation 

DIsadv. urban 
State 

Nation 

Extreme rural 
State 

Nation 

Other 

State 

Nation 



Percerita^ Of Students and 
< < Average Math Proficiency 



' ' 7 ( 0.9) ;• ‘ i.‘0) 9"( 0.B) ‘ 

217(3.5)‘ :<258 ( 2,6) 252 ( 2.9) 

7 {071 “ ' B (0.4) 

22l/{ 24) ‘ 251 ( 2.9) ,253' ( 24)'“ 



227(3.9) 272iiZ3V- 

228 (2.4) [{2SS{ 3.8) 

^ 4 ( 1.3) ' -10 { 1.8) 

■ ‘S5 {:.0.8L ^ 

; .V{ or8)“ “T if <'1.2^ ; 

,243 ( 3.9J, 
i“ ‘S<OJB) •,12it.8) 



.•.,,8^1.1) 

262 ( 5.0) 

. .V 8 ( OS) 

: , M3 ( 2^) ' , 

sfi.?)'' 

r.*) 

-..T.tl.l) 

; •227.( '4.3) 

i2( i.‘1) 

. 244( 3.2)i. 
M2 ( '5.1) 



o'( 0 . 0 ) ^ ri *) . . e ( 2 . 8 ) ' 

. r*' r/) $ ' t!?'. f 

4'{ ‘1.7) V 4 (2.0)1, ■ ’4(1.4) 



4{ 1.9)! 

IHHr • 

S ( 2,3)! 

*1He 



:;4{ 1,8)1 

‘4.(0’8) 

tHHt ik-J 

12(S,7)r. 

*** d*!. , 

9 ( f.6) ' 

*1Mt • 



13 { 2.3)! 

.-.IHr*- 

‘ 8<2*,5)l 

^-*+ -* j • 

. 13 { 1,6)1 



7 ( 2.8j!r 

(*=*■ 

4 ( 1.1)1 



:12 { 3.7‘)l 



!.'11 (1.8)1 

: -7 fii) 



' 17 '< 6.7)1 ‘ 
***. 

S < 2‘.3)l 

♦** .flj."; 



11 ( 7.2)r 

*<*‘^** 

■' 9 ( 1 J)f 



. ‘5(0.8) 
*+* 

7 { 0 . 8 ) 

223 ( 2.6) 



12 ( 1 . 1 ) 
253 ( 2,9) 
9 ( 1.0) 
249 ( 3.7) 



■■ 9 ( 0.9) 
251 { 3.5) 
8 { 0 . 6 ) 
256 ( 2.6) 



Percentage of Sbidents and 
, Average Math Proficiency .. 

39 ( 1.3) ■ • -26 (1.0) 23'(1-1) ' 

221 (1.6) : 260 ( 1.7) . 264 ( 1.7) 
39( 1.1) 31 (2.0) 28 ( 0.8) 

220 (•1.2) : ■ 264 ( 1.7) 268 ( 1.4) 



41 ,(V1.9) 
2M ( 2.2) 
40 .(',14) 
229 ( 1‘.2) 

45 ( 2.8)’’ 
201 ( 2.9) 
39 ( 1.8) 
iffi;(,1.7).^ 

34 ( 1.7) 

212 ; ( 2 -i) 

36(2.0): 
200 ( 1.9) 

52 ( ■7;.1) i 

35 ( 4.0} i 
239 ( 3.2)' 



50 ( 3,8)! 
246 ( 4.2)! 
44 ( 4.2)! 
241 ( 3,8)i; 

40 (‘ 3 . 6 )! 
213 ( 4 , 2 )! 
'39 ( 2 , 8 ) 
195 ( 3 , 5 ) 

■‘^2 ( 4.5)! 
224 ( 3.7)1 
37 ( 3.0) . 

217 ( 3 . 7 ) 

•38' (.1J) " 

218 ( 2,1) ' 
39 ( 1.3) 

221 ( 1.5) 



. ‘28 (1,5). 
‘274 ( 1.5) 
33 ( 2.4) 
271 (1.6) 

•^ ’25 ( 24) 
236 ( 3,5) , 
. 26(2.5)' 
242 ( 4.2) 

'• 25 ( i.2)'^ 
248 ( 2.8) 
27 ( 3.0) 
244 { ' 3 . 7 ) ‘ 

j (*^*) ‘ 
-:^'22 ( 4.8)i ' 



“ 25 '( 1.7) 
278 ( 2.1) 
28 ( 1.0) 
27.7 ( 1.4) 

■ 23 { 1.9) 
244 ( 3.8) 

. 26 ( t.7) 
2M (2.5)' 

; 21 ( 1.3) 

247 ( 2.4) 
27 ( t.8)' 

248 ( 2.1) 

17 (’ 3.3) 
24 ( 4.6), 



32 ( 2.6)1 
■276(3.1)1 
• •• 41 (12.5)! . 
278 ( 4.2)1 

24 ( 2.5)t 
247 ( 4,2)1 ' 
‘ 24(3.3)1 
253 ( 6,8)1 

24 ( 2.6)1 

.. dflHt 

36 { 4*.6)1 
262 ( 3.4)1 

'25(1,4) 
260 ( 2.5) 
30 ( 1,8) 
264 ( 2,2) 



15 ( 3.2)! < 
♦+* 

23 ( 36)!’ 
280 ( 54)! . 

' 24(2,1)! 
245 ( 3,5)1 
' 31 ( 2,5). 
<241 ( 3,9) 

• ' '14‘( 2,5)! 

26 ( 42)1 
277 ( 4.5)1 

'.'25( 1.7) 
266 ( 2.2) 

28 ( 0,9) 
270 ( 1.5) 



Percentage of Students and 
: Average |M8th Proficiency 



'28 ( i.1)' ■ 30 ( -1.0) 30(0.9) 

217( 1.7) 260( 1.7). 265(1.7) 

29 ( 0.8) 32( 1.2) 35 ( 0.7)> 

221 (1.1) ,263( 1.9) 268(1.3) 



'27 ( 1.6) 
229 ( 2.4) 
29''( 1.1) 
228 ( '1.4) 

25 (2.1) ; 
197 { 3.6) 

. 25 ( 1.4) : 
196 (2.0) 

'32 (1.7 ) 
208 ( 2.4) 
32(1.6) 
204 (.1.8) • 

' 19k 5.2)' 

•-?••{"-)■■ 

35 ( 3.5)' 
237 ( 3.9) . 



23 ( 3.5)1 

31 ( 3.0)! 
245 ( 2.7)l 

'27 (2,7)! , 
206 ( 4,0)1 
27‘(1,5) ■ 
188 (3,4) ., 

. 21 ( 3,b)t = 

29 (1.9) 
222 ( 3.5) 

30 ( i',4)' 
216 ( 2,6) 

29 ( 1,2) 

220 ( 1 , 2 ) 



30 ( i.4) 
274 ( 1.8) 
32 ( 1.3) 
270 ( 2.1) 

26 ( 2.9) 
235 ( 3,4). 
. 33 ( 2.7) 
238 ( 3.5) 

■■ 30 ( 1.5) 
246 ( 2.0) 
- 30 .( 2.6) 
■,250 ( 34) 

, AAA 

'f ■ 31 ( 5.6)1 



■‘ 31 ( 2,8)! 
277 ( 2,2)! 
31 ( 6,6)1 
281 ( 6,1)1 

30 ( 2,6)1 
248 ( 4,0)! 

■ 31 ( 3,0)! 
.248 ( 5.2)! 

22 ( 4,3)! 

. AAA ^AA j 

3i( 2’.9)l 
254 ( 6.2)! 

::'31 ( 1.3)- 
259 ( 2.3) 
^ ( 1.3) 
264 ( 2.3) 



. 30(1.4) 
280 ( 2.2) • 
36 ( 0.9) > 
276 { 1.5) 

31 ( 2.6) 
243 ( 3.7) 

33 ( 2.3) 
241 ( 2.2) 

30 ( 1.5) 
25bk 2.0) ' 
30 ( 1.5) 
247 ( 1.7) 

.27(6.6) 

^ AAA |aA AJ 

" ^f3,9) ' 

' 285 ( 6.0) ' 



31 ( 3.2)1 
291 (3,1)i> 
42 ( 3.1)1 . 
288 ( 4.5)1 

' 26 ( 2.0)1 
248 ( 3.5)1 
33 ( 2.3) 
246 ( 3.5) 

‘25(8,1)1 

' . AAA JAA AJ 

31 ( 2.6)1 
269 ( 4,6)1 

.31 ( 1 , 0 ) 

262 ( 2.2) 

35 ( 0.8) 
269 ( 1,6) 



(continued on next page) 
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TABLE A 17 B I Students’ Reports on the Amount of Time 
(continued) I Spent on Mathematics Homework Each Day 



None 


15 Minutes 


30 Minutes 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



TOTAL 

State 

Nation 



PARENTS’ 

EDUCATION 



College grad. 

State 

Nation 

Some college 

State 

Nation 

HS graduate 

State 

Nation 

HS non-grad. 

State 

Nation 

Don’t know 

State 

Nation 



GENDER 

Male 

State 

Nation 

Female 

State 

Nation 



i-iPercentage of; Stu(tent$ imd 
, Avmge Math Prohcieiwy 



7 < 0,91 


12 


(1.0), 


‘ ‘3(0.8) ^ 


,2,17 ( 0.5) ,• 


258 


< S.0) . 


252 (2.3) 


, ' 7 ( 0.7) 


3 


(0.8) 


8. (0,4) 


,221 ( 2.4) 




L2-9) 


/!^3'(;2.4) ; 


1-3) 


13 


(■i.s)' 


< 6 ( 1.0) < 




274 


(3.9)', 






< 7, 


(0.9) 


SB. (05) 




265^ 


(3.5)' 


'■264' (‘3.6) , 


lliiiiii 


‘'11 


(lj)' 


' ' 9 (1.4) : 












‘fl 


(1.2;).! 




■llliil 






’m H14)‘ ; ; 




12 


(;%$V 


" 1 6)' ‘f- 


liliaiilii 


250 


(4.S)„ 




vV,e<.,i.o) . 


'10 


( m ■ 


. . '-a'i 'a's) '■ i 








■248 (-5;o),' ; 


iiiiiiiiiss 


'l3 


( 1.B) , 


'V3(‘i8)':' 


IlffliBBli 






, 'jmV- (**,*) ,' 




''l7 


•( 3.0) 








(*TB. _ 


,234'(;40). 


iliiiiili 


' 13 


(2.2) 


.15'( 2.1) 


iSBSisiSlS; 






(^.*) ' 




13 


(2.0) 


11(1.6) 


212 <'3.6) 


<\ ‘‘ ' ‘ 


(**B. 


243(5.1) 



14(1.2) 11(1.2) 

^14 { 4.2) 260 ( 3,2) , 265 ( 4.0) 

‘.^('0,9) \'11(M> ^io(:o,6) , 

22t<2,9) 254(.3,|i) ‘ 2iSr(2.7y ; 

11 j 1.2)^, ‘ 6(0.9) 
521 f<4) ■' 256 ( S.5) 248 ( 3.6) . 

s 5{'a5) :T‘(0.9) ‘6(0.5) ‘ 

221 { 3.6) ■ 246 ( 4,9) 257 ( 3.7) 



i Pm^Ttage of Students and 
^ Average Math Profictency 



^ 39 


(1-3)', 


26 


(1.0) 


23 


(1.1)' 


221 


(1.6) 


260 


(i;7) 


264 


(1.7)..,; 


39 


( 


. 31 


( 2.0)' 


' 28 


( 0.8) ' 


220 


( 1-2) 


/264 


■( 1.7) 


268 


(1.4) 


.43 


('2.0) 


26' 


( 1.5)' 


\ 22 


,(,4.5) 


226 


(2.6) 


275 


(.2.3) ■ 


281 


(3.1) 


41 


(1v6) 


‘ 31 


( .3.4) 


.< 28 


(.1.2) ' 


228 


(1.7). 


275 


(1.8) 


279 


C2.1) . 


41' 


|'3.9) 


27 


( 1-0) , 


22 


( 2.2) 


231 ‘ 


.{ 3.5> 


c270 


(3.3) 


272 


(,2.'7) ■ 


42 


( 2.8), ■ 


' .30 


( 2.7)', 


< 


,( 1.5) ,. 


223 




‘ <267 


( 3^). 


274 


.< 


iar' 


:'(-2.o^‘, 


s.' 25 


(1.'S)''. 


N b 

27 


(2!;s) 


217. 


.(,'3.9}i; 


251 


'('3.1)' 


2fe 


(,3.0)., 


37. 


{ 3'^>;„ 


' <33 


(2:2)', 


• ■; 26 


('i.3)‘:‘ 


215‘ 


,(2'.0},' 


',1260 


(3.0), 


25B 


(2.5)' 




'( 3-7),'' 


i 28 


(’2t1) • 


‘ 20 


.(1.7)' ' 


218 


(3.7)' 


;242 


(2.8), 


‘:'248 


(3.?) , 


38 


(.3.0) 


<■<■<26 


{ 3.3) 


<‘-28 


(3.,3),,', 




(35), 


246 


(4.1)^ 


' 250 


.(3.4) 


38 


(.,1.8) 


26 


( 2.5) 


24 


(2.1) 


216 


( 1.8) 


251 


(3.6) 


244 


(5.1) 


38 


( 1.6) 


38 


(3.0) 


29 


(2.0) 


213 


(1.7) 


246 


(5.2) 


255 


(2.8) 


41 


('1-9} 


'27 


(1.4) 


26 


( 1.1) 


223 


(1.8) 


264 


(2.5) 


268 


(2-0) 


41 


(1.9) 


34 


(24) 


30 


(0.9) 


222 


(1.4) . 


:^5 


(.2,6) 


270 


(1.6) 


38 


(.1.9) 


25 


(1.3) 


‘20 


( 1-5) < 


219 


(1.9) 


256 


(2,1) ■ 


259 


(2-4) 


38 


(1.4) 


28 


(2,0) 


25 


(1-3) 


218 


(13). 


264 


(1-9) 


267 


(2-0) 



Percentage of Stud^Us and 
Average Math Pruriency 



2$ 


(1.1) 


c '‘30 


.( 1.0) ■ 


30 


(0.9) 


217 


(1.7) 


j 2^ 


C1.7) 


265 


(1.7) 


29 


(0,8) 


32 


(1.2) 


35 


( 0.7) > 


221 


.(,1.1)' 


263 


(1-9) 


'268 


(1.3) 


27 


'{ 1.7) 


‘ 28 


( 1.6) 


. 30 


(1-3)‘ 


226 


(2.7) 


. ‘279 


( 1.9) 


‘282 


(3.0) 


29 


( 1-2)',; 


31 


( 2.0) ; 


35 


('1.0) 


p7 


( 1.4) 


‘276 


( 2.6) ^ 


281 


(2.0) 




\ 3.7)'-' 


‘35 


'(•2-4) 


29 


(' 2 . 2 ) 




(«*.r) 


' 261 


•( 2.9) ■ 


273 


.( 3 : 0 ) 


25 


'( 2.7) 




( 2-1). 


‘ 36 


(1.9) 


226 


{ 3.4) 


;■ 265 


..( 2-8) 


?68 


( 1-7) • 


Ip 


hk 


‘r28‘ 


.(l-.B)'-, 


‘ ‘.3l‘ 


(■2-3)';" 




(4.ih 


.V25Q 


(2.B) 


-253' 


(2.5)', 


lil 


:( 2 . 4 ) 


‘ 31 


(0.9), 


“38 


( 1.6) ‘ 






' "254 


■( 2.4) 


258. 


(1:9). 




{ 2.9) 


32 


( i.8)' 


31. 


(2.0) 




r-B 


.245 


(3,1) 


250 


( 3.2) , , 




( 2.9),;, 


‘ .34 


(■,4.4) 


29 


( 1-8) " 




(4,9). 


.‘245 


(,3.2) 


252 


(■2.5) ■ 


27 


(1.5) 


* 31 


(2.8) 


27' 


(2.1) 


210 


(2.2) 


246 


(3.0) 


' 243 


,(4.2) 


29 


(1.4) 


27 


(2.7) 


32 


(2-3) 


218 


(1.5) 


242 


(5.4) 


255 


(3.0) 


•^=27; 


(1-3) 


31 


( 1-4) 


29 


(1.4) 


216 


(2,3) 


263 


(2.1) 


268 


(2.4) 


v:27; 


(1.2) 


,28 


( 1,-3) 


35 


( ,1.0) > 


221 


( 1.7) ■ 


<265 


(2-5) 


‘270 


.(1.6)' 


29 


(1.6) 


30 


(1-4) 


-< 30 


(1^2) 


218 


(2.1) 


257 


(2.2) 


261 


(2.1) 


31; 


(1,0) 


.'35 


(1-7) 


35 


(1.0) 


221 


(1-3) 


261 


(2-1) 


267 


(1.6)' 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (< ) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution — the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A 17 B Students’ Reports on the Amount of Time 
(continued) Spent on Mathematics Homework Each Day 



45 Minutes 


An Hour or More 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 





Percentage of Stud^ts and 


. 


P^^tage of Studerrts and 




t' c 


Average Math Proficiency 




Average Math Proficiehey 


TOTAL 


■ 












State 


‘ ' 13 < 0.6) ' 


t6(0.7) 


' ' 19M.0) ‘ ' ■ 


13(0,9) 


' 15 ( 1.0) ' " 


‘‘■16(i!i) 




. 216 { 2.3) 


' ‘254 (2.0) 


268 ( 2.4) > ■ 


• 209 ( 2,2) 


258 ( 2.7) • , 


265 ( 2.6) 


Nation 


; 12 { 0,5) 


16(1.0) 


16 ( 0,6) 


12 ( 0,7) 


12 ( 1.1) 


‘ 13(0.7) 




^ 217 < 1.6) 


-c.. 266 (2.1) 


269 ( 1.7) , 


‘ 204 ( 1,6) 


258 ('3.0) ^ , ■ 


' 265 ( 2.0) “ 


RACE/ 

ETHNICITY 


t 






•!* 


•I'iiliilH'ili® 




White 














State 


11 ( 1.0) 


14 ( 0.9) 


21 ( 1.4) > 


12 ( 1,0) 


14 ( 1.6) ' 


17 ( 1,5) 




226 ( 2.8) 


' 272 ( 3.3) 


281 ( 2.6) 


218 ( 3,4) 


'273 ( 3.5) 


283 ( 3.2) 


Nation 


13 ( 0.6) 


15 ( 0.9) 


15 ( 0.6), 


10 ( 0,8) 


11(1.3) 


12 ( 0.8) . 




_ 225 ( 1.8) 


' ■ 278 ( 2.2) ,, 


281 (1.8) . 


‘ 214 ( 2,1) 


268 ( 3.4) 


277( 1.8) 


Black 




{ 






State 


■ 11 ( 1.9) 


'■ 24 ( 1.9) 


17 ( 24) ■ 


’ .16 ( 2.8) 


16(1.9) ' 


' 22 ( 2.9) 




r* r 


237 ( 3.3) 




:*7**::^** *ry. ; 




246 ( 4.8) 


Nation 


12 ( 0.9) 


18' (2.3) 


'1,9 (1.5) 


, 19(1.6) 


; ' . 'i6(i’.9) 


. .15 ( 1.5) 




, ' 1«3 (.3.5) 


,.241 (4.2), 


' .'‘236 ( 2.5) , 


' "185 ( 3.3) . 


. ‘,233 ('4.5) 


231 ( 3.0), ^ 


Hispanic 




‘ ‘ .l.‘‘ 


' 17 ( 1.4) ' , ' 


i 'j ‘ ‘ ‘ c' ( 


State 


-16 ( 1.2) ' 


:'i7(;i.i)" . 


1 '' ' 18 ( 1.4)" '' 


14 ( 1.4) ' 


19 ( 1.5) 




208 ( 3.8) 


, 242 ( 3.0) 


‘ 252 ( 2.8) , 


, 202 ( 2.5) 


: 248(4.0) ... 


547(2,7) .1 


Nation 


' . 13 ( 1.3) 


17(2.1) 


■ ...17(1-4) , , 


, , 15 ( 1.2) 


.14 { 1.7), '■ .. 


16(1.3) 




“ ‘ 1^ ( 3.3) ■ 


• 238 ( 5.2) 


. f,‘246 ( 4.2) 


''l'a3(3.0)' 


'' { ' { thHk ( 


246 ( 2,8) X ' 


Asian 


' ■ 


; ^ . ' 


1 [ 






State 


18 ( 4.6) 


‘ ‘ 


26(6.4) 


' ■ 11 ( 4.3) 




.23(4.3) 
















Nation 


ni2ish 


'' ' 1 ,‘18 ( 3‘!9)i'’' ; ' 


‘L 19(3.5) ' 


‘14 ( 2.7) 


„ 25 ( 6.2)1 


\ 19 ( 3.7) ' : ‘ • 






{' irtrk p-* ‘ 


X 4MHfc p-k ‘ 




‘ ‘ i 




TYPE OF 


'' ' ^ 










, c ‘ ‘ ' ' 


COMMUNITY 
Adv. urban 


A ' '= 






: 






State 


10 < 2,2)1 


13 [ 1.8)! 


27 ( 3,0)! > 


13 ( 2,6)1 


11 ( 1,4)1 


20 ( 3.8)1 






*■*4 


293 { 4,5)! 




(-/) 




Nation 


‘ 12 < 2,0)1 


: , 12 ( 3,3)» ‘ 


.20(1.4)1 


. ‘ 7(<;lJ)i 


' 7 ( 3.4)1 , 


\ 12(34)1 


Disadv. urban 




tHMt 


285 ( 7.0)! ' 


HHe*- ^4* 


‘ IHMe 4'^ . 


*** 


State 


14 { 2.3)1 


19 { 2.3)! 


18 ( 1.6)» 


15 ( 2.2)1 


'14(2.8)! 


22 ( 2.5)1 




‘ <2C^ { 7,6)1 . 


... 243 ( 4,0)1 


‘ .,246 (4,2)1 


‘2C^( 4,1)1 


^ iHHt 


251 { 4,9)! 


Nation 


: ‘ 14 <1^2) 


‘‘ '20 f 1,9)1 


- 1‘4(1,5) 


^ . 17 ( 1,6) 


‘ 14 ( 2.2)! 


. 15 ( 1.3) ' 




191 < 4,3) 


250 ( 6,0)! 


235 {3.0) 


/ '166( 3,3) 


4^ ■' 


232 ( 5.1) 


Extreme rural 


‘ '13< 2.6)1 / 




. 


liiiiiXi'XXiiiiXX .'-Xll-'EvvEiX 


31(7,1)1 


State 


17(2.6)1 


; ‘ '..20'(4,5)r 


'l2( U)l 


. 20 {3,1)1 




, ^ HHt* 












Nation 


‘ 12 <1^1) 


' le'i 3^)1 ' ' 


17(1,5)! 


' .i2(i2'e)' 


‘ ' 7 (2>)r' 


16'(44)l' 




220 < 4,1) 


{***1 ' 


‘ 265 {6.3)1 , 


197 ( 6,6)l 


IHh* J ‘ ' 


,260(5,1)r 


Other 






< 


State 


: 13 <1^1) 


< .16 (p,9)^ ' < 


' 18 (1.'3)’ . ’ 


‘ <"t4(.l‘4). 


.,l^^16{ 1.3) ‘ 


‘17 ( 1,6) ‘ 




216 < 2,1) < 


255 ( 2.8) 


^ 269 { 3.2) > 


207 ( 217) 


^ ' 254 { 3.4) 


265 ( 3.9) ‘ 


Nation 


12 < 0.6) 


15 [ 1.1) 


16 (0.7) 


13 ( 0,9) 


13 (1 1) 


13 ( 0,5) 




218 { 1,6) 


268 ( 2,2) 


271(2.0) 


206 ( 1,9) 


‘ ' 258 ( 3.5) 


266 ( 2.4) 



(continued on next page) 




THE 1992 NAEP TRIAL STATE ASSESSMENT 



TABLE A17B 
(continued) 



WATIOW’S 

rsiep 



THE 

REPORT 
CARD 

1992 

Trial State Assessment 




Students’ Meports ®m tSie Amount of Time 
Spent on Mathematics Homework Each Day 



45 Minutes 


An Hour or More 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 





Percentage of Stud^ts srsd 




Fi^^tage of Students and 






Average Math Prohciency ^ 


ft S . t *' V 


Average Math Proficiency ; ‘ 


TOTAL 








^ t 






State 


' 13 ( 0,$) 


' > 16(07) 


19(1.0) 


13 < 0,9) 


'15(10)' ‘ 


',18 (1.1) 




216 ( 2.3) 


254 (2.0) 


268 ( 2.4) > 


2C^ ( 2,2) 


, <258( 2,7) 


' 265 (2,6) 


Nation 


12 ( 0.5) 


•16(1.0) 


16 (0.6) . 


12 ( 07) 


12(1,1) 


= = '= 13(07) 




- 217 ( 16) 


/ 266 {2,1) / 


269 (17) ‘ , 


‘ £204(;16> 


' '258. ( 3.0) 


' ; £ 265 12.0) £ ' 


PARENTS* 










IP ll i 1 ! ! ! ' 




EDUCATION 














College grad. 










: i: 1 =-1 :)i == •lliiiili ;=Op ;i< :<==! :ii 




State 


,■ 12 ( 1,3) 


. 16 ( 1.2) 


, ' 24 ( 17) > 


£ 12 ( 13) 


, , 18(1.7)' ,' . 


. * 10(14) ' ‘ 




' 222 { 3.3) 


288 t 3.0) . 


282 ( 2.9) > 


‘ '215(3,6) 


■ ■ ... 270 ( 3.5) , ‘ 


\ ^ £282 ( 3*8) 


Nation 


, i2 ( 0.8)' 


• ... ',18 (1.2) ' , 


18 ( 1.0) 


11 fp,9) 


14 ( 1.9) . 


‘ - < ,14 (0*9) 




; 222 ( 2.'7) 


' • ''279 ( 3.6) ' 


' 281 ( 2.3) 


208 ( 3,1) 


271(3.0L'. 


'/< ‘277 ( 3*3) 


Some college 






.19 ( 2.0)' 








State 


: ' ■ 12 ( 2.2) 


13. (1.5) 1 


10 ( 2,1) 


• ’ . 14 ( 2.0) ' 


■‘..■21 C2.6) 








,s .''274,(3.9) 




■ . '. . 


‘ • .'272 ( 4.2) 


Nation 


. . ,,.11 ( lj). 


i. , , l‘4 ( 1,-8) ■ ' 


‘15.(1.4)'' . 


13 ( 2.0)' 


11 { 1.5) ' 


. 14 ( 1.2) ■■ 






274 ( 3.7) i. 


,268 ( 3.3) ‘ 




‘ £ *~»~k J 


274 ( 3.9) ■ 


HS graduate 






/ ' .*( t . , £ 




pSillipppPpiPppjipSPjJpPpS 




State 


, , ' ' 12 ( 1.6) 


. . ' '18(1.8),' 


‘;15'(L8)'‘ , 


‘ 15 ( 2,6) 


' 1,6( 1.8) ' 


'■17(1.8) 






, ’• : .246(3.2),;;' . ' 


,256,(3.7); ;■ 




, ■ '243 ( 4.8), 


252 ( 4.5) 


Nation 


'■ «(1.9)! 


.i6(i;4). 


‘ '.■;. 15(1.0) ' ' 


! £!i2('13) 


:ii( 1.5),-..- 


. 12 ( 1.3) . . 




213 < 3.4) 


■ 256 ( 3.8) 


' '258 ( 3.2) 


' \ 202 ^4,1) 


. , 245 (.4.3) / ; 


'^251 (2.8) 


HS non-grad. 










■". V'''. ■■ '• ! 




State 


15, ( 2.8)' 


" ■■ •'*: -IS ('1.6)' ■' 


■' 18(1.7).. V ■ 


< 16(2,7=)! 


' . ‘12 ( 1.6) '•■.. 


.... . 17('2.6)' 






. ' I .240 (.3.3) . 


■ 248 ( 3.8) 




■ '■ ■ *** ■ 


...247(4.7) . ■' 


Nation 




, ; 2.5) ' ' 


''.18('2.1)‘ 


■ 16(2.1) 


■■ ' '■■..,, ‘i6'(2.2) 


' .'‘14(',1.5L .'■ ' 








, . 255 ( 3.9) 




‘ ‘ =*-*-* f 


;■ 246 ( 4.7) _ ■ 


Don’t know 


u. : 


,'.‘i .M •’ ■' . ■ 


■ ', . 




iPiiiPPP;PPPliPPPiPPiPIPPPi 




State 


/13( 12) 


.■ ■'■■,13(17). ., 


15(2.4) 


• 14 { 1.4) 


' ■ • 11 ( 1.5) 


■ 18 ( 2.7) 




< 212 ( 4.1) 




j £' ^ 


205 ( 2.7) 


' ... ' 




Nation 


' 13(0.7)' 


‘ ^ 13 ( 2^2) 


‘‘ 15(19) 


14 < 0.9) 


■ • 10'( 2.1) 


.12 ( 1*8) 




,.212 ( 2.1) 




251 ( 4.6) ' 


,1^ ( 2.0) 




245 (4*7) 


GENDER 


< ’l. ' ' 






, ‘ ‘ £ 


P'lMpiP!:PPPiPiPP':ii PiPP'P llPilIPPiiiPi 


' £'' ‘ • • 


Male 




SlilliiiSiiilGii! 








’ 


State 


■ 13 (1.0) 


‘ '15(12)'C 




12 ( 10) 


14(12) 


. ‘ ' 15(12) 




/V 216 ( 3.6) 


. V .258 (3,1) '“C? 


‘ 267 ( 3.1) 


210 ( 2,9) 


< ‘ 253 ( 3.9) 


' ‘270 (£3.2) > 


Nation 


.. 12(0,0) 


15(12)' : ' 


‘ 14 ( 07) = 


11 (07) 


< ' .11(1,4) 


, 11(0,9)“' 




^;:217 ( 2,5) 


' ; 264 (3,0) 


• 267 ( 2,3) ' ' ‘ 


' 207( 2,1) 


258 ( 3,9) . 


262 ( 3,0) 


Female 














State 


43(12)^ 


' ‘ , ‘18 (0,9) 


21(1,2) £ 


15 ( 15) 


17 { 1.4) 


£ 21 C14) 




215 ( 2,5) 


252 (2,7) ' 


‘ 260 ( 2,9) > 


m ( 2,8) 


'261 {2,9) ' 


'I “■ 262 ( 3,3) C 


Nation 


‘ .'v13 ( 07) 


17 {1,0) 


‘<£'15(0.9) . ; 


14 ( 0,9) 


' 13 {1,3) 


£:15{0.8) 




‘216 ( 2.1) 


' 266 ( 2.6) 


270 ( 2.0) 


201 ( 2,2) 


256 ( 3.2) 


‘267 (2,1) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (< ) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution » the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A18A j Teachers’ Reports on the Emphasis Given to 
Numbers and Operations 



Heavy Emphasis 


Little or No Emphasis 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grade 8 



TOTAL 


l^centage of Stud^its and 
Average Math Probdenq^ 


l^m^itage of Otudents ^ , 
; , Average Math Proficiency 


1, 


State 


‘ ■ ^9 (‘1.7) 


70(2.7)' 


‘ 1 '' ‘ •'‘o'ib.o)/:'" 


: 4(1,0) ' 








264 (1.7); '/ L 




' ',285 {5.9)1' -i:. 


■(•'iVs 


Nation 


. ' " i.a) ' . 


. 70 (t, 9) ; 


' ‘ ‘‘''0(b:i),7'‘:': 


' :•„/ ■4(0.8)' „' 






, •' ''214 f'l^K . • 


' 569‘< 1.2)^ ; 


‘yc!;,‘V'‘v“i‘{;^7)‘ ;v', -h 


. ' ''■,!;).283(8,8)1 




RACE/ 




‘ ‘‘ i ‘ / 








ETHNICITY 








|||||||||iij|ij|| 




White 


' 89(2.t>' .... , 






i||||||||||||||||||i^ 




State 




'' ' , .. •';4 (.Lo) ' 


:) ' 


Nation 


. 22e|l.8>" . 

92, ( 1.5) '• 


277 0.9)“ 

,rs,.{2.i)'„ 'V-'.,: 


, ^ U\ (f c, '^4- 

'■ • ''XVl04} J ' 


, 'i ’|‘3<o’8).;. ’I,', < 




Black 


222Li.3) ,,,, , ’ 


278'(i,.3)_ ; r,;'' 


;;;‘‘29i?‘c-5j5)f;| ' ^ 




State 


f’. . 94(1.9) ' . 


65'{5,8)' ' , '• 


' d(W>.' 


‘\2{‘-iAf ' '■ 






1M{,2.8) , ; 


244 ( 2.8) ' i"''.'"' 




....r^iC^^r):' :,4 


‘ ‘ ^ 


Nation 


' . :V'.' ''31 ( 1.8) ' 


..'74{'4.7)„,',.",:i"' 




, , 1 <"‘t { ( ‘? {,, ( ‘t‘ ,0 ( <3.*Q) “ c, ‘ < 


1 V' 




/I.188 ( i:8) 


•244'{;i;9) I .. 


^ ‘ £, ‘‘,t* 1 !*♦ ‘ 


,? ; c'£ r 1/ ' ‘ 




Hispanic 






““,7 ‘ c‘< '<■" 


( 't‘ h t ‘ t ' t ' { i' '' v' ‘ ‘ 




State 


88 ( 2.7), 


■ 'r3(,37)!',!.‘.‘ 




,;',A'yrr'l4Lii);' 






'204 (.24)' . 


.. , ' 250 { ‘1.4)! i,i 


',1, ■ 






Nation 


: / 93 (:i'.7)..,' ' ' 






2 CD..7) , 


'V' 




‘ ,,'l'a5 ( 2.4) ■ ■ ' ’ • 


‘ _ 248(1.9),'^ 


X \\ '1 ‘ ‘ ,C , ‘ 


‘A". : 




Asian 


”t 'V' } ‘ 


{ ' ^ ^ 7 * c t f ^ r t 


' V 


State 


i, , 86 '( 4.8) . , 


, 48'{,7;i v'; 


'',''.,:‘'d‘|,'o.o) ^ 


,;'8(4,4).f."v' 


, , 




'' 1 ‘ ■*** ‘ ‘ ' * 






'c‘""A' ' ‘-Wa 1 ' 




Nation 


, ' ' '89(3.5)', ■ 




ao)\ ,? 




' 


TYPE OF 


233 ( 3.9) ' 


288‘{7.1)‘‘ 


yy‘,y ; 


‘ ‘ ? 7'' , ‘ 

‘‘A' ,{ ‘ ‘ ' 




COMMUNITY 








' ^ ' c ( ^ ^ ^ ( 




Adv. urban 






'' , ‘ ‘ ‘ '‘‘i ‘ ^ 


' ! 'V « S ^ ' t ^ ^ 




State 


77 ( 9.8)1 


' 44{‘e,2)K ‘ . 


b(o4( '/ 


' 'oVo;i)r 




Nation 


238 ( 4.3)1 

^ '' ‘93 ( 2.4)1 V ‘ ‘ ' 


‘281 (3,6)1 < ' 
‘ 89{'4,7)r = 


^ : < p(.6^.o)i.' i : 


' ‘ *** I** »| 

';V '^-‘;o^44)f ' 




Disadv. urban 


240 ( 4.0)1 


284,{4.8)f ^ ; ;f 


, , ' [ -k** *y ^ , 






State 


^ ' ‘ ‘ 84 ( 3i)i ‘ , 


‘ ' < 63($,5)i s 'i, 


' ‘J ' i'‘:i6Vo.o)i‘' 


.V 0‘(k8)i' ' ' “ 


t', 




, ^206(4.3)1 ‘ \ :< 


250(2.9)i ' ‘ : 


, ^ i'?‘ , '♦»*,j** ‘ 


‘ t' ( ,,c‘ *1 




Nation 


‘ 9r(3.8) 


73(73) 


VS' '‘-‘"'"‘b(c!o)‘‘‘ S‘ „ 


'\VV‘‘!s‘y'k i(i'o)' ' 


, 




‘ ’ ‘192(3.0) 


243 (3.8)i “ y , . 


f,' ' ‘ ^ ^iir* ♦ J ‘ e ,< 


• ( , 


< 


Extreme rural 


r <{' { i ' (!( 


c , c,?.c^ ' J {,"{?{ 7 ‘ ‘ j , ' , tu 




State 


‘ ‘ ‘ ' .87(7.7)l‘ ‘ 


%oo(o,o)i '''v' 


'll' '.olo-dy'!"' 








‘ ‘'‘:22o (.3.0)1 /r 


260(7.2)1,''“,'? .V' 


E 1 1, ' , ‘ -9*4 <** ♦\ ' ,, ‘{ c, ' 

■/I'il'lilljilbli'olo),'; '“1 




' ( 


Nation 


' : 94 ( 4.9) ' ' ‘ 


90(‘6.2)i\ ",‘V 


V‘' ‘ 2(‘^3)r'‘‘ 'V 


< , 




. I'''' 211 ( 4.8)1 


: ^ 27i(4,7)h 


‘i ' ‘ A ' c1**i '(** *“) ' t '' '1 


' , '*** 




Other 


‘ , 71 (‘4,1)7 




State 


' ‘ ‘«3( 1.8) ' 


v<A ‘:;''‘pfb^o)‘ ‘‘S' 'S‘‘‘ 








‘ ‘211 (2.4) ‘ ' 


, , 264 (i.8) 








Nation 


91 ( 1.4) 


‘ 73(2,2)' . . . 


V'' y ‘ ’'VoVo!l}' ‘' r ‘ 


y'Vy ‘‘,4fa9) 






'214(1.4) 


‘ 270( 14) ' ‘ ' 


y ‘ ‘‘ f ‘ !*♦ * j , t 


‘ ‘ ‘ ‘ 277(0,7)) -.c 





(continued on next page) 
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TABLE A 18 A 1 Teadiers’ Reports on the Emphasis Given to 
(continued) I Numbers and Operations 



Heavy Emphasis 


Little or No Emphasis 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grade 6 





, , Percentage of Stud^ts and 


Pex^itage of Studentc and 




■! " ■’ Average Math Proficiency ' 


''' Aven^ Math Proficiency | /' 


TOTAL 






o'i'ao) ' 




■ ■4(1.0) 


State 


89(1,7) 


70 { 2.7) ' 




2U ( 1^) 


j 264( 1.7) ' 


t j 




,295(5,8)) . . V 


Nation 


92 ( L3) 


76(1,8) , . 


‘ 0 ( 0*1) 




4(0.8) ‘ ■■ • 


. ,'i 214 ( LS) ■ ■„ 






“ c ‘ 'P , ' 


283i(*,6.8)('^',‘‘J.‘ ,; , 

‘"I- 


PARENTS' 










EDUCATION 










' ' .I'S' . • 


College grad. 




,64(3.3) 


0 ( 0,0} 




'i 'i'' 


State 


88(1.9) 




221 ( 2.3) 


280 ( 2.5) 








Nation 


. .'93(1.2) . 


' ... 73(2.2) ,. 


0(0jl) , 




. .4 '(0.9) '■ 


' '221 ( 1.8) 


'• ‘ '281(1.8) . 


-*Sad- j** -kj f ( 




299 ( 6.2)! ‘ 1 


Some college 
State 


89 ( 2.8) 


' 69 ( 3.4) ' 


0 ( 0.0) 




3('i2). ‘ ;■ 


222 ( 3.5) 


274 ( 2.8)'; 


{ , -Irk* 






Nation 


89 ( 2.5) ■' 


,76(2.3) ' 


^ ‘ = 0 (00) 






' /, 219('2.6>' ■ 


^ _ i ,‘ ,',272(1.6jl ' 








HS graduate 
State 


• 89 (''2Uj* 


. . 75(3.2) .' 


' ‘ .0(0.0) , 


* ,< c" ‘ ' 




209 ( 3.4) ' ‘ 


" . 21^3 (iZ2) 


(*T.n' . 
, 0 ( 0.0} 
•a*a- -a^ 




/-a* •'i ' ' ' 

‘ '' 


Nation 


92(1-6) 


' 76(2.7) 


' '' s 


3 ( 1-4) ^ 


209 ( 2.3} 


261 { 1,6) 




^ I { : ‘t t V r n‘ 


HS non-grad. 




•sib: 




c t c t' ' S' 




State 


, .‘92 (.2.8) 


‘ '76 ( 4.4) 


C C(C i 


.2(1.1)^' • 


209 ( 3.1) 


' . 250(1.9) ' . " 


. ■ .t** .. 




‘I-** : 5 ‘ '' 


Nation 


\.92'(2.5)'. 


. . r 81«(S.2) ‘‘ ‘ 


‘ ' ■ 






, ' 197 ( 35) 


' ‘ ^ 253 (2.2) 


•a^ -a^ ( 




Don*t know 








'• '3(1.4)'' 


State 


■ ' 90 ( 2.0) 


71(4.1) 


0 { OO) 


11=1 


210 ( 2.1) 


247 ( 2.7) 


* , -a^a*- ja*- , 






Nation 


92 ( 15) 


. 81 t 2.4) 


. o(o‘.i) 




'3(1.2) ‘ 




208 ( 1.5) 


254 ( 2.1) 






'*-«-a ja'* t , , 


GENDER 


• 




‘ ' 






l^ale 

State 


89 ( 1.8) 


7^ (2.7) 


0(00) 




3(p.9) ' 


215 ( 1.7) 


266 (1,8) 


-a^a- ^-aa- -a^ 




a*a ^a-a a-^ 


Nation 


, , 92 ( 1.2) , 


‘ 74(1,9) 


0 ( 0*1) 




, 4 < 0.8) ‘ 


‘.215(1.4) 


269 ( 1,4) •' . 


, ■ataa- c^ata- -aj 




■ 281 (6,4)r.f; '! ■ ' 


Female 


'. ''' 










State 


‘ ' ‘89( 1.7) 


' 69(3,0) ‘ 


0 ( OO) 

***• ^*a- -a^ ' 






•213 ( 1.0) 


262 ( 2.2) 






Nation 


92 ( 1.4) 


' 77 ( 2.2) 


0 ( 04) 




; ' 3 ( q!8) - ' ■' 




212 ( 15) 


‘ 270 (1.5) 


. -a** ^■aa-a^”™: 




•387(9.0)i(.'' :' 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
The percentages may not total 100 percent because the “Moderate Emphasis** category is not included. Comparisons between 1990 and 
1992 are not appropriate for this content area because of changes in the form of the questions that the students mathematics teachers 
were asked. ! Interpret with caution — the nature of the sample does not allow accurate determination of the variability of this statistic. 

Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A18B | Teachers’ Reports on the Emphasis Given to 
Measurement 



CARD 



ivaap 



1992 

Trial State Assessment 



Heavy Emphasis 


Little or No Emphasis 


1992 Grade 4 


1990 Grade 8 


1992 Grade 6 


1992 Grade 4 


1990 Grade 8 


1 992 Grade 8 



, Percentage of Stud^ts and 
Average ^ath Proficiency < 




Pm^Ttage of Scents and 
Average Math Proficiency 


- '31 ( 3,0)' 
;'c'219 < 2,3> 

; . ' 1‘4 ( 

2,6> ‘ 


29\{'3.7) ‘ 

'' c' . 247 {2,7) 

= ‘ :‘17{3.0)/‘^ 

: .:250 C4:6) 


‘ '.;;23 (3,2)' 

: 250 (‘3.6) 

‘16 {2.0) ’ 
‘ ‘‘ ';255;{ f0)‘ 


"r( 6.7) 

. ''''6{,i:2) 
■',221 { 3.8)1 


' " ■*- ‘19('2.4) 

■ ■ , ,..,.258 { 3.4) 
33(4.0) 

V'..' ,f;272{,3,9)'^ 


' . 13(2',0) ‘ 

, ,',;2$4 (.7,7) > 

: ,15{'1.6)'<' 


27 {'3.4), 
, 234 ( 2.9) 

. 10 { 1.6) 
,234 { 2.5) 


' .,'^ 26 ('4.3)'.’.;.; 

" ' ;,262{3.8)'‘ 

•''14(3.4)' ' 

s' .258 ( 5.8)1 ' . . 


‘'' ' 20 ( 3.7)' ' 

< ,267 ( 5.4) ; ■ 
• 14 ('2.3) 

2M'(,2.9) . 


• ' '"2 { iii)' 

, ■6{„1.5), 
.,. 231 ;{ 2.8){ 


i" ",''i20(3.i) 
■276(4.0) 
■' . ".36{4.7)- 
: ,‘278 '(4.3)' 


294 ( 8.3) . 
. 18(2.1) 

,, ,:29r(2,Q)‘ 


^ {.3j5) ' 

'‘•.'198{3.'1)' 

I 'i 25 {,4.5) 
';';;J^,{ 2.7)” 


‘■'30(6.2)'' 
222i'5.7)! . 

•' : ■ '25, .(7 -4) ,s" 

!,„■ s,23t(,ii:5)i ‘ ■ 


'' ..29 (58)' ;■ 

231(9.1)i: . 

'• .19 (.4.1) V 
225 { 30)1, , ; 


1 { 0.5)' 

' ■:!'5',{',i‘:5)‘ 


'’l4{4.5) 

. f ,'','23'{5.7)‘ ’ 
■,,V';:239^ 6.6)1,,, 


s’V.‘'e'(‘1-7) 

■v .. 

• ;;,..13(2.4):,. , 

: 229'( 6.2) 


; 209 { .4.2). 

: '22 f 4.2) 

2C» {,4.0)1 


, ' '32{;‘4.5)'‘. ■' 

. 'i^40',<,3.8) 

■' ..'23 (4.1) .S. ' 


, '■ ‘‘'28'{ 4,'7)| . 

'235 (37)' 

''' 22 (2.8)',,'., 

'.'237 { 4.6), ■' 


■ '0(6.6)'. 

. ,7:'( 2.3), 


M('3.3)' 
.'■i245{3.5) , 
34,t''5.'8).,. 
,.,250;C4.9)i;.' 


I '40 (.'2.9)' :' 

258', .(>.3)1 •'■. 
,io.'('^i)'<. 
;f25,i,‘_{'6.'f)t_ ; 


. 29 {T.0) 

c' ‘ ' ^4 ( ills) . 

/ ' {' '.'f ‘ '< , ,{« 


,,, ,s,s,. . 

‘ 23 {'5.6)1 ' ■ 

' w* ‘ 


‘'15(5.9^^' 

.. '^7 ( 4^) ' “ ' 


' '0 (<O.D) 

‘ 6(‘2l9) , 


, ■ ' j. '44 { 8.9)1 . 


'!ji':ii'7'(:‘4,6) 

‘ ‘ .26(5lo) 


19 ( 7.0)1 

'4(2>>r 


19 f 7,5)1 
*** ' 

,.9'(7!o)I 

, ImM» 


13 {'6.7)!' 
*** 

< 6 { 3.8)! . 


‘ 'C ( 0,0)1 

^ HHrt: 

‘ ‘3(^2)! 


< ■' 12(4,7)1 

[ ‘ *+* *j| 

' '' ‘-40{8’.5)! 

, *Hh* ^41^ 


'' ' ■'23‘( 6.'7)t 

< . “ ' 28 1 7,2)! 
265 ( 6.5)! 


‘ 41 ( 5.0)( ’ 
‘ 206(4.4)1 
23 '( 5.4) 

‘ 169 07)1 


‘ ‘ 46 (10.5)1 ‘ 

. • 240 ( 3,5)t ' 

\ •• • '39{io:3)i;'v 

241 { 7.8)l 


^ ‘34(6.3)1 
‘2,33 ('4,2)1 
‘/‘13{4',6) < 
‘232'{7.5){ ; 


' '' ‘C(0,0)( 

''.':,'3'{ t!?), 


20(6:0)1, 
‘<‘247 (‘5,8)1 ' 

‘‘ 2H^.5)^ 

; ‘ *** 


\/‘ ■\<4:{2,4)! 

^ *4H1^<^4H1 t 

'^‘-//'':<i9{5y) / 

\;U&{uxi)\ ' 


: 7(3l‘4)‘ 

‘ '213 (.^9)1^ 


' ^‘'‘6(4l9)! 

IMMf ♦ji ^ 


< ' 2{2,1)!‘'!'' : 
15 ( ols)! 

J '< j‘ *♦* ,, 1 ‘ 


'T ‘lo('i(>,o)j'' 

' ■ :'"2(i4)' 

< ' j. 


‘ 'V ‘‘‘‘ 

. ‘ ‘32 (11.7)1 
‘ '259 (7,8)! 


<10,9)1 > 

; ' '' V-11 (elo)!; 

\ ^'1 , 5 ‘ *** ' ‘ 


' « 32 ‘(5,3) 

, 221 ( 4,8)l ‘ 

; '15 ( 2,0) 
223 ( 3.3) 


• “26 <(4,5) 

247 ( 3.6)1 ’ ’ 
16 {3,9) 

251 { 6.0)! 


24 04,6)/. 
‘ ' ,249 ( 4.6)!' ;; 

‘ ,i7{2,6) 

255 ( 3.4) 


.' if ! 1 {•'oi'): ' 

8 { 1'.7) 

, 222 ( 4.1)1 


’/.2'o(3;;4) / 

‘ 25? {'4.0) < 

./ 34 (5,3).; 

: 271 i{ 4,1) 


‘‘'‘-1 16' '{3,5). / 
:< ‘ . ‘276 {8.7)! . 

‘ ‘ ' ' 14 {1.8) < 

' < ‘;283{3.2) 



TOTAL 



State 

Nation 



MCE! 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Asian 

State 

Nation 



TYPE OF 
COMMUNITY 



Adv. urban 

State 

Nation 

Disadv. urban 

State 

Nation 

Extreme rural 

State 

Nation 

Other 

State 

Nation 



(continued on next page) 
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Measurement 



1992 

tirlal State Assessment 



Heavy Emphasis 


Little or No Emphasis 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 





Percentage of Students and 


9«x«itage of $Wlents and ., 






Average Math Proficiency 




Averj^ Math Proficiency | 


TOTAL 


liiiSliiliiiliiiii 


iliiiBSiiiiiiiiiiiii 






liiliililillfllilH 




State 




'' ‘ 39(3;7) 


'23' (3,2) 




1-9(2;4)"‘ ' 


' 13‘(;8.0), . 




219 ( a.3) 


. 247 ( 2.7) « 


^ 350 ( 3,6) 




• ',35$ (3,4) , ' 


• .■.'2$4|7,7)‘> 


Nation 


< . 14 < L7) 


■ • 17(3.0) 


16(2.0) 




' 33 ( 4.0) 


■' ..'1'5t'l,6) < 




, \ 317 < 3^5) 


. . .< 250(4,8)'< 


’ ' 355(3,0) 


' ‘221 L3,8)l : 


‘ ‘ V' J.^72(‘3,9) 


'•.•■1981 1 3,4) 


PARENTS^ 


' 'a /c 


iiilliiiSiilliilillliilii 


< ' ‘ < 'i 




liiiiilililllllill 




EDUCATION 




laillpjllliliiii 






lilllliililijiiiiii 




College grad. 




i : jili i i! || pj i i: 


v' 






. 


State 


■ ■■ 31 ( 3.4) 


, , 28 ( 4.4) 


'■ 19(2.8) , 


' ■■ 2 '(.i.o); 


: "'22 (3^0)/' 


• ■■'■ '•i7,(2:2‘) :■ 




.226 ( 2.7) 


■ .259 ( 3.9) 


288(5.5), ' 




", 277,1 5,d)‘: 


■ ' 307'( 7.9) > 


Nation 


i3 ( 1.9) 


. ‘16{3.3)., 


12(1.8) 


'■ 6('i!3) 


‘ S ‘37 (‘3,8): 


19(1.9)< 




■ ,__223U-1> 


_ • , 264 ( 5.9)t 


' ' 269 (4.0) ■' . 


I 227 '( 5.2)'- 


28$(3,9)s- 


, ' . 293 ( 3.8) ' ■ 


Some college 










yiiSiiiiiiisiiiiiiis 




State 


‘ ' 29 ( 4.5) 


28 ( 4.5) 


■ ' ' ' 22 ( 3 . 8 ) ‘ 


, 1 i 1-2) ' 


' . ■ . 18(3.3)' 


16 (2.9)' 






256 ( 4.9) 


. 259 (' 6 . 1 ), 




'**{*’.*), ■ • 


''. 2B2'(6,6)i-' ' 


Nation 


. .ie,(' 2 .s),, 


12 (2.7) ! 


'15(2.2),.' ' 


;'T.({24 


39(5.5):'' 


,'';y„'. 15(?,3)‘'< 






(^.*);.'' v:, 


257 ( 5.5)' 


'•'jj 


^ ‘ 276 ( 4,4) i‘, 


.'‘!..,“;277fs.1) 


HS graduate 






... ■' h 


t ^ ? j' 1 I 


■■ '■ 




State 




29 ( 4.4) I 


' , 24',( 4.0) , , 


‘V(0.7). 


“".:l „.i7 (. 3 : 3 ) ', 


•■: . ifiX-aa),;- , ■ 




218 ( 5.0) 


'■ V '.241 (4.5).'' 


242(5.5)' 




•244(4.2)! ' 




Nation 


14 t 2.8) 


■' ' ■, ■■17(3.9) .■ 


‘ 22(3.1)'.' ,. i 


'■ .‘7..n.4) : 


27(5.0) , 


.:ia'.(i>) . 




,'213.<3.9). 


,,‘251(5.7)!'“' 


. /246 {4.7| 


■■ 


P .250'(4'.5j!'‘ • 


■•s'!' 268 ( 4.3) 


HS non-grad. 








c c 


', ^ • •<,, '• 


■ .' ' • ' 


State 


31.(5.3)‘, 


29(4.4) ,■ , 


p 32 (5,0) ' 


„ ' 2 ( '(.1.) , 


■, ' • 17 '( 3,0) ■ 


‘ 7'C,?.4)‘ 






■ 235 ('4.2) 


336 <5.2^ ' ‘ 




.! ' 242 ■(4,9) ' . 




Nation 


■' ,T2<2!3)' 


.22 (5.3)' ' ' 


, ^ ‘ 18(2.9)‘ * ' 


‘ ‘ '8‘( 


y , ; 25 '(5,3) ■ 


:“ ! ■ ',i;8'(2.5) . 




‘ -..M 




244(3.5) 




‘ ‘ ' 




Don't know 








‘i '' ' ' : 


inplliiiiPiliPHiPiPPiPP!: 




State 


'30 ('3.5) 


■ . ‘ , 3 l 2 ( 4 . 2 ) ' ■ 


= '28 (5,0) 


' .. 0 (0.5) 


'•' ""'21(3.4).... 


19 '(2.8)' ' 




: . 213 < 3.0) 


■: . 236 ( 5,9) ■•■: 


232 {'4.5)1 ‘ 






: *r* (*♦,*■) • 


Nation 


14(2.1) 


24 [ 4,4) 


19(2,9) 


' 8 ( L3) ' 


. 26 { 4.1')' ' 


' " 14 ( 2,5) 




212 < 3.0) 


I"*-* 


. 250 (3,8) 


215 (4,8 




, 264 ( 4,9) 


GENDER 








' 




iiiilliliiiiliiBii 


Male 






: ^ \ 








State 




. ^ 28(3.8) 


‘ < 22(3,1) ' " 


= 1 < 0,5) 


‘ 19(2,4) 


^ * '.12(2;0)' ' ‘ 




323 < 3,1) 


. 259(3.4) 


‘ '257 ( 3.7) ‘ 




' ‘ 360 ( 4,3)‘ 


: «992(6.$)>^’ 


Nation 


, .14(1,9) 


^ 17(3,3) ' 


‘ ' =15 (1,9) ‘ 


'= '6(ll3>' 


32(3,9) 


16,(1,$).< 




317 ( 3,9) 


' ; -356 ( 5,9) 


359 (3,0) ' ^ 


21^ ( 5,2)1 


“ r ; 577 ( 4,4) 


‘ ‘^361 ( 3,6) 


Female 


< < ‘ . 5 . 












State 


' 31 (.i2) 


' \ 39(3,9)'< . 


' '24 (3,6) 




' .19(2,6) 


14X 2,2) ' 




.316 ( 3,9) 


" 345 (3,1) ' 


343 (4.3) ' = 






L ‘378(93) 


Nation 


. 13 ( 1,7) 


’ 17 (3.2) . ^ 


17(2.1) ' ' 


6('L3) 


^ =95(4,3) 


“ i5(i,6r<.' 




318 ( 3,9) 


243 ( 4.8) 


251 (‘3,9) ' 


! 217(4.2)1 


267 ( 3,6) 


360 (4.5) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > ( < ) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. The percentages may not total 100 percent because the “Moderate Emphasis” category is not included. 
! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this statistic. *** Sample 
size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A18C I Teachers’ Reports on the Emphasis Given to 
I Geometry 



Heavy Emphasis 


Little or No Emphasis 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 





, : Percentage of Stud^ts and 




Poxeitage of Sttident$ and . .. ' . 






Average Math Proficiency 


' V- • . /( ,"<( ' •' « V 


'-Avarage Math Proffiaancy;'";';; 'f:-' 


TOTAL 




'• ‘i'V 




C ' ( ' ! '(•' 


fy.'f yy'*'-. ,/ 


‘ p' A \\ ' V ‘ ' ' ' ' ^ ‘ ‘ 


State 


: \ ‘17 < 2,9) 


‘ 37V3,oi 


30(3,3) 




y'- 'i2'( 2.6)' f 






2,1)' 


.<V‘< .^67^(24) . 


. i'' 261(3,0) J << 


:/218 <5,1)1 


S /‘255 ( 5.0) . 


276‘f6,6) ‘ 


Nation 


• '.6 (1.1)'. 


26(3,8)”“ 


r /16(2,6)‘ ' 


■ 22 < 2,6) 


' 21 (3.3) 


It { 1,4) < 




212<<5,0)i. 


' 259 




‘,,217,( J,9)-< 


yy v/' 2^{5,4)^ ij; 




RACE/ 




c 


V ^ . 


' T. 






ETHNICITY 


: c . ' 






' .. 




’ ‘ 'v \ ' * 5 / ' 


White 










Vc \ y / ; /.y/y 




State 


■ ■ .'16 { 3 A) 


. 37 { 3.8) 


27 ( 3.7) , , ; 


‘ 11 { 2,7) 


‘< ‘10 {2.2) ' 


. .7(1.4) ■' 




229 ( 2.7)! ‘ 


269 ( 2,9) 


276 ( 3.4) 


, 228 ( 4.8)1 


278 (4.8)r . 


"'.292 (4.6)! 


Nation 


4 ( 0.9) 


. . , ■ 27 ( 4.4) 


15 ( .3.1) 


,24( 3.4)' 


22 < 3.4) 


10 ■( 1.4) 




, ; 227 i 7.4)l 


' , . 265 ( 3.2) 


272 ( 2.8)1 , 


.','222 ( 1.9) 


^ . 273 { 5.8) , 


'■ ‘i . 278 ( 3.4 '■ '■.' ' 


Black 








. ' 


:Pip=iii:;:P;;PifiPIPiPIP 


‘ V ‘ ^ t C<{ ' ^ 


State 


; 22 < 3.9) 


40 ( 4.6) 


'■ 34(6.6) 


10 (.3.2)' 


'' ‘if (3.7) 


■•S '5{1.5)'‘''; • 




; T98,( 3.1)1' 


. ' 235 ( 3.5) 


.235 ( 6.5)1 


*** {** ^ ) 




a-*a<‘^ajt a-^ 


Nation 


13 {3.4) 


! , ■ , 33-{ 7.9) . 


. ';,'22(4.7)' 


17 (3j)' 


r ' , ‘ ‘24 { 7.3) 


' ■ = ':...14'.{,'3;3)',.:‘ 




•;,>195 {'4.5)1 


, 242 ( 5.2)1 ' 


”240 ( 3.3)! 


■: ,1^ { 3.0)1 


' p': 233 f 6.0)1 


. ‘ ‘2M{5;0|f . • 


Hispanic 














State 


V 17 .(4.9)’ 


36 ( 3.6) 


' 33 ( 4.5) 


. '10 ( '2.0) 


'' ‘ 15 ( 2.9) 


“'.V;. ‘6 (;l8) ■ 




. 212 { 5.9)1 . 


.250(3.3) 


■' 250(4.0) 


210 ( 7.7) 


‘ ‘ l242{‘6.2)r 




Nation 


11 (4.2) 


; ■ 27 ( 5.8) ‘ 


' 24 ( 3.9) ' . 


■ 20 ( 3.3) 


y f'/ J6(‘5.5)/j. 


{ '^0) ; '■ 




; ' 204 { 6.0)!, 


. . 


■' ‘ ■ 250 ( 3.5) . , ‘ 


'. 2CK3 ( 3,3) 




:2^'(7,o) . : 


Aslan 






• ' ' ’ 


. . ' • 






State 


29 { 9.0) ' 


*♦* 


28(6.2) 


7'( 3.8 )‘ 




^ ' '14 {4.6), - ' 




• : . rn • 


itrHt p-* •'J 




(** *) ‘ 






Nation 


■ '.11.{ 7.0) 


'"34(9.2)1 


19(4.8) • 


• ',14;(5"6) 


. ■■ '14( '6,8)f. ‘ 


‘ 'io(sl2ijy“ ' 








*** («') 






‘ a^a [pha'a'ji 


TYPE OF 


. 's ' 












COMMUNITY 


' -'r ' '' 


Mliili:!; i; i i ; i ii ; 








> ; < 'c‘ ‘ ' ' 


Adv. urban 






‘ ' ‘ 






<' 


State 


' 3,3)1 


‘ '31 ( e,7)i 


21 ( 6.0)1 


15 ( 4.9)1 


^ . ' '12( 5,3)1 


'6{ 5,1)1 ' 




< ♦** 


278'( 6,0)1 




-jHrt 




aHHt .^-a* 


Nation 


1 < 


38 { 9.4)! 


‘ 14 ( 6,9)! 


' 24<8!$>1 


‘ ' 'I^{3l2)l ' 


•' 'Vf3H 5,9)1' y 






268 ( 6.2)! 


IHHt 


iHt+ 


• ,, "**k a-j ‘ 


^ ' 'iHh* ^4Mt a-^ 


Dtsadv. urban 














State 


1 23<4J)r 


54 ( 6,9)t 


' 40 {7.8)! 


9 < 2,4)1 


‘.;y 11 {3,7)1 < 


< , < 7 { 3,8)1 ‘ 




212 <6,6)1 


. .'243 (2,7)1 < 


‘ 252 ( 7,2)! , 


4Mf* 


{ ( • • aHMt a-ji 


, ''*♦* *-y . , 


Nation 


; 11 < 4,0) 


• ' 33 (11.8)1 


24(6,1) 


< ‘19<5’,6>' 


< 16 ( 7%i < ' . 


r‘''‘ii:{a',8) ' ‘ 




1^<5,^)l< 


?50(6,3)l., 


241 ( 5,8)1 . ^ 


1^ ‘< 3,3>! 


. . *** a-^ 


y 240(9,1)1 ; 


Extreme rural 




' i' 




‘ ' , ‘c ' ‘ ' 






State 


12‘<7,5)( 


V' 35 {9,2)1 ‘ 


19 (U,3ii ' . 


, '4;< 3io>r’ 


9 ( 6,4)1 ’V 










. ; 5 5MHt ^ ' 




\ ^ 'i' ( IHHk *||* «• A 




Nation 




. ' ‘ B{e.i)! 


‘ 7 (3,8)! ’ ’ 


' ' isV^V) 


-y' ‘ ' ::'‘'16 {7,9)iy'^ 


'5i'3^2)r' ' 






, j { , IHHk 


*** < 


y'?19<4,5>! 


’ { ’ L !{<; :A a- j >' '' 


. . c c ’*** |lMt 'a-J •, 1 


Other 






‘ ' 'c ' ' 








State 


‘ ,': s21 <5,1)/ 


' y . 33'( 3.3) ■ ;< 


31{4,7) !< 


‘‘ 9<2,0>' 








< ■ 220 <‘4,4)1 ' 


r< ‘ 258 ( 3.3) , 


, 256 (4,0) ‘ 


205 < 47 >! 


‘24$ (6,4)1 ' <: 


y 7286 (•5;2)r>j ; 


Nation 


. ./ ‘6 <1.5) 


' ■ 28 ( 4.6) 


' 16(3.2) 


23 < 3,3) 


' y24(4,3) 


y'-.:'12 (.1.7) ‘;./ 




' <‘217 < 5,9)! 


258 ( 4.0) 


■ ' 264 ( 2,2) ; 


. 217 < 1,9) 


; ‘ ,‘264 (5,8) ' 


•^V-”'266 {5,2) - -"T 



(continued on next page) 
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CARD 



(continued) 



Geometry 



rsnp 



1M7 

Trtai State Assessment 



Heavy Emphasis 


Little or No Emphasis 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 





,p^ercentage of Stud^ts and 
Average Math Proficiency 


p^^itage of Students and 
‘ Average Math Proficjlency 


TOTAL 


‘ t' 




i 4 t { 




12 (2,0) 




State 


'‘"17 (2-9) 


' ‘ ‘ /37 { 3,0) ' ‘ 


7^‘30(3,3)‘‘ / 


10 ( 2,0) 


, ■ 'ed'o)/'" 




219(2,1) 


: 7 257(2,4) ‘V/ 


■,261(3,0) ■■ 


■ .218(5,1)1 


' 255(5,0)^1 


. " 275(6.6) i 


Nation 


6(1.1) 


‘ 28 ( 3,8) 


s '18(2,6) . « 


'22 ( 2,8) 


2t ( 3,3) ‘ 


■, 11 ( 1,4) < 




. V?12(S,0) 


. = / . ' ‘259( fO) 


■:^ 2p'(2,3)-‘ f 


- 217 ( 1,9) ‘ 


■;‘‘‘ "“264 ( 5,4) . 


* .^,.;ir'2M(4,4)‘i;'. 


PARENTS' 


c ‘ \ 






‘ ‘ c ‘ ' 






EDUCATION 


'Vr/ < ‘ s 






‘ ‘ , ‘‘ 




' . ■ /. 


College grad. 


t ' j'c 


'39(4.1)'. 


' * C 


‘ " 12 ,( 2.6) 


. ' ' ' 13, (2.8) 


■■ d ‘7 .(.1.6) 


State 


. ' 18 ( 3.2)' 


“ ‘ .28‘(3,1) 1 




■221 ,( 4.2) 


’ ' . ..267 ( 3.1) / 


• 275 ( 4:4) .. 


.224 ( 4.5)» ‘ 


: 270(7.0)1 


'■ 292'(6.5)f ■. , 


Nation 


. . 8 ( 1.3) 


'‘•,'26(3.4) 


.‘‘i 17 (2.8) 


22 ( a2) 


' ' , 2,1 ( 2.9) : 


'. ‘,13(1,6L 




' ■ ,217, ( '5.4)1' 


,269(2.9) 


,, 271 ( 2.8) , 


.. 223 ( 3.4) 


'',''279|6.5), ■ 


27.9(4.6) 

t t . * 


Some college 


' ■ ' 




11(2.1)' 


State 


' 18, ( 4.4)' 


■•V . ,.'37(44) 


' ’26'(4.0) 


■ . 10 ( 3.7) 






■*** (** ■*■) 


1 263 ■( 3.2) i 


'■ 267 ( 3.1) ■ 




f ‘‘ *-»~k ‘ 




Nation 


'' '!'7,(‘2'o)". 


I'V 27(5.0) 


,20 ( 4.0) , . 


,•■22(11.7) 


, . 23('4.1)'!' 


'‘;',|'.,''.ii('.i‘,7)‘' ; ■ 




, , ('^'*) ‘ 


■ ',''259,(44)t_ ;' ■ 


265(3.0); . 




‘ 271 ('5.2) 


; ' . .259 ( 5.4|‘ ■ . • ' 


HS graduate 


• ‘ ' V'“ ■' '' .'f, 


' ‘ f ,‘1‘ 


'k)(40)' 


/' '7(2.0) 


‘ ‘ ‘ :;‘‘,,,11 ( 2.3) ‘' 


•4:d2r;;;‘ 


State 


; "'l'4"('it)'' 


36 ( 3!o) , 






, . . '?250 ( 2.8) , ' . 


253 ( 4.2). ■. ' 








Nation 




23;, ( 4.5) , 


,17 (2.7) 


V 29 ( 4!9).' 


24{'5:i) ' 






3.7) !, 


_ 255 (.3.3) 


.; '2.13 (2.6) , 


,.247('4.2)» 


; . ,_'252 {5,6) ;■ _ , 


HS non-grad. 


' • '21. '( 5.4)- 




‘ ' t ‘ ‘ ‘ ‘ ‘ ' t 


, 10 '(.2.8) 


■, ' 9 {‘2.^1 


State 


36; (4.0). 


'^38 (.4.9) .,... 


. . .‘'3''( 0,8) ' 






,'.^244,(M . 


i..„ 250(4.9i . 


,. (** ^ ) 


‘ t ‘ 


; V ‘ *')' *> * 


Nation 


8(‘2,0) 


:'„32(6.3) 


1'8 (2.4),''.| f' 


' 24'('4.7)' 


' ‘‘ 20 {6.7) 


• ‘ |0{2.7) 




‘ , . 




252 ( 4.7)^ . _ " 








Don't know 


'.'.32'{4.8) ' 




' . '.8 (2.3) ■ 


State 


17 (3.2) 


‘1 '32(3.8) 


.10 < 2.2) 


‘ ‘ ‘ 15 ( 3.0) 




, '219 '( 3.8) 


‘249(4:6) ‘ 


1:.' . 246 ( 5.3) 


,.‘216 (8.4)1 


' iHHk 




Nation 


8 ( 1.3) 


. . ' . 35 ( 6.7) 


, 16 ( 3.2) 


20 ( 2.8) 


13(2*1) 


" 11(2‘,4) 




207 ( 3.9)1 


245 ( 6.1)!. 


253 ( 3.9) 


' 214 ( 2.5) 


(-/) 




GENDER 


' t ft 




, . . . 


- ' 




' 


Male 














State 


.16(2.8) 


‘ ‘‘35(3,1)‘‘ . 


‘ ‘ 28(3,3) 


11 ( 2.0) 


'13(2,1) 


. ■ ‘7(1,2)' ‘ 




' ; 220 ( 2,9) 


7 ' 259 (2,8) . < 


' '268 ( 3,1) 


' ■ "217 ( 5.2)l 


256 ( 5,4) 


. 279 { 6.6) 


Nation 


^ 6 ( 1,2). 


‘29(4,1) 


17(2,5) .. 


22 ( 2.9) 


20(3,3) ■ 


11(1,4) ' ‘ 




' 210 (>1) 


‘ 261(4,0) 


‘ 262 ( 2,8) " \ 


' 217 ( 2.4) 


‘ 266 (6,7) 


263(4^9)“' 


Female 






t'l t « 


I P 




. e('l,3) , 


State 


. ‘ 18(3,1)' 


. • ‘.38(3,3) . 


. ‘ ‘ 31 ( 3,5) 


‘ ‘.‘10(3,1)' 


11 (2,2) ‘ 




/ , 217 ( ‘3,1) 


:‘' :i “255(2,6) 


; 255 ( 3,6) 


‘220 ( 8,2)! 


‘ 255(6,1) ' 


‘ 272 ( 8.0)1 . 


Nation 


' . 5.( 1^2) 


‘ ' V 27 ( 3.9) - 


^8(2,8) “ 


■, 22 ( 2,9) 


23 ( 3,5) ' 


'11(1:7)C‘ 




' 214‘(e,2)l 


7 ‘ 257 ( 2,9), 


263 ( 2.7) 


'217(2,1) 


262 ( 4.7) 


266(4,7) 



The NAEP malhemalics scale ranges from 0 to 500, The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (< ) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. The percentages may not total 100 percent because the “Moderate Emphasis” category is not included. 
! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this statistic. ♦♦♦ Sample 
size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A 18 D| Teachers’ Reports on the Emphasis Given to 
Data Analysis, Statistics, and Probability 



Heavy Emphasis 


Little or No Emphasis 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grade 8 





Percentage of Students and 


Percentage of Students and 




Average Math Proficiency 


Average Math Proficiency 


TOTAL 










State 


16 ( a.3) 


'21 ( 3,0) 


25 ( 3.2) 


18(2,2) 




216 ( 2.4} . , 


, , 269 (4.7) , 


219(25) 


261 (4.1) 


Nation 


7 ( 1.2) 


‘ ‘ 11 {1,7) 


52 ( 2.8) 


30 { 2 0) 




. <222( 4.2} 


. V. ‘.27?(4.6) : 


i .i.:"'; 215 n,4} ! ■ ■■ 


-‘'268(2,6) '‘j « 


RACE! 








! { ' ■ C 


ETHNIdTY 










White 








, , ' 


State 


16 ( 2.8) 


20 ( 3.4)', 


26 ( 4.4) 


21 ( 3.1) 




< 227 ( 2.5) ^ 


, 286 ( S.3) 


, 228 ( 3.1) 


272 ( 4.3) 


Nation 


7 (1.2) 


10 ( 2.0) 


54 ( 3.3) 


31 ( 2.2) ‘ ' 




, 232 ( 4.8) 


286 ( 5.4) 


, 223 ( 14) ' ■ • 


. ■' 277 ( 2.5) 


Black 








. t ‘ 


State 


20 ( 5.3) 


22 (6.1) 


■ 20 ( 3.2) ‘ 


' 13 ( 3.0) 




205 ( 4.4)1 


, 250{5.6)t 


‘ , 200 ( 4.6)1 


. • (-/) , 


Nation 


' ‘ 6(1.8) E 


11, (2.1) , • 


. , , 52 ( 3.8) ■' • ■ 


24(3.2) 






246(8.2) 


! , 190‘( 24) ' , 


■ 232 ( 4.4) 


Hispanic 


' , ‘ ‘f ‘ f tJ' ‘ ‘ 


. ‘ .. ■ , “1 


' ' , 'i' 


State 


14(2.4)' ' 


“ “ 23(4.6') ' ' '‘‘‘• 


■ 28 ‘(4.2) , 


' ‘ 14(2.5) 




2C®,( 4.9) ■ 


: ,,.250,(5.1)1 :■ '1,. 


208 ( 3.1) ,' 


. ' 240 ( 5.5) i 


Nation 


... 11 ( 3.4) 


, ‘ . .13(1.8) , ‘ 


,' ‘ 46(4.8) 


. . 31(3.8) 




' . 205(5.3)1 . , 


‘1, ■ , '‘246(4.3) 'i- 


V'’08.(2.6) 5‘‘. 


239(4.1)' ,! 


Asian 










State 


■' , 11 (5.5) ■ i” 


22 ( 7.8) , !• . ' 


■ , ' ■ ' 18 ( 6.5) ; , . ■ 


' ‘ ! , 12 ( 4.8) ' ■ 












Nation 


■ 1 " 0 ( 2^5) ' , 


,1.1 ( is) ' '' 


35'(8’.3) ' ■' 


r'.f 35 (6.0) ' , ■ 




^ j -Mr*- ‘ 


‘ J " ‘ 


* ' *1 ‘ 


' ■ ' -f** ‘ 

tc '' '' ' ^ t ' - 


TYPE OF 






PPppillplIl 


pirjriypiy lihf 


COMMUNITY 




iliiliiSHillBiilsil 






Adv. urban 




: rP?^?:‘2lE?RE0^ 






State 


6 ( 3.8)1 


18(7.8)1 ‘ 


' 19(12.5)1 


20 ( 6.2)1 




■* j 


1HE* .I”*-* 


-Mr* 




Nation 


2 ( 14)1 ' 


26 ( 7.9)1 


■< ‘ 56(12.4)! ' 


22(7’,9)! 




*** 


iHHt 


236 ( 3.7)1 


t 


Disadv. urban 








' t ‘ t ' < ' , ‘ 


State 


16 ( 5.4}« 


30 ( 9.0)! 


' ' 22 ( 4,3)! 


12(4,3)1 




^ ‘ <208 ( 5,3)1 . ' < 


V V 254. (7.9)! 


‘ * E, 213 ( 6.4)1 < 




Nation 


' ‘ 9(4.3) ; < 


‘ ' 18(5,6) 


'47(6.8) 


' ‘ ‘ ' 23 (4>) 




♦** l^**- 


251 ( 6.2)! 


' 197 ( 4.0)1 


242 ( 8.9)1 


Extreme rural 




‘ 




1 


State 




5 { 5,9)‘ 


'' 32(8.9)1 <; ' 


■ ' -71 "(187)1 




, . *ik* ^’**''*) ‘ t 


iHMr |4Hr *) ' ‘ * 


< 223 ( 5.0) 


257 {107)1 


Nation 


9 ( 4'.3) 


5 {3,3)! < ' « 


, . ■ ■ '55 ( 7.9) , 


:* 45(12.0)1 




‘ ‘ -tc** ‘ ' 


* <, < ' ' *** j 


212 ( 5.3)1 


261 ( 4.9)1 


Other 






it < c < 




State 


‘ . 16(3^> 


‘■22 {4.3) 


22(4:1) “ 


13 ( 2,2) 




.217 ( 4.6)l 


< 271 {7.6)1 


' *218(4.1)1'“,.. ' 


'"263 ‘{6,1) ‘ 


Nation 


7 ( 1,7) 


9 {1,7) 


52 ( 2.9) ‘ 


29 ( 2,4) 




223 ( 4.6)l 


269 ( 3.8) 


< ' 216 ( 1.4) 


< 270 ( 3,3) 



(continued on next page) 
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TABLE ai8d| Teachers’ Reports on the Emphasis Given to 
(continued) I Data Analysis, Statistics, and Probability 



Heavy Emphasis 


Little or No Emphasis 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grade 8 




Trial State Assessment 



TOTAL 


Percentage of Stud^is and 
Average Math Proficiency 


Perc^tage of Students and 
Average Math Proficiency 




State 


' ' 16(2.3) 


21 ( 3.0) 


25 ( 3.2) 


18 ( 2.2) 




Nation 


— 21$ ( 2.4) 

: 7 ( 1.2) ' 


269 ( 4.7) . 
':‘11(1.7) 


219(2.5) 

52 ( 2.8) ' 


261(4.1) 
30 ( 2.0) 




PARENTS' 


‘‘:222<f4.2> y ‘ 


273 ( 4,8) ' ' = 


' 215'( 1.4}- 


" 268 {‘2.6)' ., 




EDUCATION 












College grad. 




21 ( 2.9) 




/ • 17 ( 2.5) 




State 


, ' .15‘(2.6) ' . . 


25(4.4) , , ' 




Nation 


” 223(2.8) ' 
8(1.3) 


292 ( 6.1) 
‘‘ 12(2.5) 


' ‘ ■ 226 ( 3.0) 

‘ , 49 ( 3.8) , , 


' 279 ( 4.9) 
. 30 ( 2.2) 




Some college 


229 ( 4.3) 


. 287 ( 6.4)I 


‘ 221 ( 2.2) 


’ 284 ( 3.4) 




State 


17 (3.6) 


‘ 22 ( 3.8) , 


■ . ' 27 ( 4.6) 


15 ■( 2.8) 


' 




,, , :,,,•***■ I**.-*) .. ' 


‘ 275 { 4.5) 


•k*it ■* j ' 


. 278 ( 6.5)1 , ■ 




Nation 


!7(.2.6)' 


. ,,;ii..('i.6) 


53(4.0)' . ' 


‘ 31 ( 2.7) ‘ ' 


j 




I ‘ -kic*- , 


‘ { 5.0) 


225 ( 2.6) 


. '• • 272 ( 3.7) 




HS graduate 


1 /' ‘ ' ‘''S t ' 


26 ( 3.3) 


' '.'21(3.0) ■, 




State 


1?(3.2) ' ' 


. 21 (4.0) 






-k-ie*- i^-W ! * ‘ ‘ ‘ 


256 ( 4.4) 


, . 214 ( 3.9) 


. ... . 247 ( 3.8) . 




Nation 


. . / , 6( 1.6) 


' ' 8 (.1.5) , 


, , 55(3.6) 


28 '{2.7) 






‘ (***) * 


260(4.7) ‘ 


' ; 211 (2.4) _ ' 


,, , , 252(4.2) ' 




HS non-grad. 




“ 23‘t'4.8) 


" ‘ ■ 18.(3.2) " ‘ 




State 


. . “ 18 ( 4lS)' ■ 


• ^2(4.4) ' 






( ♦kik- t*1t ^ 


:'249{l5.3)f . , ‘ 




246 ( 5.2) 




Nation 


‘ ‘ 7 ( £s} . ‘ ‘ 


14 ( 2.6) ' ; 


. ‘ 56 (5U) 


' 33 { 3.4) 








, . 252 ( 4.9)t 


137 ( 3.0) 


243 ( 4.3) 




Don’t know 




. ' ‘ 27 ('3.4) 






State 


" '‘t5('2.4>' ' “ 


‘ 20 ( 4.2) 


, , , 17.'( 2.9) 




Nation 


‘ 244(4.4)<'‘- 
7( L4) ‘ 


‘ rn ‘ ‘ 

11 ( 2.5) 


y 216 ( 2.8) ‘ ' 

54 ( 2.6) 


28 ( 2.6) 




GENDER 


213 ( 4.6>i 


259 ( 7.2)1 


212 ( 1.5) 


247 ( 4.1) 




Male 












State 


' '.te ( 2.4) 


20 ( 3.0) 


. 26 ( 3.4) 


19(2,4)' 






‘^218(3,3) 


273 ( 5.7) 


218 ( 3.4) 


260 (5.1) 




Nation 


. 8(1.4] 


10 {1,6) 


' 52(3.0) 


. . 30(2,0) . 




Female 

State 


219 { 4.7) 
16 ( 2.4] 


275 ( 4,5) ' 

. 23(3,2) ‘ . 


217 ( 1.6) 
- 25(3.3) 


‘ 267( 2.8) 

16(2,4) 




Nation 


‘ ‘ 218 (3;2) ' 

6(L0} ‘‘ 


' 266 {4,6) ' ' 

,11(1^9) 


219 ( 3.3) 
53 ( 2.9) 


261 ( 4.0) 
29 [ 2.3) 






’ 226 ( 4 J) 


272 { 5.8) • 


214 ( 1.7) 


269 ( 3.2) 





The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
The percentages may not total 100 percent because the "Moderate Emphasis" category is not included. Comparisons between 1990 and 
1992 are not appropriate for this content area because of changes in the form of the questions that the students* mathematics teachers 
were asked. ! Interpret with caution — the nature of the sample does not allow accurate determination of the variability of this statistic. 
*** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A 18 E I Teachers’ Reports on the Emphasis Given to 
Algebra and Functions 



1992 

Trial State Assessmertt 



Heavy Emphasis 


Little or No Emphasis 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 




Percentage ef Students and 
„ . V Average Math Proficiency ' 


Pnxentage of students and 
Average Math Proficiency , 


' ' ■> ( io]t ;■ 

'V: 

. V, 

V. -.aia (4,3)1 


^ 52(2.8) ' “ 

'■.‘,264( 1,9) 

4.6 (3.6) ‘ 

. 275{ 2.6) ^ ‘ 


57 (2.8) • 
c 275 ( 2.2) >; 
\ 46 {11) 
;^‘282 ( 2 , 1 ) 


,',"44(3,6)." ' 

, 213(2.6) ■ 

■ ■ 65(3.5) ' 

215 CL5). ■ 


‘13 ‘{1-9) 
‘ 236 ( 4,4) 
20 ( 3.0) 
‘ / 244 (3:2) 


' ■■‘€<•1.4).,,' „ 

, "239(5.1)1 
..' ,13( 1.5) 

241 {,,2.8) ■■■: 


■ ■ « ( ■ ' ■ 

230 ( 5,3)! - 

<' ' t, 1 ), , 

, ; 232 ( 5.7)1 


:r.'54{3.4V'‘ ' 
,''277 ( 2.4) . 

.«■ 48 ( 4.2) ‘ 

' 281 ( 3.2) 


, 59(3.4) 

289 ( 2.5) > ■ 
‘ 48 ( 2.4) 

;290 ( 2.3) 


,, 41('4,4>..‘: 
224 ( 2.6) . / 

. ,65(4.5) ; 

. '222 ( 1.4) V 


‘;i2(3'o) ' 

. 254 { 4:2)1 
. 1 ' * 18X2.8) > 
’;252‘i3.4) ,, ‘ 


,' 5(15) 

,■•,' '253 (.8,4)1 ,' ' 
,i." 11(1.4), ' 

. 25p( 3,3) 


5 (.2.0) “ 

j' , 4 (LB);- 


47(4.6) 

',243 C 2.8) 

■ 39 ( 7,1) CiS 

.iv'aiK ( 5,4) 1 


60(6.0) 

V, 256' ( 3.8) ;• 

■ f. 40 ( 3.8) , . 

■,f251(2.8), 


49(6.4) 

195 ( 3.2)1''. ...■' 

. ,‘.85(4.3L"'..::i-' 

192 (.2,7) 


1Qt'2.7) 

t: ! ‘‘'■27 ('e'g) 
\-.227-.{-, 5.1)!., 


■ ' ;lbV4.7) 

:!','■ ^.:i8(4;i).... 

222 { 44 )!, 


‘Ci‘ 10(4.6)'"' 


'i^(3.4) ■ 

\ 251(2,6)''..' 

'46(5.9)''': ", 
;."256 ( 4.6)F 


, .'!:‘52"(3,4) ■' ' 

','..257(2.2) . .. 

' '40(3,4) 

' 1 , ., 257, ( 2 . 2 ) , _ .' 


■' 48 (4.8) ‘"’V'"; 

,.204 ( 3.6) 

, ', 62(2,9) . 

,,, 198.(2.2) 


,""'';'i'5'(2.'2) 

! “.222,(4.0) 

, 18(',4.2) ■ . 

. *— ‘ 


■'.■.';',■ 7’'(„1. 5) < .i'' 
;,,,,■*— .. 

■,.^'.''17(10) ..■'":■ 

„225 'L3.2). ' ; 


3 (0.7)' ■ 

su^i)-' r,;' 

r ' -a-^ ' ‘ 


j ,< * ,*dHt e>^ ! 

V ' d-*dt e>^ 

61 ( 8 . 1 )!. ^ 

;,■;■—(-*) ' • 


..175(4.9) 
300 {5.D) 


50(6.9) 

V' =55'^<5'8) ‘ 

235 i SJ)i . 


.'. it— ' 

9(4.9)! ’ .''i ',, 

{ ‘t 4^ ^ ( 


!■!'. 2(1,5)' 

jf{ ,jd-edk e-^:, ^ ^ . 

'■f ' ;^( 2 :S)- 

t itd'd d-^ 


2 < 2 . 0)1 

. <• ro < o!o)l ' 

dHf* 


‘ 51 {7.9)1 
. 278 {4.3)1 
‘ . 41 { 6,9)J ‘ 
'297 {6,1)1 


• 56 ( 6.4)r ' 

306 (5.8)! > 

: 49(7.2)! \ 

302 ( 6 . 8 )! 


‘36 < 12 . 6 )! V 
233 < 4.0)1 
‘ 54 <10.6)!. 

■2:^ < 4.4)1 


<‘11 (3.2)! 

j 1 MH! ^dh* d-J 

< 18 ( 5.3)! . 

( ' t *dHt | 1 H* 


‘V‘8{3.8)! 

, , dHMr ^dHt d-| 

' ■' 8 { 15)1 < . 


. '..e‘< 2 .i)} 

' 1 dHhe ^drt- dl^ 
f 1 <dMT* 


53 {‘7.8)1 
254 ( 3,3)1 
. 53(11.8)1 
257 ( 6.5)1 


58 { 7.6)! 

. 258 ( 4.4)1 
■ -33(6.9) i 
265 ( 3.8)r 


^ 39<e.2)| 

1^<4,6)i ^ ‘ 

63 < 7.1) , ‘■ 

; 197 < 4.0)! . 


‘ ‘^(2.7)t , 

*dMk ^dH! d-J ‘ V( 

20 ( 0.4)! 

«HMt i^dMr d-| - 


. ‘11'{ 5.1)1 : 

JMHt ^dh* d-^ ■ 

‘ ‘ 16(61), \ < 
'':<226 {4.3)!' , 


‘«'<B; 2 )li 

‘ dHt* c^dtd- dh^, ‘ (( 

; B(4:i)..'^'-;;. 

‘ dMhP <'**'*') ■ <* 


J''' '33{ia!3)l \ 
33(e’i)i 

I »dM^ ^dMk d-J 


‘37(ia.4)J 

*dMt 

‘‘ 39{ 8?3)! 

‘ 276 ( 8.7)! 


, ' /'50<11.4)J 
221 < 4.4) 
^<7.9) . 
208 <5.6)1 ' ‘ 


Vi‘ , R 

t *HHf ^dHf d-^ 

•'''42 {16X1)1. 
' 240 t( 5,2)! " ■ ‘ 


' ^ |dMt d-j . { 

'' ‘18 {'4.0)! C‘ 
V 244 { 7.2)! - ‘ 


V'‘ ‘io<3.0) •' 
' 222 <B. 2 )I . 

3 < 1.3) 

< .214 <4,3)1 ^ . 


54 ( 4,4) 
265 { 2.5) 
47 ( 4.3) 
• ' 276 ( 3.2) 


57 {4.4) 
275 (2.7) ‘ 

48 ( 2.3) 

281 { 2,4) 


. .i '45 < 4,2) / 
2C^ < 3.3) 

, 65 < 3.9) 
‘217 < 1-4) 


• .13 ( 2,0) ‘ 
“'231 (5,2) '< • 

‘ 17(3,3) ‘‘ 

245 ( 4,8)! . 


7(2,4) ' ‘ 
236 ( 6.3)f 
•12(1.6) 
<241(3.4) 



TOTAL 

State 

Nation 



RACE/ 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Asian 

State 

Nation 



TYPE OP 
COMMUNITY 



Adv. urban 

State 

Nation 

Dtsadv. urban 

State 

Nation 

Extreme rural 

State 

Nation 

Other 

State 

Nation 



(continued on next page) 
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TABLE A 18 E I Teachers’ Reports on the Emphasis Given to 
(continued) I Algebra and Functions 



Heavy Emphasis 


Little or No Emphasis 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 





. Percentage of Studi^ts and < 




Perc^tage of $u»fent$ and 






Averse Math ProRclency ' , 


‘ 


Average Math Proficiency 


TOTAL 


'= ' ‘‘ . , 










' ‘ , I < ' 


State 


V 


52'{2,8) ‘ 


‘ ' ‘ "57(2,6) ■ ■ 


■ ‘ 44 ( 3,6) 


!'13(1,9) 


. ' ' 9{ ‘ . 




, = ' 219 (4.1)1 


;264{19) 


■' 275 ( 2,2) > . 


213 ( 2,6) 


' 236(4,4) 


. 239 ( 5.1)r, 


Nation 


, 1.1) 


' 46(3,6) 


46(2,1) . ' 


. 65 ( 3,5) 


/ 20 [ 3,0) ' 


.13(1.5) 








•8e2'{2,1) 


V >215;( 15)^ 




'241 {'2.8)',.! 


PARENTS' 












‘ c ‘ ‘ 


EDUCATION 










.*r ' ‘ ‘ ' ‘ *1* ‘ 


' ' ' » ' \ ! 


College grad. 








‘ 






State 




, , ‘57(3.0) 


■ '.63(2.9), .' 


' 42 ( 4,5) 


9(2.0) , •' 


. 6 (.1.5). 






'^',‘277 ( 2.4) 


' . . '291 ( 2,8) > 


219 '( 3.3) 


('*-*■)’ .' 


*r»rk < 


Nation 




50(3.9) 


55 ( 2.2) ;; 


' 61 (,‘4:,3), 


18'( 2.4) 


' S ( 1,1) <‘ 






288 ( 2,9)', 


293 ( 2.4)' ' ' 


. 222 ( 2.2) 


248,(3.9) ' , . 


250 ( 4.2) ‘ ' 


Some college 








, , 




< ‘ t 


State 


' =. 5(2.3) 


‘56 (4.1) 


61 ( 3.7) 


. 43 ( 5.4) 


10 ( 2.7) 


6 ( 1.8) 






;. i 272 ( 3.3) . 


. ;. 281(2.5). , 


• 219 < 4.5) 






Nation 


7 ( zIb) ' 


i- .'-48 (4.8) 


'49(35) . 


‘ 69 (.4.4) 


17(91) .' 


. 12 ( 1^8) ' . 




t , -k-y 


1.279 (.2.6);., • 


280 ( 3.1);,, V', 


223 .( 2,8) 1 




244 (4,d), !.._ 


H$ graduate 












t ^ ^ 


State 


8(2,8)''.' 


49 ;( 3;b) '■ 


'"i;, 52 (3.8)" '. 


. 43' (4,6) 


15(2,5).,' . 


7,‘(.'i.9) 






•.255(3.0)' 


•262 ( 3.d)‘ 


.: '212(5.1) 


233 (6.7). •' . 




Nation 


i''’' '3 ( %J) ; 


,‘i, ','.44' (.49) . 


:' ' '. 38(2.5)' .' 


67 ^4.9) 


. 23 ( 3.'9) ,, •" 


■ . i6(2?i):;.' 






:'“''266('3,0)', 


! 269(2:4) ' V ' 


' , , '210 ('2.8), 


1 ' 240 ( 4.1), 


ip { 3.7) ' , 


H$ non>grad. 


' ' ‘c f ‘ 


.'•'_ ,! , ‘ , 


' ‘ ‘ '■ . , , , ' 


. 


iili-iri-jlipllii-ir; 




State 


.. ■' 8(ib) 


■ ‘ 48 ( 4,3)', ‘ 


Si (4',1)' •' 


. '48 ('6.1)' 


• 16 (.2:6) . ■ 


'. 6 (.1.6) 






. ,''246(3,0)..:, 


. 255 ( 3,0). , 


'•.207 ( 4.8). 


‘ 1 d-*-k 


^ *♦* 


Nation 


' . '1 ( o‘,7) 


'.28(5.2).' 


''■ . 35(4;i)' , . 


' 72 ( 4.9) 


29(6.9) 


' 18 ( '2:8). 




. ... ^ 




.'' ‘ 259 ( 3.2) 


•, ‘198 '( 3.8) 




230 ( 3.7) 


Don’t know 








' 






State 


fl ( 2,2) 


. 44 ( 4.5) 


, 49(4.4)' . 


46 ( 3.9) 


19(3.4) 


' . 9 ( 2.6) ' ' 




• 213 ( 4'.B)I 


.'.'• 253 (''5,1)' 


' 256(4,1).'' 


'210(2.7) 


^ . 


***,(**,!') ■ ‘ 


Nation 


.4(1,1) 


■ ' ‘ 42 (.8.0) 


36 ( 3,1) ' 


66 ( 3.2) 


‘ ' 19(49) 


19 ( 2.7) 




210(5.1)1 


249(5.1) 


264 ( 3,2) 


211 ( 1.6) 


*♦* 


236 ( 3,8) ,, 


GENDER 










|i|g- III 




Male 






, 


^ ' 




• 


State 




52 { 2,7) 


56 ( 2,9) 


44 ( 3,9) 


14 ( 2.4) 


6(16) 




222 ( 5,4)1 


. ■ 264(2,3) 


t278 ( 2.3) > 


215 < 2,7) 


.236(5.7) 


235 { 4.8)1 


Nation 


4 ( t2) 


, ■ 44(4,1) 


. ‘ 44(2,0) 


. 63 ( 3,6) 


22 ( 3,6) 


15 ( 18) 




'.2'13 ( 4,6)1 


. .277 ( 3.1) 


. ' 281 ( 2,3) ^ ‘ 


‘ 215 < 1,8) 


243 ( 3.4) 


240(3.2) 


Female 








< 




' 


State 


«'(2,0) 


, ‘ atVas) 


58 ( 3,2) 


45(3.7) 


12 ( 1,9) ■ 


5 ( 1.5) < ' ' 




‘ ' 210(4,1)1 


^ ■ ‘/‘204 ( 2,4) 


273 (2,6) ‘ 


211 (3,2) 


233 { 4,2) 




Nation 


3 ( 0,8) 


48 ( 3,6) 


48 { 2,5) ■ 


' ^ ( 3,5) 


‘ 18 ( 2.9) 


, 11(13) 




224.(5,4)1 


274{‘2,6) 


282 ( 2,3) 


215 ( 1,8) 


‘ . 245 { 4.3) 


241 ( 3,3) 



The NAEP malhemalics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. The percentages may not total 100 percent because the “Moderate Emphasis” category is not included. 
! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this statistic. *** Sample 
size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A19 



THE NATION’S 
REPORT 




Teachers’ Reports on the Availability of 
Resources 



All the Resources Needed 


Most of the Resources Needed 


Some or None of the Resources 
Needed 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



TOTAL 



State 

Nation 



RACE/ 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Asian 

State 

Nation 



TYPE OF 
COMMUNITY 



Adv. urban 

State 

Nation 

Disadv. urban 

State 

Nation 

Extreme rural 

State 

Nation 

Other 

State 

Nation 



Percentage 


Of Students and 




Pm^itage i 


»f Studerds • 


aind 




Percentage 


of Studimts 


and; 


Average Math Proficiency 




Average Math I^Rciency ; 




Average Math Preflcier^ <1 


' 14 {2.1)' 


20 


(2.9) 


< 22 


( 2.7) ■ i 


'54 


(3.3) 


.'51 


(.3.3) , 


49 


(3.2) 


32 


(3.0), 


. ^ 


(3.1) ■ 


29 


(.2.6) 


‘220 U.1) 


‘258 


(3.0) 


268 


( 2.5) > 


218 


(2.0) 


259 


(1.6) 


265 


(2.4) 


'214 


(2.2)' 


' 2^ 


(2.6) 


258 


( 2.7) : 


11 (1.7),. 


M3 


(2.4) 


< 


(2.3) ■ 


52 


( 3.0) 


' 56 


('4.0) 


53 


( ,2.5) , 


37 


(3.5) ; 


31 


( 4.2), 


33 


(1.9)'. 


22t i 2.8)‘ 


;264 


;( 3.7). 


272 


i ' 1 


220 


(,o),- 


=":265' 


( 2.0) . 


‘269 


TT.if"; 




■^$0 




"‘•'26i 


"('■'1-3] ■ 


( 3.4) 


‘ :23 


( 4.3) 


23 


(■'3-4)‘ 


56 


( 4.2}. 


53 


(4.6) 


‘ 50 


(’4-3)' 


26 


(.3.3) 


24 


('4.3) 


27 


(,i3-7'i 


227 ( 1'.8) 


2^ 


(3-0) 


283 


( 3.0) > 


229 


(2.4) 


271 


( 2.0) . 


.279 


( 2.6)' 


226 


(3.0) 


. 266 


(.2.5)1 


273 


( 35), : 


12 < 2.0) \ 




( 2.3) 


'14 


(‘^3.0) : 


‘54 


(3.8} 


. 58 


(4.6) 


. 56 


(3.4) 


35 


'.(■4.5) . : 


.30 


(4.6) 


.30 


{ 2-4), 


229 { 2,8) 


‘ 275 


(3.3)i. 


280 


(.4,7)1 : 


228 


( 1.2} . 


271 


(2.4)' 


278 


( 1,-2); 


222 




2^, 


(.3.3) 


274 


( 1,9), 


7(1.9)' 


J'4 


(3.6) 


' 17 


(3.6) 


48 


(4.3} 


.51 


(5.4) , 


. 53 


(6.1) 


.45 


(4.5), " 




( 6.3), 


'‘36 


,(5.3) 




\ ‘ 






T*-*) 


1^ 


(.3-1) 


235 


.(2.2) 


246 


(3.1)i> 


197 


(3!l) , 


235 


(4.4)1' 


234 


( 39)1' 


11 (2*1) ■ 


“<i5 


i4.2) 


,9 


(2.2)' ; 


46 


( 4.1} 


‘.'.52' 


( 6.6) • 


.[48 


(3.0) ; 


43(4.1) •. 


,33 


(■■7'-2) ■: 


r ^3 


,(,3-3J' 




‘ ‘241 


( 5,8)! 


240 


|,55)i, ; 


1^ 


,(;2^) 


1244 


'( 2.7), 


/238 


( 2.5) i 


ia> 






; 


im 


(;'2.0) 


11 ( 2.0)‘ 


' '17 


'( 2.5) 


<2|| 


( 3.2)'' 


53 


( '44' : 


'48 


(W)\ 


46 


(',3,6). 


36 


('4.3).‘‘ 


<‘ '35' 


(''4-1.)' ' 




t 3:1) ' 


209t3.7)\ 


‘f243 


(4.7) 


c 248 


(2.2) ; 


206 


(2.7) , 


'248 


(2.1) 


249 


(•2,0) 


207 


(,3:i),'' 


‘‘240 


( 3-31 


.246 


,(■29) ■ 


8 ( L5) ; 


^ 23 


(7.6) 


'<‘12 


(1.8) 


45 


(.3-2)' 


44 


( 4.9} ' 


'.45‘ 


T2.7) . 


47 


(3.3),i 


34 


(7.7L. 


;‘4a 


(2.7). 


208 ( 3.9) 


]243 


.(6-5)' 


'246 




2C^ 


ti-s),, 


251 


,(39) 


247 




11^ 


(:2,4) ,. 


‘242 


,(..4.8)! , 


243 


,( 2-2) ;■ 


15 ( 5,1') 




'(~-*) 


‘28 


(9.2) 


48 


(6.6) 


' *** 


r-i' 


50 


(lb.'3)‘ 


37 


'(7!i4)'. 




'er.*') ■ 




(.5.9), ■; 




IMt* 


(’*.') ■■ 


S ti*-* 










(**-•) 


<♦•** 


(»,*.*) 


»<*■* 


r-*') ; 




(**-’) , 


t 


r-1 ' 


■ H2.2) 


19 


( 8.6)i ■ 


22 


(6.2) 


53 


(4'.9) ‘ 


'37 


{ 7,7)1 


52 


('4.7.) '■ 


■ 40 


(5.0)' ' 


‘‘‘ 44 


(12:7)1; 


‘'26 


( .4'.4), ' 






(**.'), 




rv) 


233 


(4.0) 




, 


289 


(5.3) 


227 


('3.5)!„_ 




•r.') ■ 






23 { 9.0)! 


34 


( 9.9)1 


32 


(8.8)1 


Si 


(10.9)1 


' 45 


('75)1 


SB 


( 8.7)1 


16 


( 7.7)1 ' 




( 8,4)1 


. .‘g 


( 6.3)i 




273 


( 4.3)1 


286 


(5.1)! 


246 


(6.9)1 


274 


( 3.5)1 


295 


( 2.9)1 > 




r.*) „ 


, 265 


( ,4.9)1 


A** 


(**■■') 


12 (6.0)1, 


3d 


( 9.2)1 


26 


( 7.2)1 


57 


(7.4)1 


59 


( 89)1 


48 


(10.6)1 


31 


(8.6)1, 


. 3 


('3.1)1 


26 


(109)1 




' 273 


(8.6)1 


284 


(12.3)1 


243: 


( 4.2)1 


286 


(1.1)! 


289 


..(5.6)1. 


23$ 


(6.0)1 ' 




. 


,276 


( 3.5)1 


. 4 ( 2!3)( 


20 


( 5.6)1 


19 


(7.3)1 ■' 


54' 


( 6.2)1 ' 


. 50 


( 7.7)! 


45 


( 7.9)1 , 


42 


( 6.3)1 


‘ <‘^9 


( 8:4)1' 


'■36 


('89)1 




246 


( 9.8)1 


252 


(6.4)1 


2<^ 


( 4.2)1 ‘ 


245 


(3.1)! 


246 


( 3.4)1 , 


208 


('5,0)1 ■ 


'<242 


(.4.9)1 


247' 


( 29)1 - 


7 ( 2’.6) 


. 10 


( 6.8)1 


11 


(4.5) 


;38 


( 7.3) ■ 


40 


(13.1^, 


37 


(6.5) 


55 


(7.6) 


1C5O 


(14.5)1 


'‘52 


( 6.9) ■ 




-Irk* 


(**.*) ; 


240 


(6.0)1 


190 


( 4 5)1 




( 6.1)1 


243 


(_3.7>l , 


198 


(.3.2)1,, 


251 


.< : 


238 


(39)1:_ 


17 re,9)i 


16 


( 9.7)1 


32 


(26.6)1 ' 


65' 


( 9.8)1'' 


‘'‘‘53: 


'(■(8'.9jl 


'46' 


'(Sl'iO)!', 


18 


( 4.9)1' ' 


1.^7 


,(17.5)1' 










(“.*) 


*** 


(**.*) : 


225 


( 3.1)1 , 


' 256 


( 1.7)! 




(**T)' ' 




•h*),r.' 




(**.*> i 


!',***' 






2 


( 2.6)1 


1'9 


(11.9)! 


51 


(7.2) 


54 


(104)l 


‘.'45< 


(12,4)1 


'37 


C64),', 




(10.3)1 


; ‘'36' 


•( 89)1 


22004.3)1 




(".") 


^^2 


( sp 


218 


(2J),I 


260 


(9.9)! 






210{5.2)L 




<':7.4)i. 




(.69)1 


“‘l4 {3.7)' 


ia 


(3.6) 


‘ 21 




52 


(54)' 


' ‘“si 


( 3.8) : 


‘‘‘51 


'(4':&)".,; 


33 


(4,9) 


<“ 31 


(4.2) 


"29' 


(ke)'! 


220 { 3.2)1 


253 


( 4.0)1 


269, 


( 3.1 )!> 


214 


(3.5) 


260 


(2.3) 


.264 


'( 3.1 >.■ 


212 


( 3.5)1 


'249 


(3.4) 


259 


(3.2) 


11(2.0) 


11 


( 2.9) 


11 


(2.0) 


53 


(3.2) 


58 


(5.4) 


57 


(■3.0) 


3$ 


(3.8) 


31 


(5.6) 


32 


(2.6) 


22t<( 2.7) 


2^ 


(3.7)1 


276 


(3.0) : 


221 


(1.3) 


264 


(2.1) . 


'2^ 


(1.3) 


214 


(2.4) 


2^ 


(4.6) , 


263 


,(29) 



(continued on next page) 
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TABLE A 19 
(continued) 



Teachers’ Reports on the Availability of 
Resources 



IS: 



Itial State Assessment 



All the Resources Needed 


Most of the Resources Needed 


Some or None of the Resources 
Needed 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



TOTAL 

State 

Nation 



PARENTS’ 

EDUCATION 



College grad. 

State 

Nation 

Some college 

State 

Nation 

HS graduate 

State 

Nation 

HS non-grad. 

State 

Nation 

Don’t know 

State 

Nation 



GENDER 



Male 

State 

Nation 

Female 

State 

Nation 



221 ' ' 



13 ( 2.6) 
326(2.5) 
.13{3.1|;- 
227 ( 3*3), 

12 < 2 . 6 ) 

■ 11, {'£5) 

{ ioi 



12 ( 3u1) 

' Ife ‘i 2 , 2 ) ' 
316 { 2.6) 
Tin (1.8) 
216 '( 4.0) 



‘ 13 { 2.3) 
'219, ( 3,4) 
- 11 ( 1 . 6 ) 
220 ( 3.2) 

'1^;C20) 
221 ( 2 . 1 ) 
'11(1.7) 
222 { 3.2) 



age of Students and 


Percentage of Students and 




percentage 


Of Stud^ts i 


and 


36 Math ProDolendy 


: 


Average Math Pro6cien<^ 


' 


Average Math Proficfency 


, <2C 


L2.S); 


' 22 


( 2.7) ' i: 


: 54 


[3.3) , 


i< 51 


(3.3) 


‘ 49 


■( 3.2) 


32 


(3,0) 




(3.1) 


<■ " ; ’/ 

29 


(■23) 


<256 


<3.0) 


‘266 


( 2.5) > 


216 


[2.0} 


259 


('l‘«), 


265 


(2.4) 


214 


■( 3.2) •• 


950 


( 2.8) ‘ 


'256 


(2.7) 


<13 


1.2.4) , 




i;2:3). : 


52 


I 3.0) , 


< 56 


(4.0) 


56 


,( 2.5) ; 


<'?? 


(3,, 5) 


3'1 


( 4.2) 1, 


< !33 


(19) 


264 


< 


272 


(.34) 


220< 


[;i,3)' ' 


“265' 


(.2.0) ' 




( t.l,)'. 


213 


C2.0) 


‘2^ 


(3.1) 


‘261 

< <« 


( ^<5.). 


22 


( 3.7) 


24 


T3.6) 


56 


(3i) : 


iilsitfi 


(3.6)' 


<1-51 


(■4.4) " 


31 


(3.4) 


' ' 27 


(3.6), 


25 


(■•3.4) ■ 


‘270* 


(3.2).. 


285 


( 3,1) > 


226 


(2.7) 


<‘ 272' 


(23) 


2B3 


(3.3) 


219 


(3.4) 


262 


( 3.6) , 


272 


( 4.8). 




<2.9) 


r14 


(2.0) , 


54' 


(.3.4) 


<<‘ 56 


(4.9) 


, 55 


(■2.5) 


34 


( 3.6) ' 


30 


( 5.1) , 


‘\<30‘ 


(2.1)“ 


;275 


;t, 4.9)1 


265 




227 1 


('1.9) , 


<<i'277 


{ 2.3) , 


282 


( 14) 


220 


(,f?) 


273 


(4.1) 


,273 


(2^),,_, 


/ < 


c'3.8); 


! 22 


(3.3)' '1 


: <57, i 


. 


57 


(4.2) 


47 


'( 3.8) 


31 


( 4.4) , 


23 


( 3.5) ' 


31 


( 3.1) ‘ ' 


'267 


(3.9) . 


:273 


(■■3.3) ■ 


225 1 


( 3.4) •. 


■ '1^7 < 


(2.6) 


.273 


(2;9).. 




■C"-^) ' 


256 


.( 4.9) 


'269 


{ 3.7)' , . 


A13' 


t‘3.3),; 




( \ 


‘ 46 i 


(,3.8}- 


='‘:<62 


(43) 


'55 


(3.4) 


43 


(45), 


‘ 25 


.( 4,1 ) ‘ 


; 33 


(.2.'8)- 






‘ 274 




:227l 


(.3-0) .. 




(2.'1) 


'.‘273 


(■16), 


220 


( 3.3),,.' 


‘2^ 


•(.4.6) ;■ 


''^5 


(2:3); 




i(i3.lV 


,'20 


1:2.8) 




( 3.7 ). : 


: 49 


(.4.1). 


49 


( 3.6)! . 


26 


(3.71; 


‘‘‘34‘ 


('#):•, 


<''31 


(3-7) 


‘245 


.( 5.6), .V. 


'>55 


(35),h 


215 1 


( 311) ‘ 


248 


-{ 2.0) ■ 


'254 


(2.6) 


206 


'( 4.2} 


‘‘246 


(3.0) 


250 


(3.0) 


10 


( 2-5). 


\ '13 


( ■2.6) 


i '48 I 


(317) 


<< ^ 


( .4.3) 


52 


( 3.0)1. 


r42 


■(•4.8) , 


35 




< 35 


(2.3).. 




;(4,g)!.„ 


262 


(3-5)1 1 


214 ! 


(2.2) . 


«'<<?57, 


{ ,2.2) 






212 


5 ^ €*< 






253 


( 2.1) ' 






21 


(■■35) ■ 


52 1 


(5.4) '. 


<■ 52 


■{5.d).< 


"l 47 


(4.0) ’ 


36 


('5.5)" 


‘“29 


T4.b)j:' 


32 


( 3.9) 




(■4.4)1 ■ 


<250 




2'l2 I 


(3.4) , 


:‘246< 


(2.4),. 


248 


(2.8) 


212 


( 3.3) . 


' 238 


(.3.5) ‘ 


<245 


( 2.8)'. . 


. /8 


(2.6) 


15 


(;5J9) ; 


48 1 


f 5.2) ' 


'■ 54 


(.5.7), 


c'j 48 


(5.3) 


44 


(5.4) 


38 


(6.3). 


37 


(3A) 




(”:•*.). 


<257 


('318)1 ; 


204 1 


( 3.8),; , 


.245 


(2.7) 


<'2M 


■( P-O) 


199 


( 4.1) 


238 


( 4.3)1 ■• 


245 


(2.4) 




'(.3-0)’ 


22 


(3:2) V 


'‘•56 ' 


( 3.7) 


‘<46 


(.4.0) 


“ 46 


(4.4) 


34 


'( 3.4) . 


35 


(4.5) 


. 32 


( 3.8) 




ft*.*) 


248 


(.5,1) 


213 


(2.5) 


244 


(3.5) 


' 243 


(2.4) , 


210 


( 2.5) 


237 


(4.3) 


242 


(4.6) 




'( 5.0) 


11 


( 2.6) ■' ■ 


52 


(3.2) 


52 


.( 5.8) 


48 


( 3.2) 


38 


( 3.5) ■ 


' 31 


(6.3) 


41 


(2.9) 




r** , 


252 


1 4.4)! . : 


215 1 


( 1-3) 


244^ 


{ 3.6) 


254 


(2.9) 


207< 


( 2.0) 


2;^ 


(.4.4) 


247 


( 2-4) , 




,‘(3.p!l' 


< 22 


t !' ‘ '<■ 

(3.0)' ^ 


55 


13.8} 


49 


(3'.4). 




(3.3) 


32 


(3,4) 


30 


( 3.5) • 


29 


(3.0) . 


;256 


C4.S) ' 


270. 


(2.7) ; 


220 I 


(2.3) ■ 


‘ 260 


(2.2) 


'268 


( 2.5) > 


214 


(2.5) 


254 


(3.1) 


261 


(3.1) 


13 


,( 2.6).: 


<‘ 


( 2.4) . ; 


51 


(3.0) 




( 4.0) 




(2.5) 


38 


(3.6) 


20 


( 4.0) 


34 


(2.0) 


<264 


(■4.0)1 


272 


( 


221 


(lH») 




(2.7) 


268 


( 13) ' 


215 


(2,5) 


263 


(3.6) 


262 


(19) 


< ‘IS 




“<22 


l'2i)' : 


53. 


13.3} ' 


52 


(3!s), 


49 


(■3.4) ■ 


32 


.('3.0) 


< 29 


(3.0) 


‘ 90 


( 2.'9) 


‘ ,'257 


(3.3) 


266 


(3.1) ; 


216 


(2.1) 


257 


(2.1), 


283 


(2.7) 


214 


(2.4) 


245 


(2.9) 


256 


(3.1) > 


':i3 


<2:4) , 


' 13 


C2.3) ■; 


= 52 


(3.1) 


5$ 


(4.4) 


54 


(2.7) 


3'7 


(3.5) 


32 


(4.7) 


" 39 


(2.1) 


265 


1.4.0) 


273 


(3.3) : 


220 


M.6) 


.265 


(.19) 


271 


( 14) 


211 


(2.0) 


256 


(3.2) 


260 


(17) 



The NAEP malhemalics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution — the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A20A I Teachers’ Reports on the Frequency of 
I Small-Group Work 



At Least Weekly 


Less Than Once a Week 


Never or Hardly Ever 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



TOTAL 

State 

Nation 



RACE/ 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Asian 

State 

Nation 



TYPE OF 
COMMUNITY 



Adv. urban 

State 

Nation 

Disadv. urban 

State 

Nation 

Extreme rural 

State 

Nation 

Other 

State 

Nation 



Percentage of Students and 
Average Math Proficiency 



70 {3.4) <39(3,6) 5S(3.4)‘ 

na{1.7) ^'255<(2,5> 205(2.1) 

65(2.9) ‘50(4.4) 51 (.2.6) 



, 69 (4.3). 
230 ( 1.6) 
65 { 3.5) 
527 {1.3) 

71 ( 4.4) 
i96 { 2.9) 

. 67 ( 4.0) 
190 { 1.8)^ 

72 t 5.0)‘‘ 
2074 2.3) ‘ 
: 624 34)' 
200 ( 2 . 2 ) 

74 ( 8.6) 

'58 { 6.1) ' 

237 { 43) 



^ 70 ( 174)1 
: 2'39 ( 4 , 7)1 
' 71 ( - 6 , 3 )) 
242 ( 47 )) 

■ 7 $ ( 5 . 3)1 
,206 ( 4 . 2 ) 1 . 
73 ( 54 ) ' 
195 ( 3 . 9)1 

‘ 7l '{ 9,1 )t“ 
.223 {' 3 . 9)1 
. 66 ( 95) < 
216 ( 5 . 5 )^ 

. ‘69{ 

■215 { 2,6) 

‘ 63 ( 3 , 8 ) 
219 ( 1 , 5 ) 



. 36(43) 
272 ( 23) 

' 49 ( 46) 
265 ( 23 ) 

. 43(5.9) 
234 ( 2i3) ■ 
.47;{ 41)= 
'240 (^ 3.6) < 

' 42(54)' 
242 ( 3.3) < 
';e^f ( 7.2) 
‘245 ( 23) 

, ('^''*) 
BO '(• 8-2)1 



,‘51 ( 4.1) 
282 ( 2.4) 
51 ,( 2.7) 



53 ( 5.5) 
24^ { 3.8) 
. 52 i 6.7) 
, ‘238 { 2.6) 



247 ( ‘1.5), 
’54(3.1) 
246- (2.4) 

,49' ( 7.6) 

■ 50 ( 6.5) 
"268 ( '6.1) 



41 (11.3)i ‘56(11.3)! 
268(43)1 292 (3.9)1 > 
3$ (22,9)1 38 ( 6.8)1 

^ C**) 295 ( 8.6)^ 



241 ( $.9)1 251 ( 2,3)1 

; 70 (11.7)1 49(8.7) 

249 ( 4J)| 242 ( 4.0)1 

‘22(94)1 (23,0)1' 

‘‘35(146)) «38 (12,6)1' 
255 ( 5:7)1 ^{11,5)1 

;;i2(46) '51(40)‘ 
255 ( 3,'4) 266 ( 2.8) 

, 50(44) 55(2.8) 

259 ( 2,6) 269 ( 1.6) > 



Pmi^tage of Students and 
Average Math Proficiency 


pf $tu(i«its and ' 
. ' Average Math Proficiency 


24 ( 3.0) ‘ 
218 ( 3,2) 
27 ( 2.3) 
216(.1,|) 


50(3,6) 
257 (1,6) 
43(4.1) 
264 C2.53 ‘ 


' 33 ( 3.0) '< 
264 ( 2.6) 

32 ( 2.6) 
2K ( 2.2) ■ 


6^1.8) '10(1.7)‘ 12(2.1) 

212 ( 5.2)1 .252 ( 4.1) 265 ( 3.5) 

8(1,4) 8(2.0) 17(2.2)> 

215 {,3.0) '279(5.5)1 267(2.9). 


,27 ( 4.1) 
‘227 ( 3.8) ' 
26 ( 2.9) 
223 ( 1.9) 


55 ( 4.0) 
2^ ( 1.9) 
43 ( 4.5) 
= 271 { 2.2) 


35 ( 4.0) '< 
'277 ( 3.0) 
32 ( 2.9) 
'275 (' 2.2) 


5(,1‘,6) 8(2.2) 15(2.6) 

C*'*.’^) 267 ( 4.8)1 272 { 3.9)! 

8 (1.6) , 8 ( 2.3) .17, (2.4) 

224 (. 3.5) 288 ( 5.1)1 276 ( 2.7)' 


25 ('4.3) ' 
197 (5.8)1 
25(3.2) 
195(34) 


=42 (5.9) ‘‘ 
> 238 ( 2.9) 
-45 (7.0) 5 
^8 ( 5.5) ' 


34 ('5.9) 
2!40 ( 3.9)1 
. 30 ( 4.8) 
236 ( 2.6) 


’4 (.1.8) . .15(3.2) ' 12 (5.1) 

7 (1.9) . . 9(4.1) 18(4.1) 

,*^_r*,-*). ’^(**-T) 237 ( 3.6)! 


18 ('3.0) 
205 ('3.5) 
,27 ( 3.0) 
200 ( 3.2) 


‘ 47 ( 5.0) 
247 { 2,0) 
32 ( 6.9) 
247 { 7.0)1 = 


29 ( 3.8) < 
249 i 2.4'j , , 
'30 (2.8) 
245 ( 2.3) 


10 (3.3) . 11(2.1) 8(2.1) 

^'r* ') 246 ( 3.2)1 .251 { 4.2)! 

11 {2,4)' 4(1.4) ' 16(3.0) > 

19|0 ('5.3)1 ' («=*) . 246 { 53). . 


23 ( 8.8)' 
30(7^6) 

-k**- ‘‘ 


r*) 

,',37 (7.9)! 


'37(7.4) 

(**.*) 

,, -^'U-S), , 

‘ leW: 


2 { 2.8) (”.*) • 13 ( 4.4) 

12 (4.4).. '4 (2.7)1 ,“18.('4.2) 

‘ ! ‘ ‘ ‘5' ‘s ‘ ‘ ' 


24(174)1 

26 ( e’e)! 
rn 


51 (10.5)t 

273 ( 3,9)1 
41 (17.9)1 

274 ( 6.9)1 


37 (10.7)1 
291 ( 3.0)1 > 
42 ( 6.5)1 
279 ( 5.9)1 


0( 0.0)1 ‘ 7 (4,1)1 ‘5 (2.9)1 

3(l'.9)l 20(12,2)1 20<(5>)l 

a-y . • : ■ --tiw 


19 ( 41)1 
210 ( 6.3)i 
14 ( 3.9) 
192 ( 43)\ 


40 ( 8,3)1 

246 ( 2.9)1 
= 21 { 9.0)1 

247 (10.9)i 


16 ( 5,4)1 

38 ( 7,^) 
23Q ( 4.2)| 


8 ( 2.5)1 ' ie ( 4,6)1 4 ( 3.2)1 

(**,*) . '248 ( 4,7)1 , {**,*) 

13(4.1) 9 (8,5)1 ' 13(5.5) 

192 ( 5.2)1 r*,*) 244 ( 6.2)* , 


27 ( 8,7)1 
22|4‘( 6.0) 
22 ( 8.6) 
210 ( 5.5)1 


; 78(9.4)1' 

’ 259(4.0)1' = 
56 (17.1)1 
257 {‘$.0)1 


' ld( S.‘l)l< 

35 (12,5)1 
'265. ( S.4)l 


„2(2,3)) • 0(-'0;.0)l‘- = .27 (17.7)1 

12 (4>) ‘ ‘ >9‘('s!6)|‘‘ 27 (11.8)* 

*** C-*) ' ' *** r*^T > 


23 ( 3.3) , 
213 ( 3.6)1 
29( 3.0) 
217 ( 1.9) 


46 ( 43) 
258 ( 19) 
44 ( 4.5) 
264 ( 2.7) 


'='38"(4,9) '' 
263 ( 3,0) 

( 2.6) 
268 ( 2.3) 


‘ 8{‘i0)' •' 'h'( 2.4) = ‘^11 (2J) 
213(6,1)f 250 ( 6,6)1 263 ( 5.6)* 

8 ( 1,6) 6 ( 1.8) 16 ( 2.3) > 

218(2.7)‘f 278 ( 8,6)! 266(3.3) 



(continued on next page) 
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(continued) 



Teachers’ Reports on the Frequency of 
Small-Group Work 



1992 

Trial State Assessment 



At Least Weekly 


Less Than Once a Week 


Never or Hardly Ever 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 6 


1992 
Grade 4 


1990 
Grade 6 


1992 
Grade 6 


1992 
Grade 4 


1990 
Grade 6 


1992 
Grade 6 



TOTAL 

State 

Nation 



PARENTS’ 

EDUCATION 



College grad. 
State 

Nation 

Some college 
State 

Nation 

HS graduate 

State 

Nation 

HS non-grad. 

State 

Nation 

Don't know 

State 

Nation 



GENDER 



Male 

State 

Nation 

Female 

State 

Nation 



‘ <Pero^tage^ 


9f Students ami > 






Perc^tage ol 


^ Studerds 1 


)nd 


Perceritage‘ef Stud^its 


and 


' <;Avm^age Math PreflcleiKjy 






Awrage Math Proficient 


. Average Math Proficfemy 


70' {3.4}, 


‘ $9 


<3.8} 


“55( 


3.4} 


> 


w 


(3.0) . 


' 


3.6) 


33 


< 3.0) < 


•6(1,8} 


10' ( 1.7) 


“12 


(2.1) 


i^Jh 




<2.5) 




2.1) 


> 


216 


(3.2) 


257 { 


1;6) 


264 


( 2.6) . 


212 ( $.2)f 


252 ( 4.1}':. 


'265 


(35): 




’.50 


(4.4} 


51 ( 


2.6) 




27 


( 2.3) ■ 


v43( 


4,1) 




(2-6) , 


‘''.8(1.(^}■ , 


, 8 ( 2.0) : 


17 


(■2.2)‘> 


21^ { 1,4) %. 


: 2®) 


(2.2)' 

‘‘‘r t 


. 26^ ( 


1.6) 


<> 


216 


■( 1.8) 


‘ 264;( 


24); 


■’.2^ 


'.('2.2)'^'. 


215'-{ 3.0}'; 


'■279 £,5.5)1 


:.‘l^7 


v?m[ ■ 


'69 {4.4);, 




t'l « 

.( 'kA't 


. i : 

!‘ 55( 


3.8) 




' c‘ ‘ 

26 


( 4.3) 


p '47 ( 


‘3.8) ‘‘ 


‘ ‘ ^ 


(3.6) ■ 


, '5 {1.6}' 


'11( 2.3) , 


‘/II 


(,2-3)‘ 


225 {•2.6}.' 


.‘271 


(3.2) 


283 ( 


2.8) 




226 


(■'4.4}:. 


’ ,270 1 


2,2) ‘ 


i28i? 


(,3.7,) 


{-*) ;. 


!';259 ( 6.8)C 


‘:‘277 


£ 5.0)!. 


67 { 2.5) 




( 8>}' 


.'■53,{ 


.2.9) 




25, 


:("2.2> ■ 


. 43 ( 


44) 


31 


'('2-8), 


„„-:7,{1.3) , 


>1 .( *-7> 




(2.3), 


225 {2:0) 


‘‘.27V 


.{2.9} 




2.1), 




220 


( 2.4) 


“.276 ( 


3.1) 


278 


(2:e) ' 


227(4.2)' 


■ 286,(5.1)1 ■ 


28.1 


lilil; 


iiiiiirofi 


‘ 37 


{4.6) 


':^3‘(' 


41) 




‘ 27 


( 43) 


56 { 


4.6) 




'(3.9) < 


, 8{‘3.0),'' 


„ 7{1:6}“- 


15 




I227i;iipii 




(.3-9) 


■'273 ,( 


2.9) 




I::-***-: 


(*^*) . 


265 c 


‘2,5). 


2^ 


(,.3» . 


,‘■*7 {*■*.*■} ,■ 


(’*-")' ■: 


£“.£ * 




lEi4{4,6) ■' 


';‘;‘Si 


(5.2 


. '52 .( 


3.4) 




■‘2? 


( ,3,6) 


‘42 ( 


5.1) ; 


,.‘<..30 


(i3.p), „ 


!ri'( 2.4)..' 


V ■ 7 £ 2.3), . 


:i 18 




2^{2.8|‘ 




:(.2.'6), 


27i;j 


p); 




223 




968 ( 




<.;271 


(•.2.7)i'‘ 








11101 


•■7^'f‘4.0) ' 


‘ ;;42 


"(4-,5)'.'; 


. 53i( 


3.9) 




■<20 


,<;3:4>' 


' ‘48 (' 


4.4),. < 




'('3.8) ■ 


' :«{>9)',- 


‘^Vio‘ri.si<." 


c”‘13‘ 


iiiii 


;2i6;{'3.4)' 


‘‘242 


(.3-4 


252 ( 


2.3) 


j : 




;(?» :' 


‘ .‘252 


2.2] ■ 


2S2 


:(..2;B)', 


***’ 






( 4.7)! 


"'64' (4,6) 


49 


(.4-,8)i" 


,.'.50 £ 


3.4) 


‘1 


28 


‘(3.8) . 


p :‘45( 


5.1 )i 


32 


(I3.0) ■■ 


"8 {24}'% 


£.‘. ‘£8 ( 2S\:r 




(.2.5) > 


214 { 2.8) ‘ 


252 


( >f,)^ ', 


257 ( 


1.8) 


. C 


212 




. 2^( 


2.8) 


257 


( 2.1.) 




' ‘.£.‘ 


£‘.^< 


(35). 


lii|ili)I 


33 


‘(4i)' 


' 57 £ 


4.7) 




‘‘16 


(',3>> 


‘‘54‘( 


4.8) 


‘.30 


,(''3-,7> .< 


<‘‘‘‘6 { 3.0) V. 


■ ■ 13',(>.6) 


* ‘ 13 


iiilii 


iMIiiiiPii 


‘■‘‘242 


(3-3). 


246 £ 


2.7) 


‘‘1 




.(r-*> 


. 245 ( 


2.8] 


251 


(3X) ;■ 






‘ iAA-A 


(***),' ■"■ 






(6.4) 


46 £ 


3.6)' 




‘33 


(■5.3) 


39 ( 


6.5) 


‘ 35 


(4.7) , 


12 { 44)‘ s 


.,'"",1 ('114) 


‘.19 


£,■35) > 


203 {4.4) , 




.(,3.3) 


. 250 £ 


■2.7) 




198 


('4.f) 


242 ( 


4*3)1 


247 


( 2i4) ■ 




, ,•**•■•(***1 


254 


p5) 


fiilffiiifii;: 


■‘40' 


'(■4-9)' 


'61 £ 


■5.1) 


> 


■ 24 


( 3.0} 


‘^‘i51.( 


4.5) ‘ 


30 


"(4.4) < 


'7{2.oi, ■ 


■'‘9(2.4)' 


‘ L ;b 


(2.3)' 


213 ( 2;i) 


241 


(4.2)' 


245 '£ 


2.7) 




213 


( 2.9) , 


:‘i943{{ 


3.6] 


242 


(4-2) ■ 


***'{T-1. 






'(”.*) 


‘ 64 { '3.2) ' 


‘ 54 


.( 6.0) 


• ''49 ( 


3.8) 




27 


( 27) 


‘‘‘‘39( 


5.3). ‘ 


-37 


(4.3) 


’.'9 {1.4} i 


, 7 '( ‘25) . 


14 


(2.4) 


212 { 1.4) 


'239 


(5.8) 


253 '£ 


2.3) 




214 


(2.3) 


239 ( 


4.5) 


'251 


( 3.6) , 


208 { 3.6) 




249 


£4.0) 


70 ( 3.8) ■ 


' 40 


(3.9) 


55 '( 


33} 




24' 


(3.3) 


: yo{ 


3J) 


33 


( 2,9) < 


'6(1,8'} . 


.10 < 1,6) 


c 12 


(2.1) 


220 {1.9} - 


257 


(3,2) 


266 £ 


2.1) 


> 


217 


(■3.6) 


260 ( 


2,1) 


268 


(■3.0)' 




253 < 4,7) = 


■{267 


(4.1) 


. 66(2.9} 


50 


( 4:5,) 


49 ( 


27) 




^27 


,( 2.4) '. 


\ 42( 


4j0) 


“ 34 


(2.8) 


■ '7 (,1>) " 




‘..‘17. 


(2.2)> 


219 ( 1.6} ‘ 


aiK) 


(i1) 


207, £ 


13)' 


'1 


217 


(23) 


‘264 ( 


3,3) ‘ 


2^ 


(2,4). ' 


216 { 3.9) 


262 < 4.9)1 


268 


(■3.1) ' 


. >0(3.4} 




<'4..1) 


. 55, £ 


37) 




23 


(3.0) 




3,8)'. 


■’ 33. 


(3.3) < 


7,(.1-9) 


‘ *10‘< 1.8)' 


. 12 


( 2.2) ■ ' 


215 ‘{‘1.$}' 


253 


(2.6) 


l»5£ 


23) 


> 


219 


( 3.7). ■' 


255 ( 


49) 


.261 


( 2,7) '■ 


**4t 


251 ‘(4,3) 


‘262 


( 45) .' 


■64(3.2} . 


“50 


(4.7) 


. 53 £ 


23) 




:l26 


(23) 




4*7) 


‘29 


( 2.5) < 


■ &(17} ' 


7<2,1) 


17 


(25) > 


217 ('1.7}, ■ 


259 


< 2.2) ' 


270 £ 


1.8) 


> 


214 


(1.3) ■ 


1^3 ( 


24) , 


‘266 


(^■5),, 


215 ('3,0) ' 


‘276 ( 7.2)1 


266 


(35) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > ( < ) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level ! Interpret with caution — the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than ^62 students). 
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TABLE A20B I Students’ Reports on the Frequency of 
I Small-Group Work 



Trial State Assessment 



At Least Weekly 


Less Than Once a Week 


Never or Hardly Ever 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 





• Percentage of Students and ; 


^ Perci^tage df Students and 


, Percehiage of i^tuidente " ■ ; 




. Average Math Proficiency i i i ^ 


: Average Math Proficiency : 


Average Math Proficiency 


TOTAL 












i ^ * * 




State 


40(1.9) 


23 ( 2.0) 


38 ( 2.4) > 


18 ( 1.0) 


‘26 ( 1,5) 


27 ( 1.5) 


42 ( 2.0) 48 ( 2.4) 34( 2.2) < 




212 ( 1,6) 


259 ( 2,5) 


261 ( 2.1) 


228 ( 2.0] 


264 (1.9) 


269 ( 1.9) 


217 ( 1.4) 255( 1.5) 263(i:7)> 


Nation 


37 ( 1.1) 


28 ( 2,5) 


36 ( 1.3) > 


19 ( 0.8) 


28 (1,4) 


' 26 ( 1.0) 


44 (1.2 ) 44 ( 2,9) 38 ( 1.8) 


RACE/ 

ETHNICITY 


213(1.1) 


258 ( 2,7)^ 


265( 1,5) 


228 ( 1.6) 


267 ( 1.9) 


,270,( 1.4), , 


217 (.0.9) ^ 262 ( 1,5). .266 (4.3) . 


White 








• 




, ‘ 




State 


36 ( 2.5) 


22 ( 2.5) 


36 ( 2.5) > 


23 ( 1.4) 


30 ( 2.0) 


28 ( 1.8) 


41(2.7) 48’ (3.3) 37(2.4) 




225 ( 2.2) 


279 ( 2.7) 


278 ( 2.4) 


237 ( 2.3) , 


277 ( 2.2) 


283 (2.1) 


226 ( 2.1) 269 ( 1.6) 276 ( 2.0) - 


Nation 


35 ( 1.4) 


27 ( 2.9) 


34 ( 1.6) 


21 ( 1.0) 


29 ( 1.7) 


29 ( 1.3) ' ' 


44 (1,5),, 44 ( 3,5), ,37 ( 2^2) ,, 


Black 

State 


223 ( 1.3) 


268 ( 3.2) 


276 ( 1.4) 


233 ( 1.7) 


271 { 1.9) 


277 ( 1.5) 


225 ( 1.1) 271 ( 1.7) ^ 276 ( 1,5) 


‘ 46 ( 2.9) 


23 '< 3.0) 


‘ 40 ( 3.9) > 


12 ( 1.7) 


24 { 2,6) 


'24 ( 2.6) ' 


42(2.9) '52 (3.6) '.!"36(4.6) 




194 ( 2.9) 


239 ( 3.7) 


242 { 3.9) 


^ 


237 ( 3.4) 


247 ( 3.7) 


201 (2.7) ■ 234 ( 2.8) 240 (.3.8) 


Nation 


43 ( 1.9) 


,28 < 3.0) , 


40 ( 2.3i > 


12 ( 1.1) 


24 { 3.6) 


20 ( 1,7) , 


45 (2,1).' 48,U-7) 40(2.2) 


Hispanic 


188 ( 1.6) 


236 ( 3.0), 


234(2.3) 


198(3.5) , 


245 ( 4.9) 


■ 239 ( 3,0) . 


19l‘ ( 2,0) •' ‘,235 ( 3,5)' '238 ( 1.6) 


State 


46 (2.5) 


25 < 2.5) 


42 ( 4.6) > 


13 ( 1.1) 


28 ( 1;9) 


27 ( 2.5) 


42 ( 2.5) . ,’!48 ( 3.2) .'.;31 ( 3!s) < 




204 ( 2.0) . 


240 < 3.3) 


246 ( 1*9) < 


,213 ( 3.1) , 


252 ( 22)4 


252 ( 2.7), 


209 1 2.3)!!“ 244 ( 2.2) " 247 (.23) .. 


Nation 


‘ 44( 1.6)"' 


37 < 5.2) ' 


. 36 ( 1.6) 


13 ( 1.3) 


22 { 3.6) 


22 ( 1.8) 


44 { 1.9) 41 (‘5.0) ,V ' 43 ( 2.3) 




‘ 194 ( 1.6) 


241 (3.7) , 


244 ( 2.4) , 


209 ( 4.5) 


249 ( 4.4) 


249{i4) 


202 C'1,9) , 240 (‘33) ' 244'( 23) 

/ ‘‘'(t ' ‘t ' ' 't ‘ ‘‘ 


Asian 




31 T 5.0) 


t 4 ;',1; '' ' 




State 


‘ 28 ( 6.3) 




33 ( 7.9) 




41 ( 5,6) 


40(9.0) "*(**.*),'' 28 (‘4.1) 




‘ 


f *>) ' 








r-T) 


-iHHe ' j 


Nation 


40 ( 3.3) 


. 28' < 6.4)1 ‘ 


40 ( 5.t) ^ 


i?2 ( 3.3), 


32 ( 4.0)! 


22,(3.1)‘ 


38 ('3.8) .40 ( k2)i ‘.38 ('5.6) - 

229 { 3,4) f*>) ,' 290 (10.1) 




228(3.7) ' 




281 { 5.5) • 


.j 


r.*), 




TYPE OF 
COMMUNITY 

Adv. urban 








‘ 




' '• 




State 


31 ( 7.4)! 


28 ( 6,9)1 


40 ( 7.2)1 


31 ( 5.8)1 


27 ( 3.7)1 


34 ( 5,4)! 


38 ( 4.5)! 45 ( 6.3)1 26 ( 3.4)« 




236 ( 4.2)‘ 


283 ( 5,8)i 


287 ( 4,2)1 


248 ( 5.2}l 


277 ( 5.6)1 


299 ( 2,6)1 > 


242 ( 2.7)1 273 ( 3.1)! 287 ( 5.7)f 


Nation 


27 ( 3.6)! 


27 (13.9)1 


27 ( 5.4)1 . 


28 ( 4.1)1 


33 ( 4.5)1 


27 ( 4,7)1 


45(3.5)! ‘ '40(13.4)1 46(4.6)! 


Disadv. urban 


236 ( 3.8)1 




285 (11.8)1 


253 ( 3.3)1 


286 ( 5.7)1 


279 ( 2,7)! 


235 ( 3,7)1 281 (4.6)1 288 (-4.0)! 


State 


44 { $.9)‘ 


21 ( 3.5)! 


48 (5,7)1 > 


13 ( 1.9)1 , 


27 ( 3,5)1 


25 ( 3,4)! 


42(4,0)t , 52 ( 5.6)1 27 ( 4.7)«< 




202'( 4,1)1 


250 ( 5.2)! 


247 ( 4.0)1 


221 ( 6,7)l ' 


251 ( 3,0)1 


249 ( 3,3)1 


210 ( 3,8)1 ,241 ( 3.0)! •'246 { '3.7)i 


Nation 


40 ( 1.9) 


31 ( 5,7)! 


42 ( 2,4) 


14 ( 1.5) 


20 ( 2 .8)1 


19 ( 2,2) 


45(2.5) '. 49(6.3)! 39(2.8) 


Extreme rural 


191 ( 3,5) 


245 ( 3.3)1 


236 ( 4.4) 


201 ( 4.2)1 


268 ( 8.4)1 


243 ( 4 , 2 ) 


193 ( 3.1) 246 (f 5)1 240 ( 2.8) ' 


State 


'34(3.1)1 


26 ( 6,9)1 


37 ( 5.5)1 


22 ( 3.6)1 


31 ( 7.2)1 


25 ( 5,0)1 


44 ( 5.2)! ' 43 '( 9.7)! ■ 38'(''6.5)! 




222 { 2.3)1 


' 265 ( 5,0)1 


• *** * j' 




266 ( 6.5)1 




219(4.1) 263 ( 2.8)1 *«(*'*,*) 


Nation 


35 ( 3,4) 


. 34(10.8)! 


37 ( 4.6)1 


20 ( 2 .6) 


27 ( -3.8)1 


27 ( 4!2)I 


45(4.5) !®(11.6)! 36(6.4)1 


Other 


213 [ 4.4)1 


250 ( 6,8)! 


264 ( 6.4)1 


221 ( 4,3) 


264 ( 3.5)1 


275 ( 47)1 


216(3.6)! 256 ( 6.9)! 264 ( 53)' 


State 


.44 {M) 


2'3(2^5) 


38 ( 3.5) > 


17 ( 1.6) 


29 ( 1.9) 


26 ( 2,2) 


39 ( 2.7) ‘V, 48' ( 3.2) ' ■' 36 ( 3.2) 




211(2.7) 


254 ( 3.7) 


260 ( 2.3) 


225 ( 2.5) 


265 ( 2.4) 


267 ( 2.8) ' 


214 ( 1.7) ,:,254 ( 2.2) '265 ( 2.5) > 


Nation 


38 ( L3) 


27 ( 2.6) 


36(1.7) 


18 ( 0.9) . 


28 ( 1.7) 


27 ( 1,1) 


44 ( 1,3) 45 ( 3.3) 38 ( 2.3) 




214 (1,4) 


2C0 ( 3,3) 


“267 ( 1.6) 


228 ( 1.7) 


264 ( 2.1) 


271 ( 1,5) 


219( 1.2) 263 ( 2.0) 267 (1.7) 



(continued on next page) 
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,9 



THE NATiOM’S 




Trial State Assossmont 



SmaDI-Group Work 



Ai Lesisfi Weekly 


Less Than Once a Week 


Never or Hardly Ever 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 





Percentage o?;S5udents and 


Pi^^tage of Students and 


Percentage of Stud^rts and 






Average Mkith Proflclency 


Average Math Proficiency 


Average Math Proficiency | 




TOTAL 


... / ‘ . 




< 


















State 


‘ 40 ( 1,9) 


23 ( 2,0) 


36 ( 2.4) > 


18 ( 1.0) 


2$ ( 15) 


•' 27 ( 1,5) 


42 ( 2,0) 


48 


(2.4) 


34 ( 2.2) 


< 




212 (1,0) 


2^ < 2,5) 


‘261(2,1) 


228 ( 2.0} 


264 (=19) 


269 ( 1.9) " 


217 (1,4) 


255 


( 1-5) 


263 ( 17) 


> 


Nation 


c 37 (1,1) 


28 < 2,5) 


' 36(1,3)> 


19 ( 0.8] 


28 ( 14) 


26 ( 1.0) 


44(1.2) 


44 


(2.9) 


36 ( 18) 






.213 (s1.1) 


<258(2J) 


265(1.5) < 


228 { 1.6)‘ 


=267 ( 19) 


270 ( 1.4) 


217(0,9) 


262 


( 1.5) 


. 266 ( 13) 




PARENTS’ 

EDUCATtON 


‘ 








Y:i>- T- .. iir ‘--i 1 j?; 














College grad. 


, 


25 ( 2.9) 




















State 


40 ( 2,4) 


38 ( 2.3) > 


20 ( 1,4) 


29 ( 2.2) 


29 ( 1.8) 


39 ( 2.6) 


46 


( 2.9) 


33 ( 2,5) 


< 




220 ( 2.6) 


278 ( 3,8) 


277 ( 2.9) 


233 ( 3:0) 


275 ( 2.5) 


286 ( 3.0) 


223 ( 2.2) 


271 


(2.1) 


280 ( 3.0) 




Nation 


38 ( 1.6) 


'28 ( 3,0) 


36 ( 2,0) 


22 ( 1,4) 


28 ( 19) 


29 ( 1.3) 


40 ( 1.6) 


44 


(3.6) 


35 ( 2.4) 






219 ( 1.6) 


270 ( 2.8) 


275 ( 2,4) ‘ 


2^ ( 2.3) 


278 ( 2.8) 


279 ( 1.8) 


225 ( 1.5) 


276 


(2.2) 


282 ( 2.1) 




Some college 


25 ( 3.1) 




< < 










(3.5) 






State 


34 ( 4.5) 


41 ( 3,1) > 


24 ( 2,9) 


31 ( 2.9) 


27 ( 2.7) 


42 ( 4.0) 


43 


•32 ( 3.1) 






,219 ( 3.6) 


264 ( 3.5) 


270' ( 3,2) 




274 ( 3,2) 


277 ( 3.0) 


224 { 3.9) 


263 


(2.5) 


269 ( 3,0) 




Nation 


■ 35 ( 2.8) 


27 ( 3.9) 


‘ 37 ( 2.2) : 


17(2.9) ' 


27 ( 2,4) 


25 ( '1.9) 


48 { 2,9) 


48 


(3.8) 


38 ( 2,7) 






221 (3.0), 


,2Kja3),. 


268 ( 1.9) 


231 (5.7) 


268 ( 3.8) 


272 ( 2.3) 


222 { 2.3) 


268 


(.2.2) 


271 ( 2,0) 




HS graduate 


15 ( 1.9) ' 


‘ 27 '( 1.9) 


‘ 






' < 


State 


39 ( 2.6) ' 


21 ( 2.3) 


' ' 35 { 2.9j > 


28 ( 2.3) 


46 ( 2.7) 


= 50 


(3.1) 


38 ( 2.8) < 




205 ( 4.0) 


•246 ( 4.5) 


250 ( 2,7) 




256 ( 2,9) 


259 ( 2.9) 


216 (3,0) 


245 


( 2.0) 


251 =( 2,4) 




Nation 


36 { 2.5) 


28 (3.0). 


34(1,5) ^ 


16 ( 1.5) 


28 ( 1,8) 


26 ( 1.6) 


48 ( 2.2) 


43 


(3.4) 


40 i 2,0) 






207 ( 2.9) ‘ 


252 ( 3.7) 


=255 ( 2.1) 


221 (4.3) 


262 ( 2.6)' 


•260 { 1.9) 


213 ( 2,1) 


252 


(L9) 


254 ( 1 ,8) 




HS non*grad. 


‘ 








illU’: "i’Tiiri'' .IV!? 




• 








State 


37 (‘3.1) 


19 ( 2.6) 


38 ( 4,3) > 


15 ( 2.6) 


28 ( 2.6) 


27 ( 2.9) 


48 ( 3.0) 


53 


(3.5) 


36 ( 3.7) 


< 




'209 ( 4.3) 


'■ 240 ( 4.6) 


244 ( 2.8) 




252 ( 2,7) 


■ 248 ( 3.0) 


211 ( 2.8) 


241 


( 2.5) 


251 ( 3,0) 




Nation 


35 ( 3.6) 


29 (4,5) 


36 ( 2.2) 


13 (f1) 


29 ( 3.0) 


19 ( 2.9) 


53 { 3.8) 


42 


(4.5) 


45 ( 2,4) 






200 ( 3.8) 


242 ( 3.9) 


' 247 ( 2,7) ' 




241 ( 3,6) 


‘ 250 ( 2.7) 


206 ( 3,3) 


242 ( 2.8) 


249 ( 2.3) 




Don’t know 








. ‘ • 














State 


42 ( 2.1) 


26 ( 2.7) 


41 ( 4,5) 


■17 (1.4)' 


24 ( 3,0) 


, 24 ( 3.1) 


41 ( 2.2) 


. K) ( 3.7) 


35 ( 4,2) 






207 ( 1.8) 


243 ( 4.6) 


242 ( 3,3) 


224 ( 3.2) 


246 ( 5.4) 


245 ( 5.6) 


212 ( 2.0) 


'241 ( 2.9) 


245 ( 3.4) 




Nation 


37 ( 1.3) 
207, ( 1.3).,. 


31 ( 4.5) 


35 ( 2.3) 


17 ( 1.1) 


21 ( 2.9) 


22 ( 1.7) 


45 ( 1.6) 


48 ( 4.3) 


43 ( 2.4) 






;.k2^.(:6.3): 


|::;-253:(:2.7):::i: 


223 ( 2.1) ::■: 


-.253 (4,0.).=: 


212 ( 1.2) 


,:237 ( 3.4) 


245 ( 2,4) 




GENDER 




- 


} ’ioi 


' 












Male 






•= • ■ V 






" :■ •: ti ‘ 




r : .■ . T;:’: ' !; ;-‘"l 














State 


M2(1,8) 


‘ . 25 ( 2.1) ; 


i=:r.'38 ( 2.3) > 


‘ 18 ( i:i ) - 


- 29^1 .8);:; 




• 46f;2':b) 


2:6). 


'34 ( 2:2) 


< 




;21:2:=(..2,1:)... 


1260.(3.2):, 
■' .31 ( 2,9):. 


;i^263f2.2): ■ 


229 f 2^} 

•;i8(::1:vb)-':ii 


268;:C2;5) 


: ;272:< 2,5) 
S ="27::( :14) 


218 .(19) 

:=:44.fl3)r 


; 257 ( 2,1) 


266 { 2:4) 


> 


Nation 








41 


( 2.9) 








214; (i:?)/ 


;'259'{’3:3):.: 


::f26$' (-i;6). ... 


231-(L2:2)V = 


::?67-(::2.6)f 


:‘=270 ( 1.8) 


;218f 12): 


263 ( 2,0) 


•267: (.18) 




Female 










,. 














State 


-:3^{:2;5)-" 




-■ 3842,9) > 






27n^8>; ■■ 


'A3|-27)-. 


' 51 ( 2,8) 


■■':35(2.6) 


< 




21i:(1.9)-- = 


=^1258 fa -7)-- 


^259f2.6):.;'; 


227--f2-^):-^ 


^!263:(i2.2):i: 


: ;266 < 2.2)= ■■■ 
•v:=--25 < 1.2) \ 


216.(117):-: 


253 ( 1,6) 


260( 2.1) 


> 


Nation 


;36{ 1.3) 


• : : 26;( :a>4) .: 


i- .36.^( i :4)i- > 


Pil9i( W;S 


=■ .27:f1';8):ii 


■: =47-( 3.2) 


39 ( 1.9) 






212 ( 1.4): ■■ 


• ::257|3;a)u- 


:::;-266( 1:9) 


225.;( 2.b). :■ 


i^266:(:2,'i:)v 


-.270 ( 15) 


.217: ;(:i:l1.) ■: 


=26i ;( 16) 


265(13) 





The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > ( “^ ) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A21A | Teachers’ Reports on the Use of Mathematical 
Objects 



Trial State Assessment 



At Least Weekly 


Less Than Once a Week 


Never or Hardly Ever 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grades 



TOTAL 



State 

Nation 



RACEi 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Asian 

State 

Nation 



TYPE OF 
COMMUNITY 



Adv. urban 

State 

Nation 

Disadv. urban 
State 

Nation 

Extreme rural 
State 

Nation 

Other 

State 

Nation 



' Percental ol 


Students and 


Perc^itabe ol 


f Students and 


Percentage Students and 


c Average Math Proficiency , 


Average Math Proficiency / 


, Average Math Preficiency 




'8' {1-5'i' 


' 40 


(3.7) 


54 ‘(3.2)' 


■1 '‘4(1,2)C"C 


38(3.2) ' 


... 


. :-254(4.4) V; 


‘ . 219 


(2.2) 


C '262 (2,0) ; 


C' 2C^,( 7,0)1' « ■ 


,:271(2,1)i 


46 ( 3.0) 




44 


(2.9) 


. 50(3.3) ' 


- '10 1.8) s'" 


‘;s'42(3,3) ! 


.218(1,9) ' 


270 { 3,7) ‘ ! 


...'216 


(1.7)..." 

't'v ' I *^'{*^ ‘ 


' ■''' 265 ( '15) C'/ ' 

' 'i* * * •*' ' f' ' '{sEt 


''e‘21'9.< 2.,6) 

‘ , ‘ f tV 1 

‘j. ' A- 5 ' ‘t t ‘ t’ ’ t*‘c V 


'271;i2ii) ; 

{jS* C* 1 ‘‘t j «| 


‘50(5.1), ; 


•j<*' \ "t'-' ' ; ’ 

. ' 5‘(-i.4)''- ; 


44 


( 4.8) 


'* ' ' ‘'t '! ' ’ E ji'cj'l' 

' ■ ...50( 3.‘9) 


r‘, :• V'‘" ' r 

‘ ( • € S ‘ ^ 

i.'s) 


' e [, ‘f ! 1 ' 


,230 ‘( '1.9) ... 


. '269 ( 6.7)! ' 


,228 


(2f4) . . 


' 278 ( 2.1} *' • 




'."',281 '{,2.4) 


!'■ 4A ( 3.3) 


e'(i.2) , i-: 


. .45 


(3.4) 


; 5i'( 35) 


.'.r'. 11 .( 2 . 1 );.v-..', 


43(3,8) 


•;22's;'( 1.9)", ■ i. 


‘ 282 ( 4.5); 


-,;223 


(.1.8) ; 


'■ V.,.273 j'lL5) 


,'22s'( 2,4)r 

'Vt' j ' * ‘ ' ' 




' K'( 5^4) ' 


'V‘' 13 (3.9) ' 


'■'''33 


( 4.5) ■ ^ 


■ S' te(5.8) 


•.'-■■5(2.8)"' 


'‘;'!".24"(4.4)-' 


,195 ( 2.9) ' ■.<■ 




‘.';i98 


( 3.2). , ,|" 


■ >40 I 2.3}'.. 


,,s ,t**. (**.*)„■. i 


.;245{'5.2t 


■50'(54 


'..V 7(1,5).,, 




(5.4) ,i... 


S0.,( 5.8) 


S' ,^H-u)y‘ 


„ 42 {55) t 


I'lgi ^.i')' : 


.. .,'''.i^_(;p!.*) 


'*'191' 


■(2.5) .;■ 


' -V 238 ,( 25} .'iS'i: 






K) i’A.jf, 


10 (' 22 ^' 


' 36 


('416)' ■... ' 


' ;,."',M(4.5) 


, V » ' 4 '(',1, '2), 


'• '•.;''i'''-.30'{‘4O) ' 


'20? (3.‘l)‘i 


,.241 (4.1)1 ' 


206 


(2.9). 


,.248 ( 1 . 7 .}, , 




,251 {2.8) 


'■'48(5.1);,. 


-in.2.0) -.’- 


^ 41 


(3j9) ; 


49. ( 3,i)..,;;.xi 


11 (.2.4)..; 


'^i;';';','40{,3l7)“ 


■'198 (2.8)-= ■,;:; 


. 1 ,.'.. 250 ( 52)' 

tj C ! ' * * : 


''Cl 99 


('2^5) ,,' ■ 


;24i.t,1..9}. ,‘f ,* 

' c t' , t. ’ C''.‘ 1' ,e '' 


I Fis8Xe.i)i ■ _■ .! 


^'S247;{‘2;pji' 




■ ■,f,14(.35) ' : 


41 


’( 0.4) ■ .: 


; 52 ( 6.2)' "'v-:' 


.'=''-'?i'(y.o).‘ ," 


35{'6.‘ij 




' '**+ V 




r-‘) . ,.v 


, ■; / 






,:'-M(4.6)^ ■!• 


,/'i6(4’.5) .. • 


S', ' 41 


(4.2). ; : 


. ■ .. 28 ( 5.9) -j..;.' 


,-i;' '3''( i'i9)-, ■',■ 




237 (.5.0)’ ,■ ‘ 






' 






‘296'(7.3J! 


.63 (15,8)f 




‘ 37 


(15.8)1 


60 (10.2)1 ' 


‘ ’it t\ ' ‘ ‘ ''' s < 'c 'c 

< ‘ ' 0 ( 0 . 0 )! ' 


'' 35(9.0)!'* 


.'237(3,1)1'. . 




250 


( 7.1)' 


,, 287 (3.7)1 ' 




I '299(5,3)! 


52(9,1)1' 


' V "5(3.5)!' . 


40 


( 6.7)! 


. 33 ( 93)! 


/‘"":i:(6'5)! 


^ ’ ‘i'c <:62‘*( $.8)! 


.241 (6.1)1 ‘ 


[ «+ j-** 


240 


( 4.7)1 


.283 ( 93)1 




[5,5)1 


; 1.69 (7.3)1 ' 


‘ 25 { 8.0)! 


• 31 


(7i)! 


51 (9.7)1 ‘ 


'' 1 ( 0,5)1 , C 


*< 23(7,3)!, 


'21)8(5,3)! . ; 


' 247 ( 7.7)) ^ ; 


: 208 


( 5.0)! . 


, " 246' ('2,9}! <. ' 


‘'V. 


.<:r .255 ( 4.8)! 


' 48(8,6) 


5(2.3) 


49 


(8.2) 


45 ( '9,^) , " 


''C''3( t:9)"'-'- 


“ 50 (9.4) 


189 ('5.3)l 


IMMt ( 


198 


( 3.2)! 


* ; 241 (.4.0)1 




"242(4.2)1 


- '''^ '(i7,2)r ■’ 


.. 0-(o!d)! • 


. <37 


(17i)l 


•:.‘'e'(7,i)r‘ ; 


'V( 1,1)1 


< ' T.n ' 


c2^'( 3,9)1 




'224 


( 3.3)! , ■ 






i'!‘s2S4 (‘6.2)1 


37J 8,4) ' < 


. a'('5.3)! ■' 


53 


( 7.7) . 


65 ( 88)1 . 


‘ <;10,(3,5) 


C 27 (6,8)!. 


2^ (6,1)1'^, 


.. (**•*) . 


210 


( 65)1 , 


^ {5m • ' 




?/:‘c 267 (11.7)1' 


! ‘'47 (5,3) !' 


'‘'|v‘4(1.3)' ''J 


44 


(45) 


! , 62(3.9) 


■ " ! 9'{2,6)' 's, 


' 34'( 4;2) ' 


“213(4,0) . 


5 / MHT ( : 


217 


(2.4) 


262 ( 2.6) 


'208 ( 73)1' ' 


< ‘i?69(2.7) 


'.:47(3.3) 


0(1.3) . 


42 


(3.2) 


50 ( 37) 


ir(9:i) < 


■' 42(3.8) 


218 ( 1,6) 


"272 ( 4.5) 


217 


(1.7) 


265 ( 13)< ‘ 


' 220 ( 2,6)! ' \ 


‘.‘"273(2.0) 



(continued on next page) 
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TABLE A21A I Teachers’ Reports on the Use of Mathematical 

(continued) I Objects 



At Least Weekly 


Less Than Once a Week 


Never or Hardly Ever 


1992 Grade 4 


1992 Grade 6 


1992 Grade 4 


1992 Grade 6 


1992 Grade 4 


1992 Grades 





; Of ^tudeiiit$ ^d . 


. : . PercenUge oi s^^ and 


Percentage of Students and . 




, Average Math Proficiency 


, Average Math proficiency 


Average Math Proficiency 


TOTAL 


■ j 


c, ‘ “ ' 


- i 




.'V ^ 




State 


. 55(k0) ' 


'■'8{LS)' 


= 40 '(3>)' ' '' 


" 54 (‘3.2) \ ' 


V'('V.'2) ' 


' 38 {3:2V ' ' 




‘ '217(42.0) 


254 { 4,4) 


: 219(2.2)' , 


‘ 262 ('2.0] 


'2M ( 7.0)1 ; 


' ;‘271(2,1) 


Nation 


46 ( 3.0) 


7(1.1) , ; 


= .44(2.9) ‘ 


\ 50 ( 3.3) 


10 (1.8) 


= 42 ( 3,3) ' 








^-210(1.7] 


2^(.1.5)^«< 


. '219( 2.6),|'' 


‘ 271 ^ 


PARENTS^ 












\ ‘ '' / ' , 


EDUCATION 


^ , 








' ' "1' 




College grad. 


55 ( 4.7) 


‘ ' t ' ‘ 


■ ‘ ‘ ‘ "‘I ‘T 




' Si f.8)‘ !• 




State 


6(1.4) 


41 ( 4.3) '. 


53 ( 3.4), , 


41‘(3.4J . ' 




225 ( 2.2) 


: . 


227 ( 3.2) 


• 279 ( 2.8) 


, '• 


‘. s ' 288 ( 3.1) 


Nation 


49 ( 3.5) 


7(1.2) ' 


42 { 3.5} " , 


,':i. ' 46 ( 3.2) 


,; , 9, (2.1)1 " 


= ' 47 (3:4) 


Some college 


224 ( 2.5) 


287 ( 5.7) 


223 ( 2.5) 


278 ( 2.2) 


, 228 ( 3.8)1 , 


, ‘ 282 { 2.3) ' 


State 


. 49 ( 8.2) 


‘ 8 { 2.0) 


. 45 ( 5.8) 


' 53 ( 4.0} '' ‘ '■ 


'' ','6 (‘2.6) ■' 


" 39 ( 4.2) 




.. 225 (.4.4 




, 227 ( 3.8) . . 


':,266,(2.4} 


He** t,t 


:280{2.6) ‘ , 


Nation 


49-( 3.B):. ,, 


6 (LI) ' ■ 


!' 43,(3.l) ' 


' ''.,53(4.3), 


, fl(,2*5V"': 


41'(4.4)“\ 




, . '224 (.3.3) 


■ 266(5.5) ' 


, 219(2.9)' ' 


■ 267 ^1.8} , 


' '■ 


.276 {2j7) ^ 


HS graduate 




\ ‘'8 ( 16)' ; 


^ t ^ C t r t ^ ^ 


State 


V.' '58(4.7.)'.,.;; 


''4d‘'(4.7)'‘ 'I'' 


''56 (,3.8) 


'' .".''2( V.1)‘v 


‘ 37(3.8)':''' 




. 211.(3.6) 




, 218 ( 4.2) 


' ' , 252 (2.4), 'i-'i' 


■ , .' 


' ...254(2.7) c 


Nation 


48 (3.8) 


■ 7('i‘.4) . : 


, 43 ( 3.6) 


53 ( 3.7}' ., 


... 9 (1.7) : 


' : 40(3.4) ' 




;.. 215(3.1). 


, ; 260 (.4.2) ^ 


'311 (-2.9) 


>'■ , 255 ( 1'.9) . ' ‘ 




‘ ' 259 { 2.3)' .. < 


HS non-grad. 


' ■ i ; 


.'•i .; 




' 54 (’5.4) 




State 


63 ( 6.4) 


12 ( 3.2) ' , : 


, 32 ( 6.1) ‘ ' 


■5(2.1} ‘ 


' '35{4.8)‘ 




216 ( 3.8) . , 


i , t- 




‘ ' 248 ('2.5) . 


(**.*) ' 


' 252 < 3:5) ' 


Nation 


' 37 ( 5.7) 


■1,0(2’l) '■ : 


‘ «50=( 5.9) ^ 


„. 56(5.2) 


'.'13(4.6) •, 


■ 34(''4.7) ' . ' 


Don’t know 


202 ( 6.0) ‘‘ , 




200(3.3) ^ 


. 250 '(''2.7) 




^ 250 ( 3.8) ‘ . 


State 


, . 54 ( 4.0) 


, . 11 { 3.0) . ' 


= . '41 (3.9) 


, ' 58 ( 5.1) : ■ 


" '5'( 1.3) 


' ■ 30(4.3) 




'.213 ( 2.6) 


212(2.4) ‘ 


, 245 ( 2.7) 


. " 


‘ '‘246 (5.0^ 


Nation 


'■ 43(3.2)' 


' 9 ( 2^2) 


47(3.1) 


52 '( 4.7) "• 


11 ( 2.0) ' 


39 ( 4.6) 




211 ( 2.0) 




212 ( 1.7) 


. 247 ( 2.8) ■ 


216 ( 3.8)1 


257( 3.3), 


GENDER 

Male 










. .' 'i . , 




State 


56 ( 3.9) 


-6(1,4) 


40 ( 3.7) 


■ 57 ( 3.5) 


4 ( 1,2) 


‘ 35 {'3,4) 




218 ( 2,2) 


256(5.1) 


219(2.4) 


265 ( 2.0} 


. 273 ( 2.8) 


Nation 


,47 (3.2) 


, 7(1.1) 


44(3.2) /' 


50 ( 33) 


. , ' 9 ( 17) : 


' ‘ 43 ( 3,5) 


Female 


220 ( 2,0) 


270(4.4) 


2'15(1.6) 


■ 264 ( 1.6} 


'222 ( 2.9)1 


' c ' 271 ( 2.3) 


State 




=9(1,6) = . : 


' 40 ( 3.9) 


'. ' .'52 (3.3) ! " 


5(14), 


< ‘ ' 40 ( a,4) 




215(;;2:2)j£?;'S 


251 ( 4,9)1 


218(2.5) 


' 260(2.4} ' ' 


' *-k* < 


'266 ( 2.4) 


Nation 


44 ( 2.9) 


8(1,3) 


45 ( 2.9) 


50 ( 3.1) 


‘ 11 ( ii ) 


42 '{ a2) 




;S:::216:( 2:2) 


' 270 ( 4,3) ' ^ 


216 ( 1.9) 


' '266(1.8) 


217 ( 3.2)1 


' ■ 271( 2.3) 



The NAEP maihemaiics scale ranges from 0 lo 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
Comparisons to 1990 are not appropriate because of a change in the wording or format of the question. ! Interpret with caution - the 
nature of the sample does not allow accurate determination of the variability of this statistic. *** Sample size is insufficient to permit a 
reliable estimate (fewer than 62 students). 
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TABLE A21B I Students’ Reports on the Use of Mathematical 
I Objects 



At Least Weekly 


Less Than Once a Week 


Never or Hardly Ever 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grade 8 





< Percentage of Students mid 


Pmxmitage of Studei^s and 


' Parentage ef Stude^ and 




Average Math Proficiency 


Average Math Proficiency 


/ Average Math Proficiency ‘ < 


TOTAL 




'** f" '• V ‘ 










State 


‘ < ' Voni); 




''24V?2j' 


' ‘!^(-i.2) ' 


. ' ' 36 ( 2 : 6 y 


‘<^‘{'i.fe}‘ “ 




;s,213( 1J) < 


' < *259 {2,3) 


. '226(1,8) 


k. 267 ( 2.0) . 


‘V.:216{ 1,8)':< v 


...264(1.5)< kv-‘ 


Nation 


. 35 ( 1-3) • ' 


' -20(1,2) 


24 (0.9) "‘I ^ 


.k'-=27t1-1) 


" ' 41 ( 1,3) • 


.“■'52(16) /"•.. 






.,2,63 ( 1 : 7 ,) ; 


: ‘ 226(1.?y*{? ' 


^-:;‘?2?:2( 14} ' 


><‘:214{;l4l)V *’ ‘"■. 


“265(H). k". 


RACE/ 


' '' 'i‘'" : ' • ' • . ' 


. k- ' '"‘1 


' ' ‘ 


i ■ ' ‘ L .f V = 






ETHNICITY 








( * * C ' t ^ f 






White 




; ... 




' ' * t « 




<< ■' ’ , 


State 


' 36 ( 2.3) 


"■17(1.7) .. 


,28(1;7) ' 


V '■ 32 { 1.8) 


2.7)'« V, 


, , iS-K Vi), 




■ '226 < 2.1) f 


276 ( 3.5) , 


234 ( 2.1 ) 


• • ' '281 ( 1.9) 


'vv226(2.6)‘' “ 


'-'•'276.n-9)' , ■' 


Nation 


. ^ ( 1.5) . : 


20(1.4) 


‘26(1.2) 


'.'i. ' 29 ( 1.-4)' 


" '‘-41 < 1.6).;/ 


' '' St {... 1 . 9 ) '■ . . 




226 ( 13)’* ', ' 


•;:''274 (1.'7)^ ' 


. ,.232 ( 1.2) 


280 (.14) 




'"275f1.2) 


Black 


I , ! ' 






' j{ ' , C, ' ‘ ^ ' 


< "\t\ . ’/• 


"( ,'“v 


State 


46 ( 3.6) 


■■,21(2.5) 


. , 16 ( 2.0) ' 


. 26 ‘('2.2) ' 


i ' ^(‘ 3 : 5 )'* 


56.{.!2.7)' 




197 1 3.1). ■ , 


' ,240 ( 3.7)! 


. ■‘*-(— ), ■ '• 


,i„ 245 ( 3.6}' ■.',„„ 


.'i98(2;9)‘- : 




Nation 


• 41(2.4)'.V , 


• 22 ( 2.5) •' 


■ '15(1.2) ‘ ... 


24 ( 1.9),,:.; 


,44 .(2.2) ' ' 


55 (: 3 . 4 ) 




. 190 2.0) 


; 232 ( 2.0) ;v . , 


194 ( 2.5) ■ , ■' 


'243 (:'3.2) / ■ ■ 


,:,,''"tM'<=2;0)'i_ 


:;‘^'2M {;!l5). V 


Hispanic 




,■'■ ■ ‘ ... : 






‘ \ ' : c< y% ' ' ' 


■' ' '■ 'i': '.'"Ifl ''i-' ' , ■ 


State 


‘ 44 ( 2.3) ‘ . 


■"21 .(2.3) '. : 


21 ( 1.6) , ' 


' ,'i '29(1.8) • . ' 


'38' ( 2 : 1 )'' ' 


;'hi,"4»{ 2.8) 




,:204 ( 2.5) . . 


,244,(3.0)' ,, 


, 215 ( 2.8) . .. 


250,(211) '• 


. 2C» ( 2.2i"-,': 


,:'.'('.24®{.,2i0), ' 


Nation 


..'42 '(2.5) '. “ 


I. ‘21 (.i.e).'-'. 


'“■18 ('1.5) 


■■ . “,25 ('1.4):. 


'.' s40(2.8')''':i '• 


'; ' 54( 2;g):-‘ i- 




2(K)'<2.0).‘ 


241 ;( 2.2)' 


; 203 ( 2.7) ; : 


. '2« (2.jq} ,,,'' ■' 


'■T97( 2.1) :'' 


"243 (-210) 


Asian 


■ 


. '. ' '■ ■ : ' 




' ' , ! ^ ‘ ' t ' {' S t 


' ' 


' ‘ ■ 


State 


' ■ 39 ( 6.1), ‘v • ' 


'21 (5.5) ,'■, 


',‘, 34 . (6.6) 


' 37 ( 4.6) 


28(6.7).'- '' 








^ J , ’ , . ; 




,'■ : . ***■ (** ■*) ' , . 


' ♦.* 




Nation 


■' 37(36) 1 


20 ( 2.5) ' ^ 


31 ( 2.6) . ' ' 


. V 30 ( 3 . 8 ) 


31{3l5}‘*‘ ■’ 


" ‘ <50 { ‘4.3) ' 




231(5.1) 




: ^ rn 


'it** ' 


, ‘225 ( 4.2)/ 


,‘?292‘{5.7?; ' 


TYPE OF 


-V ■.■‘Si':'?''. 


• • L - i<.= 




' <<^ 




' ‘ /' :< ' 


COMMUNITY 








•< , k'='i'= < 


‘ . '' 


^ ‘‘ V 


Adv. urban 










' ' ' - '* 


?''' 


State 


38(7,5)! ‘ 


. 20 ( 4.4)} 


38 (3.1)r 


37(4.1)1 ' 


'^(6,3)1 


' 43:(5.6)}.‘ 




236 ( 2,8)! 




250 ( 3.9)} 


293 ( 2-2)1 


*** • ' 


‘ -'290 {’4,3)1 ‘ . 


Nation 


36(4J)I 


16{2,5)!‘ 


• 28 ( 1.9)1 


31 ( 2-9)1 


‘ 36(‘4J)!-=; / 


.53(4:4))' .. 




- 2^ ( 3,5)1 


iHrk 


246 ( 5.4)1 


289 ( 5.9)! 


238 ( 3,9)!/“ 


‘ 282(‘3i3)t' ; 


Disadv. urban 






< • 


* • ' = ‘ 






State 


' 48 ( 5,0)1 , 


26 ( 5.7)) 


18(2.7)1 


27 ( 3l0)i ; 


34(i.2)(.''.= 


‘ .‘.<47 ('5.6)!V 1 ’ 




' =207 < 4,9)1 


■ 246{5;i)l 


! <:216( 4.0)1 


-346(2.8)1 ' 


'2C^ ( 4,1)|:kV/. 


■' •.249‘C3,l')r?', ■ 


Nation 


43<-2J) ’ 


' ' ;23 ( 3.0) ’ ' ‘ 


14(1.6) ’ 


< . • 25 ( 2,0> 


‘•43(2,8)? /: 


.<52 (.3,6) 






235(4.3)!, 


' 195 ( 3.9)1 


241 ( 2.9)! 


• =194(.f2)/!‘/ 


< 239 ( 3,7.) _< 


Extreme rural 


t • c ' 




! 






... • ‘ ... ‘ 


State 


‘ 40 ( 3-7)1 . ‘V 


' ‘ H3.(7.0)} ' ' ' 


• 26 {'4.2)1' 


< V ' “27 ( 3.8)1 


? ’34 f 5.5)1 '■"??: 


' .' t <6d;(. 6:3)1 'i:-/ 5' 




'217(l2)l.' J 


•; .5 iMMt ; 


^ <-'229 ( 4.7)} 


' "•*** 1 


?;224'(5,i)r- ;■.< 


' 263( 9.4)1' ‘ 


Nation 


28<t,8) ‘-< 


'‘^’'m' 27 ( 3>)r‘*’‘ = 


‘ '26(3.1)" 


29(3-7)1. 


46(4,4) - 


‘ 44 (4,9)1 ' \ 




. 216 ( 4.2) ‘ 


<"268 ( 4,0)1 < V,, 


: - '228 ( 2.4)/ , 


.•278.('3.0}1 •• = 


‘ '2(®(4,1)!- :/:-^ 


2^;(.^,7)E ? '■ 


Other 


. * * t t c‘ " 








\ < c '< =• 




State 


-^‘37«(2-8> . • . 


•" 1$ '( 1,7) ' ■ ' 


' ‘:29(1;7] ' ‘ 


' ‘ 30( 1-5) ’ ■ 


'' ^ (i8) 


?.V‘52-(:2.1) 




;ai1 ( 2-9).: = ' 


/ 256 ( 2.7) 


221 ( 2.4) ' ■’ 


‘ 265(2.6)' 


215(2,0y‘ < 


‘‘266(2,0) ‘ 


Nation 


35 <*1-6y ‘ 


."19(1^5) 


24(1.1) 


, 27 ( 1.2) 


41 ( 14? • '• 


. 53(18) 




*• 217 < 1-9)“? 


264 { 1.8) 


225 (1.2) 


• "273 ( 1.3} 


216 (1,1) . 


267(13):' . 



(continued on next page) 
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TABLE A21B I Students’ Reports on the Use of Mathematical 

(continued) I Objects 



At Least Weekly 


Less Than Once a Week 


Never or Hardly Ever 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grade 8 





' Percentage of Students and 


Pm^Ttage of Students and 


Percentage of Stud^ts and 




Average Math preflcleiwy 


.Average Math Proficiency , 


Average Math Proficiency 


TOTAL 




, f ‘« * £ *{ ' 




''' '' ‘ ‘ “ 


' ' ' ‘ ' £ 


r , ,f 


State 


‘ ' ‘ V40'(‘t:8)' 


19(‘l,4) ' ■ 


.£' ^24(1,2) 


< “30 (12) 


' <‘36( 2,0)^ ' 


50 Vf,6) 




/ :‘2i3(V) 


259 ( 2,3) 


; < 226<(‘13) 


‘ ' 267 (2r0). 


216. ( 1,6) 


264 (1,5) 


Nation 


”,'35 ( 1.3) 


20(1,2) 


24(0,9) 


' s 27(1,1). 


41 ( 1,3) • ' 


52 (1.6) 






i ;„.;'''263{-1.'7) 






<11^214 j't,1) 


"265 ( 1,1) ‘ 


PARENTS^ 


‘‘ \ ‘V 


i ' c ‘ 




‘ « ) ‘ ‘ ‘ 




£ << 


EDUCATfON 








;£/!. £«l£;£.££‘\.' ‘ y 


iv " <! ' ' 


‘ f , ^ ^ ' 1' ‘ ( ' '< ( 


College grad. 


V I ' ‘ < { 4 < { ' 


‘ t ‘ * f < ‘ \ ' £ ■ 


: vv4 '‘s.c* ?r:-‘ 


r« 


‘ c' ; ‘1 £ £ ‘ ' 


< £ f ij 


State 


, , ' 40 ( ^.8) ' 


■;.■ 18‘{'L7) V: 


.I £27{'2.1)£ < ' 




“i'33‘( 3‘4)‘ ‘ . ‘ 


,50 (1.8) 




S20 '('2,2) 


:. .■ ■ '275^.(4.6) ‘I 


■ “232“(2.7), 


'282 (2.7) ‘ ' 


‘‘<‘222 (‘3il) ‘ 


,,':282(2.0) 


Nation 


'38 ( 1.7) . 


‘ ' < £<22 {1.4) 


,‘.27(-12) ,, 


', . . '30 (.,1:1). ' 




.. 49 ( 1.5) 




” '221 ( 1.9) ' , 


‘ <J275‘{2.7) 


2b2‘(i.7) ' 


' ■■'282 (,1.9), ■ 


£"£223( 1.7) 


279 ( 1.5) 


Some college 


.',,S . ' '! ■' 


‘fj* ‘j ; 




*<£££,£ ‘ \ ‘ C * < 


e t t 


‘ 


State 


"'43 < 4.8) 


"■■'.‘i:"i9V2.4) ‘ 


'■!‘;‘!24V3'.5) ■ ' 


‘''32 I i.4) . . 


33(4.1) • 


49 ( 3.2) 




, 222 ( 3.7). • 


■. ‘ i,.:i27.‘i,'C4;2j.^ .' 




2?3'( '2.9>', . ■ ‘ 


V .'221 ,( 4-8) 


271 ( 1,9) 


Nation 


. :^‘('2.5)‘ ‘ 


'.■■' ‘ ',|■' 19'{1,9), ''■ ‘ 


„■:■ .23K 2‘.4) 


■! . :',bo,‘( 2.2) 


.45 ( 27) . " ' 


'",51(2,5) . 




21f C3.5). . 


,i; ,;..2^‘{.2.8) 


/' "231, (■3.5)'' , 


' ' 2?p ( 2.2),i_' 


■ 221 (‘2-8 , . . 


,, .272 ( 1..7) 


H$ graduate 




. ■;,*'■ !| i" 


' ‘j ‘‘*£ f ‘‘t ‘ U {‘<5 {‘t 


' ^ ^ c jS* t ^ 


‘ '<‘t£ f { J V, f £ 




State 


,,,Vm,'( 3.1) 


"22 (‘2;3); ■!,< 


'. Vs 28(i23)‘ 


“. “ '2'8‘''( '2.1) '■ 


"••'•'I ( 3-0) ‘ . ' 


" 50(2.2) 




.■.,“207'(s:5) 


■‘ ^■.■,•24^'{2.'7) '.'f 


■ '224‘'.(.3:s), 


L'. 260 (.2'.8). .. ‘ 


‘213(4-1)' , 


: 251 ( 2.3) 


Nation 


■."'.34(2.4) . 


•,2b, (1.5), , 4; 


;'■ : •' 


■‘i,''ift'''26'('l.8)‘ '■ , 


. .,43 ( 2-2) 


. ,53(2.5)' 




‘■" 209 ( 2.8) , 


■; ".'..25,t.,;(i2.S),, ‘■i; 


:y223‘l.3-5J .! 


,'264 ( 2.1) 


';';.,2M{2-3) y 


" 254 ( 1.3) : 


HS non-grad. 




' (‘<*1 ' ' (Vt * ‘1 / ‘ ^ 


: ‘ ‘£t‘£| f'‘‘ ' , ' 




' ■ ■' ‘ 


‘ 


State 


'.•■•37'('4.:i)'.:.. 


■'■“"!■,: 20' ( 2.3). . 


'''■'■2t(2.‘8)' 


'•V‘k,'29(2.4)‘ . 


''41 ( 4.0)' s' ','■ 


'•.'51(2.7) 




. .,■ 212 (.‘4.2) ■ i 


',,ll J.',:240{$.3)' 




'y'\249('3.4) ,, 


' 207 ( 3j4) . , 


■,,•249 ( 2.4) 


Nation 


' 27 ( 3..1)-‘i, 


V 18 (2.0) ,■•„••; 


'■,' "',"i9‘(‘2-5)." 


,:“‘.21,(,3.2) ''■", 


' '.54(37) ■ 


61 (3.3) 




;'1'^ ( 4.1) ■ ‘ 


, ;'■ 2S1(4.3)', ', : 


‘ ‘ \ cdWrti { ! £ 


255 ( 3.8) ' . 


■■ ' 203,('3.3)" ' 


' • 246 ( 2.0) 


Don't know 


' . ' ' ' ' ' ' 


"V ' ‘v • i 




c £ ' ' c‘ 't 






State 


40 '( 17) 


'■<■ • ,"'.19{3.6) ■' i 


'21 (£l^j . ' 


29 ('3.2) !!• 


39(2.0) 


' 52 ( 3.6) 




• 208 ( 2;2) ■'■ 




££";219(2.8) 


'',.244,(4.3)“ . 


•''‘213(2.1) 


243 ( 3.4) 


Nation 


" 35 ( 1.5) '. 


' ‘ IS ( 2 A) 


:‘ ‘2f (13)' £ < 


'22, (’2.0)' ' 


. ■ 43 ( 1.8) 


59 ( 2 6) 




212 ( 1.5) , 


'248 (3.9) 


£^218(tJ).£. 


; ,.260 ,(,4,.1) 


209.( 1-2) 


249 ( 2.2) 


GENDER 










f ‘ 't* 


( , 


Male 


H'W 


: ;£ ' < ^ 


‘ 


'.... ■ * ■." ■ .. 


< , '<£ ' ‘ 




State 




22(1,7)‘ 


''‘‘24 '(1,5) \ 


■ ' ‘ 32'{ 1.8) , 


36 ( 2,1) 


46(2,1) 




214 ( 1.9) 


‘ ; -263 < 2,3) 


226 ( 2.4) . 


, 269 ( 2.1) 


217 ( 2,2) £ 


I “266 ( 2,2) 


Nation 


■ ■, ;^36 ( 1.6) .,■ 


23{'1,6)V 


, 23:(0,9) , 


..,'28, (1.2) 


• 41 ( 1,5) 


£49( 1,9) 




" ' 215 ( 1.6) , 


‘ ' ':262{ 2,0),<i'/i 


< 227 ( H 


272 (' 1.9) 


217£(‘L!J)' £' 


‘265 { 1.3) 


Female 








' '' ‘ < < ‘ 




, 


State 


£ \39<('3,0) 




£:li"?4(i4.££ . 




:S3i7'(2,2) ' 


54(1,8) 




‘212 (2,1) 


< 25i(2,9) . ! 


.226 (IS)' ' 


£ ‘365(2S)“' 


‘ 214(2,0) 


'262 ( 1,7) 


Nation 


S4 ( 1,3) ' 


< £ i:«KL2) 


‘ ' ‘24(12] . 


'£' i‘27(1S)' ^ 


'42 ( 1,6) 


55 { 1.8) 




215 ( 1,$) ' 


* 265 ( 22) 


‘225 (12). ‘ 


' ££ 272(1.9) 


212 ( 1,5) 


‘ 265 ( 1,4) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
Comparisons to 1990 are not appropriate because of a change in the wording or format of the question. ! Interpret with caution - the 
nature of the sample does not allow accurate determination of the variability of this statistic. Sample size is insufficient to permit a 
reliable estimate (fewer than 62 students). 
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TABLE A22A | Teachers’ Reports on the Frequency of 
Mathematics Textbook Use 



Trial State Assessment 



Almost Every Day 


At Least Once a Week 


Less Than Weekly 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



TOTAL 



State 

Nation 



RACEi 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Asian 

State 

Nation 



TYPE OF 
COMMUNITY 



Adv. urban 
State 

Nation 

Disadv. urban 
State 

Nation 

Extreme rural 
State 

Nation 

Other 

State 

Nation 



75 [ 2,4) 
215 i 1‘4) ! 



I 69 (4.4) I 
=229 ( 2.0) ‘ 
73(2.7) 
;224(1.2) 

74 {4.5) ' 
195 { 2.4) = i 

80 (a2) ; 

191 ( 1.8)^ 

65{4J2:) : 
2D5<{24) i 
' 77{4.2)‘<: 
19941.8) 

80,{5.7) ^ 
234 



60 (11,6)^ 
241 ( 4:a)! 
68(12,8)1 
2^ ( 3.8)1 

'68 { 6.0)» 
205 ( 3.6)1 
69 ( 6.7) 



225 ( 2.5)t 
= 84 ( 3.2) 
214 {'5,0)i 

: 69 *( 4,9)' 
213‘{ 3,1)- 
74 ( 3,4) 
217 ( 1.3) 



age of Students and 


P^entage of Students and 


P^centage of Stud^ts and 


te Math Prohcleiwy 


t 


Average Math Proficiency 


‘ Average Math; ProflcleiKy 


62 


< 3^2) ‘ 


;8o 


(2.5) >; 


>6' 


( 3,2) .i 


. '33' 


( 3.4) , ' 


"18 < 2,4) < 


1 , t c,c, 

5 (.2,3)'‘;T 


';".'5'( 1.2) 


V VYb-S) ' 


258< 


<• i.e) 


267 


(136) > 


217 s 


(2.9)' 


.251 


(2.0). 


‘.252 2,4) 


228(3.2)1“ 


,255(8.1)1 ■ 




62 


< 3,4) ^ 


;82 


1.6) * 


21' 


(2-0) 


34 


(3.2) 


i5'< 1,6) < 


'4('i,-^) ; 


• 4'(,13)‘ 


U,(-67) ' 


‘.267: 


14). ' 

•• ; ' 

t t.t' ‘t ‘ ‘ t 


'271. 

''VVl 


(;133) !l 


219. 


( 2.8) ■; 


■1 


i:; 3.o) ■;! 


256<‘24) 

t /'c ,j. << V { 


227 {'4,1)L‘‘‘ 


't “ C ‘ 


248 (1 6.0)1 




‘*5 << 

3.9) 


c 84 


( 2.6)‘ 


‘26 


M-3) ' 


' 30 


( ,3.8) 


.',14 ( 2,3) '5: 


'i 


' t \ ‘ 

'4'{.13|.' 


{ { ‘|,C ,v‘ 

2 ('.,10) , 


271 


{2,0).,. 


262 


( 1.8) > 


228 


( 3.2), 


266 


(1.9), 


265 ■( 2.9) 




’•'I 




64 


{.3.7), - 


5‘.B4 


(.i;6) > 


,22 


,( 2.4)' 


31 


(.3.4) 


. 13 { '1.6) < 


5('i..e)'!' 


!, 4 (.17) ■ 


" 3'(‘d.7)' 


273 


(2.0) 


279 


(1.4) : 


;227 


(.2.7) 


264 


( 342) , 


268 ( 2.0) ' 


235, (3.7)1 




M1,.j 8.8)1 

cL<. . . c. 




(7.2) 


‘Vs 


(4.9) 


24 


(‘4.2) ‘ 


. 36 


(7.1) ' 


■‘ 24 '( 4.8) ’ 


3(13)' ' 


' «.'( 4.4) ' 


. 1 ( 0.6) 


236 


{ 3.1) 


;242 


(2,0) ; 


197 


(541)1, 


.231 


( 2.6)1 


,‘244 1( 5.6)1 




T^i(***) .. 




,56 


(7-7), 


. 74 


(4.2) ; 


17. 


(2.6) 


i‘42 


(,■7.9)" 


20(4.0) 


‘3'C,LS)','" 


2,,( ‘1.3) , ,. 


'.'6 ('1.4)',, 




{4..1)” 


240^ 


'( 1;7) ,, 


191 


(4.0) 


‘233 


( 5.5)1, 


,232 ( 3,4)1 , 








”‘eo 


"{ 4.5) 


'' 75 


C3.&) ' 


26 


( 4'.i}‘; 


. 36 


'( 4.«)‘ 


.'l', M‘( '4.0) 




’:'/4.('i.3) 


<f 2lr'i:i);' 


247 


{,2.2),, 


.249 


(1.4) 


207 


(3.1) 


243 


(2.6) 


' 245 ( 3.0)1 


■■r r'„ 




("■»*):.;: 


‘‘,61 


{'6-8)' ,. 


75 


(3.5) : 


,20 


(■3JI)‘ 


. 36 


(5.6) ■ 


.',18. ( 2.9) ‘ 


•4{;,'1.S):C., 


ii'aX ■ 


6,( 17).. 


'250 


(3.6) 


249 


(1.6). : 




.( 3.7) 


241 


(■4,4) 


“235 (4,6) 




“■rt*. (**;*) ,, 


^4-*' < 

'L ‘ ' J f { , 




{**■")' 


s'i 


(3.9) 


29 


(8.8) 




(^*) 


■ 9(3.9) 


. 5(4.6)' 


:;,«*■ ■ 


, 0 ( 0.0) 




{**.'D : 


307 


(4.1) . 




(**.") ' 




,r.*) ' 


"*(*v) ■ 




■rr* (**")■' 




83 


{6.9)1 


63 


(4.8) 


'18 


(5.2) 


17 


( '6^9]! ' 


, 11 ( 3.2) 


'2 { 14)", '■ 


.0 ( 0.0)1 


8( 3.0) ' 


‘283 


{ .6.9)' 


269 


(6.4) ^ 




(".",) 




("•*) 




' ‘ 
!V- 






54 


(12.2)' 


69 


(5.2)1 


35 


(14.1)! 


32 


(10.0)1 


\ 5,2)1 


5 { 5!o)i 


'14 < 7,3)! 


‘ ‘ ‘{1 1 ‘ 

; o f 0.0)1 


273 


( 3.9)l 


293 


( 3.6)' > 




(**.*) 


268 


( 3.6)1 




*♦* 


' ' *** ■* 1 




63 


(15.9)f 


85 


( 6.3)1 


32 


(12.8)1 


33 


(12.0)1 


11 < 4^9)1 


0 { 0.0)! 


‘4 < 4V)! 


/' 3 ( 24)1 


284 


{ 7.3)1 


288 


(5.4)1 


■■■***• 


(«.«) 


:•”•*** 


(«.*) 










e$ 


('9.7)l' 


73 


(9.1)1 


21 


( 6.4)1 


28 


( 8.8)1 


27 < 9,2)1 


.11 (6.2)1 


-< "3 <2,1)1 


‘ " 1 (.0.4)* 


247 


( 2.8)1 


246 


( 3.3)1 , 


206 


(5.9)1, 


236 


( 4.6)1 


249 ( 4,4)1 


*** ^IMr *y 1 






" 66 


(10.7)! 


' 72 


(7.1) 


27 


(6.2) 


32 


(11.4)1 


23 < 7.2) 


‘4(3,6). ;< 


' ‘,2 < 2 '0)! . 


' '5(2’i)>i 


. 253 


( 3.9)1 , 


245 


( 3.0)1 


200 


( 5.4)1 


243 


( 9.3)1 


230 < 3,5)! 








V66 


(,8.2)!' 


89 


(12.9)1 . 


'23 


( 8.7)1 


14 


(85)1 


9 <10.7)1 


' 6 (,5.8)r‘ • 


‘'\o(o,o)V‘ 


; V (VV)*' 


264 


( 3.5)1 


267 


(4.6)1 i 


■ •■**# 


(".*) 




("•*) . 








'***- jl»* 


50 


(10.6)1 


93 


( 4.9)1 > 


15 


(3.2) 


40 


(10.0)! 


6 < 4V)I< 


1(0.6) 


10V 7,3)! 


1 ( 10)! 


.269 


(5.3)1 


268 


(4.7)!. 


220 


(5.7)1 


244 


( 9.4)1 


HMhIf 


■/Hr* 


' 4Hrtc 


'irr*). 




( 4.2) 


Si 


( 35) > 


27 


(4.2) 


36 


(44) 


i7 < 3,1) < 




; 


' '"Zi l'.4) . 


258 


(2.3) 


267 


(2.3) > 


216 


( 3.6)! 


253 


(2.2) 


253 < 3.4)1 






1^**- 


63 


( 3.9) 


81 


( 2.0) > 


.20 


(2-7) 


34 


(3.6) 


16 < 2,0) < 


'6 (V.9), ' 


■ ‘ ,3 ( 1^4) . 


. 4 (‘0.9) 


267 


(2.4) 


272 


(15) 


217 


(2.7) 


255 


(3.3) 


259 < 2,2) ‘ 


233 ( 3.5)! 


' ♦♦♦ 


MI2 (73)1 



(continued on next page) 
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TABLE A22A 
(continued) 



Teachers’ Reports on the Frequency of 
Mathematics Textbook Use 



1992 

Trial State Assessment 



Almost Every Day 


At Least Once a Week 


Less Than Weekly 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 





Percentage of Students 


Mid 






l^erc^tage \ 


pf Students i 


and 


‘ 


Percentage of Stud^its and 


< 


Average Math Proficiency 






Average Math Proficiency hi 




< Average Math Proficiency . 


;6&{‘3.4i‘ 


62 < 3,2) 


‘ 80 


(2.5) 


> 


26 


(3.2) 


33 


(3.4) 


‘ 18 


(2.4) 


< 


'"5 (2,3)“ 


, '5(1,2) 


‘ ‘2 {OS) 




{ 1.6) ' 


258 ( i:8> 


267 


(1.6) 


> 


217 


(2.9) 


.251 


(2.0) 


252 


(2.4) 




228{.3;2)t 


255 ( 8.1)1 




75 


,{2.4) 


‘ 62 < 3,4) < 


%'=82 


(1.6) 


> 


21 


(2.0) 


= 34 


(3.2) 


= 15 


( 1.6) 


< 


'4' (1-4) 


4' (1.3) ' 


‘ 3(07) 




267 ‘( I 48 ) 


‘271 


( ,1,.3) 




219 


(2:8) 


‘255 


,(,3.6) 


' 2^ 


(2.4) 




227.(4.1))' 




. 2481 6.0)1 


69 


\'C ( 

■( 4.7) ■ 


B1,(.3.8)' 


84 


(,1.9) 


> 


26 


( 4'.5)' 


32 


(3.7) 


14 


( 1.8) 


< 


■5(22)' 


. ' 7 ( 2.'0) ‘ 


/ 1 ( 0.5) 


224 


<2.5) 


272 (2.2) 


285 


(2.1) 


>■ 


225 


(3.5) 


264 


(2.9) 


202 


(4.7) 






,*** (**.*) 




74 


(2.9). 


, ■ B1 ( 4.0) 


83 


(1.8) 


> 


21 


(2.3).' 


,36 


( 4.0) 


13 


( ,1-6) 


< 


,5 ( 1.6) 


. 3, ( 1.2): 


' ‘3(0.8) 


222 


(1.4) . 


281 ( 2.3) , 


264 


( 1.7) 




?27 


,( 5.1,) 


: 265 


( 2.'9) 


‘266 


.(3.1) 




234 { 5.1)! 




;253 ( 7.4)1 


§M. 


(' 5 . 1 .) ' 


' 64 { 3.9) 


81 


(3.1)' 


> 


24 


( 4.5) 


32 


(4.2) 


16 


(2.91 


< 


8 ( ±7) 


■‘ !4 ( 1.3) ' 


' .2 (1.4) . 




(■3.3) , 


,2B9 ( 2.8). 


273 


(1.9) 


‘ 




(«.*> 


257 


(3.3) 


264 


( 3.0) 






‘ 




WM 


(?i9) 


!B8'(4'.2) i 


' 83 


(2.2) 


> 


■" 2 I 


(3.5),. 


. 29 


{ 3.9) . 


15 


(2.3) 


< 


2 (J.7) 


,■ 2 ( 1.3) : 


c=‘“ 2 1 ‘ 


iii: 


,{;2,|4) 


■‘ 273 (■2.1). , 




(1-5) 






f*.^)T 


.259 


( 4;'8) ■ 


1,258 


f4.1) 








Ary ‘ 




::('3^7)" 


‘ ■'■‘mV-3.'5)' ■■ 


‘78 


( 3.0) 


> 


\22 


'('3.4)"; 


‘ . b4 


(■3.6);' 


‘",26 


■I 2 . 8 I' 


< 


“■5'('2.1) ■'( 


''■,‘'4'i('‘1# 


".,2,('b.9)':i 


2<4 


(.3.3) 


. 251 '( 2.2) 


‘253. 


( .1.8) 


"‘J 


2m 


(6.0},.;: 


243, 


( 3.0) ', 


= ‘250 


( 3.4). 










.76 


(.3.1) , 


,.,B1,'( 4.‘4) .. 


<C'80 


(25) 


> 


20 


(.3.0)':'. 


t:';35. 


( 3.9) ■ 


.16 


(2.3). 


< 


4 ( :i5) 


',;::4{:ii9)';' 


' 4 ( 0.8) 


212 


'( 2.3) 


257 ( 2.5) 


‘259 


(1.5) 




214 






(3.0) 


‘ 252 


( 3.3) 










‘6?' 


,(5.3) . 


^(4.8) ‘ 


74 


(4.8) 




'27 


(5.2),,' 


‘30 


( 4.7)', 


22 


( 4.9)' 




5.(25) 


:';.3('1.4) 


3 ( 1.7) 


214 


( 3.4) 


244 c( 2.2) \ 


‘.250 


(■2,1) 


V 




(*'.?}. 


244 


(.3.7) 


:2AO 


( 4.8)1 










81 


(■3.8) ' 


= 671 5.S) = 


79 


( 2.6)' 




>‘‘'18‘ 


,( 3.9)' 


'= =29‘ 


( 5.2) ■ 


' =18 


(2.5) 




■1 ,( '0-6) ' . 


■. = 4( 2.‘o) '-' 


'C‘5(‘17j 


200 


'('3.1) . 


244 ( 3.2) ' 


252 


(2.0) 






<**,*>■ 




{**.*) 


243 


(6.5) 










67 


(3.2) ' 


' '5a;i 5A) 


77 


(4.3) 




27 


( 3.3) ' 


37 


(5.5) 


‘ 21 


(4.2) 




' 8( 2.6)' 


■• 4 ( 1.5) 


2 ( 1.2) 


211 


( 2.0) . 


246 ( 3.5) 


247 


(2.4) 




213 


(2.9) 


=238 


(4.5) 


237 


(4.1)! 


= 








73 


(2.8) 


‘ 58 ( 5.8) 


79 


(2.6) 


> 


22 


( 2.4) ■ 


= 38 


(5.5) 


17 


(2.4) 


< 


5 ('1.6) . 


,5(25) 


4(11) 


211 


(1.3) 


244 ( 4.0) 


256 


(2.1) 




214 


(2.7) 


233 


(4.8) 


239 


(4.2) 










69 


(3.5) 


62 ( 3,2) 


80 


(25) 


> 


25 


(33) 


33 


(35)' 


18 


■( 2.3) 


< 


^(2.4) 


5< 1.1) 


2f1.1) 


217 


(1.6) 


260 ( 2,1) 


270 


(1.8) 


> 


217 


(3.0) 


. 254 


( 2.7) , 


254 


(3,1) 






*** 




73 


(2.4) 


. ^ ( 3-7) . 


80 


(■1.8) 


.> 


22. 


( 2.1) , 


‘ 36 


,(35) 


16 


( 1.7) 


< 


5(=L5)' 


■',.4( 15)‘ 


4 ( o!8) 


216 


(1.1) ■ 


268 ( 2,3) 


■ 271 


( 1.4) 




220 


(3.1) 


‘256 


(3.5) 


2^ 


( 2.5), 




230. ( 4,9J1 




c 5245 ( 6.5)* 


68 


(3.6). 


63 < 3,6) 


‘81 


(2.9) 


> 


26 


(.i4) 


.33 


(35) 


16 


( '2.8). 


< 


5,{‘2;3} 


■'"^(■1.4) 


2 ( 0.7) 


215 


(1.9) 


256 < 2.0) 




( 2 .,0) 


> 


217 


(33) 


249 


(22) ‘ 


2 ^ 


(2.7) 








**♦ AJ 


77 


(2.5) 


65 ( 3,6) 


83 


(1.6) 


> 


20 


(2.1) 


32 


( 3.4) , 


. 14 


(1.6) 


< 


4'{15) ■ 


.'3'( 1-4)' ■ 


31 0^6) ‘ 


215 


(1.5) 


266 ( 1,0) 


271 


(1.5) 


- 


218 


(3,2) 


‘254 


(3.4) 


257 


(3.1) 




224 ( 5.2)! 




252 ( 6.6)* 



TOTAL 



State 

Nation 



PARENTS^ 

EDUCATION 



College grad. 

State 

Nation 

Some college 

State 

Nation 

HS graduate 

State 

Nation 

HS non-grad. 

State 

Nation 

Don't know 

State 

Nation 



GENDER 



Male 

State 

Nation 

Female 

State 

Nation 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (< ) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution -- the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 



o 



ERIC 



NAEP TRIAL STATE ASSESSMENT 




185 



Texas 



THE NATION’S 
REPORT 



CARO 



TABLE A22B I Students’ Reports on the Frequency of 
I Mathematics Textbook Use 



raep 



1992 

Trial State Assessment 



Almost Every Day 


At Least Once a Week 


Less Than Weekly 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



TOTAL 



State 

Nation 



RACE/ 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Asian 

State 

Nation 



TYPE OF 
COMMUNITY 



Adv. urban 

State 

Nation 

Disactv. urban 
State 

Nation 

Extreme rural 

State 

Nation 

Other 

State 

Nation 



Percentage of Students and : 
Average Math Proficiency 


P^^^^ Of Students and 
' Average Math Proficiency 


Percentage of Stud^ts and 
Average Math Proficiency 


60 ( 2.4) 
219(1.3) 
65 ( 1.4) 
219 { 0.9) 


72(1,7)' 
262 ( 1,3) 
74 ( 1,9) 
267 ( 1,3) 


80 ( 1.4) > 
268 ( 1.4) > 
84 { 1.0) > 
270 ( 1/1), , 


21 ( 1.2) 
218 ( 2,6) 
17 ( 1.0) 
-220 ( 1/7} ■ 


22 (13) 
250 ( 2.5) 

' ' 2p(1.2) 
■‘■249 ( 1,8) , 


14 ( 1.1) < 
247 ( 2.8) , 
11 ( 0.8) < 
■,251 ( 1.9) 


20(2.1) 
209 ( 2,6) 

18 ( 1,0) 
208 (' 1:8) '• 


• 6 ( 0.9) 
244 ( 3.8) 
6 ( 1.0) 

■ 241 ( 6.0) ■ 


• 5(0.7) 

248 ( 4.6) 

5 ( 0.4) 
245 ( 2.6) ■ 


,'61 ( 2.7) 
229 ( 1,8) 
66 { 1.6) 
227 ( 1.1) 


. 78 ( 2.0) 
275 ( 1.5) 
76 ( 2.5) 
274 ( 1.4) 


85(1.7) 
281 (1.6) : 
87 ( 0.9) > 
278 '( 1.2) 


21 ( 1.7) 
232 ( 2.9) 
18 ( 1 .2) 
230 ( 1 .7) 


18 ( 1.7) 
267 ( 2.5) 
18 ( 1.4) 
258 ( 2.1) 


11 ( 1.5) < 
264 ( 4.2) 

, 9 ( 0.8) < 

285 ( 2.4) 


18 ( 2.1)' 
221 ( 3.1) 
16 ( 1.1) 
218 ( 2.0) 


4 { 0.8) 
(«.*) 

■ 6 ( 1.3) . 
250 { 7.8)1 


‘3(0.‘7) 

*4^ ^44 -kj 

'4 ( o;4) 
256 ( 3.2) 


59 ( 3.9)' 
203 ( 2.5) 
66 ( 2.2) 
193 ( 1.5) 


59 < 4.0) 
236 ( 2.4) 
. 71 ( 2.8) 
■241 (2.9) 


77 ( 2.8) 
'246 { 2,0) > 

78 ( 2,3) . 
239(13) 


20 ( 2.6) 
194 ( 3.7)1 
15 ( 1.2) 
189 ( 2.4) 


29 ( 3.2) 
233 ( 4.0) 
23 ( 1.9) 
231 ( 3.9] 


18 ( 2.2) 
*'*("-*) , 
16 ( 1.6) < 
,.227 ( 2.0) 


22 ( 2.7) 
190 (4.2) . 
‘20 '( 2.1) 
182 { '3.0) 


12 ( 3.5) 
• 5 ('i‘:9) 


5(1.1)' 

■*^rn „ 
■■.'8(1.0) 
230 ( 4.0) 


57 ( 3.0)' 
209 ( 1.8) 

58 ( 2.1) 
204 {1.5) 


'"ra( 2.5)'. 
248 ( 1.7)! 
. 81 ( 3.7) ' 
•249 ( 2.B), 


74 ( 212) 

< 2'5i ( 1,3) 

73 { 2,6) 
‘,250 i '1,3) : 


■20 ( 1.6)' 
207 (.3.3) 
19 ( 1.4) 
195 (2.8) 


24(2.5) 

■ 242 ( 313) 
29 ( 3.4) . 
237 ( 5.0) 


18 ( 1,4) ' 
238(2,9)'. 

17 ( 2,0) < 
233 ( 3;3), 


"23{ 3,0) i 
203 { 3.7) ;■ 
23 { 1.4) 
193 { 2.8) ■ 


“'■ 7(0.9) , 
224 ( 5,2). 
■'fl.( 1,5) 
;.***, (1*-)_ 


8(i.:s) ; 

.'246 ( 8,9) 
ID ( 1.4) 
227 ( 5.0) 


70 ( 7.2) 

-n* r4, , 

66 ( 3i7) 
237 ( 2.9) 


: 

‘ 79(4-9)' 
289 ( 3.9)> 


92 { 2,7) , 
' 304^ ( 4,4) 

' 86(3,8) 
291 { 6.7) 


■ 20 ( 5.4) 

: ■*** -.J 

' 18 ( 3.6) 


(«,*) 

' *”(**.*) 

' 19(4.4)1 
*** ("*) 


6(2.7)' 

*** (**•*) 
10 ( 2.8) 
(".-) 


'10(4.9)'‘. 
■16 ( 2.3) •' 


'■ *** («.-) 
r.*) , • 
' , 2 ( 1,2)1 

. 


'• 0(0.0) 

■.'4{l‘.6) 
^ («*)■ 


61 ( 5.5)l 
241 ( 3.7)i 
63 [ 4.5)1 
239 ( 3,5)1 


74 ( 5,8)1 
278 ( 3,6)! 
73(11,1)1 
287(5-1)1 


88 ( 7.0)^ 
293 (2.7)^> 
86 ( 3.6)l 
286 ( 4.4)t 


31 ( 6.4)l 

*** {***] 
25 ( 4.4)l 
246 ( 5.2)! 


20 ( 3.5)t 
273 { 4.0)1 

22 (7.1)* 
,«(«,) 


10 ( 6.8)! 
: *** ^ j ■ 

9 ( 2.5)1 


9(19)1 
.*** - ■. 

12 ( 3.4)1 

■ 


7 ( 2.7)1 
5(4.1)! 


2 ( 0.7)i 
*** 

5 ( 1*.6)* 
♦** 


54 ( 7.3)1 
■205 ( 2.4)1' 
64 ( 2,8) 
195 ( 2,9) 


67 ( 5.2)1 
250 ( 2.9)! 
^ ( 2.8)! 
?54 ( 4,2)1 


■ 71 ( 3.4)^ 
251(2.1)1 
77 ( 3.0) 
242 ( 3.1) 


17 ( 2.0)1 
214 ( 5,7)1 

18 ( 1.8) 
192 ( 4.0)! 


27 (4.1)t 

240 ( 3.4)t 
23 ( 2.7)! 

241 ( 5.0)1 


19 ( 18)! 
■ 233 ( 3.7)1 
17 ( 2.3) 
228 ( 3.5>! 


29 ( 8,0)1 
210(6,4)1 
19{2.1) 
186 ( 4,0) 


6( 19)! 

-**+ -* j 

8 ( i!6)1 

-jk*-*- -* j 


1'1 (3.2)1 

r ■ +j| - 

■■ 6( 1'.1) 

‘i*!**; *j| 


“'62 (‘3,ir 
224 { 3,6)t 
69 ( 2,9) 
221 { 3,5) 


''85(5,7)1 
267 ( 2,9)1 
68(11.3)1 
2^ ( 4,3)1 


81 ( 7.8)1 
266 ( 5.5)1 ^ 
89 ( 3.4)1 
268 ( 4.7)1 


' 19 (3.2)1 

15 ( 2’.2) 
206 ( 6,8)! 


" 13 '(4.6)! 
92 ( r.^y 


'l2‘( 3,6)1 " 
7 ( 2.9)1 


19 ( 3,1)1 
*■** 

17 (1-5) ^ 
205 ( 4,5)1 


■>( f.2)l‘ 
10 ( 4!7)1 


' 7 ( 5.7)* 

***,^<* 

=3.( o’.9)l 
***• 


60(‘i2,5) ‘ 
219(1.7) 
65 ( 1.9) 
220 ( 1.1) 


‘ 72(1.7) 
261 ( 1.9) 
75 ( 2,2) 
267 ( 1,6) 


" 82 

' 267 ( 2,0) 

84 ( 1.1) > 
271 ( 1.3) 


21 ( 14) 
213 ( 3.7) 
17 ( 1.3) 
222 ( 1.8) 


21 i '<,8) 
249 ( 3.7) 
19(14) 
249 ( 2.5) 


'14(13) < 
246 ( 3.3) 

- 11 ( 0.8) < 
253 ( 2,2) 


19(1,7)‘ 
204 ( 2,7) 
18 ( 1,3) 
210 ( 2.1) 


242 ( 4,6) 
6( 12)' 
238 ( 4.9)1 


4 ( U8) 

***- ^44 

5 ( 0.5) 
246 ( 2.8) 



(continued on next page) 
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TABLE A22B I Students’ Reports on tlhe FreqMeimcy 
(continued) I Mathematics Textbook Use 




im 

Trial State Assossm&nt 



Almost Every Day 



At Least Once a Week 



Less Than Weekly 



TOTAL 



State 

Nation 



PARENTS’ 

EDUCATION 



College grad. 
State 

Nation 

Some college 
State 

Nation 

HS graduate 
State 

Nation 

H$ non-grad. 
State 

Nation 

Don't know 
State 

Nation 



GENDER 



^ale 

State 

Nation 

Female 

State 

Nation 



1992 


1990 


1992 


1992 


1990 


1992 


1992 


1990 


1992 


Grade 4 


Grade 8 


Grade 8 


Grade 4 


Grade 8 


Grade 8 


Grade 4 


Grade 8 


Grade 8 




Percentage of Students and 


P^^tagia of Scents and 


Percentage of Students and •. 


, Average Proflcler^y,. . 


, Avera^ l^lath Proficiency • 


;•:/ Average tom ProfNjiency, , 


60 {‘2.4) . 


72 '( 1J)V 


.30(1,4) > 


21 ( i:2)‘ 


‘ 22 ( 1.5) ' 


:U{ 1.1)' •<: 


20 {2.1}' 


. 6(D,9) 


‘"5;('.p;7)^‘ 


219(1.3) - 


262 ( 1,3) 'C 


268 C1;4) > 


219 ( 2.6} . ' 


"250, {■ 2.5) .V 


247 '( 2.6) . 


209 { 2.6) 


2f44 (-3,6) 


246.(4,6) ■ 


‘ 65 ( 1,4) 


74( 1,9)‘ •: 


84 :( 1.0) > 


17(1.0] 


' 20(1.2) ‘ 


‘•11 ( 0,8) < 


18 {1.0) 


. 6(1,0) " 


■ 5 ('0.4) 


219 {'0,9) ‘ 


‘267 ;< 1,3);- :• 


270(1,1)^, 


220 ( 1.7}-' , .. 


■;249 ( .1.8) • 


251 ( 1.9) 


ao8 ( i.a)iVE 


^241J6,0> ’ 


245 ( 2.6), 


(SO ( 3.0) 


74( 2.0). ‘; 


66 { i!e) ,> 


22 ('2.0) 


/19(.1.V) , 


11 ( L3)<< 


18 (2.3) 


■■ ■' 7 ( .1.1); 


, 2 ( 0.6) < 


225 ( 2.0) 


278 ( 1.4) •, 


284 ( 2.3) 


227 ( 3.8) 


■'264 ( 3.5) . 


260 ( 4.5) 


215 ( 2.8) • 




«-(«.») 


67 ( 1.6) 


77(2.7) 


86 { 1.1) 


17(1.2) ■■ 


18 { 1.9) 


10 ( 1.0) < 


15 ( 1.2) 


■ 5(i!3), 


4 ( 0.5) . 


226 [ 1.2) 


279 ■ 


282 ( 1.6) 


231 ( 2.8) ■’ 


258 ( 2.9) 


260 ( 2.8) 


212 ( 3.2) 




253 ( 5.2) 


. 58 ( 4.8) 


74 ( 3.1) 


81 ( 2.2) ■ 


30 ( 3.4) 


' 21 { 2.7) ' 


13 { 1.8) 


13 ( ’3.3) ■ 


5 ( 1.4) ■ 


8( 1.2) 


225 ( 3.3) 


270(2.1) 


275 ( 1.8) . 


•***■. -tj ... 


256 ( 4.1) •■ 




r. . 


• *■»* ■-* J 




' 66 (3.0) 


' 80 ( 2.0) '• 


87 ( 1.3)‘ > 


20 ( 2'-2) 


16(1.4) 


.9 ( 1,1) c 


■14('2’,4)' 


4( I^O),.. 


4 ( 0.6) , 


224 ( 2.2) 


270 ( 1.8) '■ 


272 i 1.2) 


223 ( 4.0) 


255 ( 4.2) : 


pS ( 4.2) 






*«-■(«*) 


61 (‘3;6) 


‘ 73 ( 2.B) 


'82'{‘2;0) ^ 


''i'9 ( .2"i4 j ; •' 


''2i:Y2£y- 


'1-41' 1.7) • 


20 (3:3) '' 


if 9 { 1-3)' V 


4(1.1)'. 


218 ( 2.7) 


252 ( 1.7) 


255 ( 1.8) 


213':L4.'8) :• •. 


241.(3:5) , 


244 ( 3.6) 


199 ( 4.6) 






68 ( 2.8) ■ 


■ 71 (-3.6) 


e82 (1.3) . 


•U ( 1.9) 


22 ( 2.5) : 


‘12 ( 1.2) < 


17 ( 2,2) !•: 


.•7(li6) . 


• 6(:0.'8)..' 


214 ( 1,9) 


258 ( 1.8) ■ - 


259 (;1.4); : • 


213 (fl;) 


'247{;‘24) ' 


245 ( 3.9) 


206 ( 3;4).:‘"'' 




^'.{:4.4L: 


58 ( 3.7) 
213 ( 3.1) 
63 ( 3.0) 


71 ( 3.2)-.-. 
245 ( 2.2) ' 
64 ( 3.4) 


73 ( 3.0) • 
249.(1.7) 
■‘77 M.7) > 


:1S|2.6) '■ 
13(2.2) 


23 ( 2.8) 
'243 (••4;6) ■ 
27 ( 2.7) 


18 ( 1.8) 
238 ( 4.2)' 
15 ( 1.5) c 


23(3.0) 

-:■**■* ;;|**: 

24 { 2M ) ' 


‘ 6 ( 1.2) 

'■ 9 ( li9) . 


9 { 2.0)' 

8 (V.1) 


205 ( 3.2) 


244- ( 2.7) ■ 


252 (1.8) 




241 ( 3.9) 


240 ( 3.5^ 


200 (5,5).. :• 




rn 


59 ( 2.5) 


64 ( 3.1) . 


68 C 3.0) 


■l9(1-.5) 


29 ( 3.0) 


24 ( 2.8) 


■■22'{'2.4)’1. 


7 ( i.6) 


8 ( 1.6) 


214 ( 1.7) 


245 ( 3.2) 


248 ( ’2.9) < 


213 ( 3.2) 


242 { 4.0) 


235 ( 4.6) 


206 ( 3.9) " 


: :*** 




62 ( 1.9) 


64 ( 3.3) : ■ 


80 { 2.2) > 


■18 ( 1.3) 


26 ( 3.0) ■ ■ 


13 ( 1.8) < 


20 ( 1.4) ■ 


• 11 ( 1>) ■■ 


■7 (1.2)-' 


214 ( 1,1) 


247 ( 3.0) ■ 


254 ( 2.1) 


212 ( 1.9) 


'233 (;4J) ■ 


240 ( 3.6) 


205 (1.7) ■ ■ 




rn 


59 { 2.8) 


■73 ( 1,9) 


80 ( i Jo) > 


21 (1.6) . 


’21 ( 1 .7) 


16 '( 1.2) < 


.2I>.{=2,3) 


6(0,6) 


5(0.8) . 


220 ( 1.6) 


264 ( 1.7) . 


271 ( 1.6) > 


219(3.4) '• 


252 ( 3.2) ' 


250 ( 3,2) " 


210 {‘2.5) . 


243 (-5,8) •■ 


254 ■{ 6.3) 


65 ( 1,5) 


72 ( 2.4) . ■ 


84(1.1) > 


■ 18( 1.0). 


21 ( 17) ■■■■ 


.11 (.0.9) < 


18{1,1) 


7(1,1>- 


5 (-0.6) 


220 ( 1,0) 


2^ ( .1,6) 


270(1.2) ; 


221 ( 2-0) : : 


250 ( 2:2) ‘ ' 


2W ( 2,4)' ‘ 


211. {'1,9). 


239 ( 7,0) 


240 (3.5) 


60(2,3) 


.71 ( 2,0) 


81 ( 1;7 ) > 


20(‘i.3) 


22(1.8) • 


13 ( -1,3) < 


20 ( 2,3) 


‘ 6(li):"‘ 


•.6(0.8) ■ 


218(1,4) 


260 ( 1,6) 


265 (1.8) 


219(2.9) : 


249 (:2.6) 


245(3.4)' 


208 {3.6) . 


244(4,3) 


243 .( 43) 


66 ( i;s) 


76 ( 1.8) 


84 (1,1) > 


■i7Ci;2) • 


19(1.3)- 


‘11 ( 0.9) < 


18{ 1,3)..- 


6.-( 1,2) 


5 ( 0.5) ■ 


219 ( 1.2) 


265 ( 1.5) 


270( 1.3) 


219(2-4) ■ 


249 ( 2.7) ■ 


252 ( 2.7) 


205 ( 2.2) 


244 ( 6,4)1 


250 ( 3.6) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (< ) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution — the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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THE NATION’S 
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Teachers’ Reports on the Frequency of 
Mathematics Worksheet Use 



Almost Every Day 


At Least Once a Week 


Less Than Weekly 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



TOTAL 



State 

Nation 



RACE/ 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Asian 

State 

Nation 



TYPE OF 
COMMUNITY 



Adv. urban 

State 

Nation 

Disadv. urban 

State 

Nation 

Extreme rural 

State 

Nation 

Other 

State 

Nation 



Percentage of Students ami 
^ Average Math ProRciericy 



30(3,4) ‘ '8(2.1) ^OC'2.1) 

519(2.3) ‘ ,257 ( 7.0)1 255(3.8)* 

26 (‘2.3) ‘ 5( 1.7) ‘ 12 ( IS) 

'218 ( 2.0)' • 264 (‘5.3)1 ^59 ( 4S) 






< 23 (13.4)1 

"30tlds)l ' 
‘230 ( 2.8)1 

27 ( 5,9)*‘, 
209. { 5.9)1 
24(6,5) 
204 ( 4,3)i 

‘ 43 {14^)* ‘ 
224 (4,1)1 
20 ( 6 , 1 ) 
201 ( 7.7)1 



13 ( 6,9)! 

HHhfc -*1 

‘ 6 ( 3S)) 

11 ( 5,4)l 
♦** +1 
,3 ( 3^1)1 ' 

' 15 (15,9)t 

c 'hMHc ^IHIt 

0 ( 0S)1 



' ‘ 6 (-2.5)* 
24 ( 9,1)1 . 

c 14 ( 6.1)* 
*+♦ 

10 ( 4s) s: 

‘ ' 7 ( 6.2)* 

14 ( 7S)! 
250 (10.1)1 



= '3t‘(.5.5) /5('1S) , 11(3.1) 

217‘(3‘,5)r <t^(*V) 256(5.2)* 

27(2,7) 6(2.3)., 10(1.6) 

221 ( 2.4)‘ 265 ( 6.3)1 257 ( 3.0) 



P^i^tage of Scents and 
Average Math Proficiency 



55 (‘4.1} 
217 ( 1.9) 
58 { 2.4) 
217 ( 1.^) 



''66 ( '3.6) 
254 ( 1.6) 
63 ( 3,5) 
257 ( 1.8) 



' 52 ( 3 : 9 ) < 
259 ( 2.1), ‘ 
54 ‘( 2.2)' 
266 ( ,1.6) >1 



32 


t4.6) 


. 8(3.1) 


9(2.2). 


54 


(‘5.4) 


‘ 66 


( 4.6) , 


:48< 


<4.61, 


. 14i('3,6) 


26 


( 3.9) : 


/43 


( 4 . 4 ) ?; 


229 


{ 2.6), 


268 ( 7.5)1 


266 ( 4.4)! ; 


229 


(2.3) 


'^7 


( 2.0) ■ 


274 


(2.6) 


228 '( 33)1 


<276 


(2.7) 


287 


(•2.2) > 


25 


(2.7) 


6 { 2.2) 


11 (2.4) 


58 


(2.9) 


60 


(3.6) 


54 


( 2.5) . 


16 ( 2,3) 


" 35 


(3.8) 


‘;35 


(3.3) 


228 


( 1.9), ‘ 


269 ( 5.6)1 , 


267 ( 4.9)! 


225 


( 1-6) 


' 264' 


(2.2_) 


275 


( 1.6) > 


223 ( 2.4) 


.279 


(2.8) 


283 


(2.1) 


25 


(3.7) 


10 { 4.7) 


‘7 (2.2) ' 


62‘ 


( 4.6) 


57 


( 7.9)' 


66 


(5.4) 


13 ( 3,8)‘ ' 




( 7.9)' 


‘ 27 


(■53). 


198 


( 3.8).. 


■r* (“-n , 




196. 


( 2.5) , 


235 


(2.0) 


240 


(3.1) , 




2^ 


,( 4.4)1 


251 


( 3.5)1 > 


. 28 


( 4 : 2 ) 


■ . 2 ( 1 , 1 ) 


" 14 (.33) > 


53 


( 4.3) , 


74, 


(6^) 


< 55 


(5.3) . 


19 ('33),:' 


23 


.(,53) 


< 31 


( 4.7). , 


189 


( 2.4) , 


y 


MB ( 7.3)! ; 


'192 


( 2.0)- 


^8: 


(.3-1)‘ 


‘236 


(2.0) . 


191' (3.5) ‘ ' 


246 


,(7.j7|'. 


239 


f * :: 


3i 


'( 4.8)' 


■ 6( 2.0) 


'’',l'2 ( 3.'1) ' ‘ 


: 52 


{ 5.1) , 


68 


( 4.0)' ; 


' ^ 


( 4.3)‘, ' 


!i7( 3.i)‘;: 


25 


(’sis')'.' 


‘,‘34 


( 5iB) 


2.10 


(.3.7) 


■r*<“*) ' 


,';,246 ( 5.1)! : 


207 


( 2-3} 


. 244 


t ‘1.9) , 


245 


( 13) 


201,(5.2)!., 


<248 


(3-1')'.;. 


:,:254 


.( 2 . 4 ) . ■ 


<27 


(.:3.3) 


6 ( 1.9) ' 


‘i 11 ( 2.1). .: 


; 60 


( 3.5) . 


‘ '61 


(7.9) 




(2.9),,. 


. 13 : {‘23). 


33 


(7.5 ,i 


,',3B' 


(.3.0 ; 


202 


(■3.6). 




^ ( 6.4) ; ^ 


197 


(2.2)'.; 


240. 


(;3.3) , 


247 


_( 2.4),. 


198 {' 3 . 9 ), ‘ 


258 


'< 2.9)'' 


246 


(, 2 . 5 ) < 


28' 


(7.4) 




■ 9 ('5.1) '; 


62 


( 7,-6) 




(-.*) 


35 


(.8.6) 


■10(4.9),' 




("*)', 


, 56^ 


(8.7) 




r.*) 


■■r“r.*) .1 


.t— (^*)‘ . ^ 




(**.*) 


< 


(-.*)‘. 




(**.*) . 


r *). : . 




r-n 




(**.*) 


29 


(5,3) 


■ 7 { 4 . 6)1 


' 12 ( 4.6) ■ 


51 


(4.3) 


‘ 66 


( 9.9)! 


39 


(5.6) 


,20 ( 8.0) 


' ‘27 


00 . 4 )! 


C 49 


,(,5.7) 




r-1 


5 


.... j.* 


237 


( 5.3)' 




(**.*) 




(**.*)■ 






r.*) ■ 


' 295 


( 7..7) . 



74 (13.6)* 
242 ( 5.6)* 

66 (10.0)1 
245 ( 3.8)! r 

52 { 9.8)* 
205 ( 3.4)1 

59 ( 6S) 
192 ( 4.2)1 

36 (14.8)( 
222 { 3.0)! 

54 { 7.0) 
218 { 4.1)! 

58 { 5.0) 
214 { 2.3) 

57 ( 3.0) 
217 { 1.3) 



60 (10.8)! 

273 ( 3.8)* 

' 74(7.1)*, 

274 ( 2.8)1 

53 ( 9.8)1 
241 ( 2,8)1 
69 (10.8)1 
246 ( 7,0)1 

59 (17.9)! 
252 ( 2.9)1 
76 (10.1)1 
,253 ( 5S)* 

71 ( 3.6) 
2^ ( 2.0) 
58 ( 4.0) 
257 ( 2.3) 



42 (10.9)! 

282 ( 7,7)1 
41 (6.8)!< 

283 ( 4.6)1 

59 ( 6,7)1 
247 ( 3,6)1 
49 ( 7.5) 
237 (4.1)1 

, 18(11,6)! 

44 (11,4)1 
264 ( 8-6)1 

52 ( 5.9) 
260 ( 3.0) 
57(2.7) 
267 ( 1,8) : 



Percentage of $tud<e^ts and 
Average Math Proficiency 



15 ( 2.7) 
214 ( 4.2)1 

16 ( 2.0) 
215(2.1) 



27 ( 3.3) 
,259 ( 3.2) 
32‘( 3,6) 
274 (‘2.7), 



' 38 ( 3,7)' ' 
275 ( 2S) > 
35 ( 2.7) ' 
273 (IS)' . 



3 ( 2.9)1 

Hm. 

4 ( 1*6)! 



27 (10.6)* ’ 
267 ( 3.5)!, 

. 21 ( 8.2)1 



52 (11:4)1 
300 ( 5.4)1 > 
35 ( 6S)f 
285 ( 6.8)» 



22(6.2)! . 36( 9.4)1 26( 6.4)* 

214 ( 8,3)! 251 ( 5,3)1 :^3 ( 4S)* 

17(5,7) ,28(10.7)! 42 ( 8S) 

188 ( 3,9)1 259 ( 4,$)|, 246 ( 5S)* 



22 (13.5)* 

I** 

26 ( 6S) 
218 ( 6,6)! 

10(2.7) ‘ 
205 ( 8,9)! ' 
15(2.2) 
217(2,5) 



26(10.5)! 
24 (10,1)! 

, 24 ( 3,4) . 
261 ( 4.4) 
36 ( 4.2) 
<272 ( 2.9) 



75 (14.4)1 
270 ( 6,2)* 
42 (12.5)1 
274 ( 5.1 )* 

37 (,5.4) 
273 ( 3.4) 
33 ( 2S) 
276 ( 20) 



(continued on next page) 
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Teachers’ Reports on the Frequency of 
Mathematics Worksheet Use 



rsnp 



CARD 



1992 



Trial State Assessment 



Almost Every Day 


At Least Once a Week 


Less Than Weekly 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 





Percentage of Students and 


h ; Pmentage of Students and 


Percentage of Stud^its arwl 




„ Average Math Proficiency 




Average Math Proftciency 


Average Math Prc^cier»y 


TOTAL 


<\ 






(‘ 










s ‘ '' ' i-‘ ‘ ‘ * “ V , ' ‘ 


State 


30'( S,4) ' 


" «'('£iV 


‘ib(2.i)‘ ■ 


55 


(4.1-) ' 


66 ( 3.6) 


'52 (3.9) < 


‘‘15(2.7)' 27 (‘3.3) .'‘3e('3.7)‘ 




219 {2,3) 


257 { 7,0)1 


255(3.6)1 = 


217 ( 1.9), 


254 ( 1.6) 


259 ( 2.1) 


214 ( 4,2)1 259 ( 3,2). ' 275 '( 2.3) > 


Nation 


‘ 26 ( 2.3) . 


■ 5(1.7) 


12 ( 1.9) > 


58 ( 2.4) 


‘63 (3.5) 


54 ( 2,2) , 


16(2,0) 32(3,6)C 35(2.7) 




216 { 2.0) 


264Jf3)h 


259 ( 4.9) 


217 { 1.6} ' 


257 ( 1.6) 


2^ ( 1,6) > 


215 ( 2.1) 274 (-2,7) 1273 (1.9)^ 


PARENTS^ 


' 




< < 


‘ 








5 


' ' ‘ ‘ c , ‘ 'c , 


EDUCATION 






‘ . ; 


i 




liSil- 






' c * f f ^ <s ^ ^ ^ 


College grad. 














iiiiii 


‘ ‘ 




State 


29 ( 3,8) 


, g ( 2.7) . 


■ 7(1.7) 


58 


(4.4) 


62 ( 4.5) 


= 51 < 4.6) 


14 ( 2.8) 29 ( 4.1) 42 ( 4.4) ' 




225 { 2.8) 


274 ( 8.6)l 


269(5.9)1 


225 


(2.9) 


269 { 2.0) 


, 274 { 2.9) 


223 { 5.3)1 ‘268 ( 4.5) . 292 ( 3.0) > 


Nation 


27 { 2.7) 


. 6(1A) 


12 { 26) 




( 2.6) , 


62 ( 3.1) 


52 ( 2.5) 


16(1.9) 33(3.5)', 36(2.9) 




224 ( 2.6) , 




,272 ( 7.6)! 


225 ( 2.2> 


268 { 2.1) 


277 { 2.0) > 


220 ( 3.0) 289 ( 3.0) 288 ( 2.2) , 


Some college 


















• ' • ‘ 


State 


36 '( 5.3) 


6 ( 2.2) 


'/8{2.1), 


45 


(6.7) 


66 ( 4.4) 


50 i 4.8) 


18 ( 5.1) 28 ( 4.1) 42 ( 4.8)‘ 




,229('4.9) 






228 


(.3.7) 


262 ( 2.6) 


. 268 ^2.6) 


**■*,(".*) , .269 ( 4.0) , ' 279 ( 2.9) 


Nation 


23 (.3.2). 


- 4(«1»' 


'r'9( 1.9) 


56 


(4.2) 


, 61. (4.3)' 


. 55 ( 3.0) 


21 ( 3.7)., „ ^ ( 4.1 ) , ■ 36 {. 2.9) .. 




224'' (.3.9^ 




''253 (4.5)! 


222 


(2.8),': 


264 ( 2.6) ■' 


'1 270 < 2.0) 


('’*.'^) - , '278 ( 3.1 ) , 275 ( 2.3) .. 


HS graduate 


, 




|c t ‘ ; 


t ‘‘ 






t ‘ ‘ 


,, ' 


*■ ' t \ ' A ‘ { C 


State 


'34 (4.6) 


8(3.2)‘‘ 


12 ( 2.7) ' ; 




(5.6) 


69, { 4.4) 


' '54 (' 4 . 3 ) 


15 ( 3.9) 23 ( 3.6) 34 ( 4.0) ‘ 




217(4.6) 


1..* (■**■*) 


:248(5.4)! i 


214 


< 3.4), 


-247 ( 2,1) ‘ 


250 ( 2.5) 


(".*) . 251. ( 4A) 260 ( 2.7) 


Nation 


; 31 { 3,7) 


'5(22) 


‘11 { 2.0) j 


52 


( 3.3), 


65(4,6) 


. 56 ( 2.6) 


17(2.6) ', M(4-8). .,33(3.0) 




215 ( '3.7) 


< .(^ '*') 


.252 ( 35) ■ 


211 


(2.8) 


250 ,{ 1.9) 


256 ( 1.7) 


214 ( 4.4) 2ra ( 3.7)' 260 ( 2.7) 


HS non-grad. 


'■ ,. • 




• ''I , , 










, 




State 


■“30 ( 5.5) 


«<2.5| . 


V 13(3.7) ■ 


59 


(5.8) . 


86 


{ 4 . 0 ) ■ 


. K(4.7! 


-11, '{ 3.1)' ‘ 26( 3.'9) ..' 34(4.6) 








“,^rv) ; 


211 < 


(3.2) . 


243 


(2.3) 


, '242 ( 2.6) 


-".'tr*.'')., ‘246 (‘3.4) '■ 256(35) 


Nation 


17 ( 3.5) 


■ , 3 ( 2!o) 


■17(4.7) 


64 


( 3 : 9 ) 


61 


(7.0) 


48 ( 4.3) 


18 ( 3.8) 36 ( 49) ‘ 36 ( 69) • 








245(8.2)1 : 


204 


(4.0) 


‘ 240 


( 2.8) ' 


248 ( 2.6) 


(“.*) 249 ( 6.0)1 >55 ( 3.0) 


Don’t know 














;i - s1- , 






State 


3Q{3.6) 


■6(2.1) 


11(3.1) ^ 


55 


(4.2) 


68 


( 4.7) ' 


54 ( 5.3) 


15 < 2.6) '25(4.4) 35 (4,7) 




214 ( 3.3) 


-ty 




212 


(2.2) 


-240 


(2.8) 


237 ( 2.5! 


21 3 ( 4.1 )r . (T* -) 254 ( 3.8) 


Nation 


25 ( 2.4) 


6 ( 2.8) 


12 { 2.2) ■ 


59 


( 2.7) 


‘ 65 


(5.6) 


58 ( 3.4) 


15(2.3) ‘29 ( 5.3) 30 ( 3.4) 




214 ( 2.3) 


**^‘ (**-•) 


250 ( 6.3) 


212 


( 1.?) 


^238 


(3.8) 


' 254 { 2.2) > 


211(2.5) ^*^*1) 248 ( 3.1) 


GENDER 






[ 














Male 




















State 


t=3l'{--^'3);;,: 


8 ( 2.0) 


11(2.3) 


54 


(4.1) 


64 


(3.9) 


51 ( 4,3) 


16 { 2.8) ‘ 28 ( 3.6) 3$ ( 4,0) 




.221 ( 2.7) 


258 ( 8,7)1 


257 (4.5)1 


217 


(2.2) 


256 


(1.8) 


262 ( 2.6) 


216(4,1)1 ‘26K3J) 277 ( 2.4) > 


Nation 


, 26 { 2.5) 


6 ( 1.9) 


12 (1.9) 


57 


(2.8) 


64 


(3.2) 


, 53 ( 2.3) < 


-17 ( 2,2) 31 ( 3,5) 35 ( 2J) 




‘216 { 2,2) 


4Mr* 


256 (4.1) 


219 


(1.9) 


256 


(2.3) 


265 ( 1.9) 


214(2.2) > 275(3,0) <.274(2.1) 


Female 


il/vyi;::!.;;;*; 














‘ 


't < . ‘ ‘ 


State 


‘ 30, ( 3,7) 


. 5(2.1) 


9('?.0) 


56 


(4.3) 


67 


(3.6) 


52 ( 3,9) < 


14 ( 2,6) ‘ 25 ( 3,3) 39 ( 3.7) > 




217 { 2.4) 


256 ( 6.3)1 


25214.1)1 ; 


217 


(2.0) 


253 


(1.9) 


255 ( 2,3) 


'21 1 ( 6.3)1 ' 257 ( 3.5) ‘ 273 ( 2.8) > 


Nation 


26 { 2.3) 


4 ( 1.9) 


11 (2.1) > 


58 


(2.2) 


61 


(4.1) 


54 ( 2.4) 


15(1,9) 34(4,1) 35(2.8) 




218 ( 2,5) 




261 ( 6.4) ; 


215 


( 1-7) 


256 


(1.9) 


267 ( 1,6) > 


216( 2.9) 273( 2,9) 273(2.3) 



The NAEP malhemalics scale ranges from 0 lo 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (*0 appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufTicient to permit a reliable estimate (fewer than 62 students). 



ERIC 



JAEP TRIAL STATE ASSESSMENT 



189 



Texas 



THE NATION’S 
REPORT 



TABLE A23B I Students’ Reports ®n the Frequency of 
I Mathematics Worksheet Use 



rasp 



CARD 



1992 



Trial State AsseBsment 



Almost Every Day 


At Least Once a Week 


Less Than Weekly 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



TOTAL 



State 

Nation 



RACEf 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Asian 

State 

Nation 



TYPE OF 
COMMUNITY 



Adv. urban 

State 

Nation 

Disadv, urban 

State 

Nation 

Extreme rural 

State 

Nation 

Other 

State 

Nation 



Percentage of Students and 
Average Math Proficiency 



5 '. 45 ( 14 )' ‘17 < 1 ^ 7 ) 



i S / 



' 52 L2.1) 
;22'9'('l!8> 

"4S,(i1.9) 
227 f 1.2) 

■52 { 4.0) 
200 <; 3.1), 
'44 '{.2.1)' 
19t){ 1.9)' 



17. (2.2) , 
■ '267, < 2.6) 

' 16 (.2.2) 
255 ( 3.7) 

' , 25 (4.7). 

, '232 '( 2.9)1 ' 
.' V23{. 2.7.) . 
232^.8) 



.■'i&3'{2.5),';'‘,l; '20 ('1.8) 
'209;'(2.1) ' 238 '"1 3.0) 
';‘'47'(:2.4r . , 19 ( 2.7) 
,|t97{,lL8) ■' 232 ('4.3).' 



^ 0 ( 8 . 2 ) 

232 { ijy 



55 ( 4.6)1 
243 { 3.3)t 
49 ( 5.4)1' 
243 ( 2,9)) 

51 (3,$)l- 
i07 { 4.3)t 
. 42 { 2,5) 
J8!5(‘3.6) 

222 '( 3,4)t 
42 X 3:7) 
211 { 4:6)) 

/^3{'2,3) ' 

1-7). 

'46 ( 1,6) 
‘218 ( 1,3) 



' ^4* rtf'! ^ ‘ 

'''Ti'( 4 :b)i', 



19 < 5,7)j 
2^ < 3.3)1 
' 24 < 6,2)1 

:23 fS:4)j 
237 < 3,5)1 
' 17 J 3,4)1 
235 < 6.2)) 

■ ‘;.16 < 8,0)! 

2h'\ 8'o)l 

''i«,( ii)' 
248 < 3.9) , 
'16 <,2.0) 
246 < 3.5) 



27 '( 2.0) > 
"254 (" 2;0) ". 

. 22 (1.4) 
:“256'(2;5)1 



• 24 (.2.4)'" 
268( 2.5) '. 
19 { 1.7)' 
|^7.( 2.7) ^ 

26 ( 3.1) 
236 ('4.4) 

30 { 2.5) 
:234't 2.6) ! , 

32 (‘25) '> 
.245 ( 2.9) 
,'29('25):> 
.'239, (.2:7.) ; 

le ci.V):'" 

!21 (•.4!2) 



22 ( 6 . 8 )! 

25 ( s!9]I 
284 ( 8,9)1 

32 ( 4,2)) 
243 ( 6,2)J 
20 '( 3.8) 
226 ( 4.1)1 

'20 ( 9,0)) 

16 ( 3'.3)! 
('7.1)! 

' 26 (25)', 
'254 (.2.8) 
2,1 (1.5) 
256 ( 2.0) 



Percentage of StiKtents and 
. Average Math Proficiency 



34 ( 1.4) 
220" (.1.5) 
37 ( 0.9) 
219"'('"1.4.); 



.,36 ( 1.8) 
‘230 (• 2.0) 
,37 ( 1.2) 
226 ( '1.5) 

32 ( 3.2) 
202 ( 2 . 6 ) 
.35 ( 1.7) ■ 
192 ( 2^(0) I 

30 ( il) ' 
208 ( 2.2} 

33 { 2.1) 
203' ( 2.0) i 

39 ( 6.6) 

40 ( 2*5) 
234 ( 4J1) ^ 



39 ( 3,5)1 
242 ( 5,2)1 

36 ( 3,9)1 
238 ( 4.9)! 

29 ( 3.8)1 
212 ( 3,9)1 
35 ('2,0) ‘ 
195 ( 33) ^ 

'34^3,9)1 
226 ( 2.8)1 

37 ( 1,9) 

219 ( 3.7) 

33 ( 2,2) 
216 ( 2.2) 
37 ( 1,2) 

220 ( 1.2) 



51(2.1] 47<i;6) 

' 257 { '1.6) "263'( 1,7) > 

46( 1.8) 42 <1.2)c 

‘ 260. ('<1.4] ‘ «266 ( t,4)'‘> 



49( kl)“ 
,272 (‘2,2) ' 
'43 ( 2,2) 
268 ( 13) ' 

c 49 { 4,1) 

235 ( 2‘1)< 

< 56 { 2,4) 
^^9 ( 3.0) ' 

54‘f2.2) 

' 245 { 2.0) 
50 ( 3.8) 
<244 ( 3,2) 

***• (**:*) 
38 { 4,3)! 



43 ( 4.9)^ 

276 ( 5.2)1 
44(5.1)1 

277 ( 4.4)t 

' 53(3.8)r 
245 ( 2.7)1 
42 ( 5.6)1 
251 ( 5.9)1 

50 ( 7.4)f' 
259 ( 2.2)1 
52 ( 3.8)1 
'257 ( 3.8)1 

'< 51 ( 2.9) ‘ 
''256 ( 2.0) 
4‘6(2.1) 
259 ( 2.0) 



46 < 2.1) 
277 ( 2,6) , 

< 43 ( 13) 
275 ( 1.7) > 

SO ( 3,2) 
244 < 2.6) 

' '43 ( 2,0) < 
‘ 237,( 13)‘ 

'46' (' 2 , 1 ) 
2^ ( 13) 

40 ( 2,0) 
248 ( 1,7) . 

49 f 6,3) 

' (-* -) 

‘ 36 ( 3,4) 
288 ( 6,4) 



48 < 7,2)1 
288 ( 4.6)! 

38 < 3,9)1 
278 < 5,6)1 

47 < 3,9)1 
247 < 3,2)1 
41 < 2,9) 
241 ( 3,6) 

• 55 < 77)1 

41 < 4'.2)1 
2^ ( 5,8)1 

' 46 ( 2.6) 
263 < 2,2) 

43 < 13) 
268 { 1,8) > 



Percentage of Stud^ts and 
Average Math Proficiency 



14(1.1) 30(2.3)' 26(2.1)“ 

208 ( 2.6) 266 ( 2.0) 275 ( 23) > 

18( 1.0) 37 ( 2.5) 36(1.7)* 

?15'(13) i'272(‘l,e) 1.273 .(-13) ' 



12, ( 1.3) 
221 ( 3.6) 
18 ( 1.3) 
225 ( 1.6) 

16 ( 2.1)‘ 

: 

21 :( 1.5) ; 
189>2.6H 

'ini.'6) 

201 (3,4) 

21 'I 1.6) 

199{ 3.1) 
11{4.3) 
20 { 3.1) 



6 { 2.3)1 

15 { 33)! 
238 ( 4.7)1 

20 ( 2.8)1 ' 
205 { 6.3)1 
22 { 2 . 2 ) 
187 ( 3.0) 

11 ' (3,5)! 

tHHt' 

21 ' ( 2.5) 
221 { 4.2) ■ 

1,4, (1.5)' 

203 ( 4.1) 
18 ( 1.1) 
217 ( 2.1) 



. 34(3.0) 
279 ( 2.2) 
41 I 3.0) 
,277 ( 1.9) 

' 26 ( 3.6) 

239 ( 3.2) 
20 '(3.1) 

240 ( 4.3) 

. .^ C‘2.6) 

251,(3.3) 

' . 32 (4.3)' 
. 2^ ( 3.8) 



51 '(' 5 : 9)1 

■*4* ^4* 4j^ , 



38 ( 6,5)1 
280 ( 4.4)1 
31 ( 9.3)l 
2^ ( 5,3)! 

24 ( 3,$)l 
254 ( 47)l 
41 (67)!' 
‘254 ( 4,2)l ^ 

‘3^'( 6,5)l' 
273 ( 7,'0)l 
28 ( 7.5)! 
266 ( 7,8)! 

30 ( 2.8) ' 
264 ( 2,5) 
38 (,2,9) 
272 ( 1.8) 



< 30(27) 
289 ( 2,2) > 
39 i 2.1)'' 
‘282 ( 1.5) 

‘ 23 (*4.3) ' 
247 ( 4.2)1 < 

, 27 ( 2.1) 
238 (1,9) 

■ 22i;2.3L 
* 256 ( 2,8) 
'31 (2.i6)V< 
,2464'25)‘ 

'• 34(4.6)'< 

43 ( 4.5)' 
.295 (;9,4) 



30 ( 5.7)» 
303 (5.0)<> 
37 ( 4.3)* 
293 ( 5,1)1 

'22 ( 4.9)1 ' 
253 ( 3.6)1 
‘<31 ( 2,9) 
245 ( ‘3,3) 

‘ 25(6i)t 

■k** ^4* 

41 '( 5.8)* 
272 ( 4,8)* 

26 ‘(3.1) ■ 
274 ( 3.1) 
36(1,8) , 
«274(1;5) ' 



(continued on next page) 
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TABLE A23B 1 isitifflierais' Reports on the Frequency of 
(continued) I Mathematics Worksheet Use 



raep 



m 



1992 

Trial State Assessment 



Almost Every Day 


At Least Once a Week 


Less Than Weekly 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



TOTAL 



State 

Nation 



PARENTS’ 

EDUCATION 



College grad. 
State 

Nation 

Some college 
State 

Nation 

HS graduate 



Percentage of Students and 
Average Math Proficiency 



52(15) ' 19(17) ' 27(2.0) >i 
218 (14) 250(2,8)' 254 ( 2.0) 

45 (14) 17(17) 22 (14) 

.218 ( 12) ' 247 ( 2‘,9) = ‘ 25$ ( 2.5) 



52 {'1.8) 
226 ( 2.0) 
46 ( 1.9) 
225 { 1.7) 

50 ( 4.4) 

224 { 3.6) 
43 ( 3.t)c 

225 { 2.4) 



18 ( 2.2) 
264 { 4.4) 
18 ( 2.1) 
257 ( 2.9) 

' 20(2.7) 
255 ( 4.3) 
‘13(2.1) 
. 247 ( ,4^6) 



22 { 2 . 2 ) 
270 ( 3.4) 
21 { 19) 
267 ( 4.1) 

21 ( 2 . 2 ) 
263 { 4.0) 
20(1.9) 
257 { 3.1). 



Perc^tage of Students and 
i;i Average l^ath Proficiency 



34 (i4) ‘ 51(2.1) '47(16) 

220 ( 1.5) 257 ( 16). ‘ 263(,17) >1 

37 ( 0.9) 46( 18) 42 ( 12) 

219 ( 11} ‘ ‘260(14) ■ 2^('14) >J 



. 35 ( 2.0) 

224 ( 3.1) 
37 ( 13) 

225 ( 15) 

37 ( 3.8) 
229 ( 4.6) 

38 ( 2.9) 
220 ( 3.0) 



46 ( 2.7) 

‘ 271 { 2.2) 
41 ( 2J2) 
272 { 2.1)^ 

‘“47 £'3'l')‘ 
'265 ( 2.«) 
,46 {.3:1J 
269 ( 2.3) 



,46 ( 2.2) . 
279 (2.7) : 

. « < 1-5) , 

‘ 47''(‘,3.1)'.' 

270 ( 2.2),', 
41 { .1.9) , 
,.2?1.( 1-8).'' 



State 




.'.;'16'( 2.7) ' 


1 i3D 


(2.8) 


> 


34( 


2.6) '! 


55 ( 3.4) 


47 ( 2.5).. 


‘ 14('2.1)‘ 


27 ( 3.2) 


' '23 ( 2,7) 




212 (, 3,0) 


' 242 ( 3.9) 


247 


(3.0) 




220 ( 


3.7) 


‘ 248 { 2.0) 


1 254 ( 2.2) '. 




."253 ( 3.4) . 


259 ( 3.8) ' 


Nation 


44 ( 2.7), ■ 


; 17 ('2.7) 


21 


(1.6) 




,36( 


2.3} 


, ;.51' ( 3.2)‘.; 


' .45 ( T-5),, 


' 'T9',(. Lsj ■' 


. 32"{3.6) ' 


34 ( 1,8) ' 




211 (2.2) ' 


242 ( 3.9) 


247 


(2.7) 




213 ( 


2.4)" 


'255 { 2.'2) 


'255 ( L7)'"' 


2;15 f 2,9) 


' 2S2 1 2.2) 


262 { 2,2) 


HS non>grad. 




















, ' 


' ' 


‘ ' ‘ ‘ I 


‘ 


State 


:S52;i-H)’:‘! 


21 ( 2.3) 


31 


(3.1) 




31 ( 


3.6) 


55 { 3.0) 


47 ( 2-5) , 


17 { 2.4) 


■ 25 { 2,8)1 


' . 22 (2i)‘ 




'212 ( 2.6) 


240 ( 4.3) 


245 


(3.8) 




214 ( 


4.8) 


’246 ( 2.5) 


244 (2.4) '', 




‘ '241 ( 3.6) 


258 ( 3,2) > 


Nation 


‘ 41'( 4,2) 


20 ( 3.6) 


25 


(2.2) 




; 36 ( 


4.1) 


i51 ( 


‘3.0) 


' 40 ( 2.8)' !, 


i2) 


k 29(4.oL 


^ ' 35 (2,9) 




199(4.4) 


('^^'^) 


245 


{'3.7) 




207 ( 


3.9) 


239 ( 


3,0) 


‘248 ( 2.8) ... 


203.(4.4)' 


253 i 3.4) 


252 ( 3,2) 


Don't know 




















‘ , 


^ * 'I 






State 


53 ( 2.2) 


20 ( 3.0) 


36 


(3.7) 


> 


32 ( 


1.9) 


56 ( 


3,2)' 


44(2.9) ‘ 


15 ( 1.2) 


124 ( 3.2) 


‘ 20(3,0) 




213 { 1.9) 




241 


(3.7) 




214 ( 


2.1) 


246 { 


2,6) 


244 ( 3.6) 


206 {4.7) 


‘ ‘ 244 ( 5.7) 


rn 


Nation 


45 ( 1.7) 


20 ( 3.3) 


27 


(2.3) 




36 ( 


1-2) 


46 ( 


3,6) 1 


41 ( 2.3) 


19{ 1.2) 


‘34 { 3.5) 


32 { 2,4) 




212 { 1.4) 


rn 


242 


(3.2) 




214 ( 


1.4) 


'239 { 


3.0) 


253 { 2.4) > 


208 (1,5)' 


1 244(4.5) 


255 { 2,5) 


GENDER 




















... 








Male 




























State 


53 ( 1,9) 


20 ( 1.8) 


27 


(2.2) 


> 


33 ( 


1.8) 


51 ( 


2.4) 


47 ( 2-1) - 


14 ( 1,4) 


29 ( 2,3) 


26(2.1)' 




219(1,9) 


250 ( 3.9) 


258 


(2.3) 




221 ( 


1.8) 


258 ( 


1.7), 


267 ( 2,2) > 


209 ( 2,6) 


270 ( 2J) 


275 ( 2.4) 


Nation 


45(1,7) 


19 ( 1.8) 


22 


(1.4) 




36 ( 


1.3) 


46 { 


1.9) 


‘ 42 ( 1.6) ‘ ■ 


18 (MJ) 


< 35 ( 2J) 


.35(1.9) < 




219(1,4) . 


247 ( 3.4) 


254 


(2.2) 




220 ( 


1.6) 


261 ( 


2.1) 


2^ ( 1,6) 


215 E1,4) 


274 ( 2,3) 


273 1 1.8) 


Female 






















‘ 


iiy" 




State 


51 ( 1.8) 


18 ( 2,0) 


26 


(2.2) 


> 


; 34 ( 


1.9) 


50 ( 


2.4) 


47 ( 1,9) 


14 { 1,1)' 


32 ( 2-6) 


5di7 f2.5) 




217 { 1,6) 


:::250 ( 2.8) 


251 


C2.5)' 




219 ( 


1.7) ; 


■■■255;{^ 


:2;i):-i 


•;'259(4,7)^- 






i::2.76 ( 3.1 ) -> 


Nation 


i=45{ 1.6) := 


: 16 ( 1.8) 


■-•::;21 


(1.6)' 




:.-'37( 


1.1) ■ 


: 46 ( 


2,3) 


1=:42 (=‘1L3) :>■ 




. 38 ( 2.6) 


. 37. (.1.8) 




216 (1:4) 


247 ( 3.9), ■ 


v.257.( 3.2) 




217(: 


,:1 i4) 


^V259^:C 


m' 


266 (li;6) > 


216 ( 2:4)- i 


ii270.(. 2.3) ::- 


1274^ (1:7) 



Percentage of Stud^its and 
Average Math Proficiency 



14(1,1)' a).(2.3> 2fe(2.1) 

206 ( 2,6) '2^ ( 2.0) 275 ('2.3) > 
'16.(1,0) 37 ( 2,5) ,36( 1.7) 

215'{L5) ' ',272(1.1.6) ''273(1.3)! 



36 ( 3-1) 
213(3.1) '251(2.1), 

1,8 { 1.4) ‘ ,41(2.6) 

222 ( 2.3) . 286 ( 2.3) 



•13 { 1.8) 



'l4 ( 2,8)' 
r*7(*t.') 
•'1'8(‘2.7) 



‘ 33 ( 2.9) 
275 ( 2.9)' 
4jD. ( 3.6) 



30 ( 2.7) 
292 ( 3.3) 
37 ( 2.3) 
286(1.9) 

‘ 32 { 3.0) 
281 ( 2.6) 
■;‘39 ( 2.3) 
276 ( ,1.7) , 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this 
statistic. ***' Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A25A I Teachers’ Reports on the Frequency of 
I Calculator Use 



At Least Weekly 


Less Than Once a Week 


Never or Hardly Ever 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 





Percentage of Students tmd 


Perc^tage of ShJdents and 


Percentage of StudWts and 




^ Average Math proficiency 




Average Math Proficiency 


TOTAL 






; ‘‘"ui 




: i. 


• 




State 


' 24{l5:7)' (’4:1 ) ‘ { 3.5) > 


38 ( 3.3) 


48(3.5) 


'24 ( 3.0) < 


38 ( 4,6) ■ 


20(2.9)' = 


13 ( 2.0) 




•:225('2.6J ‘-. aw (2,6) . ‘<269(1.9) < 


219 ( 2.0) 


256( 1.7),, 


2^ ( 3.0) . 


210 ( 2,8) 


. 244 ( 3.3) 


.260 ( 2.4) > 


Nation 


'‘16(2:3) ‘\43(4,6)> 56(3.0) 


34 ( 2.1) 


38 ( 4.3] 


21 ( 2.2) < 


48 ( 2!9) 


' 18. (4.0) 


23 ( 25) 




222 { 3.1);.. ( 2.9) 274 ( 1.5)' 


220 ( L6) 


. 256 ( 2.3) 


257 ( 2.3) • 


213<(1.5) • 


. =258 ( 4'.6)l ■, 


.263 ( 2.2) 


RACE! 














' • " " 


ETHNICITY 
















White 




- 












State 


'27 ( 4,8) . ,'37,( 5.4) ' 68 { 44) > 


40 ( 4.3) 


48 ( 4.0) 


‘ 21 ( 3.5) < 


33 ( 5.4) 


16 ( 3.4) 


,11 ( 2:2) , 




534 ( 2.7) . 276 ( 3.0)- 282 ( 2.1): 


229 ( 2.8) 


268 { 1,8) 


272 ( 3.8) 


223 { 2,8) 


262 ( 3.6)1 


274 ( 3.8)1 „ 


Nation 


;.17 ( 2,8) : ,45, (5.2) 59 ( 3.5). 


37 ( 2.5) 


,38 ( 4,8) 


19 < 2.7) < 


45 ( 3,2) 


17 ( 4.5) 


22 ( 3.0) 


Black 


233 (.2,8) , 275 ( 3.0) 282 ('1-6) 


226 ( 13) 


263 ( 2.7) 


269 ( 2.3) 


222 ( 1.4) 


270 ( 3.6)1 


273 { 2.4) 


State 


, 26 ( 5.2) • 26 ( 4.7) 57 ( 5.9) > 


39 ( 4.3) 


48 { 6.4)' 


31 ( 5.2) 


34 { 5.9) 


26 ( 5.9) 


12 { 5.0) 




2B3 ( 4.9)f . . 239 ( 3.1 )l 247 { 2.9) : 


194 ( 2.2) 


236 ( 3.0) 


236 ( 3.6)1 . 


192 ( 3.6)! 


228 ( 5.5)1 




Nation 


. 19 { 3.8) ' ■ .29 ( 6.0) < 44 ( 3.8) 


26 ( 4.0) 


42 ( 7.9] 


32 ( 4.1) 


55 (5,1) 


29 ( 7.9) 


'24 ( 343) 




J90 { 2.9H V ' 246 ( 3.6)1 243, ( 2.3) ; 


193 ( 2.7) 


242 ( 3.7]l 


233 ( 2.5) 


191 { 2,5) 


229 ( 8.6)1 


234 ( 3.5). 


Hispanic 




, 




25 ( 4.2) < 






, 


State 


■':18'(3.8).'' :,27,'(4J5) ‘ ,59(5.0) > 


31 ( 3.7) 


<c 48 ( 4,2) 


51 ( 5,8) 


25 ( 3.9) 


16 ( 2.8) . ■ 




■'215 { 3.8)! ,• '252 ( 2.5) • 250 ( .1.7) 


209 ( 2.1) 


246 (c2, 2) 


243 ( 2.9) 


203 ( 3.7) 


235 ( 4.5) 


248 { 2.1) . 


Nation 


,18 { 2.8) <44 (5.7) ‘ 47 { 4.7) ‘ 


27 ( 3.9) 


42 ( 5.7) 


25 ( 2.4) 


55 { 4.6) ' 


i3( 3.5) 


28 ( 5.1) 


Asian 


202 .( 3;9), ' iT24(t ( 5.0), , 251 ( 2.5), 


198 ( 3.6) 


251 { 3.7)1 


238 { 3.3) 


198 ( 2.3) 




245 { 3.4) 


State 


'23 (R5) ' -*^(***) 81(5.6) 


56 ( 8.9) 


**^ ; ;^*-* 


16 { 5.5) 


20 { 7,4) 




3 { 2.0) 




(■**.*) (■**.’■) 298 ( 4.8) 




(”•>) 


-t-** ('**'*') 




-HHt (■**'*)[ 




Nation 


30(7.7) 61 t9.1)i 64(6.8) 


24 ( 7.4) 


32 (10.2)1 


15 '( 4.1) 


46 ( 5.1) 


7 ( 4!2)I 


20 { 4.9) 




294 (.5.7) 








229 ( 4.6) 






TYPE OF 
COMMUNITY 

Adv. urban 
















State 


‘42(135i)! ■’ 39(11.2}! 89(6, 1)l> 


46(13,5)1 


56 (10.6)1 


:10< 6.1)l< 


13 ( 6.8)! 


4 ( 2.6)! 


0 ( 0.4)1 




240(2.6)1 273( 77)1 289 ( 2,9)1 


243 ( 7.2)1 


269 ( 3.3)1 






■ Irk* = :. 


. *** .= . . 


Nation 


-34 [10.2)1 < W (207)! 62 (10.0)1 


- 23 ( 73)1 


4 ( 2.8)1 


9 ( 2*8)1 


44 (107)1 


27 (20.3)! 


30 ( 9'.8)i 


Disadv. urban 


‘ *** (*^7) 268 ( 6.0)1 297 ( 5,9)t ' 


★+* -*1 






234 ( 4.4)1 


^** ♦ J 


265 ( 5.2)1 


State 


10(4.0)1 ,37(11.2)1 '50(103)1. 


37 ( 8.4)! 


41 (11.0)! 


35 ( 8.2)1 


53 (10.5)1 


22 ( 6.9)1 


15(6,1)1 




r*) 250 ( 3,4)1 255 ( 3.5)1 


205: (.33)1 


240 ( 3.3)1 


237 ( 3.1)1 


211 (6.0)1 


242 ( 4.8)1 




Nation 


26(6.5)' 48 (11.8)1 38 ( 6.3) 


20 ( 5.7) 


39 (12.1)1 


41 ( 0.9) 


53 ( 77) 


13 ( 6.6){ 


'21 ( 6*.8) 


Extreme rural 


195 ( 7.0)1 c 257 ( 4.3)1 247 ( 5.3)i 


191 ( 6.6)1 


247 (11.9)! 


238 ( 5.0)1 


=195 (.2.5)! 




235 ( 6.2)1 


State 


'/17 (127)1 ' 36 (16,3)f 66 (18.9)1 


46 (12.5)1 


43 (13.1)! : 


■■':;;i6'( 9.2)1, ■ 


- 37 (^6.5)1 


V21 (13,6)1 


19 (i2*.2)l 




^ *** ' 4Mhfc 'AlMh ' 


224 ( 4.3)1 


257 ( 4.7)! -: 


.. . 


218(7>6)r 


• ■*** ^** -fr j 




Nation 


12 ( 4'.2) , 28 (16.5)1 " 44 (11.9)1 
<^***i***) \ ■ “'(t**) ‘273 ( 4,4)1' . 


42 ( 7.3) 


35 ( 9.9)!.. 


:=:?24 (11:2)! ^ 


:' 45 (::8.0) ^ 


37 (17.0)1 


32 (14.1)1 




222 ( 2.7)1 


257 ( 2.7)! 


;i264 ( 9.7)!::= 


2Q4:(5;3)I 


.i267 ( 7,1)1 


259(6.0)1 


Other 


'^25(5,2) ‘26(4,9)' 62 ( 4,8) > 














State 


36 ( 4,9) 


50 ( 4.3)'r 


‘;;:!.2T(:4.6) < 


39^6:5) 


=V:'i24(=:=3:9):-^ 


. ■■ 




.<223 ( 4:3)1 266 ( 3.4)1 266 ( 2.6) = 


218 ( 27) 


257 ( 2.1) 


.258 ( 3,6) 


206 ( 3.9)! 


241 (-4;1)== 


:i i^2 ( 37)!> 


Nation 


16(2.8) 41, (5-1) 58(3,2)> 


35 ( 3.2) 


44 ( 5.6) 


20 ( a.2) < 


48 ( 3.7) 


16(4.5) i 


■‘21 (25) 




220( 3.1) 2^ ( 3-1) 274 ( 1.5) 


220 ( 1.9) 


260 ( 2:7):. 


: 259 ( 2,4) 


216(1.7) 


256 ( 6.4)!:. • 


^;=267 (:3:o) ^ 



(continued on next page) 
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TABLE A25A I Teachers’ Reports on the Frequency of 
(continued) I Calculator Use 



At Least Weekly 


Less Than Once a Week 


Never or Hardly Ever 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



TOTAL 

State 

Nation 



PARENTS’ 

EDUCATION 



Coflege grad. 

State 

Nation 

Some college 

State 

Nation 

HS graduate 

State 

Nation 



Pi^centage of Students 
, Average Math Proficiefwiy 



24 {‘3.7) ‘ ‘ 31 (U,i) ( 
225 < 2,6) ^ 264 < 2,6) 

222 (3,1)' i ‘'‘2^(<2,9)‘ 



26 {-4.3) ' 
233 {3.1) 

< 20 '< 2.8) 

232 (3.9) 



■ 37 < 5.3) 
‘278 ( 2.7 
' 48 ( 5.3) 
'281 ( 3.2) 



: ‘64 ( 3.5) 5 

56 ( 3.0) 
<274 / 



‘ e'l ' ‘ 

- 

70 ( 3.6) >i 
‘286 ( 2.0) 

, 62 ('3.4)' 
.,286 (.1.8) 



22 { 5.2) 32 ( 4.4) 

'269 ( 3.6) 
'14 {2.3),,, '42 ('6.1 1, 

"'Oi' 

',26,'(5.'4) ‘28, (4.4) 

21'8 '('4.1)1 . 255 (, 3.7), 
17(3.5) . 37(5.3) 
221 ( 5.9)1 . , 261 ( 3.4) 



67 ( 4.4) 
274 '( 2.3) 
'57. 

,274 






State 


-21 (5,0) 

^T* ‘{** *) 


.‘ 26(4.9), 
247 ( 3.1)1 : 


Nation 


15 ( 33) 


,, 38(5.8) 

' 245 ( 4.0)., 


Don't know 


‘23(3.8) 
218 ‘( 3.4) 


y;t- 


State 


31 ( 4.8) 
253(5,2) 


Nation 


<17 ( 2.3) 
213 ( 3.3) 


45 ( 5.7) 
.241 07.0) 


GENDER 


‘ ‘ ‘ ^ ‘ 


{ <‘< <4 ' 


Male 






State 


25 ( 3.9) 
224 { 2,9) 


31 < 4,3) 
, 2^ ( 2,7) 


Nation 


19 ( 23) 
224 ( 4,0) 


‘ 46 ( 4,9) = 
268 < 3,2) 


Female 


24{%1) 

225(3,1) 




State 


31 (4,1) 
263 ( 3,0) 


Nation 


' 17(2.4) 
220(3.1) 


• 40 ( 4,7) 

' 270( 3,1) 



s ‘59 ( 4.5) 

' 255 ( 2.5) 

50- 3.0), 

262 j 1.8) 

55 ( ‘ 5 . 7 ) 
247 ( 2^) 

44 ( 3.6) 
254 ( 2.4) 

59 { 5X))^ 
^246 { 2.6) 
49{ 3.7) 
257 ( 2.4) 



63 ( 3.7) > 

272 ( 2.0) 
55(3.1)' 

273 ( 1.7) * 

' 65 ( 3.7) ,> 
266 ( 2.2) 

' 56 ( 3.1) >1 
275 ( 1.8) 



Pm»itage of Students and 
Average Math Proficiency 



38 '( 3,3) ' 
213 ( 2,0) . 

= 34 ( 2:1) 
220(1,6): 

'f'; 

39' ( 3.6)' 
225 ( 35) 

35 ( 2'.9),;; 
225 ( 2.0) 

40 '('5.i) ; 
230; ( 5.1) 

issVa'.?), 

216^-5} 

31 '(3.1) 

215 2.7) 

, ■ '1 .J 

36 ( 5.7) '': ‘ 
213 ( 3.9) :ii 
'"29'( 4.6)‘;:: 



' 4$ ( 3.5) 24 ( 3,0) <1 

256 (.1.7) 256 ( 3,0) 

- 38 (-4.3) 21 (2,2) <1 

258 (‘2.3) 257 ( 2,3). 



: 5: 4 






- 46 (.4.7) = 20 ( 3,0) 

‘267 (.2.6) 274 ( 5,8) 

‘35 ( 4.8) 17 ( 1.9) 

269 ( 32) 267 ( 3,4) 



.50(3.8) 

3.0) 

:‘:'40{.5.i). 

3.4) 

‘ 51 ( 3:7) 
248, ( 2,6). 
.-‘44 ( 5J3) 
<248 (.2.6) 

50 {<4‘.6) 
248 ( 23) . 
' 41 ( 6.7) 
247 ( 3.8) 



‘ 37 ( 3,9) 43(<4J) 

215 ( .2^1) .240(3.6) 
34(2.2) 35 (5.5) 

215(^1.8) <‘ 243(4.6) 



38 ( 3,5) ; 
219 ( 2.7) 
34(24) 
221 ( 1.7) = 

37 ( 3,3} 
219 ( 2.1) 
34 ( 2,1) 
218 ( 2,2) 



50 ( 3.8) 
258 ( 2.4) 
- 35(43) 
260 ( 23) 

47 (,33) 
'253 (.1,7) 
41 ( 41) 
256 ( 2.3) 



21 ( 3.8) 
263 ( 2.7) 

. 20 ( 23) 
‘2^.( 3.2) 

‘ 27“{4.0) 
248 { 3,4) 
:*25 (3,0) 
2SQ i 3.2) 

.28(4,5) <1 

245 ( 4.0) 

" 26(43) 
247 ( 4,7)1 . 

27 ( 4.7) 
=238 ( 4.9) 

a) ( l2) 

246 ( 2,6) 



25 ( 3,2) 
257 J 3,1) 
23 ( 2,3) 

257 ( 2,5) 

22(3,1) 
255 ( 3.7) 
20 { 2 . 2 ) 

258 ( 2,6) 



Percentage of Stud^ts end 
Average Math Proficiency 



36 ( 4,6) 
210 ( 2 , 8 ) 
46 ( 2,9) 
213{ 1,5)‘ 



20 ( 2,9) 
<244 ( 3,3) 
18 ( 4.0) 
258 .( 4,6)1 



13 ( 2.0) 
260 ( 2.4) 
23 ( 2.5) 
263 ( 2.2) 







Pilifi 


, 


<t' - 

c t< 




is 


( 4.8) " 


c< 16 


(3.0) 


‘10 


(1.9) 


217 


( 3.0) ‘ 


256 


(5.4) 


265 


(4.3) 


45 


(3.6) 


17 


(4.1) 


‘21 


(2.5) 


219 


(2.2) 


‘ 2 69 


( 5.0)1 


274 


(2.9) 


38 


(7.0) 


19 


(3.4) 


12 


(2.4) 




rn 


2^ 


(4.0) 




(".*) 


49 


.( 3.8) 


! 18 


( 5.7) . 


23 


(,3.4) ‘ 


22D 


,( 2.9) 


‘ t 


("*.’) 




( 3.4) , 


41 


(5.6) 


21 


(3.5) 


14 


('2.8) ' 


208 


(4,0) . 


.237 


(3.6) 


256 


( 3.6)! > 


52 


(4.1) 


19 


(4;.5). 


25 


(2.9) 


209 


(2.5) 


'257 


( 6.0)1 


256 


( 2.3) 


43 


( 6.7)' 


24 


(3.9) 


17 


(2.9) 


209 


(5.1) 


-233 


(3.8) 


253 


( 4.0) > 


58 


(4.9) 


. 22 


(6.5) 


30 


(5.1) 


199{ 33) 




("-n. 


245 


( 2.5) 


40 


( 4.8) ‘ 


‘ 21 


,(3.7), 


‘ 14 


( 3.4) 


207 


( 3.7) . 


;236 


( 5.0) ■ 




(**.*) 


<49 


(2.8) 


20 


(5.3) 


21 


(2.9)' 


210 


(1.6) 




,(",*■*) 


250 


(5.8) 



37 ( 4.8) i 
213 {2.6); 
,47 {3.1) 
213 { 1.4) 

39 {4.5) 
209 { 3.2) 
49 {2.8) 

213 ( 1,6) 



= 19 ( 3,0) 
245 (4.1) 

18 ( 3,8) 
258 ( 5,4) 

22 (3,1) 
244 ( 3,4) 

19 ( 4,5) 
258 ( 4.7)1 



‘13(2.1) 
262 ( 3 J) > 
22 ( 2.5) 
264 ( 23) 

* 13(2.2)*< 
257 ( 33) > 
24 ( 2.7) 
262 ( 2.7) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation >(''') appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A25B | Students’ Reports on the Frequency of 
Calculator Use 



At Least Weekly 


Less Than Once a Week 


Never or Hardly Ever 


.1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



TOTAL 

State 

Nation 



RACE/ 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Asian 

State 

Nation 



TYPE OF 
COMMUNITY 



Adv. urban 

State 

Nation 

Disadv. urban 
State 

Nation 

Extreme rural 
State 

Nation 

Other 

State 

Nation 





Percental of siUderits ^ 




P^^tage of Students and 
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The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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60 


£ ‘ ** ‘5j 

.( 6.2) :, 


6 


(i.1)" 


8(2.7) : 


'l4 


( 3'.3) ' 


23 


(4.8).' 


13 


('3.0)' 


22B 


( 1.9),'' 


C 


rn 


276 ( 6.6)! ■ 


233 


( 2.4)1 


273 


(3.1)! 


281 


( 5.2)1 


56 


{ 3.5) . 


11 


(3.8) ', 


,6{L4) ■; 


21 


(2.6) 


34 


:t 4.7), 


18 


(2.6),; 


225 


(.1,6) 


251 


( 5.9)1' , 


287 ( 4.8)1 ■ 


226 


( 3.2) 


271 


{ 3.2)' 


275 


( 2-2) . 


72 


{4.6) 




(4.9)"! 


' ''13( 6.5) ‘; 


‘‘7 


( '2.3) 


‘ 13 


(3.7) 


10 


(2-3) 


196 


,{2.8)," 




, 






(**■*) , 




■n *) , 




rn 


49 


.(5.8), 


‘19 


l7.D)'i, 


13(2.9)'".: 


17 


■( 2.6) . 


29 


(8.4) 


20 


(^28) 


,192 


(p).„ 




'(**.1). , 


‘ 231, (, 38)1' J 


195 


,! 


240 


( 3.5)1 


239 


(2.9);_ 


58' 


fs.H)' 


13 


(3.1)'.; 


12. (8.3) : 


11 


( 2.6) ' 


£ 19 


i 3.8) ' 


14 


(3.1)' 


205 


.( 2.4) 


234 


(6.3)1 


243, t 3.7)!'' ; 


212 


( 3.9)1 


248 


( 2.4)!' 


‘248 


.(4.7)! 


< 58‘ 


(3.8), . 


10 


'(■3.2),,;: 


. 13 t 2.1 


20 


,( 2^),', 


26 


(7.4). 


‘ 14 


( 3.7) „ 


203 


<2.2) '■ 


' 




■232(4.6),.;: 


192 


(,;2.7) 


2^ 


( 48)1 


24p' 


'(4.7)1 


71 


(9.4) ', 




(“*>'’ 


, ,8 ( 4.'4)' ; 


■ ‘ 'i' 


( 2'.4) 




r:*) ' 


id 


'( 4.2) 




n*) ' 


t ‘ 


(**-1-).' 






:(-:*) - 




r-*) . 


. ■«^ 


■(**.*)' 


‘ 59 


(6.8)‘' 


'<‘12 


(.9.6)1 


10- (.3.0) ■ 


i6 


(5.9) 


41 


[ 78)! 


18 


(.58); 


238 


( 4.3)1 




(".*) 




: 


{- *) 




(*t.*) 




(**.") ■ 


' 79 


(143)1 


3 


( 2.6)1 


4(3.0)!,'- 


‘ b 


( 0.4)1 ' 


3^ 


(108)1 


19 


(10.5)! 


241 


„(^.2)l 


■*** 


(“-*) 






(".*) 


272 


(58)1 


4HN( 


(“.") 


'51 


{11.1)1 


2 


( 2.3)1 


,,'4. (.28)! : 


30 


( 9-4)1 


20 


(15.8)1 


25 


(7.2)1, 


239 


( 4.4)1 


' HHrt: 


{y) 


**♦ 




rn 


‘±** 


(”.*) 


273 


( 7.4)! 


51 


(■7.9)1 


17 


( 6-4)1 


15 ‘(7,5)* 


$ 


( 2.3)!. 


‘17 


(9.1)! 


‘24 


(8.0)1 


208, 


( 3.4)1 


238 


( 6.9)1 , 






(*7.*) 


‘252 


(38)! 


247 


( 3.9)1 


|57 


(7.1) 


‘27 


(13.4)1 


. 18 ( 7’,3). f 


17 


(58) ■ 


“<34 


(128)1 


9 


(3.6) 


196 


{ 3.6)l„ 


234 


( 8.2)1 


232 (5,0)1 ; 


202 


(5.6)| 


253 


(8.2)' 




,("/) 


63 


\V2.V)!'' 




V7.8')l,.'; 


10 ‘(8.0)1 


13‘ 


( 4.7j\ 


''15 


(1^9)! 


'20' 


'(13.H)! 


221 


{4.0)f. 


4HHI: 




*** ‘ ‘i 




(”-*) 




(".*) 


*** 


(“-*) 


65 


(9.1)" 


''2 


( 1-6)1 , 


12 ( 57)r ■ 


16 


(6.0) ^ 


21 


(1?-8)1 


" 21 


( 98)1 


219 


( 3.4)1 . 


4Mhfc 


(,r.*),'.. 




:224 


( 7.8)1 ■ ■, 


£ *** 




268 


(, 6.0)1 


55 


( 'e.4) ■ 


‘9 


'( 2.7),'-.- 


' Ii2 ('''3,6) 


14 


■('4.3)'"" 


<19‘ 


'(¥). 


"9 


(2-6) 


212 


(2.8) 


240 


(11.4)! 


256 ( 4,3)1" i 


223 


( 2.9)! 


" 257 


(4.0)! 


265 


( 6.3)1 


54 


(3.7) 


13 


(4.6) 


7(1,4]‘: 


20 


(28) 


38 


(5.4) 


18 


( 2.3) ■ 


216 


(1.7) 


249 


( 5.9)1 


254(3,9)1 


215 


'( 2.6) 


266 


(38) 


265 


(2-3) 



Percentage ef $hid«^ and 
Ave^rage Mad)^ Prc^lency 



'27 {3.9) "70 < ‘3,9) c 77' ( 3,4) 

219 ( 3.0) 299 { ^7) ‘269 (1,9) > 

24( 2,9) ‘^94‘(4,2)‘ ‘ ‘74( 2.1) > 

214‘{ ‘299 < 2.2) iM)'' 



27(5.4) ' ‘^1(5.3) ,.78‘(4:0) \ 
227 .( 299 ( 1.S) ‘ 279 M.9) > 

22 (.3.0) 5 ‘ 54 ( 4.4) ‘ ,76 ( 2.5) > 
226 ‘(2.1) <272 ‘(2.0) ‘‘‘"278(^1 .4) '• 

2U{4:i) 74(5.3)' /77'i[ iB.5) 

195 ( 3.9)t .234 ( 2.2). ,243 ( 2.8) ^ 
33 ( 6ir\ ^ { 4.3) 

18i3{ 2.9)1 ‘ 242 ( 5.d)=‘ 238 ( 2i1) 



31 ( 4.9) , 
207(5.3) 
22 { 3.2) 
193 (44 J 

.25 {ail) 

. 26 {-5.5) ‘ 



21 {14.9)1 

;=***■ ■ "■= 

19 { 9’.9)( 

41 { 7,6)1" 
208 { 6,6)1 
26 ( 6,2) ‘ 
195 { 4.4)t ‘ 

'24 (12,7)1 

*Hhft 

20 (.8.5) 
193{5.4)t;' 

21 ( 6.3) 
217 (4.6)1 

26 ( 3.3) 
219 ( 2.5) 



'W'(5.1j'‘;;''?4( 
247,(2.2)' '248( 
■ 64 ( 7'.7i) ■ 

248 (4.4), 

c c £,‘ t 



"P ( 

.249,( 



♦Ihk 

^ •* p • 

‘ 47 



62 (10,9)! 
272 ( 3.0)1 
78 (19,2)1 
293 ( 4.7)! 

6B(10.1)t' 
244 ( 2.3)l . 
39(13.1)t 
258 ( 4.9)1 . 

73 (17,0)t 
257 ( 2,2)! , 
77 (17.1)! 
262 ( 4,1 )| 



« 2 ,( 

'301 ( 

2901 



4.3) 
1'.9) £ 
4.1 )‘< 
1,9) 

64) ' 
6 . 0 ) 
52). 
5*4), 



77 ( 10 . 2 )! 
295 ( 1 . 7 )*> 
71 ( 95 )! 
290 ( 45)1 

‘ 61 ( ic)\ ‘ 

249 ( 3 , 3)1 
' 73 '( 7 . 9 ) 
? 43 ( 3 , 7)1 

69 

tjitw (***j 

97 ( 97)1 
5^7 ( 92)1 



72 ( 4,9) ' 79 ( 44) 
257 ( 2,4) 296 ( 2.3) 

49 ( 4,9) 75 ( 2.6) > 

263( 2.8) 271 (15) 



(continued on next page) 
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TABLE A27A 1 Teachers’ Reports on the Frequency of 
(continued) I Computer Use in Mathematics Classrooms 



At Least Weekly 


Less Than Once a Week 


Never or Hardly Ever 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 





Percentage of Students ar»:l 


Pe^^tage of Students and . : 


Percentage of $tud«its and 


TOTAL 


Average Math Proficiency 


Average Math Proficient^ 


Average Prcrflclencjf , 


State 


61 { 4,5) ‘ 


10 ( 2.0) 


10(2.4)' 


12 ( 2.4) ' 


' 20 ( '3,3) 


13 ( 2.4) 


'27('3.'9) ’■ 7d‘('3.g) '77' (‘3.4) ‘‘ 




216(2,0) 


'243 ( 6.9) 


257 (5.0)* 


224 ( 23)l 


262 ( 26) 


2^ ( 5,3) 


216(3.0) • 256(,1,7)‘, 265(1.6),> 


Nation 


55 ( 3,3) 


12 ( 3.5) 


8(1.3) 


20 ( 2.2) 


34 (46) 


18 ( 2.1) < 


24(2.9) ' 54 ( 4.2) 74.(2.1)> 




218 (1.5) 


246 ( 5,2)! 


252 ( 3.9) 


218 ( 2.8) 


264(3.1) 


2^ ( 2,3)^ 


214 { 2.5) ' 266 ( 2.2)i.; ,• 270 H.A) , 


PARENTS’ 

EDUCATION 

College grad. 








< 




* 




State 


63 ( 5,3) 


8 ( 2.0) 


9 { 2,2) 


11 ( 2.6) 


21 ( 4.1) 


12 ( 2,8) ' 


26 ( 4.8) 71 ( 4.5) ' 78 ( 3.6) 




224 { 2,5) 


; y 


272 ( 9,5)1 


229 ('4.5]l 


273 { 4.3) 


'289 ( 5.6)1 


223 ( 4.7)1 ' 268 ( 2.1) , 281 {‘2.3) > 


Nation 


54 ( 3,8) 


10 ( 2.8) 


7 (1.5) 


21 ( 2.7} 


33 ( 5.0) 


19 ( 2.4) 


25 ( 3.2) 57 ( 4.8) 74..( 2.4) > 


Some college 


225 ( 2,3) 


261 ( 6.4)l 


269 ( 4.6)! 


226 ( 3.8} 


275 ( 3.7.) 


275 ( 3.1) ‘ 


220 ( 3.1) 276 ( 2.1) • 282 {, 1.7) 


State 


57 ( 6.8) 


8 ( 2.7) 


8(2.5) , 


12 ( 3.9} 


24 { 4.7) 


13 ( 3.3) ' 


31 ( 5.7) 68 (5.1) '79(4.0) 




227 { 4,6) 


(«.") 




j*. 


268 ( 4.4)! 




265 ( 2.4) 273 ( 2.0) , , 


Nation 


-50 (5.1) 


, , 8 ( 3.0) 


8(1.7) ; 


,23 ( 3^3) . 


, 36(5.8) 


,20( 3A) 


27 { 4.6) 56(5.5) '72 (.3.3) 


HS graduate 


222 ( 3,0) 




257 ( 6.0)! : 


221 ( 5.‘l) ■ 


' 265 (,3.'l) 


' 271 ( 2.5) 


224 ( 5.0),' ''.274 '( 2^4) ‘ ,"272 .(,1.9) 


State 


61 t 5.2) ‘ 


11 ( 2.6) 


9 { 2.7) 


13 ( ‘2.9} ' 


2T{ 4.0), s 


,.'i2 (2.4) . 


''26 ( 4.8) : 68 (4'.8ji ' ' 79'(:3.7)' 




210 ( 3,7) 


(*V) 




... 


253 { 4.4)! 


261 T4.8)i 


216 ( 3.2)! . 248 ( 2.2) ' 252 ( ’l.8) . 


Nation 


58 { 4.7) 


-13 ( 4.2) 


< 8jV,4) 


19 ( 2.6) ■ 


. : 39 ( 5.6) 


. 16 ( 2.2)' < 


, 23 { '3.8) . ‘ 48. ( 5.3 ' .76 (-2.5) . > 




215 ( 2.0) 




243 ( 4,9) 


210 ( 5.8) ' 


258 ( 3.1), 


255 ( kl) 


207 { 4.2) ' 254 ( 2^) ' 259 { 1 .7) . , ' 


HS non-grad. 






'14 ( 4.0) 




12 ( 3.3) 


! [ \ i j 


State 


58 ( 5.8) 


10 ( 2.4) . 


,15 ( 4.1) 


16 { 3.4) 


.27(5.2)' 75 ( 4 : 2 ) .' 74(4:8) ’ 




208 ( 3.7) 




*--(*f.*) 


■ ■•■Mr*-. 




(**f ) 


,*T*. {*? *) „ 244' ( 2.3) ' '249 ( 2.4) 


Nation 


54 ( 5.1) 


23 ( 7.8) 


10(2.0) 


‘i8 ( 3.e) 


28 ( 6.0)' 


' 16 ( 2.5) . 


28 ( 4.7) ‘ 49 { 5.7) ' 74 ( 2(3) > 


Don’t know 


201 ( 4,7) 


{***) 


rn 


^ 




244 ( 4.8) 


198 ('4.8) ' 244 ( 4.0) ' 253 ( 2^2) 


State 


61 ( 4,5) 


15 ( 3.5) 


12(3,6) 


11 ( 2.4} 


16 ( 3.5) 


‘ 17 { 4.5) ‘ 


28(3.8) '69(4.6) .70(5.3) 




212 ( 2,3) 


rn 




217 ( 3.9)1 




'♦'1 


212 ( 4.0) 242 '( 3.3) 246 ( 3.0) 


Nation 


58 ( 3.1) 


17 ( 5.2) 


11(2,1) 


19 ( 2.3) 


29 { 5.9) 


17 ( 2.3) 


23 ( 2.7). ' , 55 ( 6.2) . 71 ( 2.9) 


GENDER 


213 ( 1,5) 




231 ( 5.6} 


213 ( 2.7) 


• - . 


251 (4A} 


209 ( 2.9) 247 ( 5.1), 256 ( 2.2) 


State 


62 ( 4.4) 


.10 (1.9) 


10(2,5) 


11 ( 2.4) 


21 ( 3,8) 


14 ( 2,6) 


26(3,9) ra(4.2) . 76(3.5) 




217 ( 2.3) 


244 ( 7.0) 


257 ( 5.5)* 


223 ( 3.7)! 


264 ( 9,5) = 


268 ( 4,7) 


219 ( 3.4) . 257 (.2:0) 268, ( 1.6)'> 


Nation 


57 ( 3.3) 


12 ( 3,5) 


8(1,3) 


20 ( 2.4) 


34(44) 


18 ( 2.1) < 


23 { 2.7). ' 54 ( 4,2) " 74 ( 2'.2) > 


Female 


219 ( 1.7) 


245 ( 6,8)1 


252 (4,8) : 


219 ( 3.0) 


265 ( 3,8) 


. 263 ( 3,0) 


215(3,0) 267('2;6) 270C1,.56). 


State 


60 ( 4,8) 


10 ( 2.3) . 


10(2,6) 


12 ( 2.6) 


19(3,1) 


12 ( 2,2). 


26(4,1), ..72(3,9) ' 76(3.5).' 




216 ( 2,2) 


241 ( 7.3)! 


257(5,9)1 : 


225(3 )l 


259 ( 2.8) 


263 ('6,5) ' 


214( 3,3) .'255(1,9) 263(2.1) '> 


Nation 


54 { 3,6) 


12 ( 4.0) 


8(13) 


20 ( 2.2) 


34 ( 4,8) 


, 18 ( 2,3) < 


26(3,3)' ,54(i!.6) , 74 ( 21f) .> 




::216 ( 1,8) 


247 ( 5:9)! • 


252 (4.2) 


218 ( 3.3) 


263 ( 3.3) 


269 ( 2,4) 


213(2.7) 264( 2.3) 270(1,5) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (< ) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A27B | Students’ Reports on the Frequency of 

Computer Use in Mathematics Classrooms 



1992 

Trial State Asseasment 



At Least Weekly 


Less Than Once a Week 


Never or Hardly Ever 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



TOTAL 


‘ / Percentage of Students and 
. Average Math Proficiency 


P^entage of Students and 
; ; ;■ ; : Average Math Pro^ctency 


State 


30(2.8) ‘''"*16(1,3)' 17(1,4) '• 


‘7(0.6) 


11(14) 11(11) 


Nation 


<220 ( 1,8') < 2^ (2,9) "254 ( 25)« 
*33(1.2) <15,(1,2) * 15(0,9) ; 


217 ( 3,1) < 
0(0,6) 


<267 (‘3,1) '274( 3-6) 
14(13) 12(0.6) 


RACE/ 


■214 ( 1,1) vi .248 ( 2.f) . 254 ('.1.9) , , 


227 ( 1,6)^ 


‘266 ( 2.8) ‘ 270 ( 2,2) 


ETHNICITY 




.< -< / < ‘ 




White 


'38 ,(4.3) 'l4‘(l‘.S) ' 17 ( U) 




‘ ' 14( 2.3) 12 '( 1.4) ' 


State 


7 ( 0.8) 


Nation 


'232(1.8) 268( 2.7) 273(2.9) 

"'30(1,4) ■ 12(1-0) '13('1.l') 


232 { 3.2) 
10 ( 0-9) 


278 { 3.1) 287 ( 3.4) 

16(1.6) *<‘13( 1.0)' 


Black 


,225 { 1,3) '259 ( 3.0|) , ,268 ( 2.4) ■ 


234 (<2.2) 


< 2?4 { 2.8) 278 { 19) 


State 


'45 ( 4.1) , 17 ( 2.7 ) 24 ( ^9) 


&'( 1,4) 


7 (1.4) 13 < 2.2) 


Nation 


200 (.2.7) (***). ' 238 { 3.6)! , 

,42 ‘(‘2.2), 25 ‘(4.0) *23(2.2) * 


6 ( o!s) 


' 9 ( 1.8) , 10 ( 1.4) 


Hispanic 


189, C ,i9) ; 229 ( 3.1). 230 ( 2.5) , 

.. ‘ ''‘‘‘** .'* * . , ' * ' 


192 ‘( 5.5) 


(".*)_ ; 240 ( 3.5) , 


State 


'39*(2.4) 17(2.1) 18(1.8) * 


6(0.7) 


8 ( l'.2) 8 ( .1.2) 


Nation 


,210 (.2.0) . 234 ( 3'.4) •236{,2.4) 
|, 35 (;l.9)'-‘ ;i9(2.‘6>, :22(1J) 


' 8'( i:i)i 


250 ( 3.6) 256 ( 3.7) *. 

13(2.'1) 9(1.3) 


Asian 


198 '(; 2:3) , 2i^8 ( 4,0) 235 ( 2.6) 


,202 ( 4.1) 


*;r*^(”.*) , 2j^(fi), „ 


State 


'47(9.1), ‘ 11(3.1) ' 


9 ( 3.0) 

! iHtir -Cj < 

15 (2.4} 


' 17(5.2) 


Nation 


Ss ViU) ' 'l'6(3l9)i' 'i'3(‘3.5)‘ 


[ SMT* < 

13(5.3)!' ‘14(2.5) 


TYPE OF 


228 ( 3.5) _ {"•*) . 






COMMUNITY 




\ 




Adv. urban 








State 


‘sa(10,2)*‘ 14(2-5)! 15(4,7)* 


8 ( 2-8)1 


‘ 17 ( 3,0)* 12 ( 3.8)! 


Nation 


244 ( 4.8)1 {**.-* ) (** *) 

29(i,8)l ‘ 10(2,9)!' 11(1.6)* 


16 ( 2 >)! 


15(5'.4)l 13( 27)! 


Dtsadv. urban 


234 ( 4,2)1 ***{***1 ***(*♦*) 




irj ^M^+ j** 


State 


, 36 (5.6)» 15(i2)l 24(45)* '. 


9 (.1.1)1' 


'/l0( 2,4)1 12(3-5)! 


Nation 


214 (.4,8)1 , <243 ( 4,3)1 * 243 ( 3.6)* i 
<40 {'3, 2)' 27(6,1)1 24(3.6) ■ 


6 ( 0*4 . 


*ir* ^IMi- *j| ‘iHr* 

'*12(4’.6)1 *<7( 15) 


Extreme rural 


191 (3,21 231 ( 3,6)! 23p[(35) , 


ii*+*-.-^**-*j -."'r 


' (**.*) ^ 236 ( 4.3)1 


State 


44*(t1,2i *W'(.K9)! 21 (Wl)l : 

227(2,1)1 ' *♦** ('*^,^) * if** (**.*) * 
36 (4,9) 10(4,3)1’ '1 o' (5.0)1 


: 4(1.2)!' 


' 20(10.9)1 13(6.0)1 


Nation 


9(i:8) ' 
: ***‘ (**'*) ‘ < 


*** *♦* ^-ir* 

12(54*' 13(3!i)1 


Other 


<216 ( 3,8))^, < , . *** (f* *) * 265 <( <6.^)1 , 


‘ < 272 ( 3,6)1 


State 


‘ '41 (2,9)' . 16 ( 1,9) .16(1.?) ; 


: <8 ( 0 J)' ' 


'' <6 (11)‘ 10‘( 13) ' 


Nation 


215 {‘2.0) -245(4,4)1 254(2.7) ' 

31 {1.7) 15 ( 1,3) ‘ 14 (0.9) ‘ 


216 (‘5.3) 
9(0.6) 


262 (4,6) 273(5,1) 

15(16) 12(0,9) 




216 (i.5) 250(3,i)‘. 256 ( 2.2) 


226 ( 2.2) 


266 ( 3,4) 271 ( 2,4) 



Percentage of Students and 
Average Math Proficiency 



54(2.8) ■ 74(2.2) ; 72(1.9) 
21'6(1.4) ,259( 1.4).: '285(i1.4) > 

58 ( 1,4) 70'( 1.6) 73(1.3) 

aiBK'l.O) ‘ 264 ( 1.'4) ' '269 ( 1.0) > 



55 ( 4,3) ^ 

226 { 2.0) i 

59 (,1.7) 

226 ( 1,1) 

47 i 39)' 
198 ( 2.7) ^ 
52 ( 2.2) ^ 
193 (1.9) • 

55(2.4)‘‘ 

206 ( 2.3)4 

57(2,2) 

200:(.1.9) 

44 ( 8.6) ; 

49 ( 4,4)' ‘ 
231 ( 3,9) : 



41 (10.9)t 
242 (5.1)1 

55 i 3,5)1 
242 ( 4,0)1 

53 ( 5,7)1 
205(3,6)1 ‘ 

54 (3.1) 
196 ( 3,0) 

52 ( 10 , 8)1 

221 ( 3,6)1 

53 ( 4.4) 
215 ( 4,2)1 

53 C2,8) ' 
214 { 1.9) 

60 ( 1,9) 
219 ( 1.0) 



72 < 3.1) 

■ 273( 13) 
,.72 (4.8) 
271 ( 1.6) 

76 < 2.9) . 
237 ( U) ' 
ee ( 4.2) 
240 ( 3.5) 

‘ 't ' ‘ ' 

i. 75(2,5)'' 
'247 C2jd) ■ 
68 ( 3.3) 
2;^'(_3;2) 

r>) , 

72 ( 7.8)1 
277 ( 5.1)1 



BQ ( 4,0)1 
275 ( 3,0)! 
75 ( 4.7)r 

262 ( 5,9)! 

75 ( 5,0)! 
246 ( 2,7)1 
‘61 < 7.0)1 

257 ( 5.3)1 

(13,0)1 
266‘( 2,6)! 
77 ( 8.5)1 

258 ( 4,6)! 

76 ( 2,5)‘ 

2i^ ( 1,6) 

70 ( 1.9) 

263 ( 1,6) 



71 1 25) 
,278,(115) 

' >5(3.5) 

‘ 277 y 11)‘ > 

82 ( 5,4) 
243 ( i.Q) 

87 { 3,0) 
238 

" 76 f.2.1)'\ 
*250 ( 1,6)^ , ' 
'89(1.8)' ' 

249(1',?)*' 

■ '71 '( i6) ' 

‘?4‘( 3:?).' 

' 289 ( 6,9] 



74 ( 5.7)i 
293 ( 2,7)0 
76 ( 3.5)1 ' 
286 (4.4)* 

U {,5,6)1 . 
246 ( 3.0)* 
66 ( 3.4) 
242 ( 3.1), * 

‘ €6 ( 6,1)1 ' 
-266 ( 5:8)1 ** 
69 ( 6.4)* 
267 ( 5,7)1 

72‘('2,3) * 
265 { 2,0) 
74(15) 
270 ( 1.2) > 



(continued on next page) 
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TABLE A27B I Reports on the Frequency of 

(continued) I Coimputer Use in Mathematics Classrooms 



At Least Weekly 


Less Than Once a Week 


Never or Hardly Ever 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 





Percentage of Students and 


: Perc^tage of SHiderrts and 




Average l^ath Proficiency 


Average Math Prohctency 


TOTAL 






, 






State 


40 ( 2,$) 


' 16 (13) 


‘17‘(1.4) ■ 


7 (’Ci> ' 


' ii’c!i.i)‘ ‘.I'ici.'i) 




220 {18) 


24$ ( 2.9) 


254 { 23) 


217 (3.1} 


!, 267 (.3.1) .274 ( 3,6) 


Nation 


' 33 ( 1,2) : 


. . 15 ( 12). 


, 15 ( 0,9) 


.9(0,6) 


14 {13) 12(0.6) 






< 2«4)<‘ 


‘ 254{,.1,9)' 


:227J'.1,$>, 


'i.26e(2i,8) -270',( 242).,'" 


PARENTS^ 






... . ' 




'■ J‘‘ ' ' ' ‘ ,'"i 'i 


EDUCATION 






.... 






College grad. 






19(2.0) , 


6(1.9) 


.•12,(„'l.8) '13{'1.8)\' 


State 


42 '{ 3.5) 


', 16 ( 1.8) 




226 ( 2.6) 


,'263 { 3.5) 


267 ( 4.4) ‘ 


224 ( 4.9) 


M5(4‘3) '292' ( 4,4) 


Nation 


, 33 ( 1.6) 


, , 17 ( 1.5) 


16(1.0) 


11 ( 0.9) 


.15(,'1.‘8) 13(1,0),.' 






' 2Bp { 3.1); 


‘,'266 ( 2.7) , 


233 ( 2.5) ,' 


i'281 (3.1L ,‘279:'( 2,5)“: 


Some college 




"ie ‘( ^2) 


‘"8(2.4)'i, 


'm'2('13) ‘W(2.0)'' 


State 


. 41 ( 5.7) 


'‘14(2.1) 




■227 {‘,3.8)' 




',, 265 ( 4.9) 






Nation 


,'33 ( 3,1) 


;■ .13 { 1.9) 


,',75(„1.7) , . 


,10 ( ,1.4) ,' 


,'-'i4':('2.o),v ,iMV:i;3)!i:'i 




,)2,1'4(3.1) 


25l;'(5.4) 


255(:3[.p) 




,,***; (T-'’-) 273 ( 3,3)",', 


HS graduate 






. . ',{ ' ; 




' ,1"', -ii' 

„:''i'i‘( i:e):' ' , 


State 




17(2.1)' 


'14(1.7) ■: 


; 8/1.7) 




215 {'3.4).,' 


.238 (4.9) 


246 ( 3.8) 




:. 249 ( 5.1) ,, (1*:.'*')'',| 


Nation 


33('2.l) 


'14.(,'f.8) 


'15 ( 1.5) .: 


■ 7'fl,3)„ 


, 1 ;16.( 2;‘3) '>11.( i^)!.- 




212 ( 6.2),, 


'.2« ( 4.2) 


2.W(3.2) ,i 




2]57,,'{'4.0), ; 2!m.{‘,33)"'‘ 


HS non-grad. 








‘ « t 


./'7'(13) ‘.",:"8‘:|:'ii4/'; 


State 


‘'3$'(4.3)‘ 


.12 ( 1.9), 


20 ('2.3) 


,■ ‘7 (,1.9) 




213,(4.8). 


. (.'*'*') ' 


, .240 (.4*3) ‘ ; 


[ 1 ‘c'***f ‘*c ' 


Nation 


{ 3.8) 


' ' 16 ( 2.8)' 


'12(1*8) : 


1iV2*3)‘c 


ii''( 23) ■: 


Don’t know 


\92 ( 4.2) 


, ■*** ' 


242 ( 4*4) ^ 




(«•,*) 


State 


39(3.1) 


19 ( 2.5) 


17(2.3) ■ 


; 6(07) 


'■8(1.8) "" S(l'-9j',‘ 




215 { 2,3) 


*+* j 




rn 




Nation 


'‘33( 1.5) 


16 ( 3.0) 


10 (2*1) 


9 ( 0*9) 


11(2!9) ‘ 9 ( 1 : 4 ) 




210(18) 


-*+* j • ■ 


237 (4*1) 


221 ( 3*4) 




GENDER 

Male 










11(14). ‘12(15) 


State 


'41 ( 3.0) 


19 (15) 


20(17) 


7(0.7) 




222 ( 2.0) 


248 ( 3,4) 


259 ( 2$) > 


218 ( 4.8) 


289(3.8) 275(3,4),;, 


Nation 


, 34 { 1.4) 


17 ( 15) 


16(13) ^ 


10(0.8) 


16‘(16) 13(11) 


Female 


215(15) 


247 ( 3,3) 


254 ( 2.3) 


230 ( 2,3) 


"266(3.8) 2^( 2,4). . 


State 


,‘38 (.3.1) 


‘ 13 ( 1,8) 


' 14(1,5) : 


7(0.8) 


10(15} 9(11), 




'21$ ( 2,0) ‘ 


249 ( 37) 


‘246 ( 3.5) " = 


216 ( 4.5) 


'284(3,2) 23:3 (^,2).' 


Nation 


, '32 ( 13) 


14 { 13) 


12(0*9) 


9(0.7) 


^2(14) 11(0,8):', 




‘214(13) 


249 ( 3,3) 


254 (2.4)' : 


224 ( 2,7) 


271 ( 3.8) 271 ( 3.0) 



Percentage of $tudwis and 
Average Math Proficiency 



54 ( 2,$) 
21« ( 
58(1.4) 
218 H,p) 



51 (’3;5) 

222 { 2 . 2 ) 

! 5B( 1.9) 
226{ ll)' 

'51' ( 5.7.) 
i22ii3;S)Ei: 
5B '{ 3.0) ' 
227:'{,2.3) 

'55,.L3.'8) 
212 { ‘3.2) i 
.59 (2.1);; 
21 3, (.24)'' 

.55ioi.3): 

2|0('29)i 
58(‘4;3) 
2d5'( 2.9)' i 

5S( 3.0)! 
21l'( li9) i 
'59' ( 1.6). 
212 ( 1.1) 



53<29)‘i 
215 ( 1.8) i 
56 (.1.6) . 
220 ;( 1 . 2 ) 

.55 {'3.2): 
216, {1.7),, 
'59 { .1.6) ' 
217'{ '1.4) ' 



74 < 2.2) \72(1.9) 

,259 ( 1.4) , :W5 (.14) > 
,'70 ( 1,6) 73('13) '‘ 

•264{1‘,4) ' 5»9MiO)'=>! 



.•7i(2.9) “ 87 ('2.7) 
.274 (’.13) ",M2(2.lj > 
'.',69{,2 .'i. < 71 ‘(1.3)-. 
':277:(.'1.9)‘ ‘..282 („1 -6),,‘ 

' ,';74'( ‘3.0) 1 72 ( 2‘.«j' 

■‘2B7‘(‘2;i) ,,273(2.0)(,' 
,‘■,73 ('2.1) ‘ 73,('i'.e):.,. 

"‘269( t'JB). '..273 (1.4) ,“ 



72 ( '2.8)' ; 
251 (;i.9)‘. .1 
: 70 .L2.5)‘ 

' 256 ‘‘('1.6),,' 

': b'i '( 2.e)'?\ 

245‘(,;1iB).;,' 
■I 72'( 3.3) .' 
,248 ( 2.0)'', 

.73 ( 2.9) 
244 '(.2.8). 
'73 ('3.2)' 
242 .( 33) 



'70 (-a-s) 
.2^‘( 1,8) 
,'67( 2,0) 

, 2^ (;1,8) • 

'i‘.77(,a:5)''. 

'•'257"( '1,5) ', 
‘"'74 (.'1,7) s, 
2^ (1,5) 



' 77' ('2.1), ■ 
254 (1.9): 

'• 73 ( 2.l)-'. 
2i58'( ‘1.6) : 

^250 (,2^)V 
^ 79 (2.4) . 
'249 ( 2.0) 

Uisd)' 
245(2*9) ' 
75 ( 2*6) 
253 { ‘2*2) 



' 67(2;2) 
287 .( 1J) . 

, ‘89(1^1 
289(1,2)' 

; 78(t,9)' 
282 (1.7) > 
,77 ( 1*3)' 

: .28$ ( ‘1,3) > 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (< ) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this 
statistic. Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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CARD 



rasp 



m2 

Trial State Assessment 



High 


Other 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grade 6 



TOTAL 


Percentage of Stud^ts and 
' Averase Math Proficiency ‘ 


P^entage of Students and . . . ' 

Math Proficiency ' , 


State 


‘27( i3) 


“ ‘ 28' (1,0) C“ : “< 


‘''‘‘‘‘73(1.3) 


; . y ‘72 {‘1.0) ‘ 


Nation 


‘ ‘ ;2t6( 1.6) c' . 

23 ( 0.9) 


• ' 279 ( 2.6) ■■ ' 

• ■ 26 ( 0.9) 


“8 ‘217 '(1.6): 
;77(o.9) ' 


: s £ 257‘{1‘,3) ‘ is‘ ‘8’. 
’* ' s‘ ‘s‘ ‘74 {0.9) .• ;v 


RACE/ 


217 1 1.7) 


'280„( 1.6) ; 


217.(1.0)’ ’*,,}<! 




ETHNICITY 






‘ ' t ' c , 




White 




'i;38lW 


/ \ c 




State 


, ' , 25 (.118) 


33 ( 1.6) 


'75 (.1.8)' 


■'(i' ‘‘i . '67{i,6) ' 


Nation 


. . 226 ( 2.a) '■ 

, •' ,23 ( 1.0) : -.v. ' 


' ' 289 ( 2.7) ... 

..30. (1.2)' 


'• 229 ('LB) 

“:77 ( 1-0) 


• '•■■.!274 ( 1.8) 

•; 70(1.2) 


Black 


. 227 ( 1.9), , ‘ \ 


'287,( 1.4) . 


2‘26 ill .2) 


; ; , 271 t 1.5) . ‘ 


State 


. ■ 26 ( 3.2) 


16 ( 2.8) ' 


' 74 '(3.2)' ■ 


■' 84 {2.8)"; 


Nation 


25 ( 2.3) ' ; ' ' ; 


15(1.7), 


' !,i.195(3.1) 

','75'.|2.3) , 


,•',. ■ ,;239 ( 2,6) 

" i. ", ...1,85(1.7). ‘r, 


Hispanic 


169(3.0), ■ ' 


238 ( 4.7) ; 


,,'J,1^,(l.7}^ 


.:;;,533{L9) ;1 ; 

‘ ‘ ‘ Ls % ‘"s' £ ' ‘ 


State 


,?v. ' , 29('2.2)‘l' ' 


'25 ( 1.4) . 


' ' ;'71 ( 2.2) . . ; 


, '75 {1,4)' 


Nation 


y... 207 ('2.5) ■ 
24. ( 1.8)'^“ 1',. I ' 


■,261('M.!‘ ‘ . 

.( , 18 Civ7) ... 1 


,','207,(2.6) .. . :v 

., 76( 1.8) ■ ]. 


, ,'■•' ••: 243 { US) ; 

i' '62 ( 1,7) ■ 


Asian 


;;.199(,3.3)' •' ‘ 


251 ,(. 4.0) ' 


.;i.;''''|198'i.1.9) 


,• ;•''' ' ,‘241 (.1.9) • 


State 


. 26 ( 6.5) s . , ■ 


'47 '(6.9)' 


' 74 ( 6.5) 


, 53 ( 6.9) ’■ 


Nation 


‘r , ' ‘c/ ‘ ‘ j ! ' ' 

' ‘‘ ■' ,'28(3Jb) ' ■ 


, ... 

36 ( 6^5) ' ' . 


."**'(**.*) ; 
•72(3.8)- 


■■•(«{”*) , , 
64(6.5) 


TYPE OF 


■***- 




,. 228 ( 3.9> ■ 


' ■ . ' '279(7.8) • ' 


COMMUNITY 


‘VJ ' * ' ' ' ' / < 






‘ ' £‘'< ‘ £ ‘ £ ‘ ' J' 


Adv. urban 




‘ ‘ < * (' 




' ' ' ' ' 


State 


' 22(2.4)1 


‘'43(5,5)1 ‘ 


‘78(2.4)1 


57 ( 5.5)» 


Nation 


‘ ( 2*2)! 


‘ 299 ( 4,4)! 

30 ( 3.3)1 


244 ( 4.7)1 
• 61 ( 2.2}i 


284 ( 4.5)! 
70 ( 3.3)1 


Disadv. urban 


‘ - 




237 ( 3.0)! 


280 ( 5.3)! 


State 


' 28 ( 3.3)1 


’17(2.5)! 


72(33)1 


. ‘ ' 83 ( 2.5)! 


Nation 


‘ 207 (4.4)! , ‘ . 

,-v'‘‘‘-\<22(<1J) ‘ . 


,t JMMk ‘s'’ 

. ' 18(2'.1) ‘ ' 


. .207 ('4.1)1 

. 78 ( ij) . i 


, ' 246 {2.7)1 , : . . 

' ‘ ' *£ 82 (2,1) ' 


Extreme rural 


191(3.5)'^; ‘ 


■/ ' ‘251 (5,9)1 ‘ , . 


', .;'.105(3.1) 


235 ( 3,1) ' 


State 


: ‘ 3ofi2)r‘ V £ 


‘ ‘’‘41(5,7)1 


.70(6.2)1- '"r 


' ‘ 59 ( 5.7)1 ’ £ ‘ V ‘ '* 


Nation 


‘ ! ' • ,. » j <; 

■ ' 29{2'9}- ‘ ' '■ 


“s siMMk , c 

26 ( 3.5)! ' • 


• ' 224 ( 5.2)1 - , 
' 71 (2.9) ■ 


£ , t ' ' 

74(3.5)! 


Other 


' *216(5.4)1 '••• ' . 


' 8 ‘ 282 ( 4.7)t < 


217(4.0)'. 


, / '262 {4,9)1 . ■ 


State 


c..;/ , /27 (2.0)” \ 


‘‘28(1,5)' 


1'' ■ '/''I'si,( 2.0] 


' 8' ‘ 72 {1,5) ' A:‘‘i / ’ 


Nation 


</ 216(2.4) • 
' 23(;i.o) 


280 ( 3,5) 
27(1,2) 


' (i ■■i'r2l4‘,‘( 2.5) 
' ; 77(1,0) 


" ' <£ 256 { 1.7) ‘ ' ‘ 

73 ( 1,2)' 




. ‘ ,^218 (,1.7) 


’'282 ( 1,6) ; 


• •.■‘,'248(1.2) 


: £ 262 ( 1,5) 



(continued on next page) 
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Trial State Assessment 



(continued) 



High 


Other 


1992 Grade 4 


1992 Grade 8 


1992 Grade 4 


1992 Grade 8 





Percentage of Students and , 


P^c«itage of Students and ; 




Average Math Proficiency’ 


Average Math Proficiency ‘ 


TOTAL 


iiSyglii 




(* ( { ' 


‘ m'' <'/*'=/ 'c c ' i ' ' 


State 


27('i.3)'' ; 


, , '28 ( 1.Q) 


' : 73 ( 1.3) 


' ' 72 (ih) . 




, • '2iel 1.6}'. ■ .. 


' 279 (2.6)' ■ 


' ' '• 217 ( 1.6) ‘ 


^ . • ' 257<1'.3) < •:' c 


Nation 


23(0.9) 


’ 26 {0.9) ' . 


'< ' c 77 ( 0.9) . ' 


< 74(0.9) 




217!('i.7} 


< <' 280 ‘ 


. < <;2i7 (1.0) , 




PARENTS^ 






' ‘ ^ ' 


'' .. •'<•! ’cV 


EDUCATION 






VV ' '' ' ' 


' ' ' V''' ‘ 


College grad. 

State 


: ■ . 27(i'.9> 


, .36(2.1) ■ " 


.V,73(1'5)' ‘ 


6i4 ( 2.1')'-:. .1 ‘‘ 




. '219(2.9} 


■i, ■ . 293 { 3.6) 


.2254 2.2) \ 


.• , ■' ■ ^'';274(2.7).‘', , . ‘ , 


Nation 


'21 ■( 14) . 


' ‘ ‘ ':..50 [Am \ J 


S'. \ ‘.794 1^> < 


'X • 7)J(,1.6) ■ ‘ 




' ''"''223 ( 2.4) 


291 J 2.3) 


" .225(15)'., 


“ ‘ " 273 (1.7) ■ ‘ 


Some college 


K* ‘ -’ij 






1 i ' ‘ 


State 


, 21 ( 3.8) ' . . 


^ 32(3,9), ; 


\ ' ' ;?9 ( 35) 


■ ■' '' ■' .< •, 68(3.0) ‘ . 




‘ ^ * j ^ i . 


. "i '' ‘,287{ 4.1)‘\< :< 


<^228(35) 


264{!2.9) '‘s"'' 


Nation 


.t23-(2'.8>, 


: s 26(1,9)-'< o 


‘ ' 77('2,8>,< ‘ 


vl-M. 74(1.9) ' : 








■ si ' ' .. 


, (L',.;!;,.;' ‘.263 ('2.0) ■; 


HS graduate 

State 


l23(£s) 






'.'IS 78 < 2.2)' 






‘ ' ' ' 292 { 4.9) ; : 


212 ( 3.2) , < ! 


. 251 ( 2.1) ,‘v, S" ‘ ‘ 


Nation 


22 ('2.7) 


' '51 {1.5) 


s' " S 78(2.7) '' 


79, (1,5) ■ 




213 ( 4.0) 


267(3,0). 


/ ,^<211 (2.1) 


. ( ‘ '' , ..'■'‘j ,252 .( 2.0) ' t 


HS non-grad. 


' (A t ' ‘ ‘ ! 1 


< ‘ ^ ‘ ‘ < c' {' < ‘ 




80 ('2.3) ' • 


State 


32(4.9) < ' 


^ ‘ ‘ ..59{2.3) <./ ' 


Sj.''“98(45) . 








/ 2C^(3.e)‘ 


‘ ■, 243‘( 3.2) '■ 


Nation 


' ‘ V: '<311 ( 4*6] . 


‘ , 24 [ir): ' ':</' 


, ' ' ' ,“^(4.6) . 


re'(2.7) 








199(3,8)' 


■, _ . , 242 { 2.3) . .■ 


Don’t know 




‘ 


. 


' t .t ‘ <« ' ' , 


State 


' ' < 28 (X2V . ' 


'25( 3.2)' ‘ ‘ ' 


' / \72(2.2) 


• 75(3.2)'. , 




‘ 214(25) ' 


< ^ < *♦-* Hrk ' ‘ 


S ' 211 (2.2)/'' 


' ' .240 '{'3.5) 


Nation 


. ‘ - 26( 15) 


' 20 ( Z4) 


74(15) ■ 


60(2.4) .■ 




. 214 ( 25) . 


' 264(4,3) 


211 ^(; 15) <: 


' , 248 ( 2.6) , 


GENDER 






' ' 1 1 ' '' ' ' ‘ ‘ ' 


'' ‘ ‘ ,x‘ 


Male 






‘ 




State 


* 21 ( 1.5) 


" , 24(1.6) 


. ' :'79(1.5) 


, ‘ re(i.6) , <:• 




\ ‘ • 214 ( 2.2) 


286 ( 2.6) 


< ' 218(1.8} 


, 259(1-6) 


Nation 


c ‘ ‘ : 21 ( 1.2) 


23 ( 1.4) 


79(15)‘ 


■ 77‘( 1.4) ; ' 




' ' ;;‘C 218 ( 2.5) < < 


279 ( 2.4) 


218 ( ^A) 


261(1.4) ' 


Female 


* 




, 


! V. ■ ' . j'.\ ' , 


State 


■i 32 ( 1.7) 


33(1.8) ,■ , , 


‘ 6B‘( 1.7) 'c 


V' i, 67-( 1.8).,. 




-218 C 2.2) • 


273(3.8) • , 


216 ( 210) ' 


• . ,256(1.6) '. •. 


Nation 


■ ■ ■ 26p.O) 


29(1.1) . 


' ' ‘ <74 ( 1'.0> ' 


7,1 ( 1,1) 




216(1.9) 


261 ( 1.9) 


‘ <216 ( 1.2) 


260(1‘.5) ' ■ ; 



The NAEP malhemaiics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
Comparisons to 1990 are not appropriate because of the changing nature of the calculator-suitable and calculator-unsuitable items and the 
changing nature of the definitions of the “High” and “Other” groups from 1990 to 1992. Students in the “High group used the calculator 
for at least 65 percent of the calculator-suitable items and used the calculator for no more than one of the calculator-unsuitable items. 
Students in the “Other” group used the calculator for less than 65 percent of the calculator-suitable items or used it for more than one of 
the calculator-unsuitable items. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability 
of this statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A32 I Students’ Reports on Types of Reading 
I Materials in the Home 



Zero to Two Types 


Three Types 


Four Types 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



TOTAL 



State 

Nation 



RACE/ 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Aslan 

State 

Nation 



TYPE OF 
COMMUNITY 



Adv. urban 

State 

Nation 

Disadv. urban 
State 

Nation 

Extreme rural 
State 

Nation 

Other 

State 

Nation 



Percentage of Students and 
Average Math Proficiency 



40(1.6)' 30(13) 30(14) " 

50a(13) 244(2,0) 249(17) 

31(13), 21(10) 21(07) 

206‘{|!;1) 2,4) ‘ <247 (.12) 



27 ( 2-Gj 
217 ( 2.2) 
26 1 

216;(1J) 

1^‘{ ‘2.S) 
UT'i.ZS) 
/fS7,.L2.0) 

■-'Si { 2.6). 

206<2'.2). 

',103 (; 1,4 

■■43‘{!'6!8V 

',*W 

. 3? { 4s) 
22a"(2S) 



14 (2'1)! 
11 ( 17){ 

IHh* 

i53 ( 3.7)' 
202 ( 3;0)! 
' it9('3,1) 
190(2.4) 

34(6.1)! 
217 (6,1)' 
• 34 ( 2.6) 
210 (5,3)! 

■42 { ‘2,9) 
206(2.0)' 
31 ( 1,6) 
208 ( 1.2) 



15 ( 1.1) 
257 ( 2.8) 
':i8( 1.1) 
2M ( 2.7) 

35 ( 3.0) 
1233.(2.7) ' 
.! 31 ( 1.9) 
234(3.0), 



;risj;i33 

264 ( 2.4) 

; 14(0.7) 
260 ('1.7) 

31 ( 3.1) 
,238 ‘('3X1), 
'.3t‘(‘1j9) 
228 ('24) 



2.0) : ‘'48 (2.2) 
238 ( 2.7) , ',',242 ( 1.8) 
..,44 ('3.0) 45(13) 

,2:»(33)„. 238(1 .55 

‘ '' 28(''6.4) 

28 '( e.6)( ' '' 32 ( 4.0) 
, (**.’") ' ^4 ( 9.1) 



17 ( 2.8)1 
13 ( 3^,6)1 ’ 

40 ( 3,8)1 
236 ( 2,4)! 

^ ( 3,8)1 

243 ( 3,1)1 

' ;24 ( 14)l' 

17 j 4;8)l 



' 31 ( 1$) 
243 ( 3,0) 
.22 ( 1,5) 
243 ( 2,4) 



‘ 15 ( 2.6)1 
12(l'.8)J 

43 ( $.6)1 
240 ( 2.3)1 
36 ( 2.4) 
232 ( 3.3) 

‘ 26 ( 7.3)1, 
*** 

20 ( 3.2 )i 

249 ( 5.6)! 

29 (‘22) 

250 ( 2.7) 
20 ( 06) 

249 (1;5)' 



P»‘centage of Students and 
: Average n^atli Proficiency 



32(1.1} 29(1.0)' 33(0.9>> 

221(1.7) ‘257(1.7) 264 ( 1.6) > 

35 ( 0.7) 30 ( 1.0),' 31(0.7) 

218 '{ V.O). ■^■250 (■‘1..6j 266 (,1'.3), •> 



38 (‘l.7> 
230 ('1.7} 
36 { oxi),: 
226 ( 12} 

28 ( 2.1} 
200 { 3.8) ', 
36 ( 1.9},, 
192' ('2.1} 

2b(‘22}' 

209 ( 2.7} 
28' ( 1,7} 
202' (2.7}, 

29 ( 42 } 

■HhE 

3.3). 
233 ( 5A) 



36 ( 3.6)« 
244 ( 4.5)1 
3$ ( 2,6)1 
238 ( 3.3)1 

24 ( 19)1 
210 ( 5 . 4)1 

31 i 2.4) 
195 ( 4,7)_ 

' 37('4.9)l' 
224 ( 3,2)! 

32 ( 1,2) 
2ta ( 3,4) 

32 ( 16) 
219(2,1) 
36 t 10) 
220 ( 13} 



30 (. 1 . 3 ) 

‘ 270 { 2 ^ 2 ) 

. 29 ( 13 ) 

2m ( 1:5) 

: ,30 ( 2 . 6 ) 
'233 ( 3 .^) 

‘ ,36 ( 2 . 2 ) ‘ 
' 233 (; 4 . 3 ) 

"‘27 (119) 
246 .( 1.9) 

,= 30 { ' 2 . 4 ) 

'^6 ( ^.6) 



33 ( 5.6)l 



32 ( 14)1 
275 ( 2.7)1 
‘ 26(2.1)1 
♦** ^IMt ♦jl 



30 ( 2.7)< 
245 ( 3.7)! 

31 ( 2.3)l 
246 ,( 3.3)1 

'''.32 (4.0)* 

258 ( 3.5)1 
33 ( 3.2)* 

,254 ( 5.2)1 ^ 

. ^37 
256 ( 2.4) 
30 ( 13), 

259 ( 2.2)' 



32 ( 12> 
'276'( 2.2) 

30 ( 0.9) , 
275 fl5) > 

34 (2.4) '■ 
.244('3.2) ' 

= 36 ( 1.5) 
''2^38 fl8^) , 

;^ {l8) ‘ 
251' (2.0) = 

= 26 i T3 ^ , 
250 ( 2.4); ' 

C 3^' (kip 

is' (43)'' 



25 ( 17)I 
267 ( 7,2)1' 

27- ( 2,4)» 
286 ( 6,1)1 

33 ( 2,5)1 
'251 ( 2,9)1 

35 ( 13) 
244 ( 3,2) 

33 { 5,3)1 

28 ( 27)1 
265 ( 5.2)1 

33' (1,0) > 
264 ( 1.9) 

32 ( 0.9) 
267 ( 1.5) > 



' Percentage of Students and 
Average Math Proficiency ^ 



28('l.1) ’42(1'.'1) 38(1.1) 

227( 1.8) 270( 1.5) 276 ( 1.6) > 

34(1.2) ■48(1.3)' 48(1.0) 

22? i%.2) - ';-;27?-( 1.5) ‘ 275,{ 1,1)- 



35 { 1.5) 
235 { 2.2)' 
38. ( 1.4) 
233 { 1.2) 

27 ( 1.8) 
204 < 3.0) 

23 ( 1.3) 
195 { 2,2) 

,‘18{ 1.5) 
217 .{ 2,5). 
23{,2;2) ‘ 
211 1 2.8)'': 

29{'7J5) 

*-k-k ' 

28 { '4.1), 

IHHt- ^ ' 



48 ( 4.7)! 
245 ( 3.4)1 
55 { 3.8)! 
244 ( 3.7)1 

22 { 2.9)1 
220 ( 4.8)) 
20 { 1.9) 
199 ( 3.2) 

29 ( 3.‘3)j ' 
229 { 4.5)1 
33 { 2.6) 
222 { 3.1) 

26 { 18) 
224 ( 2,5) 
33 ( 13) 
227 ( 13) 



m i 14) 
280 ( 16) 
S6{^3y 
277 ri7) 

35 ( ’3.1) 
240 ( 2.'7) 

te( 24 

246 ( 2.9).:: 

‘ 27( <17> 

, ( 2.3) 

26 ( 2.3) 
253 ( 3.7) 

' 38 ( 4^2 )i 



52 ( 3,5)i 
280 ( 3,9)1 
61 ( 4,8)1 
268 ( 3,7)! 

31 ( 2,9)1 
259 ( 3,1)1 
37 ( 3,6)1 
258 ( 5,7)1 

44 ( 4.6)1 
278 ( 4.8)1 
50 ( 5,1 )1 
263 ( 5.4)! 

42 ‘( 14) 
268 ( 2,0) 
48 ( 1,5) 
272 ( 1,6) 



. 52 ( 1.5) 
285(1.5) .. 

.56(1*1) 
281 ( 1.2) 

35(2.4) 

.247,^3.5}!/ 

= ‘'3t { . 

< 242 ( 2.5) ‘ 

'M' 1 1.5)‘ < 
<^<(3j3) 
"' 27 : (=1.8)' = ~ 
252(3.2) 

34'(:5.8) ‘ 

36 { s4' ' 
299(7.1)1- 



59(3.1)* 
295 { 2.5)1 > 
61 ( 3.2)* 
28$ (4,1)* 

23 ( 2.4)* 
255 ( 5.2)1 
28 (2.1) 
242 ( 3.8) 



‘39 ( 8.3)1 

*A-* ■k'j 

53 ( 4.7)* 
275 ( 4.1)1 

36(2.1) 
274 ( 2.0) 
46 ( 11) 
276( 13) 



(continued on next page) 
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TOTAL 

State 

Nation 



PARENTS' 

EDUCATION 



College grad. 
State 

Nation 

Some college 
State 

Nation 

HS graduate 
State 

Nation 

HS non-grad. 
State 

Nation 

Don’t know 
State 

Nation 



GENDER 



Male 

State 

Nation 

Female 

State 

Nation 



Zero to Two Types 


Three Types 


Four Types 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



$tuden!s and 
Average Math Proficiency . 


: i ! i Perc^tage of Students and 
; Average Math Proficiency 


' " Percenlase of Students and 
Average tysath Proflciency ,: 


40(1.6) '®)'(1.S) . 30(1,4) 

,208 ( 1.3), 344 ( 2,0) .249( 1.7) 

31 ( 1,3) , 21 ( 1,0) . 21 ( 0,7) 

'2(p(,1.1) ;■244.( 2.1')'. 247,(1,2) ;i 


32(1.1) ■ 
221 ( 1.7) 

35 ( 0.7) 
218 ( 1,0) = 


'29(1.0) 33 ( 0.9)"> 

257 (1.7) 264 ( 1.6) > 

30(1.0) ‘ 31 (0.7) 
259(16) '2^( ,13>.> 


28( 11) 42( 11) 38 ( 1,1)- 

227 (1,8) 270( 15) 276 ( 16) > 

34 ( 1.2) 48 ( 1.3) 48 ( 10) 

227 { 12) . . 272 ( 1.5) 275 (11) ■ 


26(1,9) ' 14 ( 1^4) . 14(15) 

209 {, 2.3) 256 ( 4.1 266 ( 4.9) 

■ 20(1,2) .:i'l0(0.8) , 12(0.7), 

'21-Q(,2,p)\.,v254,'(.3.3)..:._^ ' 


34 ( 1 .8) .' 

226 ( 2.7)',' 
36 ( 1.2} 
222 .(15) ...... 


28 ( 15) 30( 15)' 

270 ( 29) 280 ( 2.9) 

,'28 (i;8), '',27( 12) . 

270 ( 2.4) ( 2,1) 1 


41 ( 2.2) 59 ( 1,7) ■' 56 ( 1.7) 

230 ( 2.6) . 279 ( 1,8) ' 205 ( 2.0) 

44 ( 1.6) ' . 62 ( 2.0)' ' 81 (1.5) 

'233 { 1.5T 'OjJO ( 1.7) '283 ( 1^) 


26 '( '3.8) ' 18 ( 2,2) 23 ( 1 .8) 

220(5:0) . .. 255, ( 5,1) 262 ( 35) , 

!,;.27,(2,5)- ',,.17 (.1,5) ,.,16(1.2) : 
;218 (3.3) ,'H,,251 ( 4.‘8) ; 254 ( 2.6) ,'j 

52)‘ i ■••;33: ( 2.3)' ,' ■ .;,'i'i ' (■ 2 . 2 ) 'i 
207 '('3,2) ,, 239 ( 3.1) ,247 ( 2.‘6j i 


39 ( 4.1) 
227 ( 3.6) , 
37,(25}i,;! 
225 (34) 

"34 (34> 

;.2l7;i:|4l,}:;i;i 


34 ('‘2.4) ' 34 ( 2,4) 

267 ( 3.0) , ' 270 ( 3.0) 

,32 1^.7):. 34(16)'' 

•'262'( 29)'',,',,269 (:2,0), ' 

?'31 ( 2.2) ‘38 (':-i,8 

248 ( 2.7)>i!:i:2M:(i,2.3)..::;. 


33 ( 3.7) ' ‘ '46“( ib) ‘ 43 ( 25) 

228 ( 4.0) 271 ( 2,3) , ^0 ( 2.5) 

' 36 { 2.4) '51 ( 2.0) , „ , 50 (, 1 .8) - 

223 ( 2.9),,,!;275 (2.1,) ',276 ( ';i:7) ' 

^;26'('‘2,'8) :M,r2.2'i[ ‘ .31 ( 18)'“ 


20^,C3,0) : _ :246'( 2,1) ' ,243 ( 2.1); 

;|..60(4;2)''‘'''.(S2,(2.5)' '50(2.1), : 

•2b7.('3,1):;''.?'23e‘( 2 , 2 ) . '242 ( 2,1) ; 
. '53‘( 3,5) • • ' 47* { 4.0) 44 ( 3.1 ) ' 

1200 ( 3.1)'' .,' 239 ( 2,9) , ' 24'l ( 25) _ ‘ 


|l2;f2S}:||i 


253 ( 35) y;258 :(;2l3):;-,;' 

':'26.( 2.'f)’;Srf!33 (2 

iy7'|ii)i:;:siiQ"(3^)ii 

,;'is:(:i3ib):;;in!;H:32;i2:0 

244 ( 3.4) ‘ 251 ( 2.8) 


221 (, 3,2), ,262 ( 2,0). ,,262 ,(.1^),. ' 

'19(3.7) ' '22(19) 17 (2.1) 

.**t:'(**'j*) ,!2^(3.4)' 258,.(3.8) , 

'v22'('3;4) :::;':'-:'25'i2;:8)' Hii!i 26 ;pl)’-i:i ii- 

(1^.’^) , 243 ( 3.9) 257 ( 4.0) 


‘ 52 ( 2.0)'‘ ' ( 3,3) ‘ : 58 ( O.l ) ' '' 
208 ( 1.'7) |, 242 { 3.6) 238 ( 2.9) !' 

41‘(1.e) 38( 2,9) ...39(2.5) 

''''"298 /' 8'91 94l 7'9-9V- .''' 




;i2i4.(';2.2),:':'"26'('iiifS?! 

236:(:’4.0) I i250 (49); 4 
32 ( 3.2) :33 ( 2.1) " 

^2iib f 4 71 ' • 


:i8 (: 1 . 6 ) . ;■ 22 (' ^e)' ■ . , ■ 1 7 ( 1 .e)' 

226 { 2.8) H (**:*) .■ ■ 

3.4.) ■ = : - (■ S‘:3) 

- • 










' ■:- ■ ■ ■ 29‘ (■ L6)- ' : ::i 
:;207 (..1;e.) . .■245;.P-5) , :25ir2.'1) :■ 

:■ ■ 21 -V 


-■32t:;1.5) ■ 
221 (2-1) 
-35 (;;-i>i)..- 

oon ■■ 


•28 (1.3) • 31 ( 1-3) 
259(2:3) i286:T2.1)^ = 


(-1:5) :: 39 (l4) • • 

229 (; 2.1) .:271(;2v1 )■ ;> 279 (1.5) > 

1 51 -■ 274"f"i 91 -274 1 ^1 51 ' " - 


■4<IyD ^ :■ V ■ 

■;41'(:'2,3) ,J. :50':(;:4^^ 29.(::1;5), - 

:20e;(;4;5) ':;..;242 ( 2.0) 246(1.9) 

:;:32 i( :i;,6) ■ ;;:}=22 (il52)a?fe;:2b (;4i0) . 

207 ( 1,6) ' 245 ( 2.5)' ' 246 ( 1.8) 


■32 T«) : 
221 (.1.9) . .. 

■ i;35^ (;:0.9) : : 
217(::;i3) 


■:4vy - \ ■■■■ 

:29;(.1.4>^.^:::^^^ > 

255;.(:2.1) :. :252:(=2^Q) 
.:;:29;( t;4)i;:732 (1,2) r 
256 (.2.1) 255 (1:5) > 


-27:(::14) 1.5) 

224 (2:3) 268 ( 2,0) . .::;273- ( 2;3) 

^ i33^{:i ;5);=- .:^;#49|.L9) 

225 ( 1.5) ' 270 ( 1,6) 276 ( 1.3) > 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > {<) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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Students’ Reports on the Amount of Time 
Spent Watching Television Each Day 



One Hour or Less 


Two Hours 


Three Hours 


1992 
Grade 4 


1990 
Grade 6 


1992 
Grade 6 


1992 
Grade 4 


1990 
Grade 6 


1992 
Grade 6 


1992 
Grade 4 


1990 
Grade 6 


1992 
Grade 6 



TOTAL 



State 

Nation 



RACE/ 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Asian 

State 

Nation 



TYPE OF 
COMMUNITY 



Adv. urban 

State 

Nation 

Disadv. urban 

State 

Nation 

Extreme rural 

State 

Nation 

Other 

State 

Nation 



;i Percentage students and 
Average Math Pr^iency 



20'{0,er ‘ 13 (0.7) .15(0:$) 

213 (.2,0) V2ei < 3.0) . ‘ 274 (.2.6) ^ 
'21 {0.8) ' 12(0.$) ‘15(0.6)3^ 

220{il46) . 2^ (2.4) <276(22) 



/21{1.2) 12 (il) 

223 ( 2.6) 278 ( 2.6) 

2^ {1.1) 13(1.0) 

227 ( 1.8) ‘ '277 ( 2:6) 



.14 ( : 

185‘{ 2.5)‘. 



7 ( 1.3) ■ 

Hric j-** 

6 ( ois) 

rk-k -•'I 



19 '<,1.4) 1.3),, 

26 q{M '. ‘245 (4.7) ' 
‘19'('1-7) .1^ <2.4).' 

<si8{2.9) '.r* <**.)■'; 



2^ { 5.4) ' 
;'j2r { 2.9) 



24(2.9)1 

'30(33)1 

243(3.1)r 

'16(1,9)1' 
202.(6.2)1 
16 ( 1.3) 
‘191 ( 4,4) , 

‘‘!i6( 1,9)1' 

•He* 

20'( i! 9) ‘ 
213 ( 4,4)l 

<23 (1,2) 
210(2.5) 
21 ( 1 , 1 ) 
220 ( 2 . 0 ) 



r^") )' 

♦** 4-*4fc Het 

',«•< id)' 

***r.^)" 



, 18('1.2),> 
285 ( 2.1) 
17(0.6) 5^ 
,282 ( 2.2) 

.'7 (1.7) 

' ‘ 7 ( l‘.2) 
■238 ( 5^), 

‘'‘i3( ii)‘; 

'248 ( 3.4) 
13( 1..2)' 
'245 U-0) 

28 ( 6.2) 

' ‘21 ( 5A) 



15(2.2)1 26(‘2.5)t> 

***{***) ‘W(3.1)t 
18(1.4)1 ' 28 ( 2.7)1 > 
^{***) '291(5,4)1 

Lll‘( 1.6)1 

,•**■* ^•He 

'9 ( 12)1 ‘8(1.5) ' 

^***{***) 241 '(6.6)1 



"I0'(i;4)l ''13(3.3)1 

' HMh* -*1 < ' 

‘14(3!3)I \ 14 (22)1 
279( 6X))1 

/ '13 (1,6)* : 15(12)‘ 
253(4.3), ,271 (4.1) 
12(1,0) ,15(0.6) 

268 ( 2,9) <275(,2.3) 



Parentage of Students and 
liDii Average Math Proficiency , 



18 ( 0.9) 
224, ( 2.0) 
19(0.7) 
?24( 13)' 



22' ( 1.1) 

234 ( 2.1) 
21 ( 0.9) 
230 ( 1.6), 

11 ( 2 . 0 ) ' 
, *!*♦ j : 

10 ( 1.0) 'j 

191 '(.2.7) , 

15(1.1) 
209 ('3.0> 
16 (1.4) 
207_( 3i) 

14 ( 3.4) 

21' ( 3^1) I 

.***■.;; 



30 ( 3.1)1 i 
243 ( 3.4)1 : 

31 ( 2.4)i ; 
243 ( 43)i : 

15 ( 1.7)1 ^ 
2<» ( 5.4)1 
13 ( 1.4) i 
1^(3.8)! ; 

21 ( 3.4)! 

17 ( ■ 

220 ( 5.$}, 

17 V 1.0) : 
220 ( 2.9} 

18 ( 0.8) 
224 ( 1.4) 



,19(0.8) i22(1.0) 

262 ( 2.3) 271 ( 2.0) 

•'21(0;9) 23(0.6) 

‘268(‘i:9) ' 276 (,1.6) >1 



'22 ( 1.2) 25(1.3) 

276 2.5) 283 ( 2.7): 

23(1*2) '27;(a8): 

274( 2.2) 282 ( 1J) 



14{ V‘6) ' “lQ( 1.7) 

13i(i.7) ,10(l!l). 

236' (,Ji) 238 ;( 3.8)' 



:i'9‘( '1.4) , 

248 ( 3.2) 

20 ( 2:5} 

243 ( 3.5) 

• *"•(*".*)■„ 
(^*) ' 
24 ( 4.2)! 



21.(,1.5)-; 
253 ( 2>1)‘ 
20 ( 1.5) 
250 ('2.8)' 

, '25 (6.4): 

' 20( 2^9) 



18(1.9)1' !^( 3.7)1 

279(5.2)1 2^ (5.0)1 
25 ( 43)1 24 ( 1.3)1 

(**.♦) 291 ( 6.8)l 



« 19 ( 1.9)1 1*6' ( 1,9)1 

‘245 ( 3.3)1 254 ( 3,9)1 
17(3.1)1' ' 14 ( 1.1)' 
249 ( 3.5)1 241 ( 4.5)! 



19(*2'3)1 



<19! 



***■ r«He * 



2.6)1 

■ ] “ 



'13(0.7)1' 

HMe* 

,21 ( 2J)l 
<277 ( 4.9)l 



20(1.1)' 23(1,3) 
262 ( 3,1) '267 ( 2.5) 
21(1.0) 25(0.9) 

269 ( 2.3) 277 ( 1.7) 



15{1.2rV‘ 23' (.,1.7) 

208 I 2.3) ' '',242 (‘6.3)c 253 ( 25)<‘:^ 



Percentage of Students and 
Average Math Proficiency < 



“17,(0;8)‘‘ . ‘23(<1‘.0)' '24(0.9) 

223(2,2) '264( 1.5) '267 (.1.8) 
17(0.6) ' 25(0.8) 22(0.6) 

223 ( 1,4) . : ‘266 ( 1,8)',*' '^270 ( 1.2) < 



18 ( 1.2) *26 ( 1,4) ‘ <25(:i.4), 

231 ( 2.6)' ‘277 ( 1.8) ‘ 279 ( 2.2) 
16(0.8). 24( 1-1) 23(0.8) 

229 { 1 .7) 272 ( 2.0) ‘‘ ^ 277* ( ‘l .3) 

11 ( 1.2) . 16(2.1)' ' ''18 (2.3) 

4rtrit ^ -IHe* -*j| 

,12 ( lU)' ‘ ''' Ili;;(: 2 !l>‘ V li?) 

‘194 < 5.8) '240 '( i6) , ,244 ( 3,6) '' 



18 '( 1.2) 
21 3 <3.3)' 



• ,21 < 1.7). 
■249 < 2.7) 



24<15) 
-SSi i 2.3). 



17 { 5.5) 
11 ( 1.8) ' 



15 { 3.0)! 
'15(1*9)1 



He*!* 

•T^ K*l 

22<3.1)i' 

He** 



25 ( 4.7) 

**He ^***^ 

28 ( '4.0) 
***‘ ^** 



29 ( 1.9)1 
278 (4.1)1 
21 ( 1.8)1 26 ( 2.4)1 

■ ♦** (*♦.*) 282 ( 4.0)* 



18 (2.1)1 '< 

Me* ^**.*\ 



18 ( 1.8)1 
219(7,2)1 
13 ( 1,1) 
199 { 4,8)1 



22 ( 2.1)1 25( 2.4)1 

253(3.6)1. 250 ( 3.1)1 
19 ( 2.1)! < ‘19(2.1) 
256 ( 5,6)1 245 ( 4.7) 



15 ( 2,2)15< 

*** ^le* 

20(1.9) ‘ 
222 ( 3.5)1 

17(1,3) 
221 ( 2 . 8 ) 
17(0.7) 
224(1.8) 



‘ ;22 ( 3.3)1 

. ( 2 * 0)1 
He** ^** -*1 

22 (11.3) 
260 ( 2.2) 

23 ( 1.2) , 
266 ( 2.3) 



i33 '{ 3.0)1 

*♦* *j t 

24 ( 1*.9)* 
1^9 ( 4.7)1 

' 24 ( 1.2) 
‘26$ ( 2.1) 
22 ( 0.7) 
272 ( 1.4) 



(continued on next page) 
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Students’ Reports on the Amount of Time 
Spent Watching Television Each Day 



rasp 



1992 

Trial State Assesement 



One Hour or Less 


Two Hours 


Three Hours 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 



ints and 




Percentage < 


of suid^ts • 


and 


Iclency " 7 




Average Math Proficiency 




< 1.0) 


“17 


(0.8) 


23‘ 


(1.0) 


24' 


(05) • 


271 


( 3.0) > 


223 


(2.2) 


<264 


(1.5),, 


.267 


(1.8), 


EM 


<0.6) 


17 


(0,6) 


22 


(0.8) 


22 


( 0.6)' 


m 


( 1.6) ■> 


223 


(.1.4) 


266 


(1.0) 


270 


.( ,1.2) ■ 


24 


<‘1-7) , 


17 


( 1;4) . 


‘ 27 


<‘ ' “ 

(, 1.4) 


<24 


( 1.8) 


289 


<3.3) 


229 


( 3.0) . 


<278 


(2.7) 


.282 


(2.4) • 


27 


( 1.0) 


16 


(0.8) 


23 


< ,1.1) 


23 


(1.1) 


‘285 


( 2.3) ‘ 


229 


(2.1) 


277 


(2.3) 


283 


(.L^) 


25 


< 2.5), 


15 


( 2.8) ' 


‘ 27 


('25) 


‘ 26 


( 2.2) 


.276 


(3.1) .. 




r-') 


<267 


(.35) 


275 


(3.6),, 


.‘24 


( 13) 


<19 


(2:2) 


23' 


(.2,6) " 


: 22< 


(1.4)' 


'278 


(2.3)," 


235 


■{ 3.8) 


‘269 


( 3>4). 


■(273 


("2.6) 


18 


<’ i.,8) ; 


16 


( ,1.9) ' , 


' ' ‘20 


•(''.1.7)"'' 


<<<‘ 23 


,('l.«)‘“ 


257 


(2.9) ■ 




•r.7),., , 


“251 


C2.B) .. 


258 


(3.4) , 


. 21 


('1,0) 


13 ,(,1.8) .. 


<■^23 


(,2.0).‘ 


:<< 22 


(,1.2) ■ 


265 


'( 2.6) 


222 


.<.3-71 


'2eo 


,<,3-;6)_; 




|1.9) 


' 21 


.'(' 2 : 3 ) " 


16 


( 3.5) ■ 


' ' 20 


('2.4) 


22 


{ 2.0) ■ 


246 


(35) 


kiHt 


r.*) . 


249 


(2.7| , 


<254 


( 3.3) . 


17 


.< 1.5 ' , 


21 


{ 4.4) 


<2V 


< 2.8) , 


< 22 


(1.7,)‘ 


264 


<5.3) ‘ 


T** 


(**.*) 






247 


(218) ■ 


”17 


< 2.0) ' 


“16 


.(1.2) . 


<‘19 


■( 2.2),.. 


23 


iiil'il 




<"*."> ' 


219 


(3.1),' ■ 




.(♦*.*) ■ 


‘241 


(4.3) 


17 


(2.1) 


16 


(1.1) 


17 


(2.1)' 


21 


(1.8) . 


258 


(3.7) ' 


217 


(2.0) 




<**.*) ' 


258 




22 


< 1.4) 


18 


( 1.2)' 


22 


( 1.4) •' 


<25 




276 


< 2.6) > 


225 


<2.7) 


265 


(2.2) 


266 


(2.2) 


‘22 


<0.7) 


17 


(0,9) 


22 


(.1.0) 


<.23 


(05). 


274 


< 1.0) > 


225 


(1.0) 


267 


( 2.3) , 


“272 


,('1.7) 


22 


<1.2) . 


16 


(1.0) 


< 24 


( 1.4) 


23 


(1.2) 


2^ 


<2.5) 


220 


(,2.9) ', 


263 


(■2.1) 


266 


(2.4) 


24 


< 1-0) > 


16 


( 0,8) 


< 23 


<M) 


22 


(0.7) . 


278 


< 1.9) > 


221 


( 2.0) . 


265 


(2.2) 


^9 


(15) 



TOTAL 

State 

Nation 



PARENTS^ 

EDUCATION 



College grad. 

State 

Nation 

Some college 

State 

Nation 

HS graduate 

State 

Nation 

HS non-grad. 

State 

Nation 

Don’t know 

State 

Nation 



GENDER 



Male 

State 

Nation 

Female 

State 

Nation 



Percentage of Students and 
Average Math Proficiency 



20fO.S) ' 13(0.7> ‘ 15( 0,9) 
.513(9,0). 261(3,0) 974(2.6)>) 

21(0.6) -‘12(0,6) 15(0.6)>1 

220(‘1,6)').2^(2,4) ' 276 ( 2,2) 



22 ( ‘1*8) . 

224 ( 2 . 9 ) 

' 26 ( 1 . 3 ) . 
229 ( 2 . 2 ) 

9 ( 1 . 6 ) 

: 17 { 

2224 3.7), 

,'2oi;'2L4) . 

205(5.3^ 

'' IS {a1.3 

‘ 210 {' 3 . 7 |’ 

'' 13 '{,' 2 . 3 |' 

r ** . 

,18 {' 3 . 5 ) 

,! 20 { 1 . 6 ) 
206 ' ( 2 ; 7 ) 
19 { 1 . 0 ) 
212 ( 2.0) 



' 18 ('1,1) 
214 ( 2.6) 
' 18 ( 0.9) 
^1(2-1) 

21 ( 1 , 1 ) 
:212 ‘{ 2.4) 
24 ( 1.0) 
219 ('1,9) 



13 I 1.3j 
,278 (2.9' 
i7( 1.3! 

' 2^ ( 2.9) 

11 ( 1.5) 

'.*r. (**.*) 

■■,10( 1.4). 

''l2 ( 'i‘.2) 
.“247 ( 5.7) 
h“ 8 ( ,f-0> 
2^ ( 5.5) 

'c“‘ l' I ‘ 

!,'.13Ci8) 

Vl2 (2.2)- 

*** rn 

■■ 12 (2.7) 

" 8( L5) 
<♦.* 



' 12 ( 0.9) 
2«1 ( 3.6) 
11 ( 0.9) 
,2I»(3,7) 

. .13 ( 1.0) 
261 ( 3.3) 
‘ 14 ( 1.1) 
269 ( 3.3) 



21 ( 1 . 6 ) > 
294 '( 2.8) > 
'19 { 1.1) 
,289 ( 2.4) 

‘l2 ( 1.6) 

,r r*3 

; i6(i.i).> 
273 ( 35) 

” 13(1.5) 
‘259 ( 5.2) 

‘ 12 ( 1 . 1 ) 

■ 259 ( '3.5) 

, 14(,2.3) 

. ' 12 ( 1 . 6 ) 

• ,9 ( 1.5) 

9 ( l‘.3) 



14 ( 0.9) 
274 ( 3.3) 
14 ( 0.9) 
274(2.8) 

. 16 (.1.4) 
274 ( 3.8) 
17 ( 0.7) 
277 ( 23) 



'18 ( 0.9) 
224 ( 2.0) 
19 ( 0.7) 

224 ( 14)'- 



20 ( 1.9) 
230 ( 3.6) 

21 ,( 1.1). 

233 ( 1.9) 

23 ( 3.1) ! 

16'( 1.7} i 
228 ( ,,4/4) : 

19 ( 2.1) 
220 ( 4.1) 

17 (.1.8) I 
215 ( 35) J 

18 (,2.3) 

*** (♦♦.-) 

11 ( 2 . 2 ) 

kkk '♦j 

15 ( 0.9) 
218 ( 3.0) :: 

18 ( 0.9) 
217 (2.1) 



16( 13) 
224 ( 2.8) 
17 ( 1.0) 
226 ( 1.9) 

20 ( 1 . 0 ) 
224 ( 2.2) 
20 ( 0.7) 
223 ( 1.9) 



" 19(0.8) 
.262 ( 23) 
21 ( 09) ' 
...268 ( i;9) 



'22 ( 1.4) 
■280 ( 2.7) 
'.22 ( 1 . 6 ) . 
, '280 ( 2.6) 

' 19 ( 2.1) 
285 .( 4.8) 

, '25' (2.4) 
,275 (.312) 

, '18 ( 1i6) ' 

■252 ( 4.1) 

' '17(.1.4) 
;2M(,3.4) ' 

19 ('i'.9) 
,241 ( 3.5) 

20 ( 3.1) 

^ **-<r 

17 ( .2.‘6)‘ 

18 ( 1.9) 

rn 



ao ( 1.0) 

262 ( 3.0) 
22 (15) 
266 ( 2.5) 

16(1.2) 
"262 ( 2.7)^ 
20 ( 1.3) 
266 ( 2.4) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. \ Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A33 I Students’ Reports on the Amount of Time 
(continued) I Spent Watching Television Each Day 



Four to Five Hours 


Six Hours or More 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 



TOTAL 



State 

Nation 



RACE! 

ETHNICITY 



White 

State 

Nation 

Black 

State 

Nation 

Hispanic 

State 

Nation 

Asian 

State 

Nation 



TYPE OF 
COMMUNITY 



Adv. urban 

State 

Nation 

Disadv. urban 

State 

Nation 

Extreme rural 

State 

Nation 

Other 

State 

Nation 



iiiPercentage pf and 

Avarat^ Math Proficiency . 



‘ 24 ( t,0) ' 
222 < 1.4) 

. 22 ( 0,8) 

'212|< 



' ' 231 ( 2.3) 

I. ‘‘<22(1.0) V 
‘226^1.4)/ 

. ‘‘ 22 ( tiS) 

.203(2.9) .V 
. iS< 
198,(15) 

-25 (47) V,',;; ■ 
213 ( 

‘ ■ 21 { 1.2)'." - 

‘‘201 ('2.9) i,., 

23 i 5.4) V ■■ 

23(,3!‘1) , ' 



21 ( 3,3)1 

' 14(2!6)I 
*** ^■•+ 

. 25,(Ui8)l 
21$ ( 3,1)1 
• 21 ( 1,9) 

‘ 200 ( 3,7) 

‘l«ir2‘8)l‘ 

! 227 ( 4,4)1 ' 
25 ( 2,3) 
2^ ( 3,2) 

22(<1,4) 

220 (M,0) 

22 ( 0,9) 

221 ( 1,7) 



‘ 30'(‘0,8)‘' 
'258 ( 1,5) 

' '28(1.1) 
262 { 1,d) \ 



‘■'27(0,9) ■<' 
,<258{,i,4)‘ 
26(‘a7) 

•< ‘290(1,^) V' 



>«*centa 9 e of Shidents and 
Averas^ Math Proficiency 



'2J ('1.2) ' 
<205( 1,5) < 
. 22 ( 0 . 8 ) 
203 (.1,2). 



‘<15(0.9)' 
243 ('2,2) 

<■ 16(1.0) 
245 ( 2,0) 



'.'12 (,0.8): 

‘2:4^ (2,2): 

‘“‘13(0,4)' 

''243(‘;i.5) 



29' ( 1.3i 
270(1.8); 

' 27 { 1^4); ' , 
'268' (1.7) ■ 


V 24 ( 1.4) ‘ ' , 
."'273(2.2) 

■ , !.'24,( 0.8) 

; ':„269 { 1.3) 


, 14(1.3),.' 

, " 217'( 2.1). ' 

.■.'I8j(.0.9)"‘. ,. 

, "' 21 s (,1.6) 


■ ",'iio{'d.9) •' 
' < ‘ . 261 { 2.3) 

Vl1.2(,1.2) ' 

.'..'ssa.t 3.0) 


' „ , 7 (.'0.7) , 

, , . ,i'261(3.4) 

',.,‘8(0.3) ,< 

, ' '.'y 26l' (.,2.3) ,, 


34 ( 2.8) 
239(3.6)‘!i,,,, 

' 32 ( ,1.8) ■: ■ 
'244,{3.9)vi,,y 


",'34(,2.8i) '' “ 

,dv243,(-3.4) 

|.y,,,;‘.240{- 1.9), 


42(.2'e)''., 

" iw(,2.6) : 

'.•I 45 (i2.i) ,. 


'“30 (. 3 . 0 ) , 
, . , ; ‘ ..234 ( 3.4) . 
“ ',',32(2.2) 

_ :233 { 3.4)'' 


: !' ‘0i(3.o)‘’ 

234 ('3.2)., 

, .‘‘3S'(,i.6) , 

; •'"'22?(-2.3j|, ;■ 


31 ( 1.4),'''" , 
,248 .(,2.0) „ 

' 3f ‘(3.1, ),■',; , “ 

247 ('3, 9), ‘ 


''‘:!,/‘.29.'{,,1.3)'^ ! 

',',245(10) ' 

';'!,'".2?{T.'9),. 

'24? (.2.6) • , 


' '24 (.,1.9)'' ■ ‘ 

„ .,'202 (:ii)'. , 

3Q(;ij?) 
.103 ( LB)': 


! 'i'.’ i5{ i.S) '„ 

'■ r 233 ( 3:4)' ‘ 
, -'.,'.,'238 ( 5.3) 


'!:i3 ( 1.3) 
.239 ( 3.1) .. 
18 (i'.3) , r, 
224 ('2.6) 


***•(**.*) 

‘23(‘4"7)t‘''-‘ 


'I8(4l2) ' 
'‘'22{4l5) c< 

c -f-lrk ^ ‘ 


: 21 (:5.i) 'U 

f*.") ' i," 
1'8‘(2.5) 


?13( 4.6)1 


‘ '"‘6 (2.'3) 

'' '. 9 (£ 7 )'- 


29 ( 1,7)1 
277 ‘(4.6)1 ‘ : 

30(4,3)1 , ‘ 

IHHr 


' < ‘20‘( 2.1)K' ., 

<‘‘'‘^‘i7'(2,3)r‘':.'< 

‘‘281 '(6,4)1 <‘ 


11 ( 2.0)1 
*** 

. 10 ‘( 2^5)1 ‘‘ 


10(16)1 

IMHI 

‘ . 6(26)1 ' 
**># ' 


7 (2.1)1 ' 

*♦* (*-9 

5 (V,5)l , 
♦♦♦ 


29(2.9)1' ", 
248(38)1 ‘ 
34(2.4)1 ‘ << 
253(4,8)1 ^ ‘ ‘ 

‘;< . <X J 


'‘30(',<6)f < '< 
‘‘<r<(247(?.o)i : ' . 
V‘‘“< 32(1,5) 
,,<243(2.8) 


,;“25(3?)l “ 
,.,196(3,1)1 
39(2,9) 
‘187^3,1) =, 


" ,< i6;(‘26)l 

. ‘ '235 ( 3.8)1 
<=‘20(3.2)1 
238,( 6.0)1 


, ‘ ‘,18(2.7)1 

237 ( 4.3)1 
26(1.9) 
227 (.3.4) 


'!29'(i.i0ii«,‘: <l 

HHMI ,j.<^ ( >i 

‘ .^t:^’7)( < ‘ 

.257 (4i1)l ‘ 


V!,‘27‘'(5,3)l‘<^‘S 
‘ {< , **♦ , ( ! , 

“‘ki(2.i)^‘) 

‘."‘261( 4,0)1' 


“ ^9(i'i))"V 

.16 ( 2 !$) c' 
'“‘'201(4,5)1, ‘ 


<“ ,>,19,(32)1 

<(, ,'1MMl</« 

“=' '‘?19(‘36)1 


‘ ‘‘14 {<3.4)1 ‘ ' 

11(2’.2)l 
' 243 ( 9.2)1 


31(1,1) = 
'257.(1,8) '• . . 
27(1.2) ' ' 

260(2,1) ‘ = ‘ 


‘ 28(i;3)‘ 

‘ ‘?80(‘1,9) ‘‘‘ 

25('0,8) ‘ ' 

« “262(1,3), , 


"■'“ 2l‘( 1,9) 
,‘,204(2;3) ‘‘ 
' ; 22 ( 1.0) ' 

. 205(1.4) ‘ : 


<= ,'‘<‘‘14(39)' 

‘ s > 244 ( 3.6) 

. ‘/V, 17 ( 1.4) 

‘ 245(2.8) 


‘ s 11(1,1) '. 

' 249 ( 3,2) 

13(0.6) 
246 ( 2.1) 



(continued on next page) 



o 

ERIC 

MMiffllfrTIILU 




0 



THE 1992 NAEP TRIAL STATE ASSESSMENT 



Texas 




Triat State Assessment 



TABLE A33 I Students’ Reports on the Amount of Time 
(continued) I Spent Watching Television Each Day 



Four to Five Hours 


Six Hours or More 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 


1992 Grade 4 


1990 Grade 8 


1992 Grade 8 





Porcontage of Stud^its and 




P^^Uge of Students and 


TOTAL 


‘‘c‘ ^ c', 


Average Math Proficiency 




Average Math Proficiency , 


State 


' ' ' . ( %l0) 


' 30 ( 0.6)‘ 


“ 27(0,9) < 


■'■'“ai (' 1 , 2 ') 


‘ 15(0.9) ' 


12(6,8) ‘ 




;222 { 1,4) 


,258 {145) ■ 


‘ ■<, :258(,1,4)' 


,'.205( 1.5) 


. . ‘ 243 ( 2,2) 


c 245(2,2) 


Nation 


' ' 22 { a$) ' 


- 28 (M) 


‘ < 26 ( 0,7) ' 


22 ( 0.8) 


' ' 16 ( 1,0) 


13(0.4) 










..,,2C»(;,1.2). 


^ k'";‘ '.24^(fOl ' 'V 


< 2:43 (1,5) < 


PARENTS* 




r< ' 'e ‘ 1 ‘ t ' I 








rt * \ ‘ . 


EDUCATION 






k < j ‘ t . 








College grad. 


‘c . ' 'V'‘; . 


'i < ‘‘ 'A 'c? < 


V 24 (1.6)' ‘ ‘ 


' 20 ( 2,0)' 


'' ‘ 


{ , ‘ t < t * j 


State 




27 it?) 


. ‘"11 ('1.2) 


. ;’.i(i;i) 




I', 226 ( 2,3) • 


271 (2.5) . 


,.",268( 2.6) . 


209 ( 2.4) 


254 ( 3.6) <k 


' . 249 ( 6.0) ' ' 


Nation 


. ’■ 20 ( 1,1) 


25 .( 1 . 5 ) 


" ' ,.21 ( 0 . 9 ) 


. 18 ( 1.2) 


12 ( 1.1) ' 


, . 10(0.6) 




, ■■225t2,2) 


' ‘.,. ’''“271 ( 2 . 4 ) , 


■..'.. 271 ( 2 : 1 ) • 


■206 (, 2.1) 


; ‘ ''253 (3,0) ' 


■ ( 3.0) 


Some college 


‘ V ■< ■ 


IlillppiilB’liliv 


12(1.9) 


State 


, 33 ( 3,5) 


30 ( 2.3) 


,' '26 C 2.5) ' , 


20 ' ( 3.1) 


■ '11(1,4) 




'.',.‘■••227 (4,2 , 


■' ‘.i'268 { 3.0)‘ 


; ,.-270(2.7) , : 








Nation 


r'..25 (2 j0 ) 


. ..;,;.,:28('2.2)' • 


...... ;'':,27'(!i.3),., ... 


.23 '( 2.0). 


14 ( '1 ”.5),, “ 


T .‘‘12 ( 1.0). 




".221 (3,5),' 


r-'f,’ "','270 (.2,9) 


." 266 '{ 2.‘0) .'h 


ii'/ 210 ( 4';0) , 


243(3.7) ,, 


,, 251 ( 3.7) 


HS graduate 


■i. I 


.'hV' ‘ ‘ ... '.'i . 


' v'''\ '28.(2:2)'' 


22 '( 2,5) 


,, ' ' 1,6 ( 1 . 6 ) 1 ' 


17 ( 2.0) 


State 


'[23' (2 A)' 


. ; -i ■' '34 {'1.9) 




••f '223, (■'4,2),,; 


249 (, 2.6).',. 


,“' ,253( 3 . 0 ) . / ■ 


' 202 (.3.6) 


239'.( 3.7), ' 


,,237(3.4) 


Nation 


.1". "24‘!( 2.6)" ■ 


■ 32 '{ 2 . 3)1 


29'( 1.3) ' ' 


■ 26 ( 2,1) 


. '19 ( 1.6) 


. .' .le'Cils) 




2ie.,('.3!.2) 


'J'.,""', ‘:'i254 {2.5) ■' 


,;,2M (2.3). ; 


20) ( 3.3) 


' , / 251 (3.9) ■ , 


'. „ 238 { 2.6) 


HS non>grad. 


M (‘,3,3) , 


'''■ .,.'1 , ■ "' 


' ' ', '18 (.2.3) .. 


. 14 ( ,1.8) 


State 


,'.'"'29 (2.'0) 


■■ ' 29 ( 2 . 7 ) 


' 23'( 3.6) 




'(**,■!) ,. 


•■ l■‘'"'i‘;247!( 2,0) 


„, ':',243'{ 2 . 9 ) , ‘ . 


.^.*(*V). 


.233'(,3:6) 




Nation 


Z\ {2.2) 


. ' ''.i 28 { ' 2 . 9 ) 


. . ,' ■31'(.1.7) , . 


, 29 ( 4.0) 


.. .20(2.4) ' 


18'( 'l'.7) ■ , 






■'245,(3.5) 


.,, ,. 245 (.2.2) 


195'( '4.3) 


■ , _ .*r*'f*.*) 


235 ( 5.4) 


Don’t know 




' ‘ < ' < 


, ( ' 


■ '■ f ., 18 ( 2.7) 




State 


^ M { 3.5) ' 


, ’ ' . 35 ( 2.4) .. ‘ 


k 22(1,6) 


15 ( 1.9) 




<■ <217 ( 1.9) 


.247 ( 3,8) 


, 250 '( 3.6) . 


2D2 ( 2,4) 


! t * ^ I** 




Nation 


' < 22 { 1.1) 


. ' ’. '■ ■■ 30 ( 3 . 0 ) 


33 ( 2.4) 


24 ( 1,0) 


27 ( 24) 


20 ( 2,1) 




.‘216 ( 1,7) 


, . ,..249(6.0) 


252 ( 2 . 7 ) 


201 ( 1.4) 


229 ( 4.2) 


, 237 ( 3.4) 


GENDER 






‘ c ‘ ' ‘<1 








Male 








‘ 




• 


State 


23'<i,2) 


Vv‘ 31(1,1) 


. ' . ‘27( 1,1) < 


25 ( 1,5) 


15( 1,1) 


' ‘ 13 ( 1,0) 




< 222 { 1J6) 


. ‘ <. ‘h '262(2.1) 


’ - 261 (1,9) 


208 < 2,0) 


245 ( 3,2) , 


; ' 250 ( 2,8) ' 


Nation 


■: 22 <<t0) 


28 (1.3) 


< ‘ 26(1,1) 


26 < 1,2) 


17(1,5) . 


‘ '1^( 0,6) 




‘i:r220(‘i,S)' 


;• 264(2,1) 


260 ( 1.5) 


205 ( 1.6) 


' 248 ( 2,8) 


.'246(2,3) ‘‘ 


Female 

State 


22V("i;$)‘ 


s ; 'k ‘20. (1,2) 


28(1,4) 


’ 18 < 1.5) 


‘ . 15(1,2)‘ 


' 12.(1,6)‘ 




‘ '''253( 1.9) 


256(2,1) 


21 :^ f 2,3) 


242 (2.7) 


• , 240 ( 3,3) ‘ ‘ 


Nation 


‘ <; !te'(i,o)‘ 


‘ 28(1,6) 


' ‘ 26 ( 1,0) 


18 ( 0.9) 


15(1,2) 


‘ 11(0,7) '• 




‘‘ 218(1,8) 


'259 ( ’1.9) 


261 ( 1,4) 


1^( 1.6) 


240 ( 2.4) 


237 (2,1) 



The NAEP mathematics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (<) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample si 2 e is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A34 I Eighth-Grade Students’ Reports on the Number 
I of Days of School Missed 



None 


One or Two Days 


Three Days or More 


1990 Grade 8 


1992 Grade 8 


1990 Grade 8 


1992 Grade 8 


1990 Grade 8 


1992 Grade 8 





Percentage of Students axvi S i 


;!;T : Perc^tage of Students and 


‘ Percentage (H! Students and 




‘ . Average Math Proficiency 


“ . Average Math Proficiency . 


‘ , Average Math Proficiency ' 


TOTAL 






\ { 


j \ . 


- 




State 


' 49 '( 1,0) i 


' 51(1.2)' 


33' ( 0.9) 


31 (’llV ‘ 


16 ( 0,9) 


‘19(o!8) ' 




. 561 { ‘ 


^269(1,5)> 


260 ( 1.8) 


264(16) 


250 ( 2.0) 


261 ( 2,6) ‘ 


Nation 


'45(11) < ‘ 


5 '42(10) 


32 ( p.9) 


34 ( 0.9) 


23 ( 1.1) 


23(0.6) \ 




;\;265<(17).;“ 


/‘271(11)^>- 


. 267(1.5) , - 


,-268( 11) 


‘ 250 (.18) 


- - 257 (.14) > 


RACE/ 














ETHNICITY 


{ ^ { 




- ‘ 




' , 


' ‘ , , < - 


White 




t r < < * ' 


, 








State 


•. so ( 1.5) ;• 


' 50 { 1.3) 


34(1.4) 


33(12)' ', 


16 ( 1.1) 


, 16(1.3)' 




■ 

, ’^43 (1.2), 


•, 284 { 1.7) > 


273 ( 1.6) 


' '277 ( 2.0) 


266 ( 2.8) 


, 267 ( 3.2) 


Nation 


■ 42 ( 1.3) 


34 ( 1.2) ,, 


36h^1) 


,23 ( 1.2) 


22 ( 0.9) 




,,274 ( 1.7) .. . 


. 280 ( 1.2) 


' 272 ( 1.8) 


‘278 ( 12) 


259 ( 2.0) , 


268 (1.6) > 


Black 


1'' ' ‘ ‘ , 


:< V 






‘17(2,6) 


State 


50 { 3.4) 


. 57 ( 3.5) 


30 '( 3.4) 


25 ( 2.6) 


19 { 2.7) 




. .239 ( 2.1) 


246 ( 2.2) - , 


236 ( 3.3) . 


, 243 { 3.8) 


' 228 ( 3.4) 


♦-*'* k^ , 


Nation 


: 55(3.1) 


; 45(1.9) 


' , 21 ( 1-B) " . 


< 32 ( 15) > < 


23 ( 2.5) , • , 


' 23 ( 1.4). 




24i'(.3.2) .■ 


. '241.(1.6) - 


'242 j_ 4.4) 


237 ( 2J2) c 


225 ( 3.7) , 


.229(2.4) 


Hispanic 




'^''46(2.e) 






State 


„ ; 47'{;i.4): • 


7 33(1.6) 


< 30 ( 2.0) 


21 ( 1.6) 


' 24(-!;4) . 




,' ‘ 246 ( 1.8) ‘ 


■ ‘‘ 253 ( 1.9) 


i 249 ( 2.6) ... , 


248( 19) 


. 240 ( 2.9) 


240 ( 2.8) 


Nation 


41 '(3.3)'' 


35(2.2) ■■ 


32 ( 2.2)' . 


, , 33( 18) c , ‘ 


27 ( 2.6) 


31 { 2.2) 




244 (4.0),, 


' ' ‘ 2SI ( 2.5)' . , ' 


250 ( 4.0) 


'247 ^2.7} 


.234 ( 3.5) 


,236(2.4) 


Asian 










State 




74(5.1)' 7.; 


" , j 5 


21 ( 4.2) 




■ ' 5 { 2.8) 








« I t-irk •* j , 




‘1^ t 


t kkk k^ 


Nation 


' 62'(5,6)h/ 


■'"'60(4'3)' '.."•i: 


i ''27'('^3)i' 


- I 27 ( 3.8) . 


11 (4^9)1 


' ' 13 ('25) ' 




\ 28^6 (4.4)1 . 


295(8.3),. 


: ‘ ■* j ' 


' '*-rv) - 


“ ”*("/) 




TYPE OF 












=' 


COMMUNITY 


‘‘ ‘‘ 1 ‘ ' V ‘ ‘ 


'M : PPiiiiP:- 7 






( ( it 


'' ' ' ' 


Adv. urban 

State 


< 50 ( 2.8)! ” 


' < ,52 ( 2.4)! 


34 ( 2.9)i 


33 ( 2.8)i 


16 ( 2 3)j 


15 (3 0)1 




. 279 ( 2.2)! . 


2,95 ( 4.2)1 > 


276 ( 3.0)1 


292 ( 3.6)! > 






Nation 


‘ 47 ('2,3)! 


43 ( 2,6)1 


38 ( 2.6)« 


35 ( 2.1)1 


15 ( 37)! ‘ 


22 ( 2 3)1 




< 586(4,8)1 


288 ( 4.3)) 


278 (5.1)1 


289 ( 3.9)1 


kk* • 


272 { 8.4)1 


Disadv. urban 




43{3,3H , 




State 


' r 45(?2,7)r . 


33 ( 2.2)1 


29 ( 2.4)1 


' 22 ( 2.5)! 


27 ( 2.4)1 




251t(2J)L ‘ 


252 ( 3,0)! 


<248(3.1)1 


247 ( 3^)1 


234 ( 2.9)l . 


240 ( 3.5)! 


Nation 


’ 45 ( 3.3)! ‘ 


< = 36(2,5) 


: 26 (-18)1 ' 


‘33 ( 2.4) 


32 ( 2,7)! ‘ 


31 ( 2.2) ' 




' 554(4,1)1 


,246(2,9) \ 


257 ( 3.7)1 


239 ( 3.6) < , 


540 (7.1)! 


231 ( 2.9) 


Extreme rural 


. 


State 




r I.‘‘47(9,1)f ''''= 


'■'-28(5.8)1 


34(8.6)1''“ 


, '21 ( 3,7)! V 


20(5,7)! - ' 




265 


i ‘ *HMk 


; ■ 266 (3.^)1 - 




( t - *• J ' , 


kkk 


Nation 


= 43 ( 44)1 ' ' 


48(2^2)! 


32 ( 4.2)1 


32(V.9)1 


25 ( 3*9)! 


20 ( 2!2)! 




/ ‘557 ( 4,0)f 


; / 273 ( 4,8)1 


' 265 (, 6.4)1 


,^{5.0)1 „< 


k*k 


256 { 5,9)1. 


Other 








State 


50‘(14) 


5‘^(15)‘ <• 


33(1.1) 


‘''■3^(14) 


, ' 16( 10) 


18 ( 1.2) 




259 { 2.2) 


269(19)> ; 


, 259 ( 2 J) ‘< 


■ -‘262(2.0) , 


250 ( 2.3) ' 


252 ( 4.3) , 


Nation 


45 ( 1.3) 


' 42 ( 1.3) 


32 ( 11) 


" *35( 11) 


23 ( 1.1) 


23 (08) 




265 ( 2.2) 


‘ '-271(1.4) 


266 ( 19) 


270(14) ' 


251 ( 2 2) 


260 ( 13) > 



(continued on next page) 
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(continued) 



of Days of School Missed 






Trial State Asseumant 



None 


One or Two Days 


Three Days or More 


1990 Grade 8 


1992 Grade 8 


1990 Grade 8 


1992 Grade 8 


1990 Grade 8 


1992 Grade 8 





Percentage of Students and 


Pim^tage of Students and 


Permntase of stud«it$ and 




Average Madi Proflclem:y , 


Average Math Proficiency .< 


; Avorage Math Proficiency , 


TOTAL 


‘ ''c'‘ ' 


I ■ *' ' ■ ‘ [t ; 

■■■ '' ‘ 










State 




'','51 (' 1 . 2 )'" ■ ' :• 


‘ .33'(0.9)‘ '' 


' 'V"*31 {,1.1} 


' ‘‘W?0,9V: 


.‘';r!l9V'6;6) 




261 { 1,5) 


269(1,5) > 


:\260(1.8) • 


: 264 {1,6}' x: 


.;250(2,0). . <' 


■ f-2$1 { 2,6) f " ? 


Nation 


' 45{‘1,i) 


C" ‘<43(1.0) : < 


32 ( 0,9} ' 


‘ ‘ 34 { 0.9} 


-.23(1,1) ‘ ' 


V/ 23(0.6), '' 




■ 865 {i:7) 


! \ \ t ■ 




;268 {^1,1} 




; 257(l1,4)'>;..i^ 


PARENTS^ 




■' ” ; 




‘ ‘ ' ' ' ' '{'{« ' 


'« ' ‘ r. < << i *• ‘ 




EDUCATION 




;<vf \ ‘ 






, < ‘ ''' L ^ ‘ 


^ . '<{f. ‘‘y . < 


College grad. 




‘ <1 .• / ‘ ‘ ■ . * 






' • { . c • ' { ‘ 




State 


' 53<1.4) 


' ■ ■ S7 C 1.9) ■ 


31 i i'^) 


30 ,'(,1.5) . 


, "',.■16 ( La) .' ,, , 


.■;:';i3.(:i.4) ■; ■■' ' 




277(1.4) 


' , ■285 ( 2.4) > 


• '273 ,( 2.7) ! 


. , ' 278 ( 2.6) 


■■265 (,'3.3) ‘ .- 


:■• :288‘{4.5) 


Nation 


1-.6), 


...i..:':'.i'."45(1,2) 


33(1-2) 


.'..•'.■34(,18) . 


.‘'■.:;:!i8( 13) ■■. ,,■ ''1 


: • . 20 ('6.9) , ,i. ': • 




■,27e,(2.1), 


] ; ;?81 ( 1.9), ,.y 


; 277 (1.8) " 


"'‘280 ( '1.5) 


. -Seei 3.7). /, 


:X^tv^z.2)- ■■ ( 


Some college 




’ ' c ^ sc;' ^ 




! t ' t' '' ' ' r 




'•' ■■. ‘:V'!i ! ■■!:■,■• 


State 


48‘(,2.e) 


•i' ■' 49(2.3) 


,37 '( ‘2.6) 


32(23) 


■y i5{ 1.9) 


:,,'i9'{2.i)' 




,i ., ‘;;267 (.2.8), 


875 ( 2.s);,y i, ‘ ; 


.',269 ( 2.6),!' ' 


• 273 ( 2.5),, 




',;26i (4.i)r',, i'i.,.' 


Nation 


'W,:' 40 (.L8) 


■•V V 42 ,( 2.0), v.‘‘ s; 


'■‘■''‘37 j'1.6) , ,,s. 


.,1, 36 ( 1.8} !,i 


•,‘l‘'23 '{ 'Lb)' . 


..21 { i;.5) 




■'':'27.ll(‘2ia),i, 


',273(1.8) ■ '■ 


>27.1 (2.8), 


, ;i':^272 (,2.0) ',,,,: 


■ :;,252 ( 3.1);. ' 


' 260 (3,6);^, 


HS graduate 


t 'V 't ' ‘‘ 


' c “ , ‘ ‘ ' t S ' 


‘ 1 ‘ ■ ' . , 


‘ < ! ' * ‘ i 


% V ‘‘‘ r'r -‘v r * * 

if! < ‘ 


1 * 5 tr <*< ^ 


State 




'‘''I:''.-' '■•45 ‘(32)!, 


' ■3S'(2.0) 


,f,:''V34 ( 2.2) I . 


';:‘.i8(i.s) 






;,-.25t.{.2.4) ' 


255 ( 2.2) ' ,“■,'; 


„■ 251 .(.2.5)''' , 


: '•''■252,(2.1) ,'l. 


■.V2^(3'.2) 


- e248;< 2.91" < 


Nation 


.43;(2.i) 


. 41 ( 1 . 3 ) . 


■■', '.'31,.( 1.9),; , 


'' 35 (,1.5) ,i' .",'!! 


! , ' 27 , { 1,i9l , 


“r24:(i;i)‘T>;"-<‘ 






,,'28i;(2.0).''; ',;y: 


257;'( 23)'; ■ 


';i;258( 1.9),. I'. 


''2Si4?.q):',.' ‘;''i 


248Xl2,Q)[ "'V-v 


HS non-grad. 




. .i.'i ■, 






'c 'V‘ ' ‘‘f ' ' '' h ‘ 


?Vl‘ / 


State 


',4S'{ 231 .! 


,1 , 42 .( 2 .'g) 


'■ 34(2.1) 


'',•',■29(2.5) ' 




'29(2.0) ^' \ ‘ 




'' .'243,('£7i ■' 


:',''’,‘v;:‘:,85i.‘(,3.o). ■ 


,■, ,.246 ( 23) , • , 


253 (, 3.1). ' 'i;,'; 


243 ‘{2.8);.;. V, 


i{iV236('3‘7)/;‘*-:‘j', ' 


Nation 


‘:'36 { 3.2) 


j ‘‘34' (2.0) 


• '26 (.3.1) , 


34 '(2.4) , 




-- 32(2.3) :V!" 




244 (3.2) 


■,;250(2.9) ' : 


249 ( 3.8) ■ 


' ‘ 249 ( 3.7) , ' 


'• 235{2.j0) . ' 


''' |245 ( 3.5) " \ r 


Don’t know 




' ' ( c’< ' <t‘ ‘ • ‘ * ‘ c “ ‘i 


' ‘ 


‘ ' i , ‘{j 


<< , 


'c‘ . 'f 


State 


'.!:“S4i('3.b) , 




• 28(3.0)':, 


‘ 25 { 2£) ‘ ' ‘ 


, ;''i8{i8)“V' /.f' 


‘‘‘ ‘20(‘2.4)‘‘ ;l 




.2'45(3.3) 


25lX2:9r ^ 


248 ( 3.8) '• ■' 


‘ 242 1 4^}‘ cv 




ihrt ^ *1 Vc‘ 1 / 


Nation 


' ' 43(3.1)‘ 


•<; '-^1 (3*5)‘ ' 


, 26(2.9) 


' 29^.6} V' 








245 (.'3.7) 


’ 258 < 2.4) ’ 


■ 248 ( 5.9) 


‘ 252 ( 3.6) 


229 ( 4.6)/ . 


242 ( 2.9) ' ' 


GENDER 




•!. ' c ‘ ‘ 


. • ' ' 




' ^ ,,.5 . t. 


‘ l.'v ! v/ J \ 


Male 










fj ‘ ‘ tl ' 




State 


• ^(1,4) 


< \ 54(1.5) ' ' 


36 ( 18!) 


. 29 ('1,3) ' 


'‘l6(1,D- 






, ;,a63{2.o)' . 


• 571(1,$J>< 


263 ( 2.4) 


< .266(2.1} ‘ 


' 250(‘3,0)‘./. :, v 


v254(,3„1):; 


Nation 


. 47 { 1,6) . 




■ 31 ( 1.4) ' . 


3? (0.9) , . 


•< ‘22( 1.4),f.‘. , / 


f “‘22(0;6)‘V“/ 




•■'m { .1,7) 


271(1.3) • 


268 ( 28} 


' “267 ( 1.6} 


'249 ( 2.3) ';: ' 


““'256T2.0) -g-.' 


Female 


' ' t \ * 




, , ' , ,, ■ ' , 








State 




47 (1,6). 


' 36 ('14},: '! 


. ^'( 


,'.2c»(i.3).;v 


(.i,1)":v.‘ I;:.' 




.259(1,$!) 


‘ ‘ ‘267(2.1) > 


, 257 ( 2.0) ' 


. 262 { 2,1} ‘ ' 


'. ,250(2,5) 


/:348(f3,0) 


Nation 


t;v'43( 1,4) 


.39(1,3) : : 


■ ' 32( 1.1)." 


• . 95 { 1.2} \ s' 


■.■;’25( 1,3)-: '', 


‘V 25 (,0.6) -If;, 






271 (1,5)“. ': ■' 


■265 ( 1.8) ■ ' 


270(1.2) 


,'.250 ( 2,0) ■. ■'(!■ 


/i57(1,6)> - 



The NAEP malhemalics scale ranges from 0 to 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > (< ) appears, it signifies that the value for 1992 was significantly higher (lower) than the value for 1990 at about the 95 
percent confidence level. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this 
statistic. *** Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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TABLE A35 



Students’ Positive Perceptions and Attitudes 
Toward Mathematics 



Strongly Agree 


Agree 


Undecided, Disagree, Strongly 
Disagree 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 


1992 
Grade 4 


1990 
Grade 8 


1992 
Grade 8 





Percentage of Students and 


Perc^tage of Students and 


Percentage of Stud^ts and 




Average Math Proficiency 


Average Math Proficiency 


Average Math Proficiency 


TOTAL 












State 




' 31 < LO) 


34(1.3) ' 


81(0.9) 48(1.0) , 48 ( 1.2) 


19 ( 0.9) ‘ ' 32 ( 1.1) 19 ( 1.0) 








274 (‘1.3] > 


221(1.3) 258 ( 1.5) ,262 (‘,1.8), ‘ 


202' (1.9) „‘ 247 ('2.1) “,252 ( 2s2) • 


Nation 


, 


27 ( 1.3) 


, 32 ( 0.3)' > 


60(016) ^ 49(10) '^46(06)““ 


'20{‘0.65 ^'24 (1.2) . “20(0.8) < 




, - 


' 272 ( 2,0) 


'276 ( 1.2) 


222 (6^) '' 263 ( 17) . 2^ <‘10) ‘ 


'201' ( 1.2) , .‘252 ( 2.0) ,• 255 ( ,1.8) 


RACE/ 






,< ' 


: \ C 


I ! rc ‘ ^ t t* " 


ETHNiCiTY 




'' , ‘ ‘ 


V| ‘c ; 






White 








{ ' ' f ‘ t' ‘ < 




State 


• -I- 


34(1.9) 


84 ( 1.0) 47(16) , 49(<16) 5 


16(‘i:0) “,'‘20(1.‘5) "" i7:(i;'l)‘ 




■ -- 


' . 283 \ i,9Y 


286(1-6) ' 


231 '( 1.8) . 271 ( 1.8) , 276 '( 2.1) ' 


215 { ‘2.4) ' 2ra‘( 2.6) ‘ 271' { 2;?) ' 


Nation 




' 26 L6) 


.32 { ‘1.0) 


82 (0.8) ^48(13) ‘ 48(0.9).' 


18(0,8) • ,'26(1.5) 21‘(0.7)< 




_ 

(“-r) ' 


s 279(2.2) 


285 ( 12) 


230 ( 1.1). ‘ ‘‘,272'( 1.7) 275 ( 1.2) ' 


211 (1.6) 258 ( 2.3) '265(1.8), 


Black 


' 1 ‘ ' 






State 


,-T ■ 


c . 36(2.3) ! 


44"(3.2)'‘: 


81(23^) li'46(‘23) , 40(2.9)' 


,1'9( 2.3) , ; 18 ( 2.2) ! .X 'lB { 2.5)' i ‘! 






242 ( 2.5) 


252 ( 3.0)';” 


203 ‘(‘1.9) ',;i' me ( '2.7), ' ‘238'( 3.8) ‘ 


182 < 4,0) ,:“'=224'( 9J) (»:).■•)■' 


Nation 




' ^ (2.5)‘ 


,36'(1.7) 


: 77 ( 1.5)' lu. 52 { 2h) v. 45 (‘2.0) ‘‘ 


23(1.5)"' !•' 16(,l‘.9) , '":'18{.15),., 






,249 ( 4.5) 


245 ( 2.2),, 


i,1^ ( 1.5} ,,;234 ( 3.7) 238 ( 1.9) 


178 '( 2,0) 229 (3.7). ' M3 ( 32) ' . 


Hispanic 










State 




' ‘25 ( 1.4) 


29(1.7) ' 


76(1i!>'‘ 49(1.5) '‘ ‘'49 ( 1.3) , 


22(1.8) '26X 1.6) ■' 23(1.9)' 






' 254 ( 2.2) , 


263 ( 1.9) > 


211 ( 1.8) 247 { 2.0),,' 247 .( 1.9) 


195 { 25) 237 ( 2.9 234 ( 2j4) 

, 24 (‘ 1 .5) 28 (‘‘2.'1 ) ■'= !, '23 ( ‘1.8) ■' 


Nation 


; - 


, ^ 24‘( 23) << 


, 28 ( 1.4)' ; 


76( i48 ( '2.6) 49 ( 2.0 ' 






257 ( 5,5) 


.260 ( 2.1) : 


2M‘{ 1.4) 244 ( 2J5) , 244 ( 1.7) ' 


186 ( 2.3) 235 ( 3.5) ,'231 ( 2.7) , 


Asian 




‘ 47 '('6i) ' 




\ t ” ‘ ‘ ‘ 


State 


■‘“CM 




: 82(5.3) ''' ♦••,•{*•,•)''';•( ', 38.x 5.9) ‘ 


18 ( 5.3) ' •'**'' (7>) " '15 { 4.2) 














Nation 




29(5.5)i 


37 ( 4.0) ‘ ; 


^ 81 ( 2.6) '« 53 (.5.6)1 <46 ( 4,3) ‘ 


19 (2^) •' ,17(-4'9)'. ,17. (•2.6) ■ 








m(.10.3) 


‘ ' ' 283 ( 4.7) ^ 




TYPE OF 


’ ' 






" ‘‘ ‘o c , 


( ( ' * ' ' £ * ' 


COMMUNITY 












Adv. urban 












State 




' 31 ( 2.8)! 


36‘ ( .4.3)! ' 


84(26]r'‘ 45 ('26)! ^<3,1)1 . 


•16(2.3)t ,! 24(2.5)1 '14(3.3)! 

r.*) 266 ( 4.0)1 ***■' (**.*) 




... 


287 < 3,$)l 


295 ( 4.2)1 


243(36)1 275 ( 2.4)! 289 < 3.5)1 > 


Nation 


- 


17 ( 3.2)1 


30 ( 2.9)! > 


88 ( 18)1 55 ( 2.4)! 47 < 26)1 


I2{1,8)t 28 ( 4.2)1 23 ( 2.7)! 


Disadv. urban 


■ - 


*** rn 


298 ‘(6.0)! 


242 ( 36}1, 260 ( 4.0)1 284 < 3,1)1 


***(**•*), r*<"-T 269"C 8.4)1 


State 




31 ( 1.8)1 


36(3.4)! ‘ 


77 ( 2.1)1 48 ( 15)! ,46(2.8)1 


23(2.1)! 21(2.1)1 18(2.9)! 




... 


254 ( 3.6)1 


258 ( 2.7)! 


212 ( 4.4)1 245 ( 2.5)! 244 ( 4.5)1 


194 ( 3.4)! 238 ( 3.9)1 236 ( 3.4)! 


Nation 


... (....) 


26 ( 2.9)1 


31 ( 2.1) 


75(1.9) 48 (2.9)! 46(2,7) 


25 ( 1.9) 26 ( 3.2)1 21 ( 2.1) 


Extreme rural 




2^ < 5.8)1 


249 ( 3.6) 


197 (3.1) 251^(5.1)! 239(36) 


182 ( 3.2) 240 ( 4.4)1 226 ( 3.8) 


State 


- (--) , 


26 ( 3.5)1 


30(4.9)! 


83 ( 2.6)1 sV ( 4.2)1 51 ( 56)l 


17 ( 2.6)i 20 ( 7.2)l 20 ( 5,1)! 




... (....) 




±*+ 


226 ( 26)l 266 ( 4.2)! . t** (** -) . 


£ -*+* **+ ^*4- 


Nation 




^'34(2.8)) 


‘ /32'{ 3.4)1'“ 


78(26) ''49(2.2)1‘"‘46( 2.7)1 ' 


‘22126)'. i‘.'i7(.1J4)l 22(16)1 




' 


, .272 ( 4.3)( 


277(i6.7)! ; 


221 ('4.0) 252 ( 3.6)l'2^(4.7)l 


199^6.4)! ^*(***) 253(4.1)! 


Other 


' '1 ' 




19 '(14)"' ' 22 ( 1 . 3 ) “20(11) 
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275 ( 1.6) 
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Disagree 


Trial State Assossment 


1992 


1990 


1992 


1992 


1990 


1992 


1992 


1990 


1992 




Grade 4 


Grade 8 


Grade 8 


Grade 4 


Grade 8 


Grade 8 


Grade 4 


Grade 8 


Grade 8 


























• • •• 




■ 






■ .* .. •“ "• 




i' • '■ 



TOTAL 



State 

Nation 



PARENTS' 
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State 
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State 

Nation 

HS non-grad. 
State 

Nation 

Don't know 

State 
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GENDER 



Male 

State 

Nation 

Female 

State 

Nation 
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• 

• 

• 
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31 ( 1.5) 

272 ( 2.2) 
28 ( 1.5) 

273 ( 2.5) 

31 ( 1.4) 
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Of 
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= ‘ ;33 ( 3.2):w -26 ( 2:3) 
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233 ( 4.9) 242 ( 3.6) 



. .21 ‘(:1^3) 
249 ( 3.0) ‘ 
•24 ( 1.4) 
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‘23h.6)' 
=245 ( 2.5) 

= 25 ( 1.9) 
‘252 ( 1.9) 
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256 •( 2.5) 
21 ( 0.9) 
255 ( 2.0) 

19 (‘1.3) 

. 248 ( 3.0) 

'• '20 (0.7) 
•256 ( 2.5) 



The NAEP maihemaiics scale ranges from 0 lo 500. The standard errors of the statistics appear in parentheses. It can be said with about 
95 percent confidence that, for each population of interest, the value for the entire population is within ± 2 standard errors of the estimate 
for the sample. In comparing two estimates, one must use the standard error of the difference (see the Procedural Appendix for details). 
If the notation > ( *- ) appears, it signifies that the value for 1 992 was significantly higher (lower) than the value for 1 990 at about the 95 
percent confidence level. — “Strongly Agree" and “Strongly Disagree" were not response choices for Grade 4. A “perception index" 
of 1 represents very positive perceptions toward mathematics and a “perception index" of 3 represents uncertain or negative perceptions 
toward mathematics. ! Interpret with caution - the nature of the sample does not allow accurate determination of the variability of this 
statistic. Sample size is insufficient to permit a reliable estimate (fewer than 62 students). 
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